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TUBA- HER

Yiiksekogretim

Derqisi

= Tanim

Tirkiye Bilimler Akademisi‘'nin (TUBA) yayin organi olan Yiiksekdgretim
Dergisi /TUBA Higher Education Research/Review (TUBA-HER), yilda Uc kez
(Nisan, Agustos, Aralik) yayimlanan, disiplinlerarasi, hakemli, bilimsel bir
dergidir. Her yil bir cilt tamamlanir. Duizenli sayilar gereginde birden fazla
bolum halinde yayinlanabilir. Dergi ayrica duzenli sayilara ek sayilar ya da
ozel konulu sayilar yayinlayabilir. Yayin dili Tirkce ve Ingilizce olan ve hem
basili (p-ISSN 2146-796X) hem de elektronik (e-ISSN 2146-7978) strumleri
bulunan derginin icerigini ytksekodgretim ile ilgili konular olusturur. Derginin
elektronik striimd, cevrimici (online) acik erislim (open access) dergi olarak
www.yuksekogretim.org adresinde ve ayni zamanda TUBITAK ULAKBIM
DergiPark platformunda yayimlanmaktadir.

® Amac ve Hedef

Derginin amaci Turkiye ve dunyada yiksekogretime iliskin temel yapisal
ozelliklerin  degerlendirildigi, uygulamalar acisindan Glkeler arasindaki
benzerlik ve farkliliklarin irdelendigi, karsilasilan temel sorunlarin incelendigi
ve cOzumlerine yonelik onerilerin ortaya kondugu bilimsel bir platform
olusturmaktir. Dergi boylelikle yuksekogretimde uygulanabilir, strdurdlebilir,
yenilikci (inovatif), girisimci ve stratejik yaklasimlarin gelistirilmesine katki
saglayarak akademik bir arsiv yaratmayi hedeflemektedir.

= Dizinler/Veritabanlari
Dergi TUBITAK ULAKBIM TR Dizin, ESCI (Emerging Sources Citation Index),
EBSCO Education Full Text (H. W. Wilson) Database Coverage List ve Google
Scholar tarafindan dizinlenmektedir.

= Telif Haklan

Yiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER),blnyesinde yayinlanan yazilarin fikirlerine resmen katilmaz, basili ve
cevrimici surimlerinde yayinladigr hicbir Grtin veya servis reklamricin givence
vermez. Yayinlanan yazilarin bilimsel ve yasal sorumluluklari yazarlarina aittir.
Yazilarla birlikte gonderilen resim, sekil, tablo vb. unsurlarin 6zgtin olmasi
ya da daha 6nce yayinlanmis iseler derginin hem basili hem de elektronik
stiriminde yayinlanabilmesi icin telif hakki sahibinin yazili onayinin
bulunmasi gerekir. Yazarlar yazlarinin batin yayin haklarini derginin
yayincisi TUBA'ya devrettiklerini kabul ederler. Yayinlanan icerigin (yazi ve
gorsel unsurlar) telif haklari dergiye ait olur. Dergide yayinlanmasi uygun
gorilen yazilar icin telif ya da baska adlar altinda hicbir tcret 6denmez ve
baski masrafi alinmaz; ancak ayr baski talepleri ticret karsiligi yerine getirilir.
TUBA, yazarlardan devraldigi ve derginin cevrimici (online) stiriminde
yayimladigi icerikle ilgili telif haklarindan, bilimsel icerige evrensel acik
erisimin (open access) desteklenmesi ve gelistirilmesine katkida bulunmak
amaciyla, bilinen standartlarda kaynak olarak gosterilmesi kosuluyla, ticari
kullanim amaci ve icerik degisikligi disinda kalan tum kullanim haklarini
(ilgili icerikte tersi belirtimedigi strece) CC BY-NC-ND 4.0 Lisansi (www.
creativecommons.org/licenses/by-nc-nd/4.0) araciligiyla bedelsiz kullanima
sunmaktadir. Icerigin ticari amach kullanimi icin yayinevinden yazili izin
alinmasi gereklidir.

= Yayin Etigi

Yiiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), yayin etigini en yuksek standartlarda uygulamayi ve Yayin Etigi
ve Kotlye Kullanim Bildirgesinin ilkelerine uymayi taahhtt eder. Yayin
strecleri ile ilgili olarak yazarlar, hakemler ve editérlerin sorumluluklarinin
tanimlandigi bu bildirge Yuksekogretim Dergisi Editor Kurulu tarafindan,
Committee on Publication Ethics (COPE), Council of Science Editors (CSE),
Directory of Open Access Journals (DOAJ) ve Open Access Scholarly
Publishers Association (OASPA) adli inisiyatiflerin, dergi editorleri ve
yayincilar icin gelistirdikleri &neri ve kilavuzlar temel alinarak hazirlanmistir.
Yuksekogretim Dergisi Yayin Etigi ve Kotlye Kullanim Bildirgesi ile ilgili
ayrintili bilgi icin www.yuksekogretim.org adresini ziyaret edebilirsiniz.

= Yayin Kiinyesi }
Imtiyaz Sahibi: Turkiye Bilimler Akademisi (TUBA) Baskanligi adina
Prof. Dr. Muzaffer Seker (Baskan)

Sorumlu Yazi isleri Mudirt: Prof. Dr. Cem Korkut

Yonetim Yeri: Vedat Dalokay Cad., No: 112, Cankaya, Ankara

26 Haziran 2004 tarih ve 5187 sayili Basin Kanunu geregince yerel sureli
yayin tiirinde siniflanan Yuksekégretim Dergisi / TUBA Higher Education
Research/Review (TUBA-HER), Tirkiye Bilimler Akademisi (TUBA) tarafindan
yayimlanmaktadir (Copyright © 2026, TUBA).

Baski ve Cilt / Printing and Binding: Tekses Ofset Matbaa, Kazimkarabekir Cad.,
Kaltar Carsisi, No: 7/11, Altindag, Ankara.

Asit icermeyen kagida basilmistir / Printed in Turkiye on acid-free paper (Agustos
/ August 2026).
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= Description

Yiiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), the official journal of the Turkish Academy of Sciences (TUBA), is
an interdisciplinary, peer-reviewed scientific journal on higher education
studies. One volume is completed every year. The regular issues may be
published in multiple parts if deemed necessary. The journal may also
publish supplements or special issues on specific topics. It is published
triannualy (April, August, December) in both printed (p-ISSN 2146-796X)
and electronic (e-ISSN 2146 7978) versions and welcomes manuscripts in
Turkish or English. Electronic version is published as an open access journal
at www.yuksekogretim.org and on the JournalPark platform by TUBITAK
ULAKBIM synchronously.

Aim and Scope

The aim of the journal is to establish a scientific platform to evaluate the
essential functional characteristics of higher education in Turkiye and the
world, to address similarities and differences among countries’ higher
education systems in terms of practice, and to examine common problems
and to suggest solutions for these problems. In this way, the journal aims
to establish an academic archive that will contribute to the development
of applicable, sustainable, innovative, entrepreneurial and strategic
approaches in higher education.

Abstracted/Indexed

The journal is currently indexed in the following indexing services: TUBITAK
ULAKBIM TR Index, ESCI (Emerging Sources Citation Index), EBSCO
Education Full Text (H. W. Wilson) Database Coverage List, and Google
Scholar.

Copyright ) R
Yuksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), does not officially agree with the ideas of manuscripts published in the
journal and does not guarantee for any product or service advertisements
on both printed and online versions of TUBA, the publisher of the journal.
Scientific and legal responsibilities of published manuscripts belong to their
authors. Materials such as picture, figure, table etc. sent with manuscripts
should be original or written approval of copyright holder should be sent
with manuscript for publishing in both printed and electronic versions if
they were published before. Authors agree that they transfer all publishing
rights to TUBA. Copyrights of all published contents (written and visual
elements) belong to the journal. No payment is done for manuscripts under
the name of copyright or others approved for publishing in the journal and
no publication cost is charged; however, reprints are at authors’ cost. To
promote the development of global open access to scientific information
and research, TUBA provides copyrights of all online published papers
(except where otherwise noted) for free use of readers, scientists, and
institutions (such as link to the content or permission for its download,
distribution, printing, copying, and reproduction in any medium, without
any changing and except the commercial purpose), under the terms of CC
BY-NC-ND 4.0 License (www.creativecommons. org/licenses/by-nc-nd/4.0),
provided the original work is cited. To get permission for commercial
purpose please contact the publisher.

Publication Ethics ) R
Yuksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), is committed to upholding the highest standards of publication
ethics and observes the following principles of Publication Ethics
and Malpractice Statement which contains author responsibilities,
responsibility for the reviewers and editorial responsibilities, and is based
on the recommendations and guidelines for journal editors and publishers
developed by the Committee on Publication Ethics (COPE), the Council
of Science Editors (CSE), the Directory of Open Access Journals (DOAJ)
and the Open Access Scholarly Publishers Association (OASPA). Detailed
information about the Publication Ethics and Malpractice Statement of the
journal is available online (www.yuksekogretim.org).

Publication Info R
Ownership: On behalf of Turkish Academy of Sciences (TUBA)
Prof. Dr. Muzaffer Seker (President)

Managing Editor: Prof. Dr. Cem Korkut

Administrative Office: Vedat Dalokay Cad., No: 112, Cankaya, Ankara

Due the Press Law of Turkish Republic dated as June 26, 2004 and numbered
as 5187, this publication is classified as a local periodical. Yiksekogretim

Dergisi / TUBA Higher Education Research/Review (TUBA-HER) is published
by Turkish Academy of Sciences (TUBA) (Copyright © 2026, TUBA).

Yiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-HER),
cevrimici (online) strimu internet adresi: / is available online at
www.yuksekogretim.org
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Dergisi

= Yazi Degerlendirme Siireci

Yayinlanmak Uzere dergiye gonderilen yazilar daha ©nce baska bir dergide
yayinlanmamis veya yayinlanmak Uzere eszamanli olarak herhangi bir dergiye
gonderilmemis olmalidir. Bilimsel toplantilarda sunulmus bildirilerden hazirlanan
yazilar, tamami yayinlanmamis olmak kosuluyla dergiye génderilebilir. Gelen yazilar
Editor Kurulu tarafindan ©n incelemeden gecirilir. Derginin yayin amacina uygun
olmayan yazilar dogrudan reddedilebilir ya da hakem degerlendirmesine alinmadan
yayin amacina ve yayin kurallarina uygun hale getirilmesi amaciyla yazara geri
gonderilir. Dergi kapsamina uygun gorilen yazilar cift kér (double-blind) hakem
degerlendirme (es degerlendirme/peer review) surecine alinir. Editor Kurulu, hakem
yorum ve Onerileri dogrultusunda dergiye gonderilen yazilarin yayina hazirlanmasi
asamalarinda gerekli gordugu duzeltme ve degisiklikleri dnermeye ya da herhangi
bir asamada yaziy reddetmeye yetkilidir. Es degerlendirme strecinde gerekli dizelti
asamalarini gectikten sonra yayina kabul edilen yazi, sayfa dizeni hazirlanmak Gzere
yayinevine iletilir. Sayfa dizeni asamasi tamamlanan yazilarin provasi, son baski
onay! icin ilgili (yazismalarin yapildigi) yazara gonderilir. Bu asamalari gecen yazilar,
yazar onayinin ardindan, daha sonra sayfa numarasi verilerek dergi periyoduna
uygun sayida yer almak tzere DOI kodu tanimlanarak cevrimici (online) yayinlanir.
TUm bu strecler ile ilgili olarak yazarlar, hakemler ve editorlerin sorumluluklarinin
tanimlandigi YUksekogretim Dergisi Yayin Etigi ve Kétlye Kullanim Bildirgesi ile ilgili
ayrintili bilgi icin www.yuksekogretim.org adresini ziyaret edebilirsiniz.

» Kapsam

YUksekogretim  Dergisinde  baslica,  yiksekogretim alanina  giren  konular
disiplinlerarasi bir yaklasimla, her acidan derinlemesine inceleyen ¢zgin ampirik
ve kavramsal arastirma yazilari, derlemeler, ¢rnek olay calismalari, gorls yazilari,
gecmis deneyimlere bakis sunan tarihsel yazilar ve editére mektuplar yayinlanir.
Bu sinif yazilardan editére mektup disinda kalanlar icin yayin karari, Editor Kurulu
6n incelemesi sonrasi, hakem degerlendirme (es degerlendirme/peer review) stireci
sonucunda verilir. Hakem degerlendirmesine girecek tim yazi tdrlerinin 6zetler,
anahtar sozctkler ve kaynak(lar) icermesi zorunludur.

Dergide bunlarin disinda, es degerlendirme strecine girmeyen ve yayinlanma karari
yetkisinin Editér Kuruluna ait oldugu, bir bolima davet Gzerine hazirlanan, kisa rapor,
uygulama kilavuzu niteligindeki yazilar ve anma yazilari, kitap degerlendirmeleri,
kongre ve literatr 6zetleri, yiksekogretim faaliyetleri ile ilgili haber ve duyurular yer
alabilir.

Dergide yer alan béltimler asagidaki gibi siniflanmaktadir:
* Ampirik Arastirma

e Kavramsal Arastirma
» Ornek Olay Calismasi
® Derleme

® Gorus

* Gecmise Bakis

o Editore Mektup

* Kisa Rapor

® Kilavuz

® Anma Yazisi

* Kitap Degerlendirmesi
o Ozetler

* Haberler

e Duyurular

Yiksekogretim Dergisinin kapsami genel olarak asagidaki konulardan
olusmaktadir:
o Yiksekodgretim Yonetimi
 Yiksekogretim Politikalari ve Stratejileri
o Yiksekogretimde Egitim-Ogretim (ulusal veya uluslararasi olcekte genel
egitim konulari: egitim politikalari, egitim yeterlilikleri, mufredatlar, egitim
programlari, egitim teknolojileri, 6lcme-degerlendirme vb.)
o Yiksekdgretimde Universitelerin Yapilandiriimasi
® Yiksekodgretimde Kalite ve Akreditasyon
o Yiiksekogretimde Bilim Adami Yetistirme, insan Kaynaklar ve Yetenek Kesfi
® Yiksekodgretimde Finansman
* Yiksekogretimde Uluslararasilasma
o Yiksekogretimde Cesitlilik
o Yuksekogretimde Siralama Sistemleri
o Yiksekogretimde Yenilikcilik, Girisimcilik ve ARGE Stratejileri
e Yiksekogretimde Sanayi ve Toplum iliskileri
o Yiksekodgretimde Kampus Yasami
 Yiksekogretimde Yeni Egilimler
® Yiksekdgretime Gecis

Yazarlara Bilgi / Instructions to Authors

Detailed information for authors is available at www.yuksekogretim.org

®» Yazilarin Hazirlanmasi

TUBA-Yiksekdgretim Dergisinde yayinlanacak yazilarin hazirlanmasinda, asagidaki
kurallar disinda, sosyal bilimler alaninda yaygin kullanilan Amerikan Psikologlar
Birligi'nin (APA) onerdigi ortak kurallar (APA 7) gecerlidir (www.apastyle.org).
Yazilar 21x29.7 ¢cm (A4) boyutundaki sayfaya, kenarlardan 2,5 cm bosluk
birakacak sekilde, 10,5 punto Times New Roman karakteriyle, cift aralikli, sola blok
seklinde olarak yazilmalidir. Hazirlanacak metinlerin (baslik sayfasi haric), kaynak
listesi ile tablo ve sekil yazilari dahil 25 sayfayl gecmemesine 6zen gosterilmelidir.

Yazilarda bulunmasi gereken boltmler sirasi ile sunlardir:

Sayfa 1 - Baslik sayfasi (Bu sayfa ayri bir dokiiman olarak sisteme ytklenmelidir.)
Sayfa 2 - Turkce Baslik, Ozet ve Anahtar Sozciikler

Sayfa 3 - ingilizce Baslik (Title), Ozet (Abstract) ve Anahtar Sézciikler (Keywords)
Sayfa 4 ve sonrasi — Temel Metin

Sonraki Sayfa - Genisletiimis Ozet (Makale dili Turkce ise Kaynaklar balimi
oncesinde ilave edilmelidir.)

Sonraki Sayfa — Kaynaklar

Sonraki Sayfa — Tablo Yazisi ve Tablo (her tablo ayri sayfada belirtiimelidir)
Sonraki Sayfa — Sekil Yazisi ve Sekil (her sekil ayri sayfada belirtilmelidir)

Son Sayfa - Ekler (dipnotlar, anket formlari vb.)

Baslik Sayfasi

Baslik sayfasi sisteme ayri bir dosya olarak yuklenecek sekilde hazirlanmali,
ozellikle yazar adi ve kurum kimligi gibi bilgiler, dogrudan ya da dolayl olarak
baslik sayfasi disinda hicbir sayfada belirtilmemelidir.

® Yazinin bashgi (Baslik, koyu 12-14 punto yazilmali ve ortali olmalidir)

e Yazar(lar)in acik ad ve soyad(lar)i, unvan(lar)i ve ORCID kodlari (www.orcid.org)

o Calismanin yapildigi ya da yazar(lar)in bagh bulundugu kurumun adi (Universite/
fakUlte/boltim) ve sehir (farkli boltim ya da kurumlardan olan yazarlar belirtilecek
sekilde) (Ttrkce ve ingilizce)

o Uzun baslikli yazilarda, dergide yayinlandiginda devam sayfalarinin Gst tarafinda
goriinmesi arzu edilen ve 80 karakteri gecmeyen kisaltilmis baslik

o Yazismalarin yapilabilecegi yazarin adi ile birlikte iletisim adresi, telefon ve e-posta
adresi

 Varsa calismayi destekleyen fon ya da kurulusun adi, proje numarasi ve tarih

o Calisma daha 6nce bir kongre ya da benzeri bir bilimsel toplantida sunulmus ise
(sadece 6zetinin yayinlanmis olmasi kosuluyla) bunun belirtildigi aciklama (Ttrkce
ve Ingilizce)

o Kisisel Verilerin Korunmasi Kanunu'na ve fikir ve sanat eserleri icin gecerli telif
haklar diizenlemelerine uyuldugunun beyani

 Birden fazla yazarin bulundugu makalelerde yazarlarin ayri ayr katkilarinin kisaca
ifade edilmesi ve cikar cakismasi beyani

e Arastirma sinifi makalelerde calisma icin Etik Kurul onayi veAveya yasal/ozel izin
gerekip gerekmediginin beyani

Ozet Sayfalari

Tirkce ve ingilizce 6zetler bashgi izleyen en az 150, fazla 250 sozciikten olusacak
sekilde ardisik iki ayri sayfaya yaziimalidir. ingilizce 6zet (Abstract) sayfasinda,
ingilizce baslik (Title) bulunmalidir. Ozetleri takiben her bir 6zet sayfasina,
aralarinda virgil olacak sekilde alfabetik sirayla dizilmis ve kicuk harfle yaziimis,
Tirkce ve ingilizce olmak (izere en az 3'er anahtar sézciik eklenmelidir.

Temel Metin

Dergiye génderilen makaleler, Genisletilmis ingilizce Ozet haric, 8.000 kelimeyi
asmamalidir. Arastirma yazilan dért ana bélimde sunulmalidir. ik bélim
basliklandinimaksizin giris bilgilerinin sunuldugu bélimdar. izleyen bélimlerin
basliklari Yontem, Bulgular ve Tartisma (gerektiginde ek olarak Sonuc ve/veya
Tesekkr bolumu) sirasiyla yazilmalidir. Diger yazi tiplerinde bu standart aranmaz
fakat metin (giris boluma haric) Ara Basliklara bolinms sekilde sunulmalidir. Her
bir ara basligin varsa alt ve daha alt basliklari numaralandirilarak ayirt edilecek
bicimde yaziimalidir.

Etik Kurul onayi gerektiren calismalarin (insan veya hayvan deneklerin kullanildigi
klinik veya deneysel calismalar ile anket, mulakat, odak grup calismasi, gézlem,
deney, gortsme teknikleri vb. kullanilarak katilimcilardan veri toplanmasini
gerektiren nitel ya da nicel yaklasimlarla yurattlen her tarlt arastirmalar icin ya
da geriye donuk kisisel veri kullanan calismalarda) yontem bolimunde onay ya
da iznin hangi kurumdan alindiginin (tarih ve sayi bilgisi verilerek) belirtilmesi
gereklidir. Bu gibi durumlarda ilgili belge 6rnegi sisteme ayrica ytklenmelidir.

Genisletilmis ingilizce Ozet
Turkce makaleler icin hazirlanacak olan Genisletilmis Ingilizce Ozet'te bulunmasi
gereken bolumler sunlardir:

1. Baslik:

2. Giris:

e Arastirmanin arka plani ve énemi.
® Arastirma problemi veya hipotezi.
e Calismanin amaci ve hedefleri.
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3. LiteratUr Taramasi:

e Konuyla ilgili mevcut literatirdeki dnemli bulgular ve calismalar.
e Arastirmanin literattrdeki boslugu nasil doldurdugu.

4. Yontem:

e Arastirma tasarimi ve yaklasimi.

e Kullanilan veri toplama yontemleri (anketler, deneyler, gozlemler, vb.).
e \Veri analizi teknikleri ve araclari.

5. Bulgular:

e Arastirma sonucunda elde edilen ana bulgular.

e Bulgularin detayli ve anlamli bir sekilde sunulmasi.

6. Tartisma:

e Bulgularin literattrdeki diger calismalarla karsilastiriimasi.

e Bulgularin anlami ve 6nemi.

e Calismanin sinirlamalari.

7. Sonuc ve Oneriler:

e Arastirmanin genel sonuclari.

e Uygulamalar ve gelecekteki arastirmalar icin éneriler.

Genisletilmis Ingilizce 6zet 2-3 sayfa uzunlugunda (750-1000 sézciik) olup,
calismanin tim 6nemli noktalarini kapsamali ve okuyucuya detayl bir bakis
acisi sunmalidir.

Kaynaklar
Kaynaklar, baslarina sira numarasi konmaksizin alfabetik sirayla listelenmelidir.
Tum kaynaklara metin icinde génderme (atif) yapilmis olmalidir.

Metin icinde Génderme

Bir veya iki yazarli calisma
Bir veya iki yazarli bir calisma icin, her alintiya yazar soyad (lar) ini eklenir.

- Veeramah (2004) tarafindan yapilan bir calismada ......... bulunmustur.

- Saglik calisanlarinin arastirma kullanim oranlarinin incelendigi bir calismada,
..... dir (Veeramah, 2004).

- Dembo ve Gibson'a (1985) gore egitim .............ccce vovee e dir.

- Egitim genel anlamda ...... tanimlanir (Dembo & Gibson, 1985).

Uc veya daha fazla yazarh calisma

Uc veya daha fazla yazarl bir calismada makale dili Ttrkce ise ilk yazarin soyad
yazilir ve yanina “(ve ark.)”, makale dili ingilizce ise ilk yazarin soyadinin yanina
“(et al.)” baglaci eklenir.

- Williams ve arkadaslari (1994) tarafindan yapilan.......
.................................... ( Williams ve ark., 2010)
.................................... (Williams et al., 2010)

Metin icinde ilk gosterme
(World Health Organization [WHO], 2006)

Daha sonraki gostermeler
(WHO, 2006).

¢ Ayni soyadli yazarlar:
Eger kaynakca/kaynaklar listesinde iki veya daha fazla ayni soyadi olan Yazar
varsa, metin icinde ilk adlari da verilerek kullanilir. Hatta yayin yillari farkli olsa bile
boyle kullaniimasi gerekir.

N. Milner (1985) ve A. Milner (1990) tarafindan yapilan calismalarda.....

e Ayni parantez icinde iki veya daha cok calisma:

Yayin yilina gore siralanarak, ayni yazarlarin iki ya da daha cok calismasi
duzenlenir. Basimda olan calisma varsa, bu en sona konulur. Once yazarlarin
soyad|ari verilir, ardindan her bir calisma icin sadece calisma yillari verilir.

(Hockenberry & Wilson, 2011,2013).
(Hockenberry, 2010, 2013, 2016, basimda).

e Ayni yazarin ayni yil yaptigi calismalar:
Yazarin birden fazla calismasini ayirt edebilmek icin yillardan sonra a,b,c harfleri
kullanilir.

(Kleber, 1990a, 1990b, 1990c; Wang, 1992 basimda-a, 1992 basimda-b)
* Yazarlan farkli iki veya daha fazla calisma:

Bu tur calismalar ayni parantez icinde, soyadlarina gére alfabetik siraya dizilerek
ve birbirlerinden noktali virgul ile ayirarak verilir. Ornegin;

Cesitli calismalar ... (Kajermo, 2008; Kuuppelomeki, 2003; Rycroft-Malone, 2004).

Cilt/

Yazarlara Bilgi / Instructions to Authors
www.yuksekogretim.org

Metin ici Alinti Stilleri/ In-text Citation Styles *

Yazar Tiirli / Author Type  Parantezli Alinti Anlatisal Alinti

Bir yazar /

One author (Luna, 2020) Luna (2020)

iki yazar / (Salas & D'Agostino, ~ Salas and D’Agostino

Two authors 2020) (2020)

Martin ve arkadaslari
(2020)

(Martin ve ark.,
2020)

Uc veya daha fazla yazar /
Three or more authors

Kisaltmali grup yazari / Group author with abbreviation**
National Institute

of Mental Health
(NIMH, 2020)

(National Institute
of Mental Health
[NIMH], 2020)

ilk alinti / First citation

Sonraki alintilar/

Subsequent citations IR, 2020

NIMH (2020)

Kisaltmasiz grup yazari/
Group author without

(Stanford University,
2020)

Stanford University
(2020)

* Makaleniz Tirkce ise metin ici kaynak gdsteriminizi Ttirkce, ingilizce ise ingilizceye
uygun olarak yapiniz.

** Grup yazarinin kisaltmasini metinde yalnizca bir kez, parantez veya anlatim
bicimini secerek tanimlayin. Bundan sonra, metinde grubun gectigi yerlerde
kisaltmayi kullanin.

Kaynak listesi

Asagida verilen genel 6rneklere uygun sekilde hazirlanmalidir. Birden fazla yazarli
yayinlardan, yedi yazara kadar olanlarda son yazardan énce “&" baglaci konmalidir.
Yazar sayisi yediden fazla ise ilk alti yazardan sonra “..." (Gc nokta) konup son
yazarin adi verilir. Kaynak kinyelerinde yediden fazla yazar adi sunulmaz. Streli
yayin adlari, kisaltma yapilmaksizin acik olarak, italik yaziimalidir. Kitaplarla ilgili
kunyelerde, kitap adlarinin da, bas harfi haric kictk harfle ve italik yazilmasi
gereklidir. Birden fazla baski yapmis kitaplarda baski sayisi ve DOI (digital object
identifier) kodu bulunmayan kitaplarin kiinyelerinde yayinevi mutlaka belirtilmelidir.
Kaynak kunyelerinde DOI kodu, kiictk harfle “https://doi.org/” ibaresi yazildiktan
sonra ara verilmeksizin yazilir.

1. DOI iceren dergi makalesi / Journal article with DOI

McCauley, S. M., & Christiansen, M. H. (2019). Language learning as language
use: A cross-linguistic model of child language development. Psychological Review,
126(1), 1-51. https://doi.org/10.1037/rev0000126

Parantez icinde alinti / Parenthetical citation: (McCauley & Christiansen, 2019)
Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: McCauley ve Christiansen (2019)

ingilizce makale / English article: McCauley and Christiansen (2019)

2. internet Kaynaklan / Internet Resources

Makalenizde web sitesinden yararlandiysaniz metinde web sitesinin adini verin
ve URL'yi parantez icine alin. Ornegin, anket olusturmak icin bir web sitesi
kullandiysaniz, metinde web sitesinden bahsedin. Anketimizi Qualtrics (https:/
www.qualtrics.com) kullanarak olusturduk.

If you used the website in your article, give the website name in the text and
enclose the URL in parentheses. For example, if you used a website to create a
survey, mention the website in the text. We created our survey using Qualtrics
(https.//www.qualtrics.com).

APA 7 formatinda ag sayfalarindan yapilan atiflar parantez icinde gosterildigi gibi
olmadilidir: (Yil, Ay, GUn). Ag sayfasi tek bir yazarin adini veriyorsa, 6nce yazarin
adi verilmelidir.

e Soyadi, M. E. (YIl, Ay, Gun). Sayfa bashgi. Site adi. URL adresinden gun, ay, yll
tarihinde alinmistir.

Turkce makale / Turkish article:

- Bologna, C. (2019, October 31). Why some people with anxiety love watching
horror  movies.  HuffPost.  https:/Awww.huffpost.com/entry/anxiety-love-
watching-horrormovies_|_5d277587e4b02a5a5d57b59¢ adresinden 7 Ocak
2025 tarihinde alinmistir.

ingilizce makale / English article:

- National Institute of Mental Health. (2018, July). Anxiety disorders. U.S.
Department of Health and Human Services, National Institutes of Health.
Retrieved January 7, 2025 from https:/Avww.nimh.nih.gov/health/topics/anxiety
disorders/index.shtml
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3. DOI icermeyen URL kaynakli dergi makalesi / Journal article with URL
without DOI

Ahmann, E., Tuttle, L. J., Saviet, M., & Wright, S. D. (2018). A descriptive review
of ADHD coaching research: Implications for college students. Journal of
Postsecondary Education and Disability, 31(1), 17-39. https://www.ahead.org/
professional

Parantez icinde alinti / Parenthetical citation:
Turkce makale / Turkish article: (Ahmann ve ark., 2018)
ingilizce makale / English article: (Ahmann et al., 2018)
Metin ici alinti / Narrative citation:

Tarkce makale / Turkish article: Ahmann ve ark. (2018)
ingilizce makale / English article: Ahmann et al. (2018)

4. DOI iceren, 21 veya daha fazla yazarh dergi makalesi / Journal articles
with 21 or more authors including DOI

Kalnay, E., Kanamitsu, M., Kistler, R., Collins, W., Deaven, D., Gandin, L., Iredell,
M., Saha, S., White, G., Woollen, J., Zhu, Y., Chelliah, M., Ebisuzaki, W., Higgins,
W., Janowiak, J., Mo, K. C., Ropelewski, C., Wang, J., Leetmaa, A., . . . Joseph,
D. (1996). The NCEP/NCAR 40-year reanalysis project. Bulletin of the American
Meteorological Society, 77(3), 437-471. http://doi.org/fg6rf9

Parantez icinde alinti / Parenthetical citation:

Turkce makale / Turkish article: (Kalnay ve ark., 1996)

ingilizce makale / English article: (Kalnay et al., 1996)

Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Kalnay ve ark. (1996)

ingilizce makale / English article: Kalnay et al. (1996)

5. Bir dergide 6zel boliim veya 6zel say1 makalesi / Special section or
special issue article in a journal

Lilienfeld, S. O. (Ed.). (2018). Heterodox issues in psychology [Special section].
Archives of Scientific Psychology, 6(1), 51— 104.

McDaniel, S. H., Salas, E., & Kazak, A. E. (Eds.). (2018). The science of teamwork
[Special issue]l. American Psychologist, 73(4).

Parantez icinde alinti / Parenthetical citation:

Turkce makale / Turkish article: (Lilienfeld, 2018; McDaniel ve ark., 2018)
ingilizce makale / English article: (Lilienfeld, 2018; McDaniel et al., 2018)

Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Lilienfeld (2018) ve McDaniel ve ark. (2018)
ingilizce makale / English article: Lilienfeld (2018) and McDaniel et al. (2018)

6. DOI iceren kitap / Book containing DOI

Brown, L. S. (2018). Feminist therapy (2nd ed.). American Psychological
Association. https://doi.org/10.1037/0000092- 000

Parantez icinde alinti / Parenthetical citation: (Brown, 2018)

Metin ici alinti / Narrative citation: Brown (2018)

7. Akademik arastirma veri tabanlarindan veya basil versiyonundan DOI
icermeyen kitap / Book without DOI from academic research databases
or printed version

Burgess, R. (2019). Rethinking global health: Frameworks of power. Routledge.

Parantez icinde alinti / Parenthetical citation: (Burgess, 2019)
Metin ici alinti / Narrative citation: Burgess (2019)

8. DOl icermeyen, URL ile yazilan e-kitap veya sesli kitap / DOI-free, URL-
written e-book or audiobook

Cain, S. (2012). Quiet: The power of introverts in a world that can’t stop talking
(K. Mazur, Narr.) [Audiobook]. Random House Audio. http://bit.ly/2GOBpbl
Christian, B., & Griffiths, T. (2016). Algorithms to live by: The computer science of
human decisions. Henry Holt and Co. http://a.co/7qGBZAk

Parantez icinde alinti / Parenthetical citation:

(Cain, 2012; Christian & Griffiths, 2016)

Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Cain (2012) ve Christian ve Griffiths (2016)
ingilizce makale / English article: Cain (2012) and Christian and Griffiths (2016)

9. Akademik arastirma veritabanlarindan veya basili, editorlii, DOI
icermeyen kitap / Academic research databases or printed, edited, DOI-
free books

Hacker Hughes, J. (Ed.). (2017). Military veteran psychological health and social
care: Contemporary approaches. Routledge.

Parantez icinde alinti / Parenthetical citation: (Hacker Hughes, 2017)

Metin ici alinti / Narrative citation: Hacker Hughes (2017)

Yazarlara Bilgi / Instructions to Authors

Detailed information for authors is available at www.yuksekogretim.org

10. Ceviri kitap / Translated book
Piaget, J., & Inhelder, B. (1969). The psychology of the child (H. Weaver, Trans.;
2nd ed.). Basic Books. (Original work published 1966)

Parantez icinde alinti / Parenthetical citation: (Piaget & Inhelder, 1966/1969)
Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Piaget ve Inhelder (1966/1969)

ingilizce makale / English article: Piaget and Inhelder (1966/1969)

11. Kitap serisi / Book series
Madigan, S. (2019). Narrative therapy (2nd ed.). American Psychological
Association. https://doi.org/10.1037/0000131- 000

Parantez icinde alinti / Parenthetical citation: (Madigan, 2019)
Metin ici alinti / Narrative citation: Madigan (2019)

12. DOI iceren kitap boliimii / Book chapter with DOI

Turkce: Balsam, K. F, Martell, C. R., Jones, K. P, & Safren, S. A. (2019). Affirmative
cognitive behavior therapy with sexual and gender minority people. G. Y. wamasa
& P A. Hays (Ed.), Culturally responsive cognitive behavior therapy: Practice and
supervision (2. baski, s. 287-314) icinde. American Psychological Association.
https://doi.org/10.1037/0000119- 012

ingilizce: Balsam, K. F, Martell, C. R., Jones, K. P, & Safren, S. A. (2019).
Affirmative cognitive behavior therapy with sexual and gender minority people.
In G. Y. lIwamasa & P A. Hays (Eds.), Culturally responsive cognitive behavior
therapy: Practice and supervision (2nd ed., pp. 287-314). American Psychological
Association. https://doi.org/10.1037/0000119- 012

Parantez icinde alinti / Parenthetical citation:
Turkce makale / Turkish article: (Balsam ve ark., 2019)
ingilizce makale / English article: (Balsam et al., 2019)
Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Balsam ve ark. (2019)
ingilizce makale / English article: Balsam et al. (2019)

13. DOI icermeyen kitap boliimii / Book chapter without DOI

Turkce: Weinstock, R., Leong, G. B, & Silva, J. A. (2003). Defining forensic
psychiatry: Roles and responsibilities. R. Rosner (Ed.), Principles and practice of
forensic psychiatry (2. baski, s. 7-13) icinde. CRC Press.

ingilizce: Weinstock, R., Leong, G. B., & Silva, J. A. (2003). Defining forensic
psychiatry: Roles and responsibilities. In R. Rosner (Ed.), Principles and practice of
forensic psychiatry (2nd ed., pp. 7-13). CRC Press.

Parantez icinde alinti / Parenthetical citation:

Turkce makale / Turkish article: (Weinstock ve ark., 2003)
ingilizce makale / English article: (Weinstock et al., 2003)
Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Weinstock ve ark. (2003)
ingilizce makale / English article: Weinstock et al. (2003)

14. Bir devlet kurumu veya baska bir kurulusun raporu / Report of a
government agency or other organization

- Australian Government Productivity Commission & New Zealand Productivity
Commission. (2012). Strengthening trans- Tasman economic relations. https://
Www.pc.gov.au/inquiries/completed/australia-new- zealand/report/trans-tasman.
pdf

- Canada Council for the Arts. (2013). What we heard: Summary of key findings:
2013 Canada Council’s Inter-Arts Office consultation. http:/publications.gc.ca/
collections/collection_2017/canadac ouncil/K23-65-2013-eng.pdf

- National Cancer Institute. (2018). Facing forward: Life after cancer treatment
(NIH Publication No. 18-2424). U.S. Department of Health and Human Services,
National Institutes of Health. https:/Awww.cancer.gov/publications/patient-
education/life- after-treatment.pdf

Parantez icinde alinti / Parenthetical citation:

Turkce makale / Turkish article: (Australian Government Productivity Commission
ve New Zealand Productivity Commission, 2012; Canada Council for the Arts,
2013; National Cancer Institute, 2018)

ingilizce makale / English article: (Australian Government Productivity Commission
& New Zealand Productivity Commission, 2012; Canada Council for the Arts,
2013; National Cancer Institute, 2018)

Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Australian Government Productivity Commission
ve New Zealand Productivity Commission (2012), Canada Council for the Arts
(2013) ve National Cancer Institute (2018)

ingilizce makale / English article: Australian Government Productivity Commission
and New Zealand Productivity Commission (2012), Canada Council for the Arts
(2013), and National Cancer Institute (2018)
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15. Yayinlanmamis Tezler / Unpublished Theses

Harris, L. (2014). Instructional leadership perceptions and practices of elementary
school leaders [Unpublished doctoral dissertation]. University of Virginia.

Parantez icinde alinti / Parenthetical citation: (Harris, 2014)
Metin ici alinti / Narrative citation: Harris (2014)

16. Sozliik / Dictionary

American Psychological Association. (n.d.). Positive transference. In APA dictionary
of psychology. Retrieved August 31, 2019, from https://dictionary.apa.org/positive-
transference

Parantez icinde alinti / Parenthetical citation:

Tarkce makale / Turkish article: (American Psychological Association, t.y.; Merriam-
Webster, n.d.)

ingilizce makale / English article: (American Psychological Association, n.d.;
Merriam-Webster, n.d.)

Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: American Psychological Association (t.y.) ve
Merriam-Webster

ingilizce makale / English article: American Psychological Association (n.d.) and
Merriam-Webster (n.d.)

17. Konferans ve bildiri kaynakca gosterimi / Conference and paper
references

Dergide Yayinlanan Konferans Bildirileri:

Duckworth, A. L., Quirk, A., Gallop, R., Hoyle, R. H., Kelly, D. R., & Matthews,
M. D. (2019). Cognitive and noncognitive predictors of success. Proceedings of
the National Academy of Sciences, USA, 116(47), 23499- 23504. https:/doi.
0rg/10.1073/pnas. 1910510116

Kitap Olarak Yayinlanan Konferans Bildirileri:

Kushilevitz, E., & Malkin, T. (Eds.). (2016). Lecture notes in computer science:
Vol. 9562. Theory of cryptography. Springer. https://doi.org/10.1007/978-3-662-
49096-9

Kitap Bolumu Olarak Yayinlanan Konferans Bildirileri:

Bedenel, A.-L., Jourdan, L., & Biernacki, C. (2019). Probability estimation by an
adapted genetic algorithm in web insurance. In R. Battiti, M. Brunato, |. Kotsireas,
& P Pardalos (Eds.), Lecture notes in computer science: Vol. 11353. Learning and
intelligent optimization (pp. 225-240). Springer. https://doi.org/10.1007/978-3-
030-05348-2_21

Sekil ve Tablolar / Figures and Tables

Metin icinde ayri kategorilerde numaralandirimali, numaralandirmada Romen
sayilari kullanilmamalidir. Tablo yazilari tablolarin Ust tarafinda yer almalidir. Sekil
yazilari sirasina gére ayri bir sayfada sunulmalidir. Vektorel yazilimlarda hazirlanmis
sekiller (cizim ve grafikler) TIF ya da EPS formatinda kaydedilebilir. Renkli sekiller RGB
(8 bits) olarak jpg. formatinda, siyah/beyaz cizimler ise EPS formatinda kaydedilmis
olmalidir. Sekiller 300 DPI ¢ézinurlukte, TIF ya da JPG formatinda hazirlanmalidir.
Sekil ve tablolarda gerektiginde standart disi kisaltmalar kullanilabilir. Bu durumda
kullanilan kisaltma ilgili baslk ya da sekil yazisinda aciklanmalidir. Daha 6nce
yayinlanmis sekil ve tablo yalniz kesin gerektigi durumlarda karsilastirma amaciyla,
yazar ya da yayincasindan (telif hakki sahibinden) yazili izin alinarak, kaynak
gosterilmek kosuluyla kullanilabilir.

Ekler / Appendixes

Metin icinde yer kaplamamasi amaciyla ayri bir yerde (dipnot olarak) verilmek
istenen aciklamalar bu bélimde siralanabilir. Metin icinde gerekli yerlerde, koseli
parantez icinde Ust karakter seklinde sira numarasi verilen ilgili dipnotlar bu
bolimde (endnotes) siralanarak sunulmalidir. Yazarlarin zorunlu olmadikca dipnot
kullanmamalari 6nerilir. Bunun disinda anket formu, harita, plan vb. diger 6geler
de ekler boluminde verilebilir. Bunlarla ilgili aciklama yazilari da bu boélumde yer
almalidir. Birden fazla ek malzeme sunulmasi gerekliliginde her bir ek icin Romen
rakamlari ile ayri sira numarasi verilmelidir.

Kontrol Listesi
1. Yazinin uzunlugu (en fazla 25 sayfa)
Genel bicim (iki aralikli satir; 10,5 punto Times New Roman karakteri; kesme
isareti disindaki noktalama isaretlerinden sonra tek aralik)
Baslik sayfasi (yazar ve kurum adlari(fakulte, bolim); kisa baslik; iletisim adresi)
Ozetler (Tlrkce ve Ingilizce; en az 150, en fazla 250 sozciik)
Anahtar sézcukler (en az 3'er adet)
Temel metin (basliklar)
Kaynaklar (APA kriterlerine uygunluk)
Sekil ve tablolar (numaralandirma; alt yazilar; 6zgunluk/izin yazisi)
9. Ekler (Romen rakami ile numaralandirma ve aciklama yazilari)
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TUBA-HER

Yiiksekogretim

Derqisi

Degerli Akademisyenler; Arastirmacilar ve Paydaslar,

Tiirkiye Bilimler Akademisi Yiiksekogretim Dergisi (TUBA-HER) olarak,
kokleri 1851 yihna dayanan TUBA gatis1 altinda hazirladiginiz Cilt 16, Sayt
2 (Agustos 2026) saymmuzla sizleri selamlamanm mutlulugunu yagiyoruz. Yilda
u¢ kez yayimlanan, uluslararasi hakemli, acik erigimli ve cift kor hakemlik
stireclerini titizlikle uygulayan dergimiz, ytiksekdgretim alanimdaki dontistimleri
ve bilimsel birikimi literatiire kazandirmayi kararhhkla siirdiirmektedir. Yaymm
stirecinde bilimsel etik ilkelerden 6diin vermeyen dergimiz, ticari kaygilardan
uzak, bagimsiz editéryal kararlariyla akademik diinyada saygmn bir referans
noktasidur.

Bu saymmzda yer alan 6zgiin caliymalar, akademik insan kaynaklarndan
dijitallesmeye, uluslararasilasmadan akreditasyon stireclerine kadar genis bir
yelpazede yiiksekogretimin giincel yonelimlerini ele almaktachr.

Ik odak alammz olan akademik insan kaynaklar1 ve galisan psikolojisi
kapsaminda, akademisyenlerin kariyer gelisim engellerinin Y-Z kugaklarmda
“sessiz istifa” tizerindeki etkilerini inceleyen kargilastirmah cahgma ile pozitif
psikolojik sermayenin ise adanmughga etkisinde 6z liderlik davramslarmm
roliind analiz eden arastirma, akademik insan gticii refaln i¢in hayati bulgular
sunmaktadir. Bu ¢aliymalar, kariyer engellerinin azaltilmasinm ve 6z liderlik
becerilerinin desteklenmesinin kurumsal ise adanmshg artrmada kilit rol
oynadigim gostermektedir. Ayrica, literatiire yeni bir 6lgme araci kazandiran
“Akademisyenler igin Kariyer Siirdiiriilebilirligi Olgegi”nin gegerlilik ve
gtivenilirlik analizi ile Gniversitelerin marka imaji ve aidiyet iliskisinde akademik
motivasyonun araci roliinii inceleyen gahsmalar kurumsal kimlik ingasina katk
saglamaktacir. Bu baglamda, Aktér Ag Kuramu perspektifinden norm kadro
uygulamasimn insan kaynaklar politikalar1 acismdan degerlendirilmesi de
yonetsel siireglere kuramsal bir derinlik kazandirmaktachr.

Ikinci olarak, kurumsal politikalar, egitim standartlan ve akreditasyon
stirecleri ele ahnnmugtir. Program akreditasyonunun fakiilte géziinden yarar,
farkhlik ve kurumsal dinamiklerinin incelenmesi kalite glivence sistemlerinin
icsellestirilmesi adina degerlidir. Tip fakiiltesi mezunlarmn ulusal yetkinlik
ve yeterlikler belgesi ile hemgirelik egitiminde giincel rol ve yetkinliklerin
belirlenmesi ¢aliymalar ise saglik bilimlerinde egitim ve meslek standartlarim
yiikseltmeyi hedefleyen somut kilavuzlar sunmaktadir. Bu tar standart belirleme
ve akreditasyon ¢aligmalari, yliksekbgretimde program kalitesinin stirdiiriilebilir
kihnmasi ve mezunlarmn ulusal ve uluslararasi rekabet edebilirliginin artirilmasi
agisindan stratejik 6nem tagimaktachr.

Ugiincii  odak  noktamuz, egitim  politikalar1  ve
uluslararasilagmadir. Arap  vyiksekégretim  modellerinin
kargilagtinlmasi ile Ttrkiye’nin nitelikli insan kaynag projelerinden biri olan
YLSY burs programmm kiiresel burs programlari temelinde incelenmesi,
politika yapicilara rehberlik etmektedir. Bununla birlikte, uluslararas: iliskiler
disiplinindeki akademik bagimlihg “USDIK Kapam” (The URJIC Trap)
kavramiyla tartigmaya acan cahsma, yerli bilim tretiminin 6zgunligu ve
bagimsizhg adina son derece sarsici ve ufuk agici bir tartigma baglatmaktadir.
Bu ¢ahgma, akademik bilgi tiretimindeki asimetrik iliskileri sorgulayarak, ulusal
literattirtin kiiresel hegemonyalardan bagimsizlagmas: yoniinde giiglii bir ¢agr
yapmaktadir:

makro  dizeydeki

Tark  ve

Son olarak, dijitallesme ve yenilik¢i 6grenme metotlan incelenmistir.
Universitelerin - Kitlesel Agik Cevrimici  Derslere  (MOOGs)  kurumsal
yaklagimlar1 ile Ogrenme ve Ogretme Merkezlerinin (OOM) kiiresel
yuksekoégretimdeki etkililigini inceleyen ¢ahsmalar dijital ve yapisal destekleri
ele almaktadi. Bulmacalarn yiiksekogrenimde Oz-diizenleme yontemi
olarak kullanim pedagojik yenilik sunarken; yiiksekégretimde yapay zeka
aragtirmalarmin  bibliyometrik analizi ise gelecegin teknolojik egilimlerini
ozetlemektedir. Yapay zekanin yiiksekogretimdeki gelisim seyrini gOsteren
bibliyometrik haritalama, gelecegin tniversite modellerinde teknoloji
entegrasyonu ve i birlikleri i¢in kritik bir yol haritas: ¢izmektedir.

Bu nitelikli saymim hazirlanmasinda emegi gegen yazarlarimiza, hakemlerimize
ve yaymn kurulumuza tesekkiir eder, sunulan entelektiiel zeminin tiim akademi
camiasina ilham vermesini dileriz.

Saygilarmmla,
Editsr, TUBA-HER

Editorden / Editorial

Yiksekdgretim Dergisi / TUBA Higher Education Research/Review (TUBA/HER),
16(2) , vi. © 2026 TUBA doi:10.2399/yod.26.000000

Dear Colleagues, Researchers, and Stakeholders,

As the Turkish Academy of Sciences Journal of Higher Education (TUBA-
HER), under the umbrella of TUBA, which inherits a legacy tracing back to
1851, we welcome you to Volume 16, Issue 2 (August 2026). Published three
times a year, our international peer-reviewed, open-access journal continues to bring
key transformations in higher education to scientific literature. Guided by strict
adherence to scientific ethical principles and double-blind peer-review processes,
our journal remains a respected reference point in the academic world with its
independent editorial decisions free from commercial concerns.

The empirical and systematic studies in this issue focus on contemporary trends,
administrative structures, and organizational dynamics in higher education.

First, academic human resources and work psychology form a core theme. One
study investigates the impact of career development barriers on “silent resignation™
among Gen 1 and { academics, while another analyzes the mediating role of self-
leadership behaviors in positive psychological capital’s effect on work engagement.
These studies indicate that reducing career barriers and fostering self-leadership
are vital for improving institutional work engagement. Additionally, the validation
of the “Career Sustainability Scale for Academics” offers a new tool, and a study
on the mediating role of academic motivation between corporate brand image and
university belongingness contributes to institutional identity building. Furthermore,
evaluating norm staffing practices through the Actor Network Theory lens adds
conceptual depth to university human resource policies and administrative processes.

Second, institutional policies, education standards, and accreditation processes are
evaluated. Analyzing program accreditation from the faculty’s perspective highlights
quality assurance dynamics and the benefits of internalizing accreditation.
Establishing the National Competency Framework for Medical Graduates in
Tiirkiye (2026) and determining compelencies in nursing education provide direct
guidance for health sciences curricula. Such standardization and accreditation
efforts are of strategic importance for ensuring program sustainabulity and improving
the international competitiveness of graduales.

Third, macro-level educational policies and globalization are discussed. A
comparative analysis of Turkish and Arab higher education models, along with
a document analysis of the VLSY state scholarship program compared to global
equivalents, offers strategic insights for policymakers. Cructally, a study unveiling
academic dependency in Turkish International Relations using the “URJIC Trap”
concept opens a vital debate on the autonomy of national scientific production. By
questioning asymmetric relations in knowledge production, this paper calls for the
liberation of national literature from global hegemonies.

Finally, digitalization and modern pedagogy are explored. Institutional approaches
lo Massive Open Online Courses (MOOCs) in Turkish universities and a
comparative impact analysis of Learning and Teaching Centers (LTCs) address
digital and structural support. Utilizing puzzles as a self-regulation method offers
pedagogical innovation, while a bibliometric analysis of artificial intelligence
research maps_future technological trends. The bibliometric mapping of Al provides
a cructal roadmap for technology integration and collaboration in _future university
models.

We extend our gratitude to our authors, reviewers, and editorial board, and hope this
ussue inspires the academic communaty.

Sincerely,

Edito, TUBA-HER

Viii Yiiksekégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)
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Universitelerin Kurumsal Marka imaji ve
Universite Aidiyeti lliskisinde Akademik

Motivasyonun Araci Rolu

The Mediating Role of Academic Motivation in the

Relationship Between Universities’ Corporate Brand Image and University Belongingness

Hazal Duman Alptekin’ , Nihan Tomris Ktcun®

! Canakkale Onsekiz Mart Universitesi, Siyasal Bilgiler Fakdiltesi, isletme Bslimii, Canakkale, Turkiye

Ozet

Amag: Bu aragtirmanin amaci, tiniversitelerin kurumsal marka imaji
ile 6grencilerin tiniversite aidiyeti arasindaki iligkide akademik moti-
vasyonun aract roliinii incelemektir. Bu kapsamda, kurumsal marka
imajimm 6grencilerin tiniversite aidiyeti tizerindeki etkisi ile akademik
motivasyonun bu iligkideki aracilik roli degerlendirilmistir.
Yo6ntem: Arastirma iligkisel tarama modeli kapsaminda gerceklestiril-
mistir. Aragtirmanin 6rneklemini Tirkiye’de 6rgiin lisans egitimine
devam eden 618 iniversite Ogrencisi olusturmaktadir. Veriler,
2023-2024 giiz déneminde cevrim ici anket yontemiyle toplanmus;
akademik motivasyon, kurumsal marka imaji ve tniversite aidiyeti
6lgekleri kullanilmistir. Veriler SPSS 26 ve PROCESS Macro ile ana-
liz edilmis; aracilik etkisi Baron ve Kenny yaklagimi dogrultusunda
bootstrap (5000 6rnekleme) yontemi kullanilarak test edilmistir.
Bulgular: Analiz sonuglari, kurumsal marka imajinin akademik
motivasyon ve iiniversite aidiyeti {izerinde pozitif ve anlamli etkiye
sahip oldugunu gostermektedir. Ayrica akademik motivasyonun iini-
versite aidiyetini pozitif ve anlamli bicimde etkiledigi belirlenmistir.
Aracilik analizleri sonucunda akademik motivasyonun, kurumsal
marka imaji ile tiniversite aidiyeti arasindaki iliskide kismi aracilik
roli tstlendigi tespit edilmisgtir.

Sonug ve Oneriler: Aragtirma sonuclari, giiclii bir kurumsal marka
imajinin 6grencilerin akademik motivasyonlarini artirarak tniversite
aidiyetlerini giiglendirdigini géstermektedir. Bu dogrultuda {ini-
versitelerin marka imajini giiclendirmeye ve 6grencilerin akademik
motivasyonunu desteklemeye yonelik uygulamalar gelistirmeleri 6ne-
rilmektedir. Ayrica farkl: tiniversite tiirlerini kapsayan kargilagtirmali
ve boylamsal aragstirmalarin gerceklestirilmesinin ilgili literatiire katk:
saglayacagi degerlendirilmektedir.

Anahtar Kelimeler: Kurumsal Marka 1maj1, Universite Aidiyeti,
Akademik Motivasyon, Aract Degisken, Process Makro

Abstract

Objective: The purpose of this study is to examine the mediating role
of academic motivation in the relationship between universities’ cor-
porate brand image and students’ university belongingness. Within
this scope, the effect of corporate brand image on students’ university
belongingness and the mediating role of academic motivation in this
relationship were investigated.

Method: This study was conducted using a relational survey design.
The sample consisted of 618 undergraduate students enrolled in formal
higher education institutions in Tirkiye. Data were collected through
an online survey during the 2023-2024 Fall semester using scales mea-
suring academic motivation, corporate brand image, and university
belongingness. The data were analyzed using SPSS 26 and PROCESS
Macro. The mediating effect was tested using the bootstrap method
(5,000 resamples) based on the Baron and Kenny approach.

Results: The findings revealed that corporate brand image had a
positive and significant effect on both academic motivation and uni-
versity belongingness. In addition, academic motivation was found
to have a positive and significant effect on university belongingness.
The mediation analysis further indicated that academic motivation
partially mediated the relationship between corporate brand image
and university belongingness.

Conclusion and Recommendations: The findings indicate that a
strong corporate brand image enhances students’ university belong-
ingness by increasing their academic motivation. Accordingly,
universities are recommended to develop practices that strengthen their
corporate brand image while supporting students’ academic motivation.
Furthermore, future research should include comparative studies across
different types of higher education institutions and employ longitudinal
research designs to contribute to the existing literature.

Keywords: Corporate Brand Image, University Belongingness,
Academic Motivation, Mediating Variable, Process Macro
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grencilerin  iniversitelerine  yonelik  aidiyet
O duygularini sekillendiren bir¢ok etken bulunmakla

birlikte, bu duygunun gelisiminde tniversitenin
nasilalgilandigibelirleyicibirrol oynamaktadir. Giiniimiizde,
yliksekogretim kurumlarinin marka imaji, 6grenci tercihle-
rini ve 6grencilerde aidiyet duygusunu etkileyen en 6nemli
unsurlardan biri olarak karsimiza ¢ikmaktadir (Ali ve ark.,
2020). Diinya genelinde 20.000°den fazla tiniversitenin var
oldugu ve yiiksekogretimdeki kiiresel rekabetin giderek art-
tg1 bir dénemde, iiniversiteler yalnizca egitim ve aragtirma
odakli olmakla kalmamakta, ayn1 zamanda gii¢lii bir marka
imaji olusturmaya da yonelmektedir (UNESCO, 2022).
Ozellikle, uluslararast siralamalarda st siralarda yer alma
arayigt, Universitelerin marka imajin giiclendirme ve i¢ ve

dis paydaglarin kuruma aidiyetini artirma cabalarin: giiglen-
dirmistir (Watkins & Gonzenbach, 2018).

Kurumsal marka imaji, bir kurumun paydaglari tarafin-
dan algilanan deger ve tutumlarin biitiiniidiir (Ince &
Uygurtiirk, 2019). Diger bir ifade ile kurumsal marka imaji,
kurumlarin 6ne ¢ikardifr izlenim ve diisiinceler biitinint
yansitrken (Cat ve ark., 2016), kuruma iligkin tiim yagamsal
ayrintilar1 igermektedir (Yalgin & Ege, 2013).

Ilgili literatiir incelendiginde yiiksekogretim kurumlarinin
kurumsal marka imaji tizerine yapilan arastirmalarin agir-
Liklr olarak kurumsal marka imajin1 6nceleyen degiskenlerin
incelendigi dikkat ¢ekmektedir. Bu noktada kurumsal marka
imajinin gliclenmesinde kurum farkindaligi (Caglayan ve
ark., 2018; Foroudi ve ark., 2019), hizmet kalitesi (Srivastava
ve ark., 2013), sosyal sorumluluk faaliyetleri (Plungpongpan
ve ark., 2016), kurum kimligi (Doganli & Bayri, 2012), sos-
yal medya iletigiminin bagaris1 (Kazaishvili & Khmiadashvili,
2022) ve kurum stratejileri (Popoli, 2011) gibi degiskenlerin
on plana ¢iktug: goriilmekeedir.

Yiiksekogretim catist alunda kurumsal marka imaji calig-
malarimin ikinci arastirma birikimi ise kurumsal marka
imajinin yaratugi ¢ikularm neler olduguna odaklanmak-
tadir. Bu kapsamda elde edilen sonuglar kurumsal marka
imajinin tniversite baglaminda 6grenci memnuniyeti ve
sadakatini (Hemsley-Brown & Oplatka, 2015), tniversite
tercih durumu - doluluk oranini (Ivy, 2010) ve 6grenci ve
caliganlarm kuruma yonelik aidiyetlerini giiclendirdigine
isaret etmektedir (Helm, 2011; Mazzarol & Soutar, 2002;
Stephenson & Yerger, 2014).

Yukaridaki her bir ¢alisma iiniversitelerde kurumsal marka
imajinin nasil saglanacagi ve ne gibi ¢ikular sundugu konu-
sunda Gnemli bulgular ortaya koymaktadir. Tlgili katkiya
karsin mevcut literatiir incelendiginde kurumsal marka imaji
ve buna dayali ¢ikular arasindaki iligkinin gekillenmesinde
etkili olan sosyal ve paydaslara dayali unsurlarin derinlesti-
rilmesi gerektigi 6ne ¢ikan bir vurgudur (Plumeyer ve ark.,
2019; Tahir ve ark., 2024; Yaping ve ark., 2023). Deginilen
unsurlardan hareketle bu arastirmada tiniversitelerin 6ne
ctkardign kurumsal imajin, 6grencilerin kurum aidiyeti tize-

rindeki etkisi ve bu etkinin sekillenmesinde 6grencilerin
sahip oldugu akademik motivasyon algisinin aract roliiniin
ele alinmasi planlanmugtir.

Spesifik olarak akademik motivasyon, 6grencilerin egitim-
6gretim siirelerinde yansittklari igsel ve digsal motivasyonu
temsil etmekte olup (Skinner, 2023), &grencilerin bagari
durumunu (Wang, 2022), kariyer tercihlerini (Koyuncuoglu,
2021) ve akademik performanslarini (Tus, 2020) dogrudan
etkileyen bir unsur olarak kargimiza ¢ikmaktadir. Benzer
sekilde motivasyonel siireclerin de aidiyet duygusu ile olduk¢a
yakin iligkiye sahip oldugu dikkat cekerken, Oz Belirleme
Kuramr’na (Self-Determination Theory) gore yetkinlik,
ozerklik ve iligkili olma, bireylerin temel ihtiyaglart arasinda
sayilmakta ve motivasyonu saglayan ii¢ temel unsurun birbir-
lerini tamamlayici nitelige sahip oldugu vurgulanmaktadir
(Gagné ve ark., 2022a). Bu noktada, akademik motivasyon,
i¢sel ve digsal iki boyutta toplanmakta olup, igsel bazda 6gren-
cinin ¢abasi ve digsal olarak iginde yer aldig1 kurum igerisinde
odiil, takdir, performans ve sunulan egitsel hizmetlere bagh
farklilagmaktadir (Ryan & Deci, 2000). Bireyin igsel ve digsal
motivasyonel ihtiyaglarimin kargilanmast ise aidiyeti giiclendi-
rebilmektedir (Ryan & Deci, 2000).

Ote yandan, Ait Olma Kuramr'nmin 6nciileri Baumeister ve
Leary’e (1995) gore bireyin motivasyonun yiiksek olmasi,
bireyin cevresiyle daha giiglii baglar kurmasina imkan saglar-
ken, bireyin bulundugu baglama aidiyet hissini giiglendirece-
gini 6ne stirmektedir. Ttim bu teorik varsayimlar motivasyon
ile aidiyet hissinin kargilikli bir iligkiye sahip olduguna isaret
ederken (Allen ve ark., 2021), bu aragurma kapsaminda aka-
demik motivasyonun iniversite aidiyeti tizerinde etkili ola-
bilecegi ve ayni zamanda bu etkinin {iniversitenin kurumsal
marka imaji ve 6grencilerin tiniversite aidiyetleri arasindaki
iliskiyi de kapsadig1 varsayillmigtir. Bu dogrultuda calismada
kurumsal marka imaji ile tiniversite aidiyeti arasindaki anlamlt
iliskide akademik motivasyonun aract roli Tirkiye’de
6grenim goren lisans 6grencileri baglamida incelenmigtir.

Bu caligmada gelistirilen hipotezlerin her birinin hem
kuramsal hem de uygulamaya doniik katkilar sunma potan-
siyeli tagidigi ongoriilmektedir. Tlk olarak, kurumsal marka
imajinin 6grencilerin tiniversite aidiyetini nasil etkiledigini
ortaya koyan H1, yiiksekégretim kurumlarinin 6grencilerle
duygusal bag kurma ve aidiyet gelistirme stratejilerini anla-
malart agisindan 6nemlidir. H2 kapsaminda 6ne siiriilen,
kurumsal marka imajinin 6grencilerin akademik motivas-
yonunu sekillendirdigi varsayimi ise, motivasyon literatii-
riine kurumsal faktorlerin etkisini dahil ederek bireysel ve
cevresel unsurlar arasindaki etkilesimi goriintir kilmakta-
dir. H3 ile akademik motivasyonun iiniversite aidiyetini
giiclendirdigi varsayimi, bireylerin psikolojik stireclerinin
kurumsal baglanma iizerindeki belirleyici roliinii ortaya
koymaktadir. Son olarak H4, akademik motivasyonun
araci roliine odaklanarak marka imaji ile aidiyet arasindaki
iligkinin yalnizca dogrudan degil, dolayl: yollarla da sekil-
lendigini gostermekte ve bu alandaki mekanizmalar: daha
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kapsamli bi¢imde agikliga kavusturmaktadir. Dolayisiyla
bu aragtirmanin hem literatiirdeki bogluklar1 doldurmak
hem de tniversitelerin marka yonetimi ve aidiyet gelig-
tirme politikalarina katki saglamak agisindan 6nemli bir
yere sahip oldugu diistintiilmektedir.

Universitelerde Kurumsal Marka imaji ve
Universiteye Aidiyet

Universiteler i¢in marka kavrami, egitim kalitesini,
mezunlarin bagarisini, akademik itibart ve sunduklar: sosyal
olanaklari ifade etmeyi kapsayan ve Gtesine gecen bir olgudur
(Chen, 2016). Zira tiniversite markasy; potansiyel 6grenciler,
akademisyenler ve diger paydaglar nezdinde kimlik olugturma
ve alg1 yonetme c¢abasini da icermektedir. Bu siiregte, marka
imaji, tiniversitelerin hedef kitlede olugturdugu alg: ve duy-
gusal baglar agisindan kritik bir rol oynamaktadir (Panda ve
ark., 2019). Aaker (1991), marka imajini, bireyin markayla
iligkili algisinin somut ve soyut bilegenlerinin bir biitiin olarak
organize edilmesi seklinde tanimlamaktadir. Bu perspektiften
bakildiginda, iiniversite marka imaji, yalnizca kurum tarafin-
dan inga edilen bir olgu olmayip, hedef kitlenin de algisiyla

sekillenen ve siirekli yonetim gerektiren bir unsurdur.

Universite markasi ve marka imaji, sadece rekabet avantaji
saglamak icin degil, ayn1 zamanda uluslararasi arenada
taninirlik elde etmek ve toplumsal deger yaratmak igin
de stratejik bir ara¢ olarak kabul edilmektedir (Eraslan,
2015). Ornegin, tiniversitelerin uluslararasi siralamalardaki
yerlerini, sunduklar1 yenilik¢i egitim programlarimi ve
mezunlarinin is bulma oranlarini marka imajlarindan ayr
disinmek miimkiin degildir. Bu baglamda, Watkins ve
Gonzenbach (2018), tiniversitelerin marka imajmm 6grenci
memnuniyeti ve sadakati iizerinde 6nemli etkileri oldugunu
vurgulamig; Plungpongpan ve ark. (2016) ise 6zellikle 6zel
tiniversitelerde sosyal sorumluluk faaliyetlerinin marka
algisini gliclendirdigini ortaya koymustur. Foroudi ve ark.
(2019) da iiniversite marka imajinin, 6grenci katilimi ve
deger yaratma davranglariyla dogrudan iliskili oldugunu
belirtmigtir. Dolayisiyla markalagma cabalarinin, tniver-
sitelerin kendilerini ifade etme ve kimlik gelistirme siireg-
lerinde temel bir rol oynadig: sdylenebilir. Bu dogrultuda
tilkemizde de Yiiksek6gretim Kurulu tarafindan desteklenen
onemli gelismeler bulunmaktadir. Thtisas iiniversitelerinin
markalagma caligmalar1 (YOK, 2024a) ve uluslararast 6gren-
cilere yonelik gelistirilen “Study in Tiirkiye” projesi (YOK,
2024b), kurum ve toplum nezdinde marka imaji olugturma
cabalar1 i¢cin 6nemli 6rnekler teskil etmektedir.

Marka imajma ek olarak paydaglarin tiniversiteye yonelik
tutumlarini etkileyen bir diger unsur da tiniversiteye aidi-
yettir. Universiteye aidiyet, bireyin kendisini bir yiiksekog-
retim kurumunun pargasi olarak hissetme derecesini ifade
etmektedir. Bu aidiyet duygusu, 6grencilerin akademik
performansi, motivasyonu ve genel yasam memnuniyeti
tizerinde onemli bir etkiye sahiptir (Kayapinar & Kiriscan,
2024). Ek olarak arastirmalar, aidiyet hissinin 6grencilerin
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sosyal ve akademik ¢evreye uyum saglamasinda da kritik bir
rol oynadigini gostermektedir (Osterman, 2000). Aidiyet
eksikligi yagayan bireyler ise genellikle izolasyon, akademik
basarisizlik ve yiiksek oranda okul terk riski ile kargi karsiya
kalmaktadir (Tinto, 1993). Belirtilen sebeplerle tiniversiteye
aidiyet, yiiksekogretimin nitelik gostergelerinden biri olarak
kabul edilmektedir (Bahat & Karakiitiik, 2024).

Tim bu 6nemine karg: aidiyet, atfedildigi diger unsurlarda
oldugu gibi iniversitelerde de yaratilmasi ve stirdiirillmesi
zor bir niteliktir. Bu sebeple aidiyet duygusu, sadece bireysel
degil, ayn1 zamanda kurumsal bir sorumlulugu da berabe-
rinde getirmektedir. Universitelerin 6gretim elemanlarinin
tutumlari (Tuhanioglu & Gizir, 2019), kapsayici bir sos-
yal ortam saglamalari, 6grencilere ¢esitli kaulim firsatlar:
sunmalar1 ve bireylerin farkliliklarint kabul eden bir kiiltiir
yaratmalar1 (Pedler ve ark., 2022) bu duyguyu pekistirmekte
fayda saglayan cabalar olarak kabul edilmektedir.

Sayilan tiim faaliyetler ayni zamanda iniversitelerin marka
imajina hizmet eden unsurlardir. Dolayisiyla kurumun
dis ve i¢ paydaglar tarafindan algilanan degerlerini ve iti-
barini temsil eden marka imaji 6grencilerin kendilerini
Universiteyle o6zdeslestirmesini ve aidiyet duygularinin
pekismesini de saglamaktadir (Pmnar ve ark., 2011). Zira
marka imaji, 6grencilere yalnizca kaliteli bir egitim sundu-
guna degil, ayn1 zamanda sosyal kimliklerini destekleyecek
bir topluluk sagladigina dair giivence vermektedir. Nguyen
ve LeBlanc (2001a) tarafindan gerceklestirilen aragtirma,
ogrencilerin bir iniversiteyi prestijli ve degerli olarak algi-
lamalarinin, kendilerini bu kuruma daha bagli hissetmele-
rine neden oldugunu géstermektedir. Ozellikle marka imaji
gliclii olan tniversiteler, 6grenciler arasinda “biz” duygu-
sunu giiclendirerek, bireylerin akademik ve sosyal ortama
daha kolay uyum saglamalarm tegvik etmektedir. Bu bag-
lamda, iniversitelerin marka stratejilerini, 6grencilerin
aidiyet duygularini destekleyecek sekilde gelistirmeleri hem
kurumsal hem de bireysel dizeyde olumlu sonuglar yarat-
masi beklenen bir stratejidir. Deginilen 6nceliklerle calig-
manin ilk hipotezi agagidaki gibi belirlenmigtir:

H1. Kurumsal marka imaji 6§rencilerin iiniversite aidiyetini
anlamly bir sekilde etkilemektedir.

Kurumsal Marka imaji ve

Akademik Motivasyon

Akademik motivasyon, bireylerin egitim-6gretim siireg-
lerine katilimini, 6grenme istegini ve akademik hedeflere
ulagma konusundaki kararliligini ifade eden bir kavram-
dir. Bu motivasyon, 6grencilerin akademik bagarilari,
kariyer tercihleri ve genel yasgam doyumlar1 {izerinde
belirleyici bir rol oynamaktadir. Akademik motivasyonun
yapisinu ve etkilerini anlamak icin ise ilgili teorileri goz-
den gecirmek faydali olabilir.

Beklenti-Deger Teorisi (Eccles & Wigfield, 2002), bireyle-
rin bir gorevde bagarili olma beklentisi ile bu gérevin birey
icin tagidig1 degerin motivasyonu belirledigini 6ne stirmek-
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tedir. Bu teoriye gore, 6grencilerin akademik motivasyonu,
bir dersin veya gorevin anlamli oldugunu algilama derecesi
ve bu goérevin gelecekteki hedeflerine katki saglama potan-
siyeli ile dogrudan iligkilidir. Dolayisiyla bireyin i¢sel deger-
lendirmeleri, akademik motivasyon i¢in 6nem tagimaktadir.

Ryan ve Deci (2000) tarafindan ortaya konan Oz Belirleme
Kuramu ise bireyin temel motivasyonunu igsel ve digsal
olmak iizere iki ana eksende incelemektedir. Igsel boyut-
lar bireyin kendisine yonelik algi unsurlarindan olugurken,
digsal boyutlar 6zneye yonelik degerlendirmelerini iger-
mektedir. Bu boyutlar, bireyin temel psikolojik ihtiyaclart
olan 6zerklik, yetkinlik ve iligkili olma ile kargilandiginda
ise motivasyon saglanabilmektedir (Gagné ve ark., 2022b).
Bu dogrultuda bireysel hedefler ve yeterliliklerin digsal
akademik unsurlarla desteklenmesi durumunda 6grenci-
lerin motivasyonlarmm artirilabilecegi 6ngoriilmektedir
(Vansteenkiste ve ark., 2006). Dolayisiyla bireyin tniver-
site markasina atfettigi 6nem ve algiladig1 imajin akademik
motivasyonu iizerinde de etkili olmast beklenmektedir.

H2. Kurumsal marka imaji ogrencilerin akademik moti-
vasyonunu anlami bir sekilde etkilemektedir.

Akademik Motivasyon ve

Universiteye Aidiyet

Akademik motivasyonun bireylerin 6grenme siirecine katili-
muni ve bagartya ulagma istegini sekillendiren etkisi, bireylerin
egitimi veren kuruma yonelik aidiyetlerini de giiglendirme
potansiyeline sahiptir (Marler ve ark., 2021). Zira 6grenci-
ler 6nemsedikleri akademik bagarinin kaynagina ve bireysel
hedeflere uyum saglayan kurumlara yonelik bir i¢sellegtirme
gerceklestirmektedirler (Suhlmann ve ark., 2018).

Tiirkiye baglamindaki ampirik bulgular, akademik moti-
vasyon ile tniversiteye aidiyet arasindaki iligkinin 6nemli
ve anlamli oldugunu gostermektedir. Ozdemir (2023),
universite Ogrencileriyle yirittigti aragurmada, icsel ve
digsal akademik giidiilenmenin tniversite aidiyetini pozi-
tif yonde yordadigini rapor etmigtir. Benzer sekilde Okur
ve ark. (2022), ergenler iizerinde yaptklart caligmada okul
bagliliginin 6grencilerin motivasyon diizeylerini arturdigini
ve bu etkinin sosyal-duygusal 6grenme diizeyine bagh ola-
rak farklilagtigini ortaya koymustur. Bu sonuglar, tiniversite
baglamida motivasyon—aidiyet iligkisinin yalnizca aidiyet
kavramu tizerinden degil, ayni zamanda okula baglilik lite-
ratiirti aracilifiyla da desteklenebilecegini gostermektedir.

Uluslararas: literatiir de bu iligkiyi giiclii bi¢cimde destek-
lemektedir. Goodenow (1993), okul iyeligi duygusunun
(Psychological Sense of School Membership) 6grencile-
rin akademik motivasyonlari iizerinde belirleyici bir etkiye
sahip oldugunu belirtmigtir. Daha giincel bir meta-analiz
calismasinda ise Korpershoek ve ark. (2020), okula baghlik
ile motivasyon, akademik bagar1 ve psikososyal uyum arasin-
daki iligkilerin kiigiikten ortaya degisen diizeylerde anlamli
oldugunu bildirmigtir. Aragtirmanin 3. hipotezi bu bulgular
cercevesinde sekillendirilmistir.

H3: Akademik motivasyon, ogrencilerin iiniversite aidiyetini
anlamly bir sekilde etkilemektedir.

Bununla beraber teorik g¢ercevede de deginildigi sekilde
motivasyon yalnizca igsel bir dinamik degildir. Aksine i¢ ve
dis faktorlerin birlesimiyle sekillendigi ve giiclendiginden
(Pedler ve ark., 2022) akademik motivasyonun tiniversitenin
marka imajina yonelik algist ve tiniversiteye aidiyet diizeyi
arasinda aracilik rolii oynamasinin miimkiin olabilecegi
diistiniilmektedir.

H4: Kurumsal marka imaji ile iiniversite aidiyeti arasinda
anlami iliskide akademik motivasyon araci role sabiptir.

Akademik motivasyonun bireylerin 6grenme siirecine kati-
limimi ve bagariya ulagma istegini sekillendiren etkisi, aym
zamanda bireylerin egitimi veren kuruma yonelik aidiyet
duygularin1 pekistirme potansiyeline de sahiptir (Marler ve
ark., 2021). Bu dogrultuda, akademik olarak kendini gelis-
tirme ¢abasinda olan 6grencilerin, bu ¢abanin desteklendigi,
deger verildigi ve anlamli bulundugu kurumsal yapilara karsi
daha giicli bir aidiyet hissi gelistirmeleri beklenmektedir.
Zira 6grenciler, akademik bagarilarini ve hedeflerini anlamli
bicimde destekleyen kurumlara yonelik biligsel ve duygusal
diizeyde bir baglilik olugturmaktadir (Suhlmann ve ark., 2018).

Benzer sekilde, akademik motivasyon yalnizca bireyin igsel
yonelimleriyle degil, cevresel faktorlerle de sekillendigin-
den (Pedler ve ark., 2022), iiniversitelerin marka imaji gibi
kurumsal alg1 boyutlari, 6grencilerin motivasyon diizeyini
etkileme potansiyeline sahiptir. Bu baglamda, kurumsal
marka imajmm, hem dogrudan tiniversite aidiyeti {izerinde
etkili olabilecegi hem de bu etkide akademik motivasyonun
aract rol oynayabilecegi 6ngoriilmektedir. S6z konusu ti¢
degisken arasinda kuramsal temele dayanan bu iliskisel yapi-
dan hareketle belirtilen hipotezler gelistirilmistir.

Metodoloji

Universite marka imaji ve iiniversite aidiyeti arasindaki
iliskide akademik motivasyonun aract roliinii iiniversite
ogrencilerine odaklanarak inceleyen bu arasurma kap-
saminda iligkisel tarama modeli esas alinmig olup, Hayes
(2013) tarafindan gelistirilen model algoritmalarindan
temel aracilik iligki modeli incelenmistir (B Sek. 1).

i Sekil 1
Arastirma modeli

H1

| H2 H4 H3 1
Kurumsal Akademik . Universite
Marka Imaj Motivasyon Aidiyeti
Arastirma Evreni ve Orneklemi

Aragtirmanin  evreni Tirkiye’de Ogrenim goren lisans
ogrencileri olarak belirlenirken, evrene ulasmanin kisitlar
dikkate alinarak kolayda ornekleme teknigine bagvurul-
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mugtur. Spesifik olarak Yiiksekogretim Kurumu (YOK)
verilerine gore 2024 Yiiksekogretim Sinavi sonrasi kayit
yaptiran 6grenci sayist 3,740.171°dir (YOK, 2024c). Tlgili
evrende tam sayim yapmanin zorlugu goz oniine alinarak,
Yazicioglu ve Erdogan (2004, s. 50) tarafindan hata payima
dayali gelistirilen 6rneklem hesaplama tablosu esas alinmig
ve yeterli 6rneklem biiyiikligiiniin 384 6grenciden olugma-
sinin yeterli olacag: tespit edilmistir.

Aragturmaya iligkin etk kurul onaymnin (Karar No:
2024/08/13) alinmasinin ardindan veri toplama siirecinde
cevrimi¢i anket formuna yiiksekogretim konularinda yayin-
lar yapan ve bu dogrultuda biiyiik oranda 6grenciler tarafin-
dan takip edilen sosyal medya kanallar1 iizerinden (Ogrenci
Giindemi, Akademikkadrol, Akademiklink vb.) erigsim sag-
lanmistir. Bu siire¢ sonunda 674 lisans 6grencisine ulagilmig;
ancak on kontrollerde 56 katilimcinin dikkat 6lger ifadelere
yanlig yanit vermesi ve eksik veri nedeniyle bu kaulimcilar
veri setinden ¢ikarilmigtir. Nihai 6rneklem 618 lisans 6gren-
cisinden olugmaktadir. Katulimcilarin cinsiyet dagilimi tam
olarak esit olmamakla birlikte, verilerin analizinde cinsiyet
degiskeninin temel analizlerde anlamli bir farklilik olug-
turmadig tespit edilmigtir. Bu nedenle aragurmanin genel
bulgularma sistematik bir yanlihk yansitmadig: disiinil-
mektedir. Ancak bu durum, 6rneklemin temsiliyeti bagla-
munda ¢aligmanmn sinirliliklar kisminda ayrica ele alinmigtir.

Arastirmada Kullanilan Olcim Araclari

Aragurmanm kapsaminda kullanmilan online anket for-
munun igerigi 4 bolimden olugmaktadir. Anketin birinci
boliimiinde 6grencilerin demografik bilgilerini 6ne ¢ikaran
5 degiskene (cinsiyet, yas, tniversite tiird, sif, akademik
ortalama) yer verilmigtir. Anketin devaminda ise sirastyla
akademik motivasyon 6l¢egi (Vallerand ve ark., 1992), iini-
versite marka imaji (Sultan & Wong, 2012) ve {iniversite
aidiyet Olgeginin kisa versiyonuna (Li, 2023) yer verilmis
olup, ilgili 6l¢tim araglarina ek olarak dikkatsiz katilimeilar:
belirleyebilmek adina 2 adet dikkat 6lger ifade (Bu ciimleyi
okuyorsamiz litfen kesinlikle katilmyorum secemegini isaretleyi-
niz) Olgeklere eklenmistir.

Akademik Motivasyon Olcegi

Aragtirma kapsaminda iiniversite 6grencilerinin akademik
motivasyonunu 6l¢mek amaciyla Vallerand ve ark. (1992)
tarafindan gelistirilen, 28 ifade ve 3 alt boyutlu akademik
motivasyon 6lcegi kullanilmugtir. 7’1i likert formda olan
olcegin Tiirkce giivenilirlik ve gecerlilik caligmasi Karatag
ve Erden (2012) tarafindan yapilmistir. Olgegi yapilandi-
ran boyutlar i¢sel motivasyon (a = .934), digsal motivasyon
(a = .803), ve motivasyonsuzluktur (a = .891). Cronbach
Alpha degerleri, 6l¢gegin alt boyutlarinin yiiksek diizeyde i¢
tutarliliga sahip oldugunu ve ilgili boyutlarin kaulimcilarin
motivasyon diizeylerini giivenilir bicimde yansitugini gos-
termektedir. Ozellikle .80"in iizerindeki degerler (Nunnally,
1978), dlgegin sosyal bilimlerde gegerli ve giivenilir kabul
edildigini ifade etmektedir. Bu dogrultuda tiim boyutla-
rin giivenilirlik acisindan kabul edilebilir ve giiclii sinirlar
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icerisinde oldugu gorilmektedir. Dolayisiyla aragurmada
kullanilan akademik motivasyon ol¢eginin, katlimcila-
rin motivasyonel egilimlerini 6l¢mede istatistiksel agidan
yeterli ve tutarli sonuglar sagladigi séylenebilir.

Kurumsal Marka imaji Olcegi

Egitim goriilen iniversitenin ogrenciler {izerinde yarat-
tugt marka imaji algismin Sl¢iilmesinde Sultan ve Wong
(2012) tarafindan gelistirilen {iniversite marka imaji 6lcegi
kullanilacakur. Spesifik olarak yiiksekogretimde marka
imaji algisina dayali arastirmalardan hareketle (Martensen
ve ark., 2000; Nguyen ve Leblanc, 2001b) ve odak grup
goriigmeleri ile birlikte gelistirilen 6lgekte “Universitem
egitim konusunda ciddidir?, “Universitem etik standartlari
korumaktadir” geklinde 8 ifade bulunmaktadur. Tlgili 6l¢iim
aracinda tek boyut icerisinde sekillenen ifadeler 7’li Likert
derecelendirmesine sahiptir. Caligma kapsaminda olgegin
Cronbach Alfa degerleri .907 bulunmustur.

Kisa Universite Aidiyet Olcegi

Ogrencilerin  egitim aldigi kuruma yonelik aidiyetinin
belirlenmesinde Li (2023) tarafindan gelistirilen ve Eksi
ve Ay (2024) tarafinda Tirkce giivenilirlik-gegerlilik calhg-
mast yapilan kisa tniversite aidiyet 6lcegi kullamlacakar.
Yiiksekogretimde aidiyet duygusuna odaklanan 6lgek 3 ifade
iceren tek boyuttan olugmakta olup, caligmada 7°1i likert dagi-
limma sahiptir. Gergeklestirilen giivenilirlik analizi sonrasi
olcegin Cronbach Alfa degerleri .905 olarak belirlenmistir.

Bulgular

Aragurma kapsaminda analiz siirecine 618 kaulimeinmn
yanitlar1 dahil edilmis olup, ilgili kaulimcilara iligkin demog-
rafik 6zelliklerin dagilimi B Tablo 1’de sunulmugtur.

B Tablo 1’den de goriildiigii tizere katilimeilarin %41.6’s1
kadin, % 58.4’1i erkek iiniversite 6grencilerinden olugmakta-
dir. Kattlmeilarin 6grenim gordiigi tiniversite tiiriine bak-
ugimizda ¢ogunlugun devlet tiniversitesi 6grencisi (%72.5)
oldugu ve genel akademik bagar1 skalasinda cogunlugun
bagar1 ortalamasinin 2.51-3.00 (%34.6) araliginda oldugu
tespit edilmigtir.

Aragurma kapsaminda kullanilan 6l¢tim araglarinin, aras-
turma Orneklemine uygunlugu ile yapisal gecerliligi test
etmek amaciyla dogrulayic faktor analizine (DFA) bagvu-
rulmugtur (B Tablo 2).

B Tablo 2’de sunulan dogrulayic faktor analizi sonuglar
incelendiginde arastirma kapsaminda kullanilan Universite
Marka Imaji (/4f=2.20, CFI= 0.99, RMSEA= 0.04),
Universite Aidiyeti (4/4f=0.22, CFI= 1.00, RMSEA= 0.00)
ve Akademik Motivasyon (y/df=3.62, CFI= 0.94, RMSEA=
0.07) ol¢tim araglarinin yapisal gecerlilifinin uyum sinir-
lart igerisinde yer aldig1 ve gecerli oldugu gorilmektedir
(Hooper ve ark., 2008).
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Caligmaya katlan 6grencilerin iiniversite aidiyeti, akademik
motivasyon ve iiniversite marka imaji degigkenlerine iligkin
tanumlayici istatistikler ve bu degigkenler arasindaki iligkiler
B Tablo 3’te sunulmustur. Oncelikli olarak degiskenlerin
normal dagilim durumu incelendiginde carpiklik (Skewness)
ve basiklik (Kurtosis) degerlerinin +1.5 sinirlart igerisinde
kalarak normal dagilima uygun oldugu tespit edilmigtir
(Tabachnick & Fidell, 2013).

Tanimlayic istatistikler incelendiginde ise, aragtirmaya
katilan Ogrencilerin tniversite aidiyeti (M =4.06, SD
=1.83), akademik motivasyon (M = 4.39, SD =.79) ve {ini-
versite marka imaji (M =4.32, SD =1.45) algilarinin yiiksek
oldugu gozlemlenmistir.

I Tablo 3 kapsaminda sunulan Pearson Korelasyon analizi
sonuglar1 incelendiginde ise, Universite aidiyetinin akade-
mik motivasyon (r = .38, p < .01) ve iniversite marka imajt
(r =. 56, p < .01) ile arasinda pozitif yonde anlamli iligkiler
bulundugu, benzer sekilde, akademik motivasyon ile tiniver-
site marka imaji arasinda da pozitif yonde anlaml bir iliski
oldugu tespit edilmistir ( = .31, p < .01). B Tablo 3 kap-
saminda sunulan Pearson Korelasyon analizi sonuglar1 ince-
lendiginde, tiniversite aidiyetinin hem akademik motivasyon
(r=.37, p < .01) hem de tiniversite marka imaji (r = .56, p <
.01) ile pozitif yénde anlaml iligkiler gosterdigi goriilmekte-
dir. Benzer sekilde, akademik motivasyon ile tiniversite marka
imaji arasinda da anlamli bir iligki oldugu belirlenmigtir (»
= .30, p < .01). Bu bulgular, ¢aligmanin teorik gercevesiyle
uyumlu olarak, 6grencilerin bir kuruma aidiyet hissetmele-
rinde yalnizca kigisel motivasyonel faktorlerin degil, kuru-
mun marka algisi gibi cevresel faktorlerin de etkili oldugunu
gostermektedir. Ozellikle kurumsal marka imajt ile tiniversite
aidiyeti arasindaki yiiksek korelasyon katsayisi, tiniversitelerin
yalnizca akademik degil, ayn1 zamanda imaj odakl stratejiler
gelistirerek 6grencilerin duygusal bagliliklarini artirabilece-
gini gostermektedir. Bu baglamda korelasyon bulgulars, iler-
leyen caligmalarda degiskenler arasindaki nedensel iligkilerin
test edilmesini tesvik ettigi gibi, yiiksekgretim politikalari-
nin gelistirilmesinde {iniversite markalagmasinin 6grenciler
tizerindeki psikolojik etkilerini daha derinlemesine inceleme
gerekliligine de isaret etmektedir.

Hipotez testlerinin gerceklestirilmesi adina Baron ve Kenny
(1986) aracilik etkisi test yontemine esas alinmig ve Process
eklentisi araciligr ile Bootstrap yontemi uygulanmusur.
Gergeklestirilen analiz neticesinde elde edilen sonuclar H
Tablo 4’te sunulmustur.

Il Tablo 4’te sunulan bulgular1 Baron ve Kenny (1986) ara-
cilik kriterlerine dayali olarak agiklarsak, 6ncelikli olarak araci
degisken olan akademik motivasyon analize dahil edilmeden
gerceklestirilen regresyon analizi sonucunda, kurumsal marka
imajinm bagiml degisken olan iiniversite aidiyeti {izerinde
anlaml bir etkisi oldugu gérilmektedir (=76, #(611)= 17.75,
p < .001). Bu kapsamda kurumsal marka imajinin, tiniversite
aidiyetindeki degisimin %35.2’sini (R? = .35) agikladi1 belir-
lenmigtir. Elde edilen bu sonug, aragtirmanin birinci hipo-

tezini desteklemektedir; bir diger ifadeyle kurumsal marka
imaji, 6grencilerin tniversite aidiyetini anlamli ve pozitif bir
sekilde etkilemektedir. Bu bulgu, 6grencilerin iiniversiteye
yonelik bagliliklarinda, kurumun sahip oldugu marka algisi-
nin belirleyici bir unsur oldugunu géstermektedir.

Aragtirmanin ikinci hipotezi olan kurumsal marka imajinin
ogrencilerin akademik motivasyonu iizerindeki etkisine
iligkin sonuglar incelendiginde, kurumsal marka imajinin
akademik motivasyon iizerinde anlamli ve pozitif bir etkisi
oldugu (B = .16, t(610) = 7.69, p < .001) ve ilgili etkinin
%20.5’inin (R? = .20) kurumsal marka imaji ile agiklan-
dig1 belirlenmigtir (R? = .09). Bu bulgu, {iniversitenin sahip
oldugu marka algisinin, 6grencilerin akademik motivasyon
diizeylerinde belirleyici bir rol oynayabilecegini géster-
mekte olup, H2 hipotezini desteklemektedir.

Aragtirma cercevesinde aract degisken olarak konumlandi-
rilan akademik motivasyonun tiniversite aidiyeti tizerindeki
etkisi incelendiginde, anlamli ve pozitif bir etkinin oldugu
goriilmektedir (B = .48, t(610) = 6.04, p < .001). Akademik
motivasyonun tiniversite aidiyeti tzerindeki degisimin
%38.9’unu agikladig1 belirlenmistir (R? = .39). Elde edilen bu
bulgu, H3 hipotezini destekler niteliktedir. Bununla birlikte,
analiz prosediiriinde cinsiyet, yas, tiniversite, siuf ve GDP
degiskenleri kovaryant olarak siirece dahil edilmis ve smif
diizeyi (B = .20, t(610) = 4.46, p < .001) diginda esas alman
kontrol degiskenlerinin bagimli degisken olan tiniversite aidi-
yet lizerinde anlaml etkisi saptanamamugtr (p >.05).

Akademik motivasyonun aracilik roliine iligkin sonuglar ince-
lendiginde ise akademik motivasyonun analize dahil edil-
mesiyle birlikte kurumsal marka imajinin tniversite aidiyeti
tizerindeki dogrudan etkisinin azaldig1 (8 = 0.68) ancak anlamh
iliskinin devam ettigi goriilmektedir (#(610) = 15.64, p < .001).
Bu sonug, akademik motivasyonun, kurumsal marka imajt
ile tniversite aidiyeti arasindaki iliskide kismi aracilik roli
iistlendigine isaret etmektedir. lgili kismi aracilik etkisinin
anlamlilifim test etmek amactyla Sobel testine bagvurulmug
olup, akademik motivasyonun kismi aracilik etkisinin istatis-

tiksel olarak anlamli oldugu dogrulanmugur (z =4.77, p < .001).

Bu bulgular, arasurmanin dérdiincii hipotezini (H4) des-
teklemektedir; bir diger ifadeyle 6grencilerin iiniversiteye
duyduklar1 aidiyet duygusu, yalnizca kurumsal marka
imajindan dogrudan etkilenmemekte, ayni zamanda bu
imajin akademik motivasyonu artirict etkisi araciliiyla
dolayli olarak da sekillenmektedir. Bir diger ifade ile,
kurumsal marka imaji 6grencilerin akademik motivasyon
diizeylerini yiikselttikge, bu artig tiniversite aidiyetine yonelik
duygusal ve biligsel bagliliklarini da gii¢lendirmektedir.

Tartisma

Bu aragtirmada kurumsal marka imaji, akademik motivas-
yon ve iniversite aidiyeti arasindaki iligkiler incelenmis ve
elde edilen bulgular alan yazin 1131inda degerlendirilmis-
tir. Oncelikle, kurumsal marka imajmin iniversite aidi-
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yeti tizerinde pozitif ve anlamli bir etkiye sahip oldugu
gorilmiistir. Bu bulgu, iniversitelerin algilanan imajla-
rimin grencilerin baghlik diizeylerini sekillendirdigini
ortaya koyan onceki aragtirmalarla uyumludur (Nguyen &
LeBlanc, 2001; Pinar ve ark., 2011). Universitelerin yal-
nizca akademik degil, ayn1 zamanda kurumsal imajlaria
yonelik stratejiler gelistirmeleri gerektigini gésteren bu
sonug, yiiksekégretimde aidiyet duygusunun imaj yoneti-
miyle dogrudan iligkili oldugunu gostermektedir.

Ikinci olarak, kurumsal marka imajimin akademik motivasyon
tizerindeki etkisi dogrulanmigtir. Bu bulgu, &grencilerin
motivasyonlarinin yalnizca bireysel 6zelliklerden degil, ayni
zamanda kurumun algilanan degerlerinden de etkilendigini
ortaya koymaktadir. Bu sonug, Oz Belirleme Kurami'nin
(Self-Determination Theory; Ryan & Deci, 2000) 6ngo-
rilleriyle uyumludur. Zira 6grencilerin kurum tarafindan
desteklenen o6zerklik, vyeterlik ve iligki ihtiyaclarinin
kargilanmasi, akademik motivasyonu arturmaktadir. Tiirkiye
baglaminda Ozdemir’in (2023) caligmasi da aidiyet ile
motivasyon arasindaki iligkinin 6nemini gostermektedir.

Ugiincii olarak, akademik motivasyonun iiniversite aidiyeti
tzerinde anlamli ve pozitif etkisi bulunmustur. Bu bulgu,
motivasyonun 6grencilerin kuruma yonelik bagliliklarini
besledigini vurgulayan ulusal ve uluslararas: literatiirle
tutarlidir. Ornegin, Okur ve ark. (2022), ergenlerde okul
bagliliginin motivasyonu giiglendirdigini ve bu etkinin sos-
yal-duygusal 6grenme siirecleriyle pekistigini ortaya koy-
mustur. Benzer sekilde, Goodenow (1993) ve Osterman
(2000), 6grencilerin okul topluluguna aidiyet deneyimle-
rinin motivasyonel siireclerle yakindan iligkili oldugunu
gostermistir. Dolayisiyla bu ¢aligma, bireysel psikolojik
stirecler ile kurumsal aidiyet arasindaki etkilegimi Tiirkiye
baglaminda destekleyen 6nemli bir katki sunmaktadir.

Son olarak, akademik motivasyonun kurumsal marka imaji ile
iniversite aidiyeti arasindaki iligkide kismi aracilik roli tistlen-
digi gorilmistiir. Bu sonug, motivasyonun yalnizca bir ¢ikti
degil, ayn1 zamanda kurum imajimmn aidiyet tizerindeki etki-
lerini agiklayan kritik bir mekanizma oldugunu ortaya koy-
maktadur. Literatiirde genellikle aidiyetin motivasyonu artirict
etkisi incelenirken (Korpershoek ve ark., 2020), bu aragurma
motivasyonun aract roliinii géstererek 6zgiin bir katki sun-
maktadir. Bu bulgu, kurumsal marka imajinm 6grencilerin
duygusal bagliliklarin: giiclendirmede dogrudan oldugu kadar
dolayli yollarla da etkili olabilecegini gostermektedir.

Sonuc ve Oneriler

Giglii bir marka imaji, 6grencilerin akademik ve sosyal bagar1
edinmeye yonelik motivasyonlarini gelistirmekte ve ken-
dilerini bir toplulugun pargast olarak hissetmelerine olanak
tantyan aidiyet duygusunu desteklemektedir. Ogrencilerin
tniversite markasini degerli algilamalar1 hem icsel hem de
digsal motivasyonlarini artirmakta ve bu sayede tiniversiteye
aidiyet diizeyleri anlamli gekilde artmaktadir. Akademik
motivasyonun, kurumsal marka imaji ile tiniversite aidiyeti

Cilt/

arasindaki iliskide oynadig1 araci rol, literatiirde baskin olarak
aidiyetin akademik motivasyon iizerindeki etkisine odaklanan
caligmalar goz 6niinde bulunduruldugunda, etkinin bu y6n-
deki varligini kanitlamak adina 6nemli bir katki sunmaktadir.

Elde edilen bulgular 1s1iginda tniversitelerin marka imajint
giiclendirmeye yonelik stratejiler gelistirmelerinin 6grencile-
rin akademik bagarilarini ve kuruma olan baglhiliklarini artiraca-
g1 soylemek miimkiindiir. Bir diger ifadeyle tiniversitelerin,
ogrencilerin ihtiyaclarimi merkeze alarak aidiyet duygusunu
artirmaya yonelik politikalar gelistirmesinin hem bireysel hem
de toplumsal faydalari beraberinde getirecegi dngoriilmektedir.

Aragtirma biinyesinde ana sonuglardan biri olmamasina kar-
sin analiz siirecinde 6ne ¢ikan bir 6n bulgu ise 6grencilerin
sinif diizeylerinin {iniversite aidiyeti iizerindeki etkisidir. Bu
kapsamda siuf diizeyi artukca iniversiteye yonelik aidiyet
olmasina kargin gliclenmektedir. Bu noktada, kurumsal bag-
liligin daha erken asamalarda tesis edilebilmesi i¢in, 6zellikle
birinci sinif 6grencilerine yonelik aidiyet gelistirme odaklt
oryantasyon ve uyum programlarinin iniversiteler biinye-
sinde yayginlastirilmasi, akademik yillar ilerledikge gliclenen
kurumsal baghligin daha erken agamalarda olusmasina katk
potansiyeli sunmaktadir. Elde edilen bu bulgunun gerek
bilimsel aragtirmalar egliginde ele alinmasi, benzer gekilde
yonetsel ve egitsel planlamalarda 6n smuiflara yonelik oryan-
tasyon ve aidiyet temelli caligmalarin siklagtirilmast aragtirma
kapsamuinda elde edilen bu katkinin test edilmesi ve derinleg-
mesine imkan saglayacag1 6ngoriilmektedir.

Aragtirma bulgular dikkat ¢ekici ¢iktlar sunmakla birlikte
arastirmanin  bazi kisitlar1 da bulunmaktadir. Oncelikle,
caligma Tiirkiye’deki tiniversitelerde 6grenim goren lisans
ogrencilerine odaklanmig ve 6rneklem buyiik 6l¢giide devlet
iniversitesi 6grencilerinden olusmugtur. Bu durum, sonug-
larmn vakif tniversiteleri baglaminda genellenebilirligini
kisitlayabilir niteliktedir. Gelecek galigmalarda, farklr tiir-
deki tiniversiteler arasinda kargilagtirmali analizlerin yapil-
masinin, kurumsal marka imaji ve aidiyet siireclerinin daha
genis bir perspektiften incelenmesine katki saglayabilecegi
diisiiniilmektedir. Ek olarak 6rneklemde kadin ve erkek
kaulimer sayist dengeli degildir; bu durum bazi bulgularin
cinsiyete genellenebilirligini sinirlayabilir.

Son olarak bir diger kisit, aragurmanin kesitsel bir tasarima
sahip olmasidir. Universiteye aidiyet, zaman icinde degise-
bilen bir olgu oldugundan, boylamsal bir aragtirma tasarimi
kullanilarak aidiyet stirecinin uzun vadeli gelisiminin daha
iyi anlagilabilecegi diigtiniilmektedir. Bu kapsamda, ilerleyen
aragtirmalarin yalnizca nicel degil, niteliksel yontemlerle de
desteklenmesi; 6grenci deneyimlerinin derinlemesine ince-
lendigi odak grup goriismeleri veya bireysel miilakatlarla
marka imaji-motivasyon-aidiyet iligkisinin i¢sel dinamik-
lerinin daha iyi anlagilmasi 6nerilmektedir. Ayrica, vakif
iniversitelerini de kapsayan kargilagurmali analizlerle, farkl:
kurum tiirlerinin marka stratejilerinin aidiyet yaratmadaki
etkisinin farklilagip farklilagmadig: aragurilabilecek hususlar
arasinda goriilmektedir.
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Extended Abstract

The Mediating Role of Academic Motivation in the
Relationship Between Universities’ Corporate Brand
Image and University Belongingness

today’s competitive higher education environ-
I ment, universities compete not only through

educational quality but also through their cor-
porate brand image. Students increasingly evaluate univer-
sities according to their reputation, institutional values,
and image, all of which influence their sense of belonging.
Although previous studies have established positive rela-
tionships between corporate brand image and outcomes
such as satisfaction, loyalty, and institutional commitment,
the psychological mechanism underlying this relation-
ship has received limited attention. Academic motivation,
reflecting students’ willingness to engage in learning and
achieve academic success, may explain how corporate brand
image strengthens university belongingness. Accordingly,
this study investigates the mediating role of academic
motivation in the relationship between corporate brand
image and university belongingness among undergraduate
students in Tirkiye. Four hypotheses were developed to
test the direct relationships among the variables and the
mediating effect of academic motivation.

Literature Review

Corporate brand image represents stakeholders’ overall
perceptions and evaluations of an institution and encom-
passes educational quality, reputation, ethics, institutional
identity, communication, and social responsibility. Previous
studies have shown that institutional awareness, service
quality, corporate identity, and social media communica-
tion contribute to a stronger university brand image, which
subsequently improves student satisfaction, loyalty, and
commitment. University belongingness refers to students’
psychological attachment to their institution and is asso-
ciated with academic engagement, persistence, and social
adjustment. According to Self-Determination Theory
(Ryan & Deci, 2000), motivation develops when autonomy,
competence, and relatedness are supported. Belongingness
Theory (Baumeister & Leary, 1995) similarly emphasizes
that motivated individuals establish stronger social connec-
tions and belonging. Although prior research has examined
the relationships among these constructs separately, limited
evidence exists regarding the mediating role of academic
motivation. Therefore, this study addresses this gap by inte-
grating these variables within a single mediation model.

Method

A relational survey design was employed. The target pop-
ulation consisted of undergraduate students enrolled in
higher education institutions in Tirkiye, and convenience

sampling was adopted. Following ethical approval (Decision
No. 2024/08/13), data were collected online during the
2023-2024 Fall semester through social media platforms
followed by university students. Although 674 responses
were initially obtained, 56 questionnaires were excluded
because of incomplete data or failed attention-check items,
resulting in a final sample of 618 students. Academic moti-
vation was measured using the Academic Motivation Scale
(Vallerand et al., 1992), corporate brand image using the
scale developed by Sultan and Wong (2012), and university
belongingness using the short scale developed by Li (2023).
Confirmatory factor analysis demonstrated acceptable
model fit for all measurement instruments. The data were
analyzed using SPSS 26 and PROCESS Macro. Pearson
correlation analysis was conducted before testing the medi-
ation model using Baron and Kenny’s approach with boot-
strap resampling (5,000 samples).

Findings

Students reported relatively high levels of university
belongingness, academic motivation, and corporate brand
image. Correlation analysis indicated significant positive
relationships among all variables. University belongingness
was positively associated with academic motivation (r=.375,
p <.01) and corporate brand image (r =.561, p <.01), while
academic motivation was positively related to corporate
brand image (- =.306, p <.01). Mediation analysis supported
all proposed hypotheses. Corporate brand image signifi-
cantly predicted university belongingness (4 =.755, p <.001)
and academic motivation (4 =.163, p <.001). Academic moti-
vation also significantly predicted university belonging-
ness (8 =477, p <.001). After academic motivation entered
the model, the direct effect of corporate brand image on
university belongingness decreased but remained signifi-
cant (8 =.677, p <.001), indicating partial mediation. Sobel
and bootstrap analyses confirmed that the indirect effect
was statistically significant.

Discussion

The findings demonstrate that corporate brand image
contributes to university belongingness both directly
and indirectly through academic motivation. These find-
ings are consistent with previous studies emphasizing the
importance of institutional image for student commitment
and belongingness. Likewise, the positive relationship
between academic motivation and belongingness supports
Self-Determination Theory and previous empirical find-
ings suggesting that motivated students establish stronger
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emotional ties with their universities. The identification of
academic motivation as a partial mediator extends the liter-
ature by explaining the mechanism through which corpo-
rate brand image influences belongingness. Nevertheless,
the study is limited by its cross-sectional design, conve-
nience sampling, and focus on undergraduate students in
Tirkiye, which restrict the generalizability of the findings.

Conclusion and Recommendations

The study concludes that strengthening universities’
corporate brand image may increase students’ academic
motivation and, consequently, their sense of university
belongingness. Universities are therefore encouraged to
integrate branding strategies with policies supporting stu-
dents’ academic motivation and institutional attachment.
In addition, orientation and adaptation programs may help
strengthen belongingness during the first years of univer-
sity. Future studies should include different types of higher
education institutions, adopt longitudinal research designs,
and employ qualitative approaches to provide a deeper
understanding of the relationships among corporate brand
image, academic motivation, and university belongingness.

Cilt/
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Ek: Tablolar

i Tablo 1 .
Katiimcilarin Demografik Ozelliklerinin Dagilimi

Degiskenler Frekans (f) Yiizde (%)
Kadin 257 41.6
Cinsiyet
Erkek 361 58.4
18-22 452 73.1
Yas 23-25 106 17.2
26 ve Uzeri 60 9.7
Devlet 448 72.5
Universite Turd
Vakif 170 27.5
Hazirlik 53 8.6
1 141 22.8
2 120 19.4
Sinif Duzeyi
3 95 15.4
4 131 21.2
Diger 78 12.6
2.50 ve alti 98 15.9
Genel Akademik Not Ortalamasi 2:51-3.00 214 34.6
(e 3.01 -3.50 206 33.3
3.51 ve Gzeri 100 16.2

Wi Tablo 2
Olctim araclarina yonelik uyum iyiligi degerleri

Degiskenler X/df
Universite Marka imaji 2.198 .993 .988 .988 987 .993 .044
,\'2'333:;;2; 3.623 935 913 918 901 936 065
Universite Aidiyeti 218 1.000 1.000 1.002 1.000 1.001 .000

X2/df=ki-kare serbestlik derecesi; CFl=Karsilastirmali uyum; NFI=Normal uyum; TLI= Tucker-Lewis; GFI=lyilik uyumu;
IFI=Cogalan uyum; RMSEA= Yaklasik hatalarin ortalama karekoku
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I Tablo 3
Betimsel istatistikler ve degiskenler arasi korelasyon analiz sonuclari

M SD Carpikhik Basiklik 1 2 3
Universite Aidiyeti 4.0599 1.82875 -.200 -1.154 1 375 561"
Akademik Motivasyon 4.3851 .79370 -.616 .079 1 .306™
Universite Marka imaji 4.3269 1.45172 -.406 -.467 1
*p<0,05 **p<0,01
Il Tablo 4
Avracilik test sonuclari
Dogrudan Etkiler Katsayi (B) SH t o] Model R2
Sabit (Miort - Uaort) -1.374 0.533 -2.57 0.010 0.389
Miort (X > Mort) 0.163 0.021 7.69 <0.001 0.205
Miort (X -~ Uaort) 0.677 0.043 15.64 <0.001
Mort (M > Uaort) 0.477 0.078 6.04 <0.001
Sobel Testi Etki SH z p
Miort - Mort > Uaort 0.077 0.016 4.77 <0.001
Dolayl Etkiler Etki Boot SH Boot Alt GA Boot Ust GA
Miort > Mort > Uaort 0.077 0.018 0.043 0.1184
Toplam Etki Etki SH t p
Miort (X > Uaort) 0.755 0.042 17.75 <0.001

Miort: Kurumsal marka imaji, Uaort: Universite aidiyeti, Mort: Akademik motivasyon
Kovaryatlar: Cinsiyet, Yas, Universite, Sinif, GDP dahil edilmistir.
Bootstrap: 5000 6rnekleme

Anket Web Baglantisi
https://docs.google.com/forms/d/e/1FAIpQLScU4fqESaujPoXtatSQ9yjr-zaxdrhDdvq41iKOLr2D4nDBBA/viewform
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Tip Fakiiltesi Mezunlarinin
Ulusal Yetkinlik ve Yeterlikler Belgesi-2026

National Competency Framework for Medical School Graduates in Tirkiye — 2026

Hatice Sahin’ , Ahmet Muzaffer Demir?
Gulnur Gollge (1), Ozlem Coskun’
Cem Oktay' (12, Zafer Utkan'

' Ege Universitesi Tip Fakiltesi Tip Egitimi Anabilim Dall

, D. Sema Arici'?

, Guldal izbirak3
, Sevil Ozger ilhan®
, Erol GUrpinar™

, Ahmet Altun® %,
, Isil Maral'( 2},

, Funda ifakat Tengiz*
, N. Sehnaz Hatipoglu®

, Levent Altintas'>([2), Neslisah Ozdemir'®

2 Trakya Universitesi Tip Fakltesi ic Hastaliklari AD Hematoloji Bilim Dali

3 Yeditepe Universitesi Tip Fakultesi Tip Egitimi Anabilim Dali

4 izmir Katip Celebi Universitesi Tip Fakdiltesi Tip Egitimi Anabilim Dali

5 Sivas Cumhuriyet Universitesi Tip Fakultesi, Tibbi Farmakoloji Anabilim Dali

& Ankara Universitesi Tip Fakdltesi Cocuk Cerrahisi Anabilim Dali
7 Gazi Universitesi Tip Fakultesi Tip Egitimi Anabilim Dali

8 Gazi Universitesi Tip Fakdiltesi, Tibbi Farmakoloji Anabilim Dali
9 Aile Hekimi Uzmani

10 jstanbul Medeniyet Universitesi Tip Fakdiltesi, Halk Sagligi Anabilim Dali

" Akdeniz Universitesi Tip Fakdltesi, Acil Tip Anabilim Dali

12 Kocaeli Universitesi Tip Fakultesi Genel Cerrahi Anabilim Dali
13 Biruni Universitesi Tip Fakdltesi, Tibbi Patoloji Anabilim Dali
14 Akdeniz Universitesi Tip Fakdltesi Tip Egitimi Anabilim Dali

15 Aclbadem MAA Universitesi Tip Fakdiltesi Tip Egitimi Anabilim Dali

16 Akdeniz Universitesi Saglik Bilimleri Enstittist Tip Egitimi Anabilim Dali Yiiksek Lisans Ogrencisi

Ozet

Amacg: 21. Yiizylhn bagindan itibaren iilkemizde ve diinyada up egitimi
programlarmin 6ncelikli saglik sorunlari temelinde ve mezuniyet hedef-
lerinin belirlenerek yapilandirilmas: benimsenmis ve Ulusal Cekirdek
Egitim Programlar gelistirilmigtir. Bu ¢calismada UCEP 2020 kapsaminda
olusturulan Ulusal Yetkinlik ve Yeterlikler Belgesi listesinin giincellenme
calismalar1 hakkinda bilgi verilmesi amaglanmaktadur.

Yontem: Ocak-Kasim 2024 tarihleri arasinda gergeklegtirilen ¢aligma veri-
leri fakiiltelerden, 6gretim elemanlarindan, tip egitimine katki: veren dernek
yoneticilerinden, 6grencilerden, i¢ ve dis paydaglardan temin edilmistir.
Verilerin triangulasyonu ile giincel Ulusal Yetkinlik ve Yeterlikler Belgesi
bagliklar: olusturulmugtur.

Bulgular: Ulusal Yetkinlik ve Yeterlikler Belgesi 2026’da 6nceki listeye
gore yetkinlik alan bagliklarinda degisiklik yapilmamgtr. Caligma sonu-
cunda Ulusal Yetkinlik ve Yeterlikler Belgesi 2026; 3 yetkinlik alanimni ve 10
yetkinlik baghgmi kapsayan 47 yeterlik baghgindan olusmugtur. Yetkinlik
bagliklarinin ciimle yapisi diizeltilmis ve Danigman ile Dijital Okuryazar
bagliklar1 eklenmigtir. Belgede bir 6ncekinden farkli olarak yetkinlik baglik-
larinin kavramsal ¢ergevesi hakkinda bilgi de eklenmigtir.

Sonug: Giincel belge, gerek bagliklar1 gerekse igerdigi yeterlik sayis1 baki-
mindan UYYB 2020’ye gore daha anlagilir ve hekimlerin giincel konularda
donanim edinmesini saglayacak bir belge niteligi tasgtmaktadir. UYYB 2026,
egitim yonetimlerine, mezuniyet 6ncesi tip egitimi programlarmin deger-
lendirilmesi ve giincellenmesinde ve giincellemelerinde, 6gretim tiyelerine
derslerinin planlanmasinda, 6grencilere ise mezuniyet agamasinda sahip
olmalar1 beklenen yetkinlik ve yeterlikleri tanimalarinda rehberlik edecektir.

Anahtar Kelimeler: Yetkinlik, Yeterlik, Tip Fakiiltesi, Mezuniyet

Hedefleri, UCEP

Abstract

Objective: Since the beginning of the 21st century, medical education
programs in Tiirkiye and worldwide have increasingly been structured
around priority health problems and defined graduation outcomes,
leading to the development of National Core Curriculum (NCC).
This study presents the revision process of the National Competencies
Framework developed within NCC 2020.

Methods: Data collected between January and November 2024 were
obtained from medical faculties, faculty members, leaders of associ-
ations contributing to medical education, students, and internal and
external stakeholders. Through data triangulation, updated framework
categories were established.

Results: In the 2026 framework, the competency domains remained
unchanged compared with the previous version. The revised frame-
work consists of 47 competency statements under 10 competency
headings within 3 competency domains. The wording of competency
statements was refined, and the headings Advisor and Digital Literacy
were added. In addition, conceptual explanations of the competency
headings were included.

Conclusion and Recommendations: Compared with the 2020
framework, the 2026 version is clearer and better aligned with contem-
porary professional requirements. It is expected to guide educational
administrators in curriculum evaluation and revision, faculty members
in course planning, and students in recognizing the competencies and
proficiencies expected at graduation.

Keywords: Competence, Competency, Medical School, Graduation
Outcomes, NCC
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ekimlik mesleginin uygulandig1 ilk giinden
H itibaren meslegin toplum saghiginin iyilesti-

rilmesi ve gelistirilmesindeki 6nemi tartigma
gotirmez bir durumdur. 1910 yilinda yayinlanan Flexner
Raporu’nda ilk kez hekimlerin oncelikli olarak toplum
sagligini tehlikeye atmamak iizere yetigtirilmesi gerek-
tigi dile getirilmigtir (Flexner, 1910). Boylece toplum
saglig1 oncelikli tip egitimi programlarinin gelistirilmesi
ve uygulanmasinin da yolu a¢ilmigtir. Bu tarihten itiba-
ren tip egitimi programlarinin yapilandirilmasinda temel
bilesen iilke yararina ¢aligacak hekimler yetigtirmek, yani
“iyi hekim”, “bes yildizli hekim” yetistirmek olmustur
(Boelen, 1994).

1978 yilinda Kazakistan’in Alma-Ata kentinde ger-
ceklestirilen Temel Saghk Hizmetleri Uluslararas:
Konferansi’'nda ‘Herkes i¢in Saglik’ hedefi belirlen-
migtir (T'TB, 1978). Bu hedefe ulagsmanin ve toplumun
saglik diizeyini yiikseltmenin ancak “hizmet verecegi
toplumu taniyan, Oncelikli ve 6nemli toplum saglik
sorunlarimi ve bunlardan korunma ve tedavi yollarini
bilen hekimlerin yetigtirilmesi” ile olacag: ifade edilmis-
tir. 1988 yilinda gerceklestirilen “World Conference on
Medical Education of the World Federation for Medical
Education” Diinya Tip Egitimi Federasyonu Diinya Tip
Egitimi Konferansinda imzalanan Edinburgh Bildirgesi
ile “toplumun 6ncelikli saglik sorunlarina odakli tp egi-
timi programlar1” kavramui ilk kez kullanilmistir WFME,
1988). Avrupa Birligi'nin 1993 yilinda kurulmas: ile
Avrupa i¢inde sinirlarin kalkmasi ve ekonomik bitytimeye
ve serbest dolasgim kapsamina egitim de dahil edildi.
Bologna Siireci olarak tanimlanan bu inisiyatifle egiti-
min tiim basamaklarinin standartlagtirilmas: ve egitimde
kalite ¢aligmalar1 baglauldi (CEDEFOP, 2016). Tip egi-
timi profesyonelleri tarafindan bilinen “International
Association for Health Professions Education” (AMEE)
yine Bologna Siirecinin bir organi olarak kuruldu ve tp
egitiminin yoniinti tayin eden ciddi caligmalar yapt.
Bunlarin baginda 2000’li yillarin baginda giindeme gelen
“Outcomes-Based Education” ve takip eden yillarda
“Competence-Based Education” kavramlar1 gelmektedir
(Gruppen ve ark., 2012; Harden ve ark., 1999).

T1p egitimi programlarinin yapilandirilmas: ve 6gretimi
hakkindaki diinyada yasanan degisimler iilkemizde de
karsilik buldu. Ulkemizin 2002 yilinda Bologna Siirecine
dahil olmas: ile egitim alaninda “hedef odakli egitim”
kavramu tp fakiiltelerinin gindemine alindi. Ttrkiye’de
up fakiltelerinin sayisinin hizla artmasina yanit olarak
ve ulusal diizeyde standart bir program olusturmaya
katk: saglamasi icin Tip Fakilteleri Dekanlar1 Konseyi
(T1pDEK) “Ulusal Cekirdek Egitim Programi” (UCEP)
olusturma karari aldi (UCEP, 2014). UCEP ile iilkemizde
oncelikli saglik sorunlari temelinde tip egitim program-
lar1 uygulanmaya baslandi (Bulut, 2003).

Egitim programlarimin UCEP araciligi ile oncelikli saglik
sorunlarina odakli olarak gelistirilmesi, mezun hekimle-
rin edindikleri donanimin diizeyi hakkinda bilgi verme-
mekteydi (Bulut, 2003; UCEP, 2014). Bu nedenle UCEP
2020’nin gelistirilmesi sirasinda ilkemizde tup egitimi
alan ve birinci basamak saglik hizmeti sunan kurumlarda
caligacak hekimlerin sahip olmasi gereken nitelikleri yani
yetkinlik alanlar1 ve yetkinlik bagliklar1 ilk kez tanimland:
(UCEP, 2020). Yetkinlik alanlar1 ve yetkinlik bagliklarini
edinmeyi saglayacak olan yeterlik bagliklarinin da belir-
lenmesi ile olugturulan belge Yiiksekogretim Kurulu’nun
(YOK) onayr ile tiim tip fakiilteleri icin zorunlu kilinan bir
ulusal belge niteligi kazandi. Tip fakiilteleri i¢in Ulusal
Yetkinlik ve Yeterlikler Belgesi (UYYB) olarak adlandiri-
lan ilk belge 3 yetkinlik alaninda, 8 yetkinlik baglig1 altin-
daki 32 yeterlikten olustu ve UCEP 2020 metninin ilk
boliimiinii olusturdu (UCEP, 2020).

Ulusal Cekirdek Egitim Programlarinin alt yilda bir giin-
cellenmesine iligkin alinan prensip karar1 geregi TipDEK
tarafindan UCEP 2026 giincelleme ¢aligmasi baglauld:.
Bu caligma kapsaminda giincellenecek olan bélimlerden

biri de UYYB olarak belirlendi.

TipDEK’in 12 Ocak 2024 tarihinde yapilan toplanusinda
UCEP 2020’nin giincellenmesi (UCEP 2026 nin gelistiril-
mesi) i¢cin ¢aligma gruplari olusturuldu. Calisma grubunun
tyeleri UYYB 2020 olugturulmasinda ¢alisan gonilli aka-
demisyenler ve tip fakiiltesi dekanlar1 ve dekan yardimcila-
rindan olusturuldu. UYYB 2026 Calisma grubunun temel
amact, genis kaulimli geri bildirimler alip, uygulamada
kargilagilan sorunlar1 bir kavram cercevesinde degerlen-
direrek, ulusal ve uluslararas1 literatiir bilgileri 15131nda
belgenin giincellenmesini ve fakiiltelerin “Iyi Hekim”
yetistirmesine katki saglamak olarak belirlendi.

Bu yazida UCEP 2026 kapsaminda yer alacak olan UYYB
2026 metninin glncellenmesi hakkinda bilgi aktaril-
mast amaclanmaktadir. Bu amaca ulagmada yaniti aranan
aragtirma sorusu; “UYYB’deki yetkinlik ve yeterlikler
giincellenebilir mi?” olarak belirlenmigtir. Aragtirma
sorusuna yanit vermede bes hipotez (H) olusturulmustur.

H1: Ulusal diizeyde; fakiiltelerin kurumsal ve 6gre-
tim elemanlarina goére UYYB’nin giincellenmesi

gereklidir.

H2. Ulusal diizeyde tip egitimine katk: veren dernek
yoneticilerine, 6gretim {iyelerine, akademisyenlere,
ogrencilere, i¢ ve dig paydaglara gore UYYB’nin giin-
cellenmesi gereklidir.

H3. Web sayfalarinda bulunan fakiilte mezuniyet
hedeflerine gore UYYB’nin giincellenmesi gereklidir.

H4. Ulusal ve uluslararas: literatiire gore UYYB’nin
giincellenmesi gereklidir.

H5. UYYB’deki yetkinlik ve yeterliklerin giincellen-
mesi gereklidir.
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Yontem

Bu calisgma metodolojik aragtirma tasarimima sahiptir.
Metodolojik aragtirma tasarimu nitel ve/veya nicel verile-
rin elde edilebilecegi, yayinlar, raporlar, analizler gibi bir-
den ¢ok kaynaktan verinin elde edilerek aragtirma sorusuna
yanit vermeyi hedeflemektedir (Mbuagbaw ve ark., 2020).

Iki yallik bir siire boyunca yiiriitiilen bu caligmada katilimer
bir yaklagim benimsenmigtir. Siirece, Temel ve Klinik
Bilimler alanlarindan toplam 16 6gretim iyesi, Ulusal
Yetkinlik ve Yeterlikler Belgesi (UYYB) calisma grubu
olarak aktif sekilde katlmigtir. Bunun yani sira farkli up
fakiiltelerinden 6gretim tiyeleri, tip 6grencileri ve mezun
temsilcileri siirece katki sunmugtur. Ayrica 2020 UCEP
kapsamindaki ulusal belge giincellenmesi hakkinda ¢esitli
meslek kuruluglarina ve uzmanlk derneklerine goriis
sorulmug ve bildirilen gorigler giincelleme ¢aligmasinda
dikkate almmgtur. TipDEK ve Lisans Egitiminden
Sorumlu Dekan Yardimcilary, yetkinlik c¢ergevesinin
gelistirilmesi siirecine tam destek vermistir. Caligma siireci,
UCEP 2026 catis1 altunda faaliyet gosteren UYYB caligma
grubu tarafindan yiiriitilmiis ve koordine edilmistir.

UYYB caligma grubu, gerceklestirdigi ilk toplantda giincel-
leme siirecine iligkin caligma esaslarini belirlemis ve UYYB
belgesinin giincellenmesinde agagidaki veri kaynaklarinin
esas alinmasina karar vermistir:

Nitel veri analizinde fenomenolojik yaklagimla degil, pozi-
tivist yaklagimla yani sadece metinde “acik¢a belirtilen”
icerikleri objektif olarak kodlama ve yorumdan kaginan bir
“manifest icerik analizi” yontemi kullanilmigtir. Nitel veri
analizine iliskin tekrarlama sayilar1 tablolarda sunulmustur.
UYYB caligma grubu ilk toplantisinda giincelleme ¢aligma
esaslarini  belirlemis ve UYYB belgesini giincellemede
agagidaki veri kaynaklarinin kullanilmasina karar vermistir.

Ulusal diizeyde; fakiiltelerin yoneticileri ve 6gretim ele-
manlarinin bireysel diizeyde katildig1 cevrimici anket
verisi: Veri toplama aract olarak UCEP 2020 Giincelleme
Koordinatorleri tarafindan olugturulan elektronik bir anket
formu kullanildi. Form tiim tp fakiiltesi dekanliklarina ile-
tilerek egitim yonetimleri, 6gretim iiyeleri ve 6grencilerin
kullanimina acildi ve 6 ay yanita agik birakildi. Siire sonunda
ilgili veriler ¢aligma gruplarina ulagtirildr. Anketile agik uglu
veriler toplandi ve verilere igerik analizi uygulands.

Ulusal diizeyde tip egitimine katk: veren dernek yone-
ticilerine, 6gretim iiyelerine, akademisyenlere, 6gren-
cilere, i¢ ve dis paydaslara yonelik uygulanan anket
verisi: Veri toplama araci olarak UYYB caligma grubu tara-
findan olusturulan agik uclu sorudan olugturulan bir anket
formu kullanildi. Anket formu belirlenen indeks kisilere
e-posta yoluyla gonderildi. Belirtilen siire sonunda ilgili
veriler caligma gruplarina ulastirildi. Form ile agik uglu veri
toplanarak verilere icerik analizi uyguland:.

Cilt/

Ulkemizdeki tip fakiiltelerinin web sayfalarinda yer alan
mezuniyet hedefleri/program 6grenme kazanimlari
verisi: Bu calismada, tp fakiiltelerinin web sayfalarm-
daki mezuniyet hedefleri/program ogrenme kazanimlari
elde edilmis ve igerik analizi yapilnugtir. Tiirkiye’de YOK
Adasr’nda yer alan tim up fakilteleri kapsam dahilinde
degerlendirilmistir. Veri toplama aract olarak, Ulusal
Yetkinlik ve Yeterlikler Belgesi (UYYB) Calisgma Grubu
tarafindan gelistirilen yapilandirilmig bir form kullanilmig-
ir. Bu fakiiltelere ait web sayfalarina Google arama motoru
aracihigiyla ulagilmigtir. Elde edilen web sayfas: igerikleri,
mezuniyet hedeflerinin ve yeterlik/ yetkinlik ifadeleri-
nin bulunup bulunmadigi, mezuniyet yetkinlik baghklari
acgilarindan s6z konusu form araciligiyla sistematik olarak
dokiimante edilmistir. Form iizerinden elde edilen a¢ik uclu
nitel veriler, icerik analizi yontemiyle analiz edilmistir. Bu
kapsamda veriler, oncelikle kodlanmig, ardindan temalar
olusturularak betimleyici bulgulara ulagilmigtir.

Ulusal ve uluslararas: literatiir analizi verisi: Veri top-
lama aract olarak UYYB c¢alisma grubu tarafindan olug-
turulan bir form kullanildi. Form ile ilgili literatiirlerin
kavramsal cergeveleri ile ilgili agik uclu veri toplanarak veri-
lere icerik analizi uygulandi.

Kaynaklarindan elde edilen verilere (nicel-nitel) es zamanli
ve es agirhikl triangulasyon uygulanarak arastirma soru-
suna yanit vermede hipotezlerin test edilmesinde kullanildi
(Schoonenboom & Johnson, 2017).

Bulgular

Calisma grubunun UYYB giincelleme c¢aligmalar1 Ocak
2024 ila Kasim 2024 aylarinda gerceklestirildi. Bulgular
veri toplama sirasina gore sunulmustur.

UCEP 2026 giincelleme ¢aligmalar1 kapsaminda tiim paydag-
lardan bilgi almak icin olusturulan dijital anket aracili ile
elde edilen veriler niteliksel 6zellikte oldugu igin sadece icerik
analizi yapildi. Analizde toplam 15 kod saptandi. UYYB giin-
cellenmesinin yapilmasi gerektigini ifade eden 12 kod (tekrar
sayist 26) giincellemede dikkate alind: (l Tablo 1).

Anketin igerik analizi verileri ulusal diizeyde fakiiltelerin
yoneticileri ve 6gretim elemanlarina gére UYYB’nin giin-
cellenmesi gereklidir hipotezini dogruladi.

UCEP 2020 metninin tim fakiiltelerde kullanima agil-
masindan itibaren farkll taraflarca galigma grubu iiyele-
rine UYYB’ye iligkin bireysel geri bildirimler verildi. Bu
geri bildirimlerin veriye donistirilmesi amaciyla Tip
Egitimi Geligtirme Dernegi, Tip Egitimi Programlar
Degerlendirme ve Akreditasyon Dernegi gibi tip egitimine
katki veren sivil toplum 6rgiitlerinin 6nceki dénem ve mev-
cut yoneticileri yaninda tip egitimine emek veren akademis-
yenlerin ve diger i¢-dig paydaglarin UYYB konusundaki geri
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bildirimleri ¢evrimici anket uygulamasi yontemi ile alindi.
Boylece tip egitimi konusunda yetkin olan akademisyen-
lere (n=52 kisi) de geri bildirim verme olanag: tanindu.
Geri bildirimler online form aracilig: ile nitel veri olarak
toplandi. Geri bildirim 6grenciler de dahil olmak tizere
toplam sekiz yanit alinmigtir. Geri donis verilerine ige-
rik analizi yapildiginda toplam yedi kod saptandi. UYYB
giincellenmesinin yapilmasi gerektigini ifade eden iki kod
(tekrar sayisi iki) giincellemede dikkate alindi (B Tablo
2). Diger goriigler ise UCEP giincelleme ¢aligmasinda yer
alan diger caligma gruplarina iletildi.

Tanimlarin netlestirilmesi ve yetkinlik ciimle yapilarina ilig-
kin dil bilgisi 6nerisi kodlar; ulusal diizeyde tp egitimine
katki veren dernek yoneticilerine, 6gretim iyelerine, akade-
misyenlere, 6grencilere, i¢ ve dig paydaslara gére UYYB’nin
giincellenmesi gereklidir hipotezini dogruladi.

Ulkemizdeki tip fakiiltelerinin web sayfalarinda yer alan
mezuniyet hedefleri/program  6grenme  kazanimlari
veri kaynagi olarak kullanildi. Ulkede 114 tip fakiiltesi
bulunmaktadir. Tip fakiiltelerinin tamaminin web say-
fast bulunmakta ve erigilebilir durumdadir. Fakiiltelerin
56’sinda web sayfasinda misyon, vizyon, temel degerler
yani sira yetkinlik/yeterlik beyanina rastland: (%49,12).
Bu 56 fakiiltenin 17’sinde yetkinlik/yeterlik listesi baglig1
alunda program cikularinin tanimlanmig oldugu gorildi
(%30,35). Fakiiltelerden 39’unun web sayfasinda “yet-
kinlik/yeterlik” baghg: alunda tanimlanmig listeler analiz
edildi. Analizde toplam on kod saptandi. Kodlardan sekizi
onceki UYYB versiyonda bulunmaktaydi. Analizde sapta-
nan iki kod (koruyucu hekim ve danigman) UYYB giincel-
lenmesinde dikkate alindi (B Tablo 3).

Mevcut yetkinlik bagliklarina ek olarak onerilen iki yeni
(koruyucu hekim ve danigman) kod, web sayfalarinda bulu-
nan fakiilte mezuniyet hedeflerine gére UYYB’nin giincel-
lenmesi gereklidir hipotezini dogruladi.

Calisma grubu UYYB’nin giincellenmesinde giincel ulusal
ve uluslararasi literatiirii de taradi. Literatiir analizi igin
belirlenen anahtar kelimeler kullanilarak, 2000-2024 tarih-
leri arasinda Google Akademik (n: 17300), Science Direct
(n: 62) ve PubMed (n: 781) tarandi. Taramalar sonucunda,
professional medical competencies (n: 17300), medical
school competency frame work (n: 17000), medical gradu-
ates outcomes (n: 17000), medical graduates competencies
(n: 47) bagliklarinda belirtilen metinlere erigildi. Tarama
sonucu sadece up fakiiltesini ele alan literatiirler (n: 127)
analizde kullanildi. Yetkinlik ve yeterliklere iligkin genel
bir ¢erceve sunan ve/veya tek yetkinlige odaklanmig olan
makaleler UYYB-2020 yetkinlik ve yeterlikleri ile karsilag-
urildr ve literatiirde oldugu halde UYYB’de yer almayan
bagliklar saptandi. Saglik hizmeti 6rgiitlenmesi, danig-
manlik ve dijital okuryazarlik bagliklarinin UYYB’de eksik
oldugu saptandu.

Saptanan iki yeni (saglik hizmeti 6rgiitlenmesi, danigmanlik
ve dijital okuryazarlik) yetkinlik baglig1 ulusal ve uluslararasi
literatiire gére UYYB’nin giincellenmesi gereklidir hipote-
zini dogruladr.

UCEP 2020 kapsamindaki UYYB’nin kavramsal cergevesi
analiz edildi. UYYB’nin giincellemesi i¢in toplanan veri-
lerin triangulasyonu ile UYYB 2026 kavramsal cergevesi
olusturuldu. Kavramsal ¢cerceve Bl Tablo 4’te sunuldu.

UYYB 2020 Kavramsal cercevesi “General Medical
Council” tarafindan olusturulan Outcomes for Graduates,
Avrupa Birligi Ogrenciler Perspektifi, Harvard Medical
School, TUMS competency framework, Dundee 3 circle
model, Accreditation Council for Graduate Medical
Education core competencies sorgulamasindan elde edilen
kavramsal ¢ergeveler ile karsilagtirildi. (ACGME, 2025;
Mirzazadeh, 2014; CEDEFOP, 2016; GMC, 2018; Harden
ve ark., 1999; Hilgers & De Roos, 2007; Hirsh ve ark.,
2012; Kline ve ark., 2024) ). Kargilagtirmada Saglik Sistemi
Orgiitlenmesi, Danismanlik ve Dijital okuryazarlik yetkin-
lik bagliklarinin uluslararas: yetkinlikler metninde oldugu
halde UYYB 2020 bagliklarinda bulunmadig: saptandi. Bu
eksikliklerin de eklenmesi ile UYYB 2026 icin kavram-
sal ¢erceve olusturuldu. Caligma grubunun UYYB 2020
yetkinlik alanlarinin degistirilmemesine ve yetkinlik bag-
liklarinin ve yeterlik igerik ve sayisinin degistirilebilecegi
prensip kararma uygun olarak UYYB 2026 yetkinlik alan
ve bagliklari ile yeterlikler listesi giincellendi. Giincellenen
UYYB 2026 metni yetkinlik yazma usullerine gore yazildi
(NVSC, 2003; OPM, 2025).

Caligma sonucunda UYYB 2026; 3 yetkinlik alanini ve
10 yetkinlik bagligini (B Sek. 1) kapsayan 47 yeterlikten
olustu (Ek 1). UYYB belgesi dil bilgisi uygunlugu baki-
mindan kontrol edildi. Danigman ile Dijital Okuryazar
bagliklar1 eklendi (grafikte kirmuzi daire ile belirtildi).
Belgeye bir 6nceki versiyonundan farkli olarak yetkinlik
bagliklarinin kavramsal gercevesi hakkinda bilgi de eklendi.

W Sekil 1
UYYB 2026 Yetkinlik Alanlari ve Yetkinlik Baslklari

YETKINLIK ALANI -1 Mesleki Uygulamalar

’q'

Saglik hizmet
sunucusu

I YETKINLIK ALANI -2 / Mesleki Degerler ve Yaklasimlar |

- ‘r‘r

Profesyonel ve etik ilkeleri
benimseyen

Sagihk kip dyesi iletisimei

Lider - ydneticiy
savunucusul £3}

[ YETKiNLiK ALANI -3 / Mesleki ve Bireysel Gelisim |

Dijital okuryazar

Bilimsel ve Yasam Boyu
Analitik Yaklasim Bgrenen
Gdsteren
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UYYB 2020 ve UYYB 2026 igeriklerinin kargilagtirilmas:
Il Tablo 6’da sunuldu. Yetkinlik alan baglklarinda degisik-
lik yapildi. “Mesleki etik ve profesyonel ilkeleri benimse-
yen” yetkinlik baghgi UYYB 2026’da “Profesyonel ve etik
ilkeleri benimseyen” olarak degistirildi.

Gincellemede yetkinlik baghg: alundaki yeterlik sayilar:
da degistirilerek Saglik hizmet sunucusu yeterlik sayisi
dokuzdan 13’e ¢ikt1. Saglik sisteminin/6rgiitlenmesinin
bilinmesine yonelik dort yeterlik eklendi. Profesyonel
ve etik ilkeleri benimseyen yetkinlik baghgina iki, Lider-
yonetici yetkinlik bagligina bir yetkinlik eklendi. Bunun
yani sira “Yagsam boyu 6grenen” yetkinlik baghginda
yeterlik sayisinda azaltma yapildi. Yeni metinde ilk kez
“Danigman” baghgina dort, “Dijital okuryazar” bagligina
ise beg yeterlik eklendi (Ek 1).

UYYB 2020 ve UYYB 2026 igeriklerinin karsilagtirilma-
sinda UYYB yetkinlik alan baghiklar: degismedi. Yetkinlik
bagliklarinda ise degisim oldu ve yeni bagliklar eklendi.
Yeterlik say1 ve igeriklerinde de degisiklik (artirma-a-
zaltma) yapildi (B Tablo 5).

UYYB 2026’ya metinde sik¢a kullanilan terimler ve
yeterliklerle iligkilendirilme tablosu eklendi. Boylece
UYYB’deki yetkinlik ve yeterliklerin giincellenmesi gerek-
lidir hipotezi dogrulandi.

Tartisma

Mezuniyet hedeflerine dayali egitim programlari igin yet-
kinlikler gercevesi konusunda onemli 6rneklerden biri 1993
yilinda yayinlanan Yarinin Doktorlar: (Tomorrow’s Doctors)
metnidir. Metin, Genel Tip Konseyi’nin (GMC) Birlesik
Krallik’taki tip egitimine yaklagiminda 6nemli bir degisime
isaret etmekteydi. Bu degisimin nedeni, 6grencinin yal-
nizca ezbere dayali ve agir1 yiiklii bir miifredatla basa ¢ikmak
zorunda kalmasi degildi. Temel bilgi ve becerilerin bir 6zetini
iceren “cekirdek miifredat” ve mesleki yagamin uzun vadeli
entelektiiel ve temel gereksinimlerine odaklanan “se¢meli
modiillerin” uygulanmasina iligkin bir denge kurma istegiydi.
Ik hazirlandigi andan itibaren ihtiyaca gore giincellenen
(2009, 2015, 2018) Yarin Doktorlar: metninin yeni versi-
yonlar1 uzman toplantilart yoluyla hazirlanmaktadir (GMC,
2009, 2015, 2018; Rubin & Franchi-Christopher, 2002).

Yetkinlikler cercevesi hazirlamada CanMEDS metmi de
onemli orneklerden biridir. CanMEDS cercevesi, Kanada
Kraliyet Hekimler ve Cerrahlar Koleji (RCPSC) tarafin-
dan gelistirilmigtir. Hekimlerin yalnizca ubbi bilgi degil,
ayni zamanda iletisim, igbirligi, liderlik gibi bagka beceri-
lere de sahip olmast gerektigi yoniindeki ulusal ve ulusla-
rarast baskilarin artmasi bu metnin geligtirilmesinde etkili
olmugtur. RCPSC hekimlik yeterliklerini daha kapsamli ele
almak amaciyla Educating Future Physicians for Ontario
(EFPO) projesinden etkilenmigtir. EFPO, up egitimi i¢in
“8 Rollii Hekim” modeli 6nermistir. CanMEDS Cercevesi
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ise 1996’da 7 temel rolii tanimlayarak yayinlanmigtir. 2005
yilindan itibaren ¢ kez revize edilmistir. En son yapilan
2023 revizyon g¢aligmast igin tematik analiz kullanilmigtir.
Tematik analiz i¢in nicel (6rnegin yorum siklig1, 6nerilen
yeni temel veya yetkinliklerin sayist) ve nitel (anlan veril-
eri) veriler elde edilmistir. Nitel analizi uzun yullardir klinik
egitici deneyimine sahip, miifredat gelistirme ve onceki
versiyonlarin olugturulmasinda emegi olan, CanMEDS
cercevesi ve yeterlilik temelli egitim konusunda uzman olan
bir kisi gerceklegtirmigtir. Bu kisi, sahip oldugu deneyimin
getirebilecegi olast 6nyargilarin farkinda oldugunu ve bun-
lart en aza indirmeye calisugini ifade etmistir (Frank &
Danoft, 2007; RCPSC, 2023).

WFME, up egitimi standartlarinin geligtirilmesinde kiire-
sel diizeyde uzman uzlagmasina dayali ve ilkelere odaklanan
bir yaklagim benimsemektedir. Bu siireg, ilk olarak 1984
yilinda baglatlmig; 1998 yilinda temel up egitimi (Basic
Medical Education - BME) standartlarinin olusturulmasi
hedeflenmigtir. 2000 yilindan itibaren pilot uygulamalar
aracitligryla bu standartlarin kiiresel 6lgekte yayginlagtiril-
mast saglanmustur (WFME, 2015). Standartlarin gelistirilme
siirecinde, uluslararast uzman panelleri yiritilmekte olup
her asamada sistematik bi¢cimde paydaglardan geri bildirim
alinmakta ve buna gore revizyonlar gergeklestirilmektedir.
2023 yili itibariyle WFEME, iilkelerin ve kurumlarin kendi
yerel baglamlarina uygun standartlar: gelistirmelerini tegvik
etmektedir. Bu yaklagim, kiiresel gecerliligi olan ancak yerel
ihtiyaclara duyarli bir kalite giivencesi sistemi olusturmay:
amaclamaktadir WFME, 2015).

Tahran Universitesi Tip Fakiiltesi'nin hazirladigi yet-
kinlikler cergevesi uzman panelleri, odak grup calisma-
lart ve uluslararasi modellerle (6rnegin, Scottish Doctors,
Tuning Project, WFME) kargilagurmali degerlendirmeler
gibi is birligine dayali ¢abalar sonucunda geligtirilmistir.
Yetkinlikler, mezuniyet ¢iktilarina dayali egitim ilkeleriyle
uyumlu olarak yapilandirilmig ve icerik aktarimindan ziyade
yetkinlik kazanimina vurgu yapmaktadir. Programin temel
amaci, mezunlarin hastalarin ve saglik sisteminin gercek
diinyadaki ihtiyaglarini kargilayabilecek donanima sahip
olmalarini saglamakur (Mirzazadeh ve ark., 2014).

2020 yilinda Academic Medicine dergisinde yayinlanan
verilerden yola ¢ikarak, up fakiiltelerinin egitim prog-
ramit hedeflerinde benimsenen yetkinlik cerceveleri ve
bu tercihlerde etkili olan faktorler aragtirilmigtir (Ryan
ve ark., 2022). Caligmada, akredite tip fakiiltelerinin agik
kaynaklarda yayimlanan yetkinlik metinleri {izerinde
nicel igerik analizi yapilmistir. Veri analizinde betim-
leyici istatistikler ve bazi hipotez testleri kullanilmigtir.
Caligmada yalnizca Snapshot 2020 metninde bildirilen
bilgiler kullanilmig; tip fakiiltelerinin web siteleri veya
diger kaynaklarla dogrulama yapilmamugtir. Ayrica her
bir tp fakiiltesinin kendi ulusal ve kiiltiirel degerlerine
gore ozgin yetkinlikler belirlemelerinin degerli oldugu
da ifade edilmektedir.
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Ulkemizde mezuniyet hedeflerine dayali egitim programina
2000’li yillarm baginda ilk UCEP’in gelistirilmesi ile
adim aulmigur. 2014 ve 2020 tarihlerindeki ¢aligmalar ile
UCEP giincellenmis ve UYYB ilk kez UCEP 2020 i¢inde
fakiiltelerin yararlanimina agilmigur. TipDEK tilkemizdeki
tip egitim programlarmm belirlenmesinde ve yonetilme-
sinde otorite olarak kabul edilen YOK tarafindan taninmus
ve kabul edilmis yapidir. UYYB’nin de dahil oldugu UCEP
giincelleme caligmalar1 bu yapr alunda kurulmus UCEP
Giincelleme Caligma Grubu tarafindan yiritilmektedir.

Literatiir incelendiginde bireysel ¢abalarin yaninda veya
calisma gruplart tarafindan giincellemelerin  yapildig:
saptanmigtir. UYYB’nin giincellenmesinde benzer ola-
rak UCEP Giincelleme Calisma Grubunu olugturan alan
uzmanlar1 gorev almistir. Giincelleme veri kaynagi ise up
egitiminin paydaglar1 ve calisma grubu digindaki up disip-
linlerinin uzmanlik dernek temsilcileridir.

UYYB giincellenme ¢aligmasinda farkli kaynaklardan
gelen nitel ve nicel veriler harmanlanarak kullanilmistir.
Veriler yeterliklerin yaziminda kullanilirken ulusal bag-
lamlar, kiiltiirel nitelikler ve verinin gecerlik durumlar:
dikkate alinmugtir. Veri kaynagi olan fakiiltelerden, meslek
orgiitlerinden ve indeks kigilerin tamami UYYB giincelle-
mesi i¢in goriis bildirmemigtir. Bulgular bildirilen goriisler
ile sinirli kalmistir.

Sonuc ve Oneriler

Giincelleme ¢alismalarinin sonucunda UYYB 2026 metni
olusturuldu. Dili UYYB 2020’ye gore daha sade olan yeni
metnin baglklar1 hekimlerin giincel konularda donanim
kazanmasini saglayacak nitelikte olusturuldu.

UYYB 2026, UYYB 2020 metninde oldugu gibi egitim
yonetimlerine, mezuniyet oncesi tip egitimi programlarini
degerlendirme ve giincellemelerinde, 6gretim {iyelerine
derslerinin planlanmasinda, 6grencilere ise mezuniyet asa-
masinda sahip olmalar1 beklenen yetkinlik ve yeterlikleri
tanimalarinda yol gosterici olacakur.

Kullanic1 paydaglar icin UYYB 2026 metninin fonksiyonlar:
soyle ozetlenebilir.

= T1p fakiiltesi egitim yonetimlerinin bu metni kullana-
rak asagidaki caligmalar1 yapmasi beklenmektedir;

e Fakiilte yetkinlik ve yeterlikler belgelerini bu dog-
rultuda giincellemeleri/olugturmalari,

e Fakiilte misyon ve vizyonundan kaynaklanan farkli
yetkinlik ve yeterlikleri varsa mevcut listeye eklemesi,

e UYYB 2026 metni ile uyum ¢alismasi yapmast,

e Yeterliklere ulagmay: saglayacak alt yeterlikler
(ders-blok-kurul-staj amag ve hedefleri) belirlemesi,
yeterliklere ulagmay1 saglayacak sekilde, alti yillik
tip egitim programimi (icerik, 6grenme, 6gretim ve
6lgme degerlendirme) gelistirmesi,

e Mezun olan hekimlerin belirlenen yetkinlik ve yeter-
liklere ulagma durumunu degerlendirmesi.

- Ogretim tyelerinin bu metni kullanarak yiirittiikleri
egitim faaliyetlerini UYYB 2026 ile iliskilendirerek
diizenlemeleri beklenmektedir.

» Tip fakiiltesi 6grencilerinin bu metni kullanarak agag1-
daki ¢aligmalar1 yapmasi beklenmektedir;

e UYYB 2026’da belirtilen ve mezunun ulagmas: gere-
ken yetkinlikler-yeterlikleri bilmeleri,

e Ogrenme sorumluluklarinin farkinda olarak tip egi-
timi yagantilart boyunca UYYB 2026 listesini bir
rehber olarak kullanmalari.

UYYB’nin gelecekte yapilacak giincelleme ¢aligmalart igin
UYYB 2026 metninin tp fakiilteleri tarafindan kullanilma-
sinin degerlendirilmesine iligkin verinin ortaya konmasi ve
ihtiyaclarin farkli kaynaklara dayanan verilere gore analiz
edilmesi gereklidir. Bu yazinin metni gelecekte giincelleye-
cek ekipler i¢in rehber olmasin diliyoruz.

Tesekkiir

Bireysel ve kurumsal goriig ve oneri bildiren 6gretim ele-
manlarina, tp fakiiltelerimizin yo6netimlerine ve Tip
Fakiilteleri Dekanlar Konseyi Yiiriitme Kuruluna belgenin
olusturulmasi ve gelistirilmesi agamalarinda verdikleri
destekler icin tesekkiir ederiz.
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Extended Abstract

National Competency Framework for
Medical School Graduates in Tiirkiye - 2026

ince the emergence of the medical profession,
its pivotal role in protecting and improving pub-
lic health has been universally acknowledged. At
the beginning of the twentieth century, medical
education began to be viewed not merely as a process of
transferring knowledge and skills but as a means of prepar-
ing physicians capable of responding to the health needs
of society. Consequently, educating the “good physician”
became the fundamental objective of medical education.

The Alma-Ata Declaration of 1978 introduced the goal of
“Health for All” and emphasized that achieving this objec-
tive depends on educating physicians who understand the
communities they serve, recognize priority health problems,
and are capable of delivering preventive, diagnostic, and
therapeutic healthcare. This perspective was further rein-
forced by the Edinburgh Declaration, which highlighted
the importance of medical education programs addressing
society’s priority health needs. Subsequently, the Bologna
Process accelerated standardization and quality improve-
ment initiatives in higher education across Europe, pro-
moting outcome-based and competency-based educational
approaches. Over time, learning outcomes and competen-
cy-based education became the cornerstones of contempo-
rary medical education.

These international developments were also reflected
in Tirkiye. Following the country’s participation in the
Bologna Process, outcome-based education was widely
adopted by medical schools. In response to the rapid
increase in the number of medical faculties and the need
for a nationally standardized curriculum, the National Core
Curriculum (NCC) was developed to align undergraduate
medical education with the country’s priority health needs.

However, focusing solely on priority health problems
was insufficient to comprehensively define the compe-
tencies expected of medical graduates. Therefore, during
the development of the 2020 National Core Curriculum,
competency domains, competency headings, and compe-
tencies expected of medical graduates were systematically
defined for the first time. These components constituted
the National Competency Framework (NCF), which
became the common national reference for all medical
schools in Tirkiye. The first version of the framework
comprised three competency domains, eight competency
headings, and thirty-two competencies.

In accordance with the principle of periodically revising

the National Core Curriculum, the development of NCC
2026 was initiated, and updating the National Competency

Cilt/

Framework was identified as one of its major components.
The working group, consisting of academics involved in
the development of the previous framework and medical
school administrators, aimed to revise the framework by
integrating extensive stakeholder feedback, implementation
experiences, and current national and international devel-
opments. The primary objective was to establish an updated
competency framework that would support medical schools
in educating qualified physicians capable of meeting con-
temporary healthcare needs.

The present study describes the methodology, processes,
and outcomes of updating the National Competency
Framework within the scope of NCC 2026.

Methods

This study employed a methodological research design. A
participatory approach was adopted throughout the approx-
imately two-year study period. Faculty members from both
basic and clinical sciences, faculty members from different
medical schools, medical students, graduate representatives,
professional organizations, and specialty associations con-
tributed to the updating process. The study was coordinated
by the National Competency Framework Working Group
established under NCC 2026.

During the initial meeting, the principles of the revision
process were determined, and manifest content analysis,
which focuses exclusively on explicitly stated information
within the data, was selected as the primary qualitative anal-
ysis method. The revision process was based on four major
data sources:

» Open-ended responses obtained from nationwide
online surveys involving medical school administra-
tors, faculty members, and students;

» Feedback collected from leaders of medical education
associations, faculty members, students, and internal
and external stakeholders;

®» Graduate outcomes and program learning outcomes
published on the websites of medical schools in
Tirkiye;

= National and international literature related to compe-
tency frameworks.

Qualitative and quantitative data from these sources were
analyzed collectively, and the integration of evidence from
multiple sources was used to inform the revision of the com-
petency framework.
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Results

The revision process, conducted between January and
November 2024, consistently demonstrated the need to
update the National Competency Framework.

Content analysis of the nationwide surveys revealed a
strong consensus supporting revision of the existing
framework. Similarly, feedback obtained from medical
education experts and other stakeholders emphasized the
need to strengthen competencies related to preventive
medicine and advisory roles.

Analysis of graduate outcomes published by medical
schools, together with a comprehensive review of the
national and international literature, identified import-
ant gaps in the existing framework, particularly in the
areas of health system organization, counselling, and
digital literacy. Comparisons with internationally recog-
nized competency frameworks further confirmed these
deficiencies. The integration of evidence from all data
sources resulted in the development of the conceptual
framework for the 2026 version.

Consistent with the principles established by the work-
ing group, the three competency domains were retained,
whereas competency headings and competency state-
ments were revised. The updated framework comprised
three competency domains, ten competency headings,
and forty-seven competencies. Counselling and digital
literacy were introduced as new competency headings,
competencies related to health system organization were
substantially expanded, several competency statements
were revised, and others were simplified.

Discussion

International experience demonstrates that graduate
competency frameworks are regularly updated through
systematic revision processes. Prominent examples,
including Tomorrow’s Doctors in the United Kingdom,
the CanMEDS Framework in Canada, the World
Federation for Medical Education (WFME) standards,
and national competency frameworks developed in other
countries, have all been revised through expert consul-
tation, stakeholder engagement, literature review, and
continuous feedback.

The revision of the National Competency Framework in
Thirkiye followed a similar evidence-informed and par-
ticipatory approach. Data obtained from medical schools,
professional organizations, specialty societies, and aca-
demic experts were integrated with findings from the
international literature to develop a competency frame-
work reflecting national healthcare priorities, cultural
characteristics, and the needs of the healthcare system.

Conclusions

The updated National Competency Framework 2026 pro-
vides a simplified and contemporary competency framework
that better reflects current healthcare needs and compre-
hensively defines the competencies expected of medical
graduates.

The framework is expected to guide medical schools in
curriculum development, institutional competency frame-
work revision, alignment of program learning outcomes,
and evaluation of graduate competencies. Faculty members
are encouraged to align their educational activities with the
updated framework, while medical students should use it as
a reference throughout their educational journey.

Future revisions should be supported by systematic evalu-
ation of the implementation of the framework across med-
ical schools and by continuous analysis of emerging needs
based on evidence obtained from diverse data sources. Such
an approach will facilitate the continuous improvement and
sustainability of the national competency framework.
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Ek 1: Ulusal Yetkinlik ve Yeterlikler Belgesi 2026

YETKINLIK ALANI-1/Mesleki Uygulamalar

YETKINLIK 1.1. Saglik Hizmet Sunucusu

Bu yetkinlik, hekimin birinci basamak saglik hizmet sunumundaki uygulayici/icraci roli baglaminda sahip olmasi gereken; mesleki bilgi ve
becerilerinin saglik hizmet sunumuna entegrasyonu, hasta merkezli yaklasim, battnctl yaklasim, saglik hizmetinin asamalari, sagligin korunmasi
ve gelistirilmesi, saglik egitimi, birey ve toplum odakli hizmet, yasam boyu bakim, hasta ve calisan gtvenligi; saglik hizmetlerinin érgitlenmesi
ve birinci basamak hekiminin rold, sevk zinciri; disiplinler ve meslekler arasi yaklasim; cevresel faktorler ve olagandisi durumlara iliskin yeterlikleri
kapsamaktadir (13 YETERLIK).

Temel, dahili ve cerrahi tip bilimleri egitiminden elde ettigi

oLl bilgi, beceri ve tutumlari bitunlestirerek saglik hizmeti sunumunu gerceklestirir.
112 Davranissal, sosyal ve beserf bilimleri egitiminden kazandig
o bilgi, beceri ve tutumlari buttinlestirerek saglk hizmeti sunumuna entegre eder.
113 Bireye yonelik saglik hizmet sunumunda dil, din, irk, cinsiyet ve
: diger herhangi bir ayrimi gdzetmeden hasta merkezli yaklasim gdsterir.
114 Yasam boyu bakim ilkesi dogrultusunda hayatin her evresinde, bireyin fiziksel, psikolojik ve sosyokdilturel gecmisini ve
’ yasadigi deneyimleri gbz 6nline alarak butincil yaklasimla saglik hizmeti sunumunu gerceklestirir.
Saglhgr etkileyen bireysel, toplumsal, sosyal ve cevresel faktorleri g6z 6ntine alarak,
oncellikle sagliklilik durumunun korunmasi, strdtrtlmesi ve gelistirilmesini dikkate alir.
Saglik hizmet sunumunda koruma, acil, tani, tedavi, izlem ve rehabilitasyon sireclerinde
1.1.6 h AT . o
asta guvenligini dikkate alarak, akilci ve etkin yaklasim gésterir.
1.1.7 Kendisinin, saglik calisanlarinin ve diger ekip Uyelerinin gtivenligini dikkate alarak saglik hizmeti sunar.
Hedef kitlenin ¢zelliklerine, gereksinimleri ve beklentilerine gore
1.1.8 9 . B M e
saglikli bireylere, hastalara, topluma ve saglik calisanlarina saglik egitimi verir.
119 Sagliga etki eden bireysel, bolgesel, kuresel dlcekteki
: psiko-sosyal ve sosyo-ekonomik cevreye iliskin degisimleri géz éntinde bulundurarak saglik hizmeti sunar.
11.10 Basamaklandiriimis saglik hizmeti sunumuna iliskin saglik kurum ve kuruluslarinin
o tanimi, hiyerarsik yapisi, hizmet sunum profili ve fonksiyonlari konusunda bilgi sahibidir.
11.11 Bireylerin saglik ihtiyaclarini degerlendirerek, basamaklandirilmis saglik hizmeti kapsaminda
o uygun saglik hizmetini almasi icin sevk zincirini etkin bir sekilde uygular.
1112 Saglikh bireyler, hasta ve yakinlarina basamaklandirilmis saglik hizmeti sunumunda
o yer alan saglik kurum ve kuruluslarinin rolt konusunda bilgilendirme yapar.
1113 Saglik hizmetlerinin adli ve sosyal hizmetlerle arasindaki etkilesimi bilir ve bu hizmetlerin uyumlu bir sekilde

yUruttlmesini géz éninde bulundurarak saglik hizmeti sunar.

YETKINLIK ALANI-2/Mesleki Degerler ve Yaklasimlar

YETKINLIK 2.1. Profesyonel ve Etik ilkeleri Benimseyen

Bu yetkinlik, hekimin birinci basamak saglik hizmet sunumunda profesyonel degerler baglaminda sahip olmasi gereken; etik ilkeler
ve hukuksal sorumluluk ve haklari, kalite strecleri kapsaminda saglik hizmetinin niteligi, strekli mesleki ve bireysel gelisimine iliskin
yeterlikleri kapsamaktadir (6 YETERLIK).

2.1.1 Meslegini yuratirken iyi hekimlik uygulamalarini dikkate alir.

Hekimlik mesleginin gerekliliklerini, yasal sorumluluklar, haklar ve

212 etik ilkeler dogrultusunda gorev ve yukidmlaltklerini dikkate alarak yerine getirir.

2.1.3. Hekim saglik hizmetleri sunumunda kalite gtivence sureclerini dikkate alir.

2.1.4 Hekim, mesleki uygulamalarini duyussal ve bilissel deneyimlerini de g6z éniinde bulundurarak gerceklestirir.
2.1.5 Hekimlik meslegine iliskin kendi performansini objektif olarak degerlendirir.

2.1.6 Dijital platformlarda iyi hekimlik uygulamalarini dikkate alarak paylasimda bulunur.
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YETKINLIK 2.2. Saglik Savunucusu

Bu yetkinlik, hekimin birinci basamak saglik hizmet sunumunda saglik savunuculugu baglaminda sahip olmasi gereken; sosyal hesap
verebilirlik, birey ve toplum yarari, saghgin korunmasi ve gelistirilmesi, disiplinler ve meslekler arasi is birlikli yaklasim ve saglik hizmetlerinde
ulasilabilirlik, esitlikci ve maliyet etkinlik gibi kavramlara iliskin yeterlikleri kapsamaktadir (4 YETERLIK).

Sosyal hesap verebilirlik ilkeleri dogrultusunda,

22 bireyin ve toplumun sagliginin korunmasi ve gelistirilmesi icin saglikli olma hakkini savunur.

2.2.2 Bireyin ve toplumun saglik duizeyini yikseltmek amaciyla farkli mesleklerden paydaslarla is birligi icinde calisir.
223 Saglik politikalarinin ve uygulamalarinin birey ve toplumun saglik géstergelerine etkisini degerlendirir.

224 Hekim kendi fiziksel, ruhsal ve sosyal saglhgini korumaya ve gelistirmeye 6nem verir, bunun icin gerekenleri yapar.

YETKINLIK 2.3. Lider-Yénetici

Bu yetkinlik, hekimin birinci basamak saglik hizmet sunumunda saglik hizmetinin yénetimi baglaminda sahip olmasi gereken; meslekler arasi
yaklasim, takim calismasi, strateji gelistirme, kisiler arasi iletisim, etkilesim, catisma c6zumda, kaltdrel cesitlilik, olagantsti durumlarda kriz
yonetimi gibi kavramlara iliskin yeterlikleri kapsamaktadir (3 YETERLIK).

2.3.1 Meslekler arasi yaklasimi gdzeterek saglik hizmeti sunumunun her asamasina énderlik eder.

232 Saglik kurum ve kurulusunda; hizmetleri, kaynaklari maliyet etkin,
T topluma yararli ve mevzuata uygun sekilde planlar, uygular ve degerlendirir.

233 Olagan disi durumlarda, belirsiz ve karmasik kosullarla bas etme becerisi gosterir.

YETKINLIK 2.4. Ekip Uyesi

Bu yetkinlik, hekimin birinci basamak saglik hizmet sunumunda saglik hizmetinde ekibe dayali yaklasim baglaminda sahip olmasi gereken;
etkili iletisim/etkilesim, ekip anlayisi, disiplinler ve meslekler arasi yaklasim ve profesyonellige iliskin yeterlikleri kapsamaktadir (3 YETERLIK).

2.4.1. Saglik ekip tyeleri ile olumlu iletisim kurar ve gerektiginde farkli roller Ustlenir.
24.2. Ekibindeki saglik calisanlarinin gérev ve sorumluluklarini bilir ve buna uygun davranis sergiler.
2.4.3. Mesleki uygulamalarinda ekip Uyeleriyle uyumlu ve etkin calisir.

YETKINLIK 2.5. iletisimci

Bu yetkinlik, hekimin birinci basamak saglik hizmet sunumunda iletisim baglaminda sahip olmasi gereken; kisiler arasi iletisim, etkilesim, ¢zel
gereksinim gerektiren gruplar, hasta merkezli yaklasim, sosyokdltirel cesitlilik kavramlarina iliskin yeterlikleri kapsamaktadir (3 YETERLIK).

2.5.1. Hasta, hasta yakinlari, saglik calisanlari ve diger meslek gruplari, kurum ve kuruluslarla etkili iletisim kurar.
2.52. Ozel yaklasim gerektiren ve/veya farkli sosyokultiirel 6zelliklere sahip birey ve gruplarla etkili iletisim kurar.
2.5.3. Koruma, tani, tedavi, izlem ve rehabilitasyonda hasta merkezli ve katiimci bir yaklasim gosterir.

YETKINLIK 2.6. Danisman

Bu yetkinlik, hekimin birinci basamak saglik hizmet sunumunda danismanlik verme baglaminda sahip olmasi gereken; birey ve toplum odakli,
bireysel ve toplumsal yarari, devamlilik/streklilik ilkesi, tesvik edici ve rehber rolii kavramlarina iliskin yeterlikleri kapsamaktadir (4 YETERLIK).

Hasta, saglikli birey ve yakinlarinin gereksinim ve

28,1 beklentileri dogrultusunda saglik hizmetinin her asamasinda danismanlik yapar.

2.6.2. Saglik hizmetinin her asamasinda devamlilik gosteren, destekleyici ve yol gosterici bir danismanlik yapar.
2.6.3. Sagligin korunmasi ve gelistiriimesine yonelik tesvik edici tutum sergiler.

264, Sagliklilik durumunun niteligini yikseltmek icin meslektaslarina ve

karar vericilere bilgi ve deneyimleri dogrultusunda danismanlik yapar.
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YETKINLIK ALANI-3/Mesleki ve Bireysel Gelisim

YETKINLIK 3.1. Bilimsel ve Analitik Yaklasim Gésteren

Bu yetkinlik, hekimin birinci basamak saglik hizmet sunumunda bilimsel ve analitik yaklasim baglaminda sahip olmasi gereken; arastirma,
elestirel dustinme, karar verme, kanita dayali yaklasim gibi kavramlari, bilisim teknolojilerini de kullanabilecek sekilde iceren yeterlikleri
kapsamaktadir (4 YETERLIK).

311 Sggllk hizmeti sundugu toplumup i_htjyaclanna
gore bilimsel arastirma planlar, yurdtdr ve sonuclarini toplumun yararina kullanir.
3.1.2 Meslegiyle ilgili glincel literatirG arastirir ve elestirel bir bakis acisiyla degerlendirir.
3.1.3 Kanita dayali tip verilerini mesleki etik ilkeler cercevesinde saglik hizmet sunumunun her asamasinda kullanir.
3.1.4 Saglik hizmeti, arastirma ve egitim etkinligini artirmak icin bilisim teknolojilerini uygun bir sekilde kullanir.

YETKINLIK 3.2. Yasam Boyu Ogrenen

Bu yetkinlik, hekimin birinci basamak saglik hizmet sunumunda yasam boyu 6grenen rolt baglaminda sahip olmasi gereken; 6z
degerlendirmesini yaptig, strekli mesleki ve bireysel gelisimini 6nceledigi, yasam boyu 6grenme kavrami ve ilkelerini benimsedigi ve
davranisina yansittigina iliskin yeterlikleri kapsamaktadir (2 YETERLIK).

Bireysel gelisimini strekli olarak degerlendirir,
6grenme slreclerini yonetir ve kariyerine yonelik gelisim hedefleri belirler.

3.2.2. Mesleki uygulamalarini glincellemek ve gelistirmek icin yasam boyu 6grenme davranisi sergiler.

YETKINLIK 3.3. Dijital Okuryazar

Bu yetkinlik, hekimin birinci basamak saglik hizmet sunumunda bilisim teknolojilerini kullanma, teknolojiye hakim olma ve saglik hizmetine
yansitma baglaminda sahip olmasi gereken; bilgisayar okuryazarligi, egitim ve bilisim teknolojileri, uzaktan saglik hizmeti, elektronik hasta
kayit sistemi, veri ydnetimi ve gtvenligi kavramlarina iliskin yeterlikleri kapsamaktadir (5 YETERLIK).

3.3.1 Dijital ortamdaki veri gtivenligi ve mahremiyeti ilkelerine gére davranis gosterir.

332 e-Saglik (teletip, sa[wal saglik egitimi ve sagllkla iIgilI_i kaynakjara erisim, mqbil saglik hizmetleri, giyilebilir te!(_nqlojiler gibi)
uygulamalarini olagan disi durumlar dahil olmak Uzere saglik hizmetlerinin her asamasinda uygun ve etkili bir sekilde kullanir.

333 Dijital saglik verilerinin analizini yaparak, klinik karar verme stireclerinde kullanir.

334 E-6grenme platformlarinda kendi 6grenimini destekler, dijital kaynaklari degerlendirir ve kendine uygun olanlari secer.

3.3.5 Saglik bilgilerini, birey ve toplum sagligini destekleyecek sekilde paylasir, uygun dijital kaynaklari secer.
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Ek 2: Tablolar

I Tablo 1
UCEP 2026 Guncelleme Dijital Anket Verisinin icerik Analizi

icerik Analizi Kodlari Tekrar Sayi UYYB Giincellemesinde Kullaniimasi

Saglik Hizmet Sunumu 10 Kullanildi
iletisim 3 Kullanildi
Etik 2 Kullanildi
Profesyonel Degerler 2 Kullanildi
Topluma Dénuk 2 Kullanildi
Bilimsel Calisma 1 Kullanildi
Danisman 1 Kullanildi
Glncel Kalma 1 Kullanild
Hizmet Sunumu 1 Kullanildi
Ozel Gereksinimli Bireyler 1 Kullanildi
Tibbi Beceri 1 Kullanildi
Yasam Boyu Ogrenme 1 Kullanild

Diploma Denkligi 1 Kullanilmadi

Gerekli Bir Metin 1 Kullaniimadi

ilgisiz 3 Kullaniimadi

I Tablo 2 )
Ic ve Dis Paydas Gorislerinin Icerik Analizi

icerik Analizi Kodlari Tekrar Sayi UYYB Giincellemesinde Kullanilmasi

Tanimlarin netlestirilmesi 1 Kullanildi

Yetkinlik ctimle yapilarina iliskin dil bilgisi 6nerisi 1 Kullanildi
UYYB'nin fakultelerde kullanimi icin algoritma talebi 1 Kullanilmadi
Cekirdek hastaliklar listesine iliskin éneri 1 Kullanilmadi
Davranissal, sosyal ve beseri bilimler icin éneri 1 Kullanilmadi
Ogrencilerin UCEP kullanimi konusunda éneri 1 Kullanilmadi
TUKMOS duizeyleri ile uyumlu liste hazirlanmasi 1 Kullanilmadi
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i Tablo 3 )
Fakilte Web Sayfalarindan Elde Edilen Verilerin Icerik Analizi

icerik Analizi Kodlari Tekrar Sayi UYYB Giincellemesinde Kullaniimasi
Saglik Hizmeti Sunucusu 8 Kullanildi
Mesleki Etik ve Profesyonel ilkeleri 6 Kullanildi
Saglik Savunucusu 6 Kullanildi
Lider-Yonetici 6 Kullanildi
iletisimci 6 Kullanildi
Ekip Uyesi 6 Kullanildi
Bilim insani 4 Kullanild
Yasam Boyu Ogrenen 5 Kullanildi
Koruyucu Hekim 1 Kullanildi
Danisman 1 Kullanildi

Il Tablo 4
UYYB 2026 Kavramsal Cercevesi

Giincellemede
Eklenecek Basliklar

Yetkinlik Alani Yetkinlik Bashg: Kavramsal Cerceve

icerik (Tani, Tedavi, Korunma)
Bakis Acisi, Anlayis
Mesleki Korunma, Sosyal Belirleyiciler

Saglik Hizmet Sunucusu Saglik Sistemi Orgitlenmesi

Uygulamalar Saglik Egitimi

Hasta Guvenligi

Calisan Guvenligi

; Anlayis, Dayanak
Mesleki Etik ve Profesyonel Ilkeleri Benimseyen B
Ozdegerlendirme

Savunma
Saglk Savunucusu ;
isbirligi
Liderlik
& Fyey Lider Yonetici
Mesleki Degerler .
e Vel T Ekip Calismasi Danismanlik
) Yoneticilik
Ekip Uyesi
Karar Mekanizmasi Kullanimi
Meslekler Arasi Egitim
iletisimci iletisim
Ozel Gereksinim
Yasam Boyu Ogrenme
Bilimsel ve Analitik Yaklasim Goésteren
Mesleki ve Kanita Dayali Tip

Bir | Gelisim Dijital okuryazarlik
cysel etz . Planlama ve Yuritme
Yasam Boyu Ogrenen

Bilisim Teknolojileri
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Wi Tablo 5
Ulusal Yetkinlik ve Yeterlikler Belgesi 2020 ve 2026 iceriklerinin karsilastiriimasi

Yetkinlik Alanlari Yetkinlik Bashgi 2020 Yeterlik Sayisi Yetkinlik Bashgi 2026 Yeterlik Sayisi
Mesleki Uygulamalar Saglik Hizmeti Sunucusu 9 Saglik Hizmet Sunucusu 13
Mesleki Etik ve Profesyonel ilkeleri 4 Profesyonel ve Etik ilkeleri 6
Benimseyen Benimseyen
Saglik Savunucusu 4 Saglik Savunucusu 4
Mesleki Deger ve Lider- Yonetici 2 Lider- Yonetici 3
Yaklasimlar o o
Ekip Uyesi B Ekip Uyesi 3
iletisimci 3 iletisimci 3
Danisman 4
- - ; Bilimsel ve Analitik Yaklasim
Bilimsel ve Analitik Yaklasim Gosteren 4 CosEEn 4
Mesleki ve Bireysel . .
Gelisim Yasam Boyu Ogrenen 3 Yasam Boyu Ogrenen 2
Dijital Okuryazar 5
Toplam 32 a7

Bu makale Creative Commons Attribution-NonCommercial-NoDerivs 4.0 Unported (CC BY-NC-ND 4.0) Lisans: standartlarinda; kaynak olarak gésterilmesi
kosuluyla, ticari kullanim amaci ve icerik degisikligi diginda kalan tiim kullanim (¢evrimici baglant verme, kopyalama, bask: alma, herhangi bir fiziksel ortamda
cogaltma ve dagitma vb.) haklartyla acik erisim olarak yayimlanmaktadir. / This is an open access article distributed under the terms of the Creative Commons Attribution-
NonCommercial-NoDerivs 4.0 Unported (CC BY-NC-ND 4.0) License, which permits non-commercial reuse, distribution and reproduction in any medium, without any chang-
ing, provided the original work is properly cited.

Yaymer Notu: Yayinet kurulus olarak Tiirkiye Bilimler Akademisi (TUBA) bu makalede ortaya konan gériiglere katilmak zorunda degildir; olast ticari tiriin, marka ya da kuruluglarla
ilgili ifadelerin icerikte bulunmasi yaymeinimn onayladigi ve giivence verdigi anlamuna gelmez. Yayin bilimsel ve yasal sorumluluklar1 yazar(lar)ina aittir. TUBA, yayinlanan haritalar ve
yazarlarin kurumsal baglantlari ile ilgili yarg: yetkisine iligkin iddialar konusunda tarafsizdir. / Publisher’s Note: The content of this publication does not necessarily reflect the views or policies of
the publisher, nor does any mention of trade names, commercial products, or organizations imply endorsement by Turkish Academy of Sciences (TUBA). Scientific and legal responsibilities of published
manuscript belong to their author(5). TUBA remains neutral with regard to jurisdictional claims in published maps and institutional affiliations.
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Abstract

Objective: This study examines the impact of career development
barriers on silent resignation among academicians. Specifically,
it explores whether these barriers influence silent resignation and
whether the effect differs between Generations Y and Z. In addition,
differences in career development barriers and silent resignation are
analyzed across demographic and professional variables including
gender, marital status, seniority, academic title, years of employment,
number of children, and weekly course load.

Method: The study employed a quantitative survey design, targeting
full-time academicians working at state universities in Tiurkiye. A
total of 368 participants took part voluntarily, and data were collected
using a structured questionnaire. Validity and reliability tests of the
scales were conducted, followed by normality, correlation, t-test,
ANOVA, and regression analyses.

Results: The findings reveal that career development barriers have
a positive and significant effect on silent resignation. Furthermore,
significant differences were observed in both career development
barriers and silent resignation according to gender, marital status,
and years of employment. Among the sub-dimensions of career
barriers, lack of resources was reported more strongly by Generation
Z, women, and married employees, while institutional relations and
other career barriers were found to exert a greater influence on silent
resignation in Generation Z.

Conclusion and Recommendations: The findings highlight the
importance of addressing career development barriers to reduce
silent resignation in higher education. The study contributes to
the literature by explaining silent resignation through generational
theory and social exchange theory. Higher education institutions
should improve transparent promotion procedures, access to
resources, mentoring, and supportive organizational practices. Future
research should adopt longitudinal and cross-cultural designs, include
additional organizational factors, and use qualitative methods to
provide deeper insights into silent resignation.

Keywords: Career Development Barriers, Silent Resignation,
Academics, Generation Y-Z

Ozet

Amag: Bu caligma, kariyer gelisimi 6niindeki engellerin akademisyenler
arasinda goriilen “sessiz istifa” olgusu tizerindeki etkisini incelemekte-
dir. Ozellikle, bu engellerin sessiz istifay1 etkileyip etkilemedigi ve bu
etkinin Y ve Z kugaklar1 arasinda farkliik gosterip gostermedigi aras-
trilmaktadir. Ayrica, cinsiyet, medeni durum, kidem, akademik unvan,
caligma siiresi, cocuk sayist ve haftalik ders yiikii gibi demografik ve
mesleki degiskenler acisindan kariyer gelisimi engelleri ile sessiz istifa
arasindaki farkliliklar analiz edilmektedir.

Yontem: Caligmada, Tirkiye’deki devlet iniversitelerinde gorev
yapan tam zamanl akademisyenleri hedefleyen nicel bir anket tasarimi
kullanilmistir. Toplam 368 kattlimer goniilli olarak calismaya katilmig
ve veriler yapilandirilmis bir anket kullanilarak toplanmustir. Olgeklerin
gegerlilik ve givenilirlik testleri yapilmig, ardindan normallik, korelas-
yon, t-testi, ANOVA ve regresyon analizleri gerceklestirilmistir.
Bulgular: Bulgular, kariyer gelisimi engellerinin sessiz istifaya pozitif
ve anlaml bir etkisi oldugunu ortaya koymaktadir. Ayrica, hem kariyer
gelisimi engelleri hem de sessiz istifa agisindan cinsiyet, medeni durum
ve caligma siiresine gore anlaml farkliliklar gozlemlenmistir. Kariyer
engellerinin alt boyutlar1 arasinda, kaynak eksikligi Z Kusagi, kadinlar
ve evli calisanlar tarafindan daha giicli bir sekilde belirtilirken, kurum-
sal iligkiler ve diger kariyer engellerinin Z Kusagi'ndaki sessiz istifa
tizerinde daha biiyiik bir etkisi oldugu saptanmugtir.

Sonu¢ ve Oneriler: Bulgular, yiiksekégretimde “sessiz istifa”
olgusunu azaltmak icin kariyer gelisimi 6niindeki engellerin ele
alinmasinin 6nemini vurgulamaktadir. Bu ¢alisma, “sessiz istifa”
olgusunu kusaklararasi teori ve sosyal degisim teorisi araciliiyla
aciklayarak literatiire katki saglamaktadir. Yiksekogretim kurum-
lar1, seffaf terfi prosediirlerini, kaynaklara erigimi, mentorluk
programlarini ve destekleyici orgiitsel uygulamalar iyilestirmelidir.
Gelecekteki aragtirmalar, “sessiz istifa” olgusuna iliskin daha derin-
lemesine i¢ goriiler saglamak amaciyla uzunlamasina ve kiltiirler
arasi tasarimlar1 benimsemeli, ek 6rgiitsel faktorleri dahil etmeli ve
nitel yontemler kullanmalidir.

Anahtar Kelimeler: Kariyer Gelisimi Engelleri, Sessiz Istifa,
Akademisyenler, Y-Z Kusag:
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Filiz Demir & Nezahat Kocyigit

hen individuals perceive career-related obsta-

cles at work and believe they cannot overcome

them, their motivation to invest in career devel-
opment may be undermined. In such cases, the profession
and institution, initially entered with aspirations for a suc-
cessful career, may be perceived as settings where efforts are
wasted, leading employees to question whether continued
effort is worthwhile. Employees who experience frustration
due to organizational barriers may emotionally withdraw
from their work, limit their efforts to formal job responsibili-
ties, and refrain from exerting additional effort. In short, they
may engage in silent resignation (Cimen & Yilmaz, 2023;
Hamouche et al., 2023). This phenomenon can manifest dif-
ferently across employees of various ages (Pandey, 2022).

Recent research indicates that silent resignation has inten-
sified since 2022, with approximately 50% of the US work-
force exhibiting such behavior. Individuals aged 18-29,
commonly referred to as Generation Z, represent a signifi-
cant proportion of this group. Generation Y is also notably
affected by this phenomenon (Formica & Sfodera, 2022;
Harter, 2022). Moreover, some studies suggest a significant
relationship between silent resignation and career develop-
ment (Hughes, 2023; Pevec, 2023; Yildiz, 2023).

Research on career development has been prominent since
the 1970s, with studies focusing on women (Betz, 2023;
Fitzgerald & Crites, 1980; Fouad et al., 2023; Inandi et al.,
2017; Katkat Ozgelik, 2017; Phillips, 2023; Reddy, 2006),
students (Dominguez et al., 2022; Guo, 2017; Hashish,
2019; Stead et al., 2004; Tien et al., 2009), and disadvan-
taged minority groups (Kameny etal., 2014; Li et al., 2022a;
Li etal., 2022b; Parnell et al., 2012).

In this study, academicians were chosen as the sample.
Within the Turkish higher education system, structural
and regulatory barriers, such as limited access to finan-
cial resources and uncertainties surrounding academic
promotion and mobility policies, create an institutional
environment that significantly increases the likelihood of
silent resignation among academics (Seckin et al., 2025).
In other words, career barriers like limited opportunities
for advancement and a lack of institutional support are
perceived by individuals as a loss of valuable resources,
which, in turn, leads them to experience their careers as
less successful. These factors, therefore, can play a critical
role in disengagement and withdrawal behaviors (Ng &
Feldman, 2014).

Other, the literature rarely addresses intergenerational dif-
ferences in career development barriers, and little is known
about their relationship with silent resignation. To fill this
gap, the present study investigates whether career develop-
ment barriers trigger silent resignation and whether these
effects differ between Generations Y and Z. The focus on
Generations Y and Z is motivated by their distinct charac-
teristics, environments, and lifestyles compared to earlier

cohorts, which influence decision-making across multiple
domains. As contemporary research increasingly empha-
sizes generational differences for their impact on rapidly
changing areas such as labor, production, consumption, and
education (Chen, 2010; Karayaman, 2023), examining how
Generations Y and Z perceive career development barriers
and silent resignation constitutes the central aim of this
study, while also assessing whether these relationships vary
by gender, marital status, seniority, academic title, years of
employment, number of children, and weekly course load.
To achieve these aims, the concepts of career development
barriers and silent resignation were first reviewed, and
research hypotheses were formulated based on the theo-
retical and empirical literature. The relationships among
these variables were subsequently investigated, with a par-
ticular focus on Generations Y and Z. Finally, the study’s
findings, contributions, suggestions, and practical implica-
tions were discussed.

Conceptual Framework and
Hypothesis Development

In this section, the theoretical underpinnings of the study
and the logic by which the hypotheses are developed are

presented.

Career and Career Development Barriers

The concept of career is often perceived by individuals
merely as choosing a profession and advancing within it.
However, career encompasses much more than occupa-
tional choice and professional development. In reality, it
represents an adaptive and structured process, full of fluctu-
ations, that affects all aspects of an individual’s life. During
this process, individuals may encounter various situations
that they perceive as obstacles to their career (Savickas,
2002). The critical issue here is to determine which factors
are perceived as barriers in the career development process,
whether these perceptions are grounded in realistic causes,
and which strategies individuals employ to overcome them.
When individuals perceive obstacles in their desired career
field as insurmountable, they may refrain from pursuing
that career altogether (Lent et al., 2002).

In its broadest sense, career barriers can be defined as
all conditions and events within or surrounding an indi-
vidual that hinder career development and may prevent
the achievement of career goals (Crites, 1969; Swanson
& Woitke, 1997). These conditions and events are con-
ceptualized as contextual factors that complicate career
decision-making (Lent et al., 2002, p. 270). Within this
framework, culturally and socially prescribed behaviors,
such as gender roles, represent background contextual
factors, while perceived support, job opportunities, pro-
fessional role models, and educational opportunities consti-
tute convergent contextual factors. More concretely, career
barriers may manifest as ethnic or gender discrimination,
economic difficulties, family problems, personal charac-
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teristics, low academic performance, or limited employ-
ment opportunities (McWhirter, 1997; Stead et al., 2004).
Individuals facing such barriers frequently view them as
insurmountable, leading to the avoidance of certain career
paths (Brown & Lent, 1996) and a reduced investment
of effort toward career goals (Lent, 2005). Crites (1969)
classified career barriers into two categories: intrinsic and
extrinsic. Intrinsic barriers include personal circumstances
such as self-confidence, motivation, personality traits, and
self-concept, while extrinsic barriers encompass socio-cul-
tural conditions such as gender roles, discrimination, sal-
ary, opportunities, and working conditions.

Career development barriers can also be examined through
the lens of Social Cognitive Career Theory. According to
this perspective, career development is shaped not only
by objective conditions but also by how individuals per-
ceive and interpret these factors. Thus, career barriers can
be categorized as objective or perceived. Accordingly, it is
essential to consider external factors such as parental behav-
ior, economic conditions, and peer influences, along with
individuals’ subjective evaluations and responses to these
conditions (Lent et al., 1994). In line with this approach,
Swanson and Tokar (1991) further categorized career bar-
riers into three groups: social, attitudinal, and interactional.
Social barriers are related to family expectations and future
responsibilities such as marriage or children. Attitudinal
barriers refer to internal factors, including work-related
attitudes, self-concept, and personal interests. Interactional
barriers involve difficulties associated with preparing for the
occupational environment and demographic characteristics.

Career barriers exert a direct influence on the career choice
process. For instance, an individual’s perception of the
accessibility of a particular profession often determines
both the barriers and opportunities encountered in mak-
ing career decisions (Gottfredson, 2002). Similarly, if indi-
viduals perceive barriers such as family pressure or gender
stereotypes in pursuing a desired profession, they are more
likely to abandon that career path (Tien et al., 2009).

Silent Resignation

The concept of silent resignation was first introduced by
economist Mark Boldger in 2009 at an economics confer-
ence in Texas A&M University (Arnet, 2022; Yikilmaz,
2022). More than a decade later, it gained renewed attention
through a 2022 TikTok video posted by New York-based
software engineer and musician Zaid Khan, in which he crit-
icized the hustle culture in workplaces. The video, which has
been viewed over 17 million times, included Khan’s state-
ment: “Silent resignation doesn’t mean quitting your job. It
just means to stop your work from taking over your life! Your
value cannot be measured by what you produce.” (Serenko,
2024). These remarks positioned silent resignation as work-
ing wisely rather than excessively, emerging from employee
burnout and the pressure to persist despite overwhelming
conditions (Formica & Sfodera, 2022, p. 900).

Cilt/

Silent resignation is particularly prevalent among Generation
Z, as its rise coincided with the COVID-19 pandemic, a
period when this generation was entering the workforce.
The pandemic, with its increased digitalization, remote work,
and flexible working arrangements, led to burnout among
younger employees starting their careers. Generation Z work-
ers increasingly resisted sacrificing personal time, health, and
well-being for organizational commitment (Yildiz, 2023, p.
1401). In the post-pandemic context, organizations’ empha-
sis on profit maximization, alongside reduced wages, rewards,
and opportunities, further frustrated employees, pushing
some to resign. For others, who could not or did not want to
leave their jobs, silent resignation emerged as an alternative
coping mechanism (Scheyett, 2022).

Silent resignation entails refusing to carry workloads
beyond designated hours, maintaining a strict separa-
tion between work and private life, and disengaging from
work-related matters outside office duties. It is also viewed
as a form of rebellion against conventional work culture
(Zenger & Folkman, 2022). This rebellion manifests as
passive resistance, reflecting employees’” withdrawal from
aspirations for career advancement and limiting engage-
ment to only essential tasks (Madell & Ortiz, 2022). In its
simplest form, it involves performing only assigned duties
with minimal emotional commitment (Klotz & Bolino,
2022). Employees exhibiting silent resignation typically
avoid coming to work early, leave on time, or decline
non-mandatory meetings (Scheyett, 2022).

At its core, silent resignation reflects an employee’s belief
that doing only what is necessary is sufficient, arising from
an organization’s inability to establish meaningful connec-
tions with its workforce. This behavior indicates employ-
ees’ unwillingness to go beyond basic expectations (Zenger
& Folkman, 2022). Studies suggest that silent resignation
represents passive aggression toward employers, with
employees fulfilling only their contractual obligations in
exchange for wages. The phenomenon is most common
among younger employees who favor “working smart”

rather than working harder (Cohen, 2022).

Importantly, silent resignation differs from actual resigna-
tion. It does not imply physically leaving the job but rather
maintaining adequate engagement during working hours
while disengaging outside them. Employees who resign
silently often exhibit the lowest levels of additional effort
while maintaining essential responsibilities (Yikilmaz,
2022, p. 582). For example, a request received at the end
of the workday, such as scanning a file, may be postponed
until the following day. Silent resignation is thus more
typical in corporate environments where tasks are not
life-critical (Ratnatunga, 2022, p. 14).

To understand silent resignation more comprehensively,
the theories on which it is grounded can be examined.
Within the organizational behavior literature, three stand
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out: self-determination theory, conservation of resources
theory, and social exchange theory. Self-determination
theory emphasizes the role of intrinsic and extrinsic
motivation in shaping performance and organizational
outcomes. According to this theory, meeting individu-
als’ basic psychological needs enhances well-being and
positive organizational behaviors, thereby reducing ten-
dencies toward silent resignation (Deci et al., 2017, pp.
19-20). Employees who experience autonomy and support
from managers are more likely to contribute productively

(Karavelioglu et al., 2023, p. 4).

The conservation of resources theory argues that employ-
ees seek to preserve and expand their resources (e.g.,
wages, promotions, rewards, improved working con-
ditions) in exchange for the resources they invest (e.g.,
skills, knowledge, time, effort). When employees fail to
receive adequate returns, they adopt strategies such as
silent resignation to protect themselves from further loss
(Arar et al., 2023, p. 125; Holmgreen et al., 2017, pp.
443-444). Finally, the social exchange theory posits that
workplace relationships rely on reciprocity and interde-
pendence. When mutual obligations between employee
and employer are not met, employees may reduce their
contributions to the minimum required, reflecting silent
resignation behaviors (Cropanzano & Mitchell, 2005, p.
874; Karavelioglu et al., 2023, p. 4).

The literature identifies several factors contributing to
silent resignation. Observations of employee behavior in
organizations show that silent resignation is becoming
an increasingly prominent phenomenon. However, this
is only one side of the metaphor of silence in employees’
organizational lives. The main reason behind silent res-
ignation is that employees lose interest and commitment
to their work (Geng et al., 2026; T's & Sasikumar, 2025).
Employees’ career problems may also lie among these
reasons (Seckin et al., 2025). Pevec (2023) found that
employees who feel undervalued, excluded from organi-
zational decisions, restricted in autonomy, or hindered in
career development are more prone to silent resignation.
Hughes (2023) observed that inadequate career devel-
opment strategies and planning during the COVID-19
pandemic were significant contributors. Yildiz (2023)
emphasized that silent resignation is particularly common
among Generation Z, highlighting limited opportunities
for upward mobility as a major cause. In line with the Job
Demands-Resources (JD-R) Model, silent resignation can
be interpreted as a consequence of the imbalance between
job demands and the resources provided to employees.
When employees face increasing demands without suffi-
cient organizational resources or support, their engage-
ment tends to decrease, which can manifest as silent
resignation (Bakker & Demerouti, 2017).

Based on these insights, the study hypotheses and research
model were developed as follows (B Fig. 1).

HI1: Career development barriers have a positive effect on
silent resignation.

H2.1: Career development barriers vary by gender.

H2.2: Silent resignation varies by gender.

H3.1: Career development barriers vary by marital status.
H3.2: Silent resignation varies by marital status.

H4.1: Career development barriers vary by generations (Y
and 7).

H4.2: Silent resignation varies by generations (Y and Z).
HS5.1: Career development barriers vary by seniority.
HS5.2: Silent resignation varies by seniority.

Ho.1: Career development barriers vary by academic title.
HG6.2: Silent resignation varies by academic title.

H7.1: Career development barriers vary by working year.
H7.2: Silent resignation varies by working year.

H8.1: Career development barriers vary by number of
children.

HS8.2: Silent resignation varies by number of children.
H9.1: Career development barriers vary by weekly course
load.

H9.2: Silent resignation varies by weekly course load.

W Figure 1
Research Model

Career Development [ »  Silent Resignation

Barriers \ /

Gender
Marital Status
Generations (Y and Z)
Seniority
Academic Title
Years of Employment
Number of Children
Weekly Course Load

Methodology

Since the research objectives will be addressed with quan-
titative data, the effect of career development barriers on
silent resignation was examined using a quantitative sur-
vey model. Objective approaches were tested by observing
the relationship between the variables. In general survey
models, the aim is to make predictions and generalizations
about the universe through sampling (Simsek, 2018, p. 92).
For this purpose, a personal information form, the Career
Development Barriers Scale, and the Organizational
Silence Scale were utilized.

Aim and Significance of the Study

The primary aim of this study is to measure the effect of
career development barriers on employees’ silent resigna-
tion. While the literature highlights limited research on
the relationship between career development barriers and
silent resignation, especially within the generational con-
text, this study seeks to address that gap. In addition to
exploring the differences between Generations Y and Z,
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the study also examines whether this relationship varies
according to gender, marital status, seniority, title, years
of employment, number of children, and weekly course
load. In doing so, the study not only contributes to filling
the gap in the literature but also provides a broader under-
standing of how career development barriers and silent
resignation may operate across diverse demographic and
professional characteristics.

Data Collection Tools

Data were collected through an online survey consisting of
three sections. The first part included demographic infor-
mation, the second contained the Career Development
Barriers Scale, and the third included the Silent Resignation
Scale. The Career Development Barriers Scale developed
by Inandi and colleagues (2013) consists of 19 items, uses a
5-point Likert scale ranging from “never” to “very often”,
and has a Cronbach’s alpha reliability coefficient of 0.88.
The Silent Resignation Scale, adapted from the Internal
Turnover Scale developed by Jehle and Schmitz (2007),
consists of 5 items, is measured on a 5-point Likert scale
ranging from “strongly disagree” to “strongly agree”, and
has a Cronbach’s alpha of 0.71.

Population And Sample

"The population of the study consisted of full-time academics
working at state universities in Tiirkiye. The total number
of academics in Tiirkiye (the study’s population) is 181,498
(Council of Higher Education [CoHE], 2024). Accordingly,
a sample of 384 academics was determined to represent the
population with 95% confidence, as calculated using the
Sample Size Calculator (2024). Data were collected via an
online survey form between 28.02.2024 and 30.05.2024. A
total of 370 responses were received voluntarily, of which
two incomplete or incorrect questionnaires were excluded.
Analyses were thus conducted on the remaining 368 valid
responses. Ethical approval for the research was obtained
from the Social and Human Sciences Scientific Research
and Publication Ethics Board of Karamanoglu Mehmetbey
University (dated 28.02.2024, No. 181507).

Data Analysis

The data were analyzed using SPSS 22. Statistical signif-
icance was set at p < 0.05. Reliability analyses were per-
formed for the scales. To compare participants’ mean scores,
independent-samples t-tests and one-way ANOVAs were
conducted. When significant differences emerged in the
ANOVA results, Tukey’s post hoc test was used to determine
which groups differed. Relationships between career devel-
opment barriers and silent resignation were examined using
the Pearson correlation coefficient. Normality was assessed
through the Kolmogorov-Smirnov test as well as skewness
and kurtosis values. Following Tabachnick and Fidell (2013),
data were considered normally distributed if skewness and
kurtosis values fell between -1.5 and +1.5. Since all values
were within this range, the assumption of normality was met
and parametric tests were applied (B Table 1).

Cilt/

\&
Results

The results obtained from data analysis are given in the
form of tables and the findings are evaluated.

The demographic information distribution of the academ-
ics in the research sample is shown in Bl Table 2.

To provide an overall picture of the study sample, descrip-
tive statistics for the participants are presented in Bl Table
2. In terms of gender distribution, 51% (n = 186) were
women and 49% (n = 182) were men. Regarding marital
status, 77% (n = 282) were married and 23% (n = 86) were
single. In terms of age, 75% (n = 276) were between 24 and
44 years old, while 25% (n = 92) were 45 years and older.
For weekly course load, 36% (n = 132) taught fewer than 12
hours, 45% (n = 166) taught 12-24 hours, and 19% (n = 70)
taught 24 hours or more. Concerning work experience, 1%
(n = 6) had less than 1 year, 32% (n = 118) had 1-5 years,
29% (n = 106) had 6-10 years, and 37% (n = 138) had 11
years or more. In terms of seniority, 23% (n = 86) had 1-5
years, 19% (n = 68) had 6-10 years, 29% (n = 106) had 11-15
years, 11% (n = 40) had 16-20 years, and 18% (n = 68) had
21 years or more. With respect to academic titles, 12% (n
= 44) were Research Assistants, 31% (n = 118) Lecturers,
28% (n = 102) Assistant Professors, 19% (n = 68) Associate
Professors, and 10% (n = 36) Professors. Finally, in terms of
number of children, 31% (n = 114) had none, 19% (n = 68)
had one, 44% (n = 160) had two, 5% (n = 20) had three, and
2% (n = 6) had four or more.

Before testing the hypotheses, reliability analyses of the
scales used in this study were conducted. Cronbach’s alpha
internal consistency coefficients are presented in Bl Table
3. The reliability values of the sub-dimensions of the scale
ranged from .701 to .933. Given that Cronbach’s alpha val-
ues between 0.60 and 0.80 are generally considered accept-
able, it can be concluded that the scales are sufficiently
reliable (Demirgil, 2006, p. 403).

Following the confirmation of scale reliability, the results
of the correlation analysis indicate a moderate positive
relationship between career development barriers and
silent resignation (M Table 4).

Building on the significant correlations reported in W
Table 5, a regression analysis was conducted to examine the
predictive effect of career development barriers on silent
resignation (M Table 6).

As shown in B Table 6, career development barriers and
silent resignation exhibited a strong and significant relation-
ship (R = .603, R? = .364, p = 0.000), indicating that career
development barriers explain 36.4% of the total variance in
silent resignation. In other words, 36.4% of the variation in
the dependent variable (silent resignation) is accounted for
by the independent variable (career development barriers)
included in the model. According to standardized regres-

16 | Sayi/ 2 | Agustos /



%

Filiz Demir & Nezahat Kocyigit

sion coefficients (), a one-unit increase in career devel-
opment barriers corresponds to a 60.3% increase in silent
resignation. Considering the t-test results for the signifi-
cance of the regression coefficients, it is evident that career
development barriers exert a significant and positive effect
on silent resignation. Accordingly, H1, the main hypothesis
of the study, is supported.

To explore potential differences between demographic
groups, an independent-samples t-test was conducted to
examine whether participants’ perceptions of career devel-
opment barriers and their sub-dimensions (demographic
barriers, differences of opinion, lack of resources, corpo-
rate relations, colleague attitudes), as well as their silent
resignation levels, differed by gender. The results revealed
a statistically significant difference (p <0.05) in the lack of
resources sub-dimension of the career development barri-
ers scale. Specifically, the mean score for male participants
was x = 3.26, whereas female participants reported a mean
score of x = 3.43, indicating that female participants per-
ceived a significantly higher lack of resources compared to
their male counterpart (Il Table 7).

To explore potential differences between demographic
groups, an independent-samples t-test was conducted
to examine whether participants’ perceptions of career
development barriers and their sub-dimensions (demo-
graphic barriers, differences of opinion, lack of resources,
corporate relations, colleague attitudes), as well as their
silent resignation levels, differed across age groups (gen-
erations). The results indicated statistically significant
differences (p < 0.05) in the lack of resources and corpo-
rate relations sub-dimensions of the career development
barriers scale. Specifically, in the lack of resources sub-di-
mension, participants aged 24-44 reported a higher mean
score (x = 3.42) compared to those aged 45 and above (x =
3.13). Similarly, in the corporate relations sub-dimension,
the mean score of participants aged 24-44 (x = 3.17) was
higher than that of participants aged 45 and above (x =
2.75) (W Table 8).

To further support these comparisons, a separate indepen-
dent-samples t-test was conducted to analyze differences
by marital status. The results revealed that the lack of
resources sub-dimension of the career development bar-
riers scale differed significantly according to marital status
(p <0.05). Silent resignation levels also varied significantly
by marital status, with married participants (x = 3.08)
reporting higher levels of lack of resources compared to
single participants (x = 2.81).

In addition to these findings, one-way ANOVA was
employed to examine differences in career development
barriers and silent resignation according to seniority, aca-
demic title, years of employment, number of children, and
weekly course load. Significant differences were found in
career development barriers by academic title. Specifically,

for Lecturers, Assistant Professors, and Associate Professors,
career development barriers exerted a greater effect on silent
resignation compared to Professors. Furthermore, early-ca-
reer academics were more affected by the corporate rela-
tions and lack of resources sub-dimensions, whereas career
development barriers related to demographic barriers and
differences of opinion were more pronounced among aca-
demics with longer work experience. Moreover, the impact
of career development barriers on silent resignation was
greater among academics with a higher course load. Finally,
when considering the number of children, academics with
no children or fewer children reported higher levels of cor-
porate relations and lack of resources barriers compared to
those with more children (B Table 9).

Conclusion and Discussion

This study demonstrated that career development barriers
are a critical determinant of silent resignation among aca-
demics, exerting a positive and significant effect on this phe-
nomenon. Additionally, statistically significant differences
were found in the levels of career development barriers and
levels of employees’ silent resignation according to gener-
ations, gender, marital status, and years of employment. In
particular, it has been determined that the effect of lack of
resources among career barriers is higher in Generation
Z, female, and married employees. In addition, the impact
of corporate relations on career barriers affects the rate
of silent resignation more in Generation Z. On the other
hand, it has been observed that sub-dimensions of career
development barriers such as demographic barriers, lack
of resources, institutional relations, and colleague attitudes
have higher effects on seniors.

Significant differences were also detected in career devel-
opment barriers according to academic title. In the titles
of Lecturer, Assistant Professor, and Associate Professor,
career development barriers affect silent resignation more
than Professors. In addition, it was determined that those
who are just at the beginning of their academic careers
are more affected by the institutional relations and lack of
resources sub-dimensions of career development barriers.
It was found that the effect of career development barriers
in the dimensions of demographic barriers and differences
of opinion was higher in academics with more working
years. Also, the effects of career development barriers on
silent resignation were found higher in academics with a
high course load. When the averages of academics with
children are examined; career development barriers such
as institutional relations and lack of resources were found
to be higher among those who did not have children or
had fewer children.

When the results of the other studies conducted on the
subject are evaluated, they are consistent with this study’s
findings. Hughes (2023) revealed in his study that the silent
resignations experienced during the Covid-19 pandemic are
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due to the lack of career development strategies and planning
needed by both institutions and employees. Furthermore,
the detrimental effects of silent resignation on academic
productivity and job satisfaction in universities have been
emphasized, and the adoption of managerial strategies to
prevent this phenomenon has been recommended (Segkin
et al., 2025). This situation can be interpreted within the
framework of the Job Demands-Resources (JD-R) model,
which suggests that when organizational resources are
insufficient, employees may experience burnout and dis-
engagement-conditions closely aligned with silent resigna-
tion. In higher education settings, constrained institutional
support may consequently reduce faculty motivation and
commitment (Bakker & Demerouti, 2017).

Over time, employees who exhibitsilent resignation behav-
ior will lose motivation and commitment to the organiza-
tion, their skills will atrophy (Arar et al., 2023, p. 123),
their productivity and sense of belonging towards their
workplace will decrease, their job shirking will increase,
the quality of their work will decrease (Yildiz, 2023, pp.
3182-3183), and their career development and slowing
down their progress. This situation will turn into a vicious
cycle of career barrier leading to silent resignation, and
silent resignation leading to career barrier.

Research has found that some generations are more prone
to career barriers and silent resignation. For example,
Reddy (2006) identified career barriers based on race,
marital status, management positions, and age. Gallup
surveys have found a decline in work satisfaction among
Generations Y and Z. Since the pandemic, although this
decline is an important change that can lead to silent res-
ignation, the situation of young employees feeling cared
for by their managers and having development/career
opportunities has decreased significantly (Harter, 2022).
Generation Z is seen as particularly focused on the con-
cept of work-life balance, while the silent resignation
movement is centered around self-preservation and “ful-
fillment” (Altopartners, 2022; Kudhail, 2022). It is not
surprising that these younger generations, who value their
time above everything else, adopt the philosophy of silent
resignation (Kolev, 2022). Again, with the concept of
silent resignation, the expectation that human interaction
will be reduced to a minimum level due to the Covid-19
Pandemic, and that only doing mandatory work will be
enough, has become a characteristic feature of Generation
Z (Karayaman, 2023).

In contrast, Gili¢ and colleagues (2025) found an oppo-
site pattern in a similar study on teachers, reporting that
while teachers’ perceptions of career barriers were high,
their inclination toward quiet quitting remained low. This
difference can be attributed to variations in organizational
context and career dynamics between the two professions.
Academics face clear career milestones such as research,
publication, and promotion, which may increase their sen-

Cilt/

sitivity to career barriers and their impact on commitment
and motivation. In contrast, teachers typically follow more
standardized career paths with limited advancement oppor-
tunities, making career barriers less influential on their
motivation and organizational commitment. According
to Allen and Meyer’s (1990) organizational commitment
model, the perception of blocked promotion opportunities
decreases emotional commitment, which may explain why
academics working in a more competitive and ambiguous
system are more likely to exhibit silent resignation. This
finding highlights an important aspect of the effect of career
factors on quiet quitting and thus makes a meaningful con-
tribution to the literature.

The findings of this study suggest that, especially in the
dimension of institutional relations, Generation Z is more
affected by the tensions between universities’ relations with
the Higher Education Council and the government, leading
to the silent resignation of its members. In addition, diffi-
culties such as limited access to resources, lack of interna-
tional support, challenges in obtaining research tools, and
staffing problems further intensify silent resignation among
Generation Z compared to previous generations. From the
perspective of generational theory, the profession and insti-
tution entered with the dream of a promising career may be
perceived as a waste of effort by these individuals. According
to social exchange theory, an employee who feels hindered
in career advancement is unlikely to exert additional effort.

In particular, Generation Z tends to detach from lifelong
employment in the same workplace, avoids overcommit-
ment to work, and prioritizes private life and personal rela-
tionships when making career decisions. This orientation
may negatively affect productivity and performance, espe-
cially for institutions aiming to retain a trained workforce.
Therefore, higher education institutions should recognize
the career development barriers behind silent resignation
and take remedial action. In this regard, clarifying policies,
streamlining administrative processes, ensuring transparent
promotion and staffing procedures, enhancing access to
resources, implementing structured mentoring and profes-
sional development programs, fostering a supportive orga-
nizational environment, and establishing effective feedback
mechanisms are crucial. Addressing these barriers in a sys-
tematic and generationally informed manner could enhance
academic engagement, career satisfaction, and institutional
performance overall.

This study contributes to the literature by linking silent
resignation with generational theory, revealing that
Generation Z is more vulnerable to institutional barriers
compared to earlier cohorts. At the same time, drawing on
social exchange theory, it shows how limited resources and
obstructed career opportunities reduce employees’ motiva-
tion to engage in extra-role behaviors, thereby offering a
theoretical lens to explain disengagement in higher educa-
tion. The findings can also be interpreted in light of the
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socio-cultural foundations that shape generational work
values and expectations. Generation Y places more empha-
sis on career security and organizational commitment,
whereas Generation Z prioritizes autonomy and flexibility,
which may amplify their sensitivity to career-related barri-
ers (Kupczyk et al., 2024; Twenge, 2023).

Beyond its theoretical contribution, the study also pro-
vides practical insights for higher education institutions.
Recognizing the career development barriers behind silent
resignation is crucial for retaining young talent. Clarifying
promotion and staffing procedures, improving access to
resources, strengthening mentoring and professional devel-
opment programs, fostering a supportive organizational
environment, and implementing feedback mechanisms can
help reduce disengagement. Addressing these issues in a
systematic and generationally sensitive way will not only
prevent silent resignation but also enhance career satisfac-
tion and institutional performance.

Despite its contributions, this study has certain limitations.
The data were collected from Turkish higher education
institutions, which restricts the generalizability of the find-
ings to other cultural and institutional settings. Moreover,
the analysis primarily emphasized career barriers, resource
access, and institutional relations, leaving out other poten-
tial factors such as leadership support, personality traits, or
job design. The focus on Generation Y-Z further narrows
the scope, as intergenerational comparisons were not fully
explored. Finally, the findings reflect a specific period, and
perceptions of silent resignation may evolve alongside pol-
icy and labor market changes.

Future research can build on this study by using longitu-
dinal designs to better understand causal relationships and
by comparing different countries to examine cultural differ-
ences. Studies could also include other generational groups
to provide a broader perspective. Using qualitative meth-
ods, such as interviews or focus groups, may help uncover
the personal experiences and meanings behind silent resig-
nation. Finally, including additional factors like leadership
practices or organizational culture could give a more com-
plete view of the causes and effects of silent resignation.
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Appendix: Tables

W Table 1
Values for Normality Distribution

Variables Mean Skewness Kurtosis
Career Development Barriers 3.06 -.165 -.253
Demographic Barriers 3.13 -.364 -.338
Differences of Opinion 3.18 -.213 -.747
Lack of Resources 3.35 -213 -.002
Corporate Relations 3.06 -.043 -727
Colleague Attitudes 2.54 254 -.948
Silent Resignation 3.02 .022 -.556

W Table 2
Descriptive Statistics for Participants

Variables Groups N % Variables Groups N %
Women 186 50.5 1-5 years 86 234

Gender Men 182 49.5 6-10 years 68 18.5
Total 368 100.0 11-15 years 106 28.8

Seniority

Married 282 76.6 16-20 years 40 10.9

Marital Status Single 86 234 21 years and above 68 18.5
Total 368 100.0 Total 368 100.0

Between 24-44 276 75.0 Research Assistant 44 12.0

Age 44 and above 92 25.0 Lecturer 118 32.1
Total 368 100.0 ) Assistant Professor 102 27.7

Less than 12 hours 132 35.9 Tile Associate Professor 68 18.5

Between 12 -24 hours 166 45.1 Professor Dr. 36 9.8

Weekly Course Load

Over 24 hours 70 19.0 Total 368 100.0

Total 368 100.0 0 114 31.0

Less than 1 year 6 1.6 1 68 18.5

1-5 years 118 32.1 NUTalSEr & 2 160 43.5

Year of Work 6-10 years 106 288  Children 3 20 5.4
11 years and above 138 37.5 4 and more 6 1.6
Total 368 100.0 Total 368 100.0

Yiiksekdégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Do Career Development Barriers Trigger Silent Resignation in Academics? A Comparison of Generation Y-Z \

W Table 3
Reliability Coefficient, KMO Analysis and Bartlett Test Values of the Scales

Bartlett test

Scale Type g(l:;:::i;o?‘fs Crc;qsﬁ;h's KMO Value significance level
(p=.000)

Career Development Barriers 19 0.89 0.831 0
Demographic Barriers 4 0.793 0.611 0
Differences of Opinion 3 0.822 0.654 0
Lack of Resources 5 0.68 0.712 0
Corporate Relations 3 0.88 0.701 0
Colleague Attitudes 4 0.933 0.744 0
Silent Resignation 5 0.812 0.804 0

I Table 4
Correlation Values for Data (N= 368)

Variables Career development barriers Silent resignation
r 1 .603**
Career Development Barriers
p .000
r 1
Silent Resignation
p

W Table 5
Correlation Values for Data (N= 368)

Variables/Sub-Dimensions

r 1 .587** 765** . 798** 746** .789** .603**
Career Development Barriers (1)
p .000 .000 .000 .000 .000 .000
r 1 .355** .383** .335%* 252%* 221%*
Demographic Barriers (2)
p .000 .000 .000 .000 .000
r 1 S11** 429** .565** B 15
Differences of Opinion (3)
p .000 .000 .000 .000
r 1 541 %* 492%* 516**
Lack of Resources (4)
p .000 .000 .000
r 1 A62** .387**
Corporate Relations (5)
p .000 .000
r 1 AT76**
Colleague Attitudes (6)
p .000
r 1
Silent Resignation (7)
p
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Wi Table 6
Results of Regression Analysis of Career Development Barriers to Silent Resignation

Variables B Std. Error B t p
(Stable) 0.592 0.172 - 3.438 0.001
Career development barriers 0.793 0.055 0.603 14.47 0.000

Dependent Variable: Silent resignation
R:0.603 Rz 0.364  F:209.367 p:0.000

i Table 7
Findings Related to Gender

Variables Groups N X ss t sd P

Woman 186 3.10 0.63

Career Development Barriers 0.911 368 0.363
Man 182 3.03 0.79
Woman 186 3.18 0.71

Demographic Barriers 1.214 368 0.226
Man 182 3.09 0.79
Woman 186 3.22 1.04

Differences of Opinion 0.674 368 0.501
Man 182 3.15 1.1
Woman 186 3.43 0.71

Lack of Resources 2.176 368 0.03
Man 182 3.26 0.83
Woman 186 3.10 1.14

Corporate Relations 0.672 368 0.502
Man 182 3.02 1.20
Woman 186 2.48 1.1

Colleague Attitudes -0.911 368 0.363
Man 182 2.59 1.19
Woman 186 2.94 0.82

Silent Resignation -1.736 368 0.083
Man 182 3.1 1.04

Yiiksekdégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Do Career Development Barriers Trigger Silent Resignation in Academics? A Comparison of Generation Y-Z \

W Table 8
Findings Related to Age (Generations)

Variables Groups N X ss t sd P

Between 24-44 276 3.09 0.73

Career Development Barriers 1.416 368 0.142
44 and above 92 2.97 0.67
Between 24-44 276 3.13 0.73

Demographic Barriers -0.04 368 0.968
44 and above 92 3.14 0.83
Between 24-44 276 3.18 1.1

Differences of Opinion 0.043 368 0.852
44 and above 92 3.20 0.98
Between 24-44 276 3.42 0.76

Lack of Resources 0.856 368 0.002
44 and above 92 3.13 0.79
Between 24-44 276 3.17 1.18

Corporate Relations 0.434 368 0.003
44 and above 92 2.75 1.07
Between 24-44 276 2.52 1.19

Colleague Attitudes 0.087 368 0.602
44 and above 92 2.59 1.05
Between 24-44 276 3.01 0.94

Silent Resignation 0.377 368 0.627
44 and above 92 3.06 0.93

i Table 9
General Summary of Variables in the Study

Dimensions/Variables Gender “:;':Easl Ger;z?:t:ons Seniority  Title Er:pii';r::nt \gg%l:s:g Ngr:?fﬁ;:f
Career Development Barriers + +
Demographic Barriers + + + + + +
Differences of Opinion + +
Lack of Resources + + + + 4 +
Corporate Relations + + + + +
Colleague Attitudes +
Silent Resignation + + + +
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Ozet

Amag: Bu calisma, Tiirkiye ile Arap diinyasinin Korfez, Magrik ve Magrip
alt bolgelerindeki yiiksekogretime erisim ve ilerleme mekanizmalarim
Pierre Bourdieu’niin alan, habitus ve sermaye kavramlar1 cergevesinde
kargilastrmayr amaclamaktadir. Arastirma; merkezi smav, 6zel hazirlik,
akrabalik iligkileri, wasta, yabanc1 tiniversite baglanulari ve dilsel miras
gibi etkenlerin firsat esitligi soylemi altnda sosyal esitsizlikleri nasil
yeniden trettigini aciklamayi ve biiyiik olgiide ayr1 gelisen Tiirkiye ve Arap
yiiksekogretim literatiirlerini ortak bir kuramsal cercevede bulusturmay:
hedeflemektedir.

Yontem: Arasurma, kuram gidimli nitel kargilasarmali desende
ve yapilandirlmig-odakli kargilagnrma  yaklagimiyla  yiirtitilmiistiir.
Tiirkiye, Korfez, Magrik ve Magrip; kuramsal 6rnekleme ve maksimum
kargithik mantgiyla incelenmigtir. Veriler, politika ve yonetisim belgeleri,
uluslararas: istatistikler ve resmi raporlar, kurumsal belgeler, hakemli
caligmalar ile secilmis gri literatiir ve medya kaynaklarindan elde edilmistir.
Analiz, sistematik tematik okuma ve kavramsal eglestirme yoluyla
gergeklestirilmis; bulgular farkl ikincil kaynak tiirleri arasinda tiggenleme
yapilarak kontrol edilmigtir. Calismada birincil saha verisi toplanmamustir.
Bulgular: Tiirkiye’de merkezi sinav, standart bir 6lgme diizeni sunmasina
karsin dershane, 6zel ders, nitelikli okul ve kiiltiirel kaynaklara erigim,
kiiltiirel ve ekonomik sermayesi yiiksek 6grencileri kalic1 bigimde avantajli
kalmaktadir. Arap altbolgelerinde ise esitsizlik, farkli agirliklarla sosyal aglar
ve wasta, hanedan veya biirokratik baglantlar, Bat: baglantul kurumlarin
prestiji ve Fransizca ya da Ingilizce gibi dillerin sagladig kiiltiirel
sermaye lizerinden bicimlenmektedir. Bolgesel farkhiliklara ragmen her
iki baglamda da meritokrasi sGylemi, sosyal ve sembolik yeniden tiretim
mekanizmalarini goriinmezlestirmektedir.

Sonu¢ ve Oneriler: Yiiksekogretime erisim ve ilerleme, yalmizea
bireysel basariyla degil, sermaye tiirlerinin esitsiz dagilimi ve 6grencilerin
habituslariyla belirlenmektedir. Bu sonug, esitlik politikalarinin yalnizca
smavlara veya resmi olciitlere odaklanmamasi gerektigini gostermektedir.
Dezavantajli  6grencilere iicretsiz hazirhk destegi, kirsal okullara
hedefli kaynak aktarimi, burs ve yerlestirmelerde geffaf puanlama ve
bagimsiz itiraz, cokdilli destek programlari, kapsayici mentorluk aglart
ve uluslararasilasmada hakkaniyet kosullar1 6nerilmektedir. Caligmanin
ikincil verilere dayanmast nedeniyle bulgularin karma yoéntemli, boylamsal
ve lilke temelli aragirmalarla sinanmasi gerekmektedir.

Anahtar Kelimeler: Bourdieu, Yiiksekogretim, Egitim Esitsizligi,
Kiiltiirel Sermaye, Sosyal Sermaye

Abstract

Objective: This study compares access to and progression through
higher education in Tiirkiye and the Gulf, Mashriq, and Maghreb
through Bourdieu’s concepts of field, habitus, and capital. It exam-
ines how centralised examinations, private preparation, kinship
ties, wasta, foreign university affiliations, and linguistic legacies
reproduce inequality beneath claims of equal opportunity. It also
brings two largely separate regional literatures into a common the-
oretical framework.

Methods: A theory-driven qualitative design and structured-fo-
cused comparison were used. Tirkiye, the Gulf, the Mashriq, and
the Maghreb were examined through theoretical sampling and maxi-
mum-contrast logic. The evidence comprised policy and governance
documents, official statistics and reports, institutional materials,
peer-reviewed studies, and selected grey literature. Analysis involved
systematic thematic reading and conceptual matching, while the find-
ings were cross-checked through triangulation across different types of
secondary sources. No primary field data were collected.

Results: In Tirkiye, although the centralised examination pro-
vides formal uniformity, access to cram schools, private tutoring,
high-quality schools, and cultural resources gives enduring advan-
tages to students with greater cultural and economic capital. Across
Arab subregions, inequality is shaped by social networks and wasta,
royal or bureaucratic connections, the prestige of Western-affiliated
institutions, and the cultural value of French or English. Despite
regional variation, meritocratic rhetoric in both contexts obscures
mechanisms of social and symbolic reproduction.

Conclusions and Recommendations: Access to and progression
through higher education depend not only on individual achievement
but also on the distribution of capital and students’ habitus. Equity
policies should therefore extend beyond formal admission criteria.
Recommended measures include free targeted preparation, addi-
tional resources for disadvantaged schools, transparent scoring and
independent appeals in scholarships and placements, multilingual
bridging programmes, inclusive mentoring networks, and equity con-
ditions in internationalisation. Because the study relies on secondary
evidence, its propositions should be tested through mixed-method,
longitudinal, and country-specific research.

Keywords: Bourdieu, Higher Education, Educational Inequality,
Cultural Capital, Social Capital
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igher education is conventionally hailed as a ladder

of advancement, yet the very admissions gateways

that promise ascent also lay bare the structural
fractures in society. Scrutinizing these gateways and how they
differ from one national context to another allows scholars
to gauge whether universities reinforce existing advantages
or begin to level the playing field. Tiirkiye relies on a single,
nationwide exam sat by virtually every aspirant; the architects
of this system tout this model as the purest form of merit con-
test. Reality paints a different scene: students whose families
can afford private cram schools (dershane/Etiit Merkezleri),
weekly drills, and individualized coaching tend to out-
pace their less-privileged peers, thus reproducing the class
hierarchies the system claims to transcend. In the broader
Arab world, family ties, business clout, and sheer social vis-
ibility often override test scores altogether. The neologism
“wasta”-derived from the Arabic word meaning “middle” or
“means”-perfectly encapsulates this effect when powerful rel-
atives or family friends intervene, concerns about academic
fairness quickly fade.

The present study measures the fairness of Tiirkiye’s exam-
ination-centered admission scheme. It sets it side by side
with the more privilege-driven, social-capital-inclined
versions deployed across much of the Arab world. Pierre
Bourdieu’s field theory provides the theoretical framework
for grasping the role of higher education in reproduc-
ing social inequalities. By mobilizing this perspective, the
study illuminates how university entrance processes in both
regions reproduce not only individual achievement but also
inherited economic, social, and cultural capital.

Employing a qualitative, comparative design, the research
analyses Tiirkiye alongside Gulf, Maghreb, and Mashriq
admission regimes. The comparison exposes the extent to
which the ostensibly egalitarian centralized exam model
and the openly elitist Arab systems can reduce-or instead
reproduce-inequality in practice. In doing so, it contributes
to a sharper understanding of the gap between the rhetoric
of equal access and its real-world implementation, thereby
enriching policy debates on higher education equity.

Despite these parallel dynamics, there is a conspicuous gap
in the literature integrating Tiirkiye and Arab countries
under a single analytical framework. Existing studies tend
to focus on either Turkish higher education or Arab systems
in isolation, usually applying Bourdieu’s concepts (cultural
capital, social capital, etc.) separately in each context. Few,
if any, works have compared how different forms of capi-
tal operate across Tiirkiye—Arab settings in a unified way.
This lack of comparative research means that the current
study addresses an underexplored intersection. By explicitly
examining Tiirkiye and the Arab world side by side through
a Bourdieusian lens, this work fills a void in scholarship. It
draws attention to how both contexts, despite their distinct
mechanisms (e.g. private tutoring vs. wasta), ultimately
reproduce social hierarchies in higher education — a com-

bined perspective that has been largely missing up to now.
The clearer articulation of this research gap underscores the
contribution of the study and the need for further cross-re-
gional, theory-informed comparisons.

This study is situated within the comparative higher educa-
tion literature that examines how national systems structure
opportunity and reproduce advantage (De Wit & Altbach,
2021; Marginson, 2022; Teichler, 2007). While prior work
typically treats Tiirkiye and the Arab regions separately,
often with different conceptual vocabularies, this article
brings them into a single analytical conversation through
a Bourdieusian lens. By reading admissions regimes across
Tirkiye, the Gulf, the Mashriq, and the Maghreb against
Bourdieu’s field-habitus—capital triad, the paper aligns with
and extends mainstream comparative debates on access,
equity, and the social purposes of higher education.

The article’s contribution is threefold. First, it offers one of
the first systematic, Bourdieu-based comparisons of Tiirkiye
and the Arab world, demonstrating how the rhetoric of mer-
itocracy (central examinations in Tirkiye; formal criteria in
Arab systems) coexists with mechanisms of social reproduc-
tion (cultural capital via shadow education; social/symbolic
capital via wasta, elite credentials). Second, it operationalises
these mechanisms with concrete indicators (e.g., tutoring par-
ticipation, language of instruction, alumni/kinship networks,
branch-campus affiliations), enabling within- and cross-case
contrasts that move beyond purely rhetorical claims. Third,
it converts theory into policy-relevant insights by specifying
which forms of capital each recommendation aims to disrupt,
thereby linking comparative analysis to actionable reform
agendas in both centralised and networked governance con-
texts. Collectively, these moves bridge a documented gap
between parallel regional literatures and provide a transfer-
able template for theory-informed comparison across diverse

higher-education fields.

A Theoretical Lens: Bourdieu’s Field Theory

Bourdieu’s sociology provides a robust framework for ana-
lyzing how educational systems perpetuate social inequality.
Although disparities in opportunity and achievement often
appear to stem from individual talent or effort, they are
deeply embedded in broader social mechanisms. Bourdieu
argues that schooling legitimizes the existing social hierar-
chy under the guise of “merit” (Bourdieu & Passeron, 1977,
pp- 10-13). In other words, schools and universities natu-
ralize and legitimize achievement gaps among students
from different socio-economic backgrounds, thereby
reproducing the social order (Edgerton & Roberts, 2014,
p- 195, 197). To explain this process, a Bourdieusian per-
spective focuses on the interaction of field, habitus, and
various forms of capital (cultural, social, symbolic). The
following subsections discuss how these concepts operate
within higher education when analyzing Turkish and Arab
university entrance systems.

Yiiksekdgretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Comparing Turkish and Arab HigherEducation Models: Similarities and Divergences

$

Field: Higher Education as a Social Field

For Bourdieu, society is divided into distinct arenas of strug-
gle; higher education constitutes a field governed by its own
rules and hierarchies (Bourdieu & Wacquant, 1992, p. 101).
Within this field, universities, academics and students
compete for forms of “profit” such as prestige, academic dis-
tinction and credentials. The field’s rules and values dictate
which forms of knowledge, competence and behaviour are
deemed legitimate. Some universities’ heightened prestige,
for instance, carries powerful symbolic capital that translates
into labour market advantages for graduates. Positions in the
field depend on the volume and composition of capital actors
possess, meaning that higher education is structurally predis-
posed to reproduce inequalities that exist outside it. Empirical
work confirms that market mechanisms in education-such as
“choice” policies-often reproduce middle-class advantage
(Conway, 1997, p. 16). The field’s operation is inextricably
linked with the babitus of those who enter it.

Habitus: Internalized Dispositions

Habitus refers to a system of durable, transposable dispositions
shaped by family and social background (Bourdieu, 1990,
pp- 10-13). It structures how individuals perceive the world
and act within it, often below the level of conscious awareness.
In educational settings, habitus influences students’ attitudes
toward school and university, self-confidence, language use,
study habits and even their sense of “belonging” on campus.
Students raised in middleclass families rich in cultural capi-
tal are usually familiar with the implicit rules and academic
language of the university environment and therefore feel at
ease. By contrast, those from disadvantaged backgrounds may
experience campus life as alien, limiting their ability to realise
their academic potential (Reay et al., 2005).

Habitus also shapes educational aspirations. Bourdieu
famously notes that many working-class youths view elite
universities as “not for the likes of us” and do not even
apply-effectively exercising self-censorship (Bourdieu, 1984,
pp- 142-143). Research corroborates that misalignments
between a student’s primary habitus and the school’s expec-
tations depress academic engagement and success (Edgerton
& Roberts, 2014, p. 190, 200). Hence habitus occupies a cen-
tral place in explaining who succeeds and who is excluded in
higher education. Still, its effects are inseparable from the
different forms of capital individuals command.

Cultural Capital:
The Cultural Foundations of Academic Success

Cultural capital consists of the knowledge, skills, language
proficiency and cultural dispositions valorized by the edu-
cation system. Transmission of cultural habits-reading
practices, artistic engagement, refined language use-var-
ies across families. Children from middle and upper-class
households enter school with substantial cultural capital,
enjoying a head start in understanding course content,
interacting with teachers and excelling in examinations

(Bourdieu, 1986, pp. 243-245).

Cilt/

Empirical studies consistently link participation in cul-
tural activities to academic achievement. DiMaggio (1982,
p. 194), for example, showed that U.S. high school stu-
dents involved in high-status cultural pursuits such as
music and literature earn significantly higher grades.
British research likewise demonstrates that cultural capital
measurably boosts exam performance, partially accounting
for socioeconomic status effects (Sullivan, 2001, pp. 907-
908). Teachers are more likely to label students with high
cultural capital as “talented” or “hardworking” because
such students already embody the behavioural and knowl-
edge codes schools implicitly reward. Conversely, students
lacking this capital are disadvantaged not by personal defi-
ciency but by their distance from the dominant cultural
codes of the educational field. Cultural capital therefore
emerges as a pivotal variable in converting habitus-shaped
educational experiences into measurable success and is
a major determinant of inequality in higher education

(Bourdieu & Passeron, 1977, pp. 30-32).

Social Capital: The Educational Impact of Networks

Bourdieu defines social capital as the power derived from
the networks in which individuals are embedded and
the resources they can mobilise through those networks
(Bourdieu, 1986, p.248). The information, support and
connections offered by one’s family, friends and wider social
milieu play a decisive role in exploiting educational oppor-
tunities. In the context of higher education, the influence
of social capital is conspicuous during university entrance:
a student whose parents are graduates-or who has academ-
ics and professionals in their immediate circle-accesses far
richer guidance on which programmes confer advantage,
how to navigate application procedures, or where to find
scholarships and internships.

Such networks act as critical reference points, enhancing
students’ informational advantage at pivotal junctures
(Coleman, 1988, p. 104). Social capital continues to oper-
ate after admission: friendship circles, student societies, or
an alma mater’s reputation create ties that can prove deci-
sive when seeking internships or employment. The alumni
networks of prestigious universities exemplify socialcapi-
tal reservoirs that confer labourmarket privileges. Social
and cultural capital frequently intertwine; individuals with
similar cultural capital often converge in the same social
networks and reinforce one another’s success, enabling
privileged classes to transmit educational and career
advantages intergenerationally.

Social capital is therefore a key mechanism in the insti-
tutionalisation of inequality within higher education,
underscoring that achievement depends not only on “what
you know” but also on “whom you know” (Putnam, 2000).
Despite a formal rhetoric of equal opportunity, it produces
unequal starting positions for students from different
backgrounds.
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Symbolic Capital and
Symbolic Violence: The Power of Legitimacy

Symibolic capital denotes the socially recognised and legit-
imised form of the other capitals (economic, cultural,
social); prestige, honour and reputation constitute its core
(Bourdieu, 1991, p. 15). In higher education, symbolic
capital appears most visibly through diplomas, titles and
institutional prestige. A credential from a celebrated uni-
versity is not merely a piece of paper; it symbolises high
esteem in the eyes of employers and society. Consequently,
graduates of elite institutions secure privileged occupa-
tional and social positions; the diploma, an institutionalised
form of cultural capital, converts into economic capital
(e.g. a high-paying job) while simultaneously conferring
status-laden symbolic power (Bourdieu, 1986, p.248).
Academic titles-professorships, doctorates-function simi-
larly, granting their holders authority and decision-making
power in the field.

The operation of symbolic capital is closely linked to
Bourdieu’s concept of symbolic violence. Symbolic violence
refers to the covert exercise of power through con-
sent (Bourdieu & Passeron, 1977). Education is among
its most invisible yet effective sites. Pedagogic action
imposes dominant cultural values and knowledges while
creating the illusion that this imposition is neutral and
natural (Giroux, 1981, p. 8). An educational model that
rewards only those with a specific cultural repertoire-lan-
guage styles, aesthetic tastes, behavioural norms-leads
lessequipped students to internalise failure as personal
deficiency. They attribute poor performance to a lack of
effort or talent, obscuring the role of arbitrarily imposed
cultural standards (Webb et al., 2002, pp. 23-25).

This dynamic is a manifestation of symbolic violence: the
dominant group’s cultural capital is presented as the universal
and legitimate currency, and those distant from it become the
system’s ostensibly “deserving” casualties. Symbolic violence
also narrows disadvantaged students’ horizons, fostering an
implicit acceptance that “certain paths are closed to people
like us” (Zipin etal., 2013, p. 231). Hence, under the guise
of merit, higher education reproduces social inequities while
rendering them natural and legitimate. The allure of sym-
bolic capital and the invisibility of symbolic violence together
facilitate the maintenance of domination through education.

Bourdieu’s triad of field, habitus and capital reveals that
inequalities in higher education are reproduced not by
individual shortcomings but through historical and social
mechanisms. This conceptual apparatus allows research-
ers to trace who gains advantage-and who is systematically
excluded-from university entry to postgraduation trajec-
tories. Current scholarship corroborates these insights:
socialpsychology findings show that lowstatus students are
adversely affected by the field’s implicit class cues, empiri-
cally supporting Bourdieu’s notion of symbolic violence at
the micro level (Croizet et al., 2017, pp. 146-147). Recent

sociological work likewise foregrounds habitus and cultural
congruence when explaining the persistent link between
class origin and academic outcomes.

Accordingly, Bourdieu’s approach remains an essential
guide for scholars seeking to understand and ameliorate
educational inequality. By directing attention away from
individual “failures” toward structural and cultural pro-
cesses, it helps expose discriminatory codes embedded in the
hidden curriculum and thus paves the way for more equita-
ble models of higher education (Zipin et al., 2013, p. 233).
The next section will detail how this framework illuminates
practices within Tiirkiye and the Arab world.

The B Table 1 in the Appendix condenses how Bourdieu’s
theoretical architecture explains the emergence of inequal-
ities in higher education settings. It renders visible the
interactions among field, habitus and the various forms
of capital, together with their effects on educational pro-
cesses. As a visual device, the table helps readers to concretise
abstract concepts and to grasp more readily their practical
impact on the university sector.

Methodology

This study is designed as a qualitative, theory-driven
comparative analysis and aligns directly with the paper’s
theoretical orientation and regional scope. The approach
follows the principles of structured—focused comparison.
For each subcase (Tirkiye; the Gulf, the Mashriq, the
Maghreb), the same guiding questions were posed, and the
evidence was interpreted through Bourdieu’s field-habi-
tus—capital schema (Bourdieu & Passeron, 1977; Bourdieu
& Wacquant, 1992; George & Bennett, 2005). By “com-
parative analysis,” the study refers not to the technical
procedures of set-theoretic QCA (Ragin, 1987) but to a
theory-centred qualitative comparison; this preserves the
option of deploying set-theoretic QCA as a complemen-
tary design once appropriate indicators are produced. Case
selection followed theoretical sampling and maximumcon-
trast logics: Tiirkiye and the three Arab subregions were
juxtaposed because they represent distinct field/meta
capital configurations in terms of governance styles and
dominant capital forms, to make visible how inequalities
are produced across access—placement—progression pro-
cesses (Bourdieu & Wacquant, 1992; Yin, 2018).

The research rests on secondary sources. Within this
framework, the study draws on (i) policy/governance
documents (e.g., ministerial regulations, decisions of the
Council of Higher Education-YOK), (ii) international
statistics and official reports (UNESCO UIS, World
Bank), (iii) institutional documents (scholarship/place-
ment guidelines, accreditation and internationalisation
reports), and (iv) peer-reviewed scholarship and selected
grey literature/media materials. During operationalisa-
tion, Bourdieu’s abstract concepts were translated into
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observable indicators. Cultural capital was approached via
parental education, medium of instruction/language pro-
ficiency, literacy and participation in cultural activities,
access to cram schools/private tutoring, and household
expenditures on education (Bourdieu, 1986). Social cap-
ital was proxied by alums/kinship/wasta indicators, the
availability of transparency/appeal mechanisms in scholar-
ship—placing processes, and access to internship/mentoring
networks (Coleman, 1988). Symbolic capital was gauged
through institutional selectivity, accreditation and ranking
positions, links to foreign branch campuses, and medium
of instruction (Bourdieu, 1991). Field/meta capital was
assessed via the degree of regulatory centralisation and the
state’s capacity to define legitimate norms (Bourdieu &
Wacquant, 1992). Finally, habitus was considered through
educational expectations, sense of belonging, and career
horizons, drawing on themes distilled from existing quali-
tative studies (Reay et al., 2005).

The analysis proceeds via systematic thematic read-
ing and conceptual matching guided by Bourdieu’s
field-habitus—capital architecture. Tiirkiye and the Gulf-
Mashrig-Maghreb sub-regions are placed side by side
based on theoretical sampling to highlight contrasts in
governance arrangements and dominant capital forms.
Findings were cross-checked through triangulation of
secondary materials (policy/governance documents, inter-
national statistics, peer-reviewed literature, and selected
institutional reports). This strategy enables a compara-
tive reading of the gap between official claims-such as an
“equalising” examination or “network-based access”-and
practice, via the circulation of cultural, social, and sym-
bolic capital. No primary field data were collected due
to the scope; this limitation is acknowledged, and future
mixed-methods and/or quantitative studies are envisaged
to test the propositions advanced here.

In terms of positioning, the study aims to be among the
few works in the comparative higher education literature
(De Wit & Altbach, 2021; Marginson, 2022; Teichler,
2007) that systematically juxtapose Tiirkiye and the Arab
sub-regions through a Bourdieusian lens. Its principal
contribution lies in demonstrating-across distinct field
configurations-the tension between the rhetoric of mer-
itocracy and social reproduction using operationalised
indicators, and in tying policy proposals back to theory by
specifying which reproduction mechanisms each recom-
mendation is designed to disrupt. Feasibility is discussed in
light of differing governance logics-centralised (Ttirkiye)
versus networked (Gulf). The forward agenda includes
in-depth case studies on wasta practices in the Gulf and
rural-urban achievement gaps in Tirkiye, alongside
cross-sectional and longitudinal data (graduate employ-
ment, income, examination score distributions) to assess
the strength of the hypotheses; where appropriate, set-the-
oretic QCA and mixedmethods designs may be deployed
(Maxwell, 2013; Ragin, 1987; Yin, 2018).
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The Higher Education Field in Tiirkiye and the
Arab Region from a Bourdieusian Perspective

Drawing on the conceptual framework and literature pre-
sented above, this section offers a comparative analysis of
universityentrance systems in Tirkiye and in the Arab
world’s three subregions-Gulf, Mashriq and Maghreb.
Grounded in Bourdieu’s field theory, the analysis aims to
show how inequalities in higher education are produced
and legitimated within distinctive regional contexts.
Specifically, it juxtaposes Tiirkiye’s centrally regulated,
examinationbased model with the Arab systems in which
social capital and personal connections play a more deci-
sive role, exposing the disjuncture between the rhetoric
of equal opportunity and concrete practice. By focusing
on the circulation of capital, the operation of habitus and
the exercise of symbolic violence, the section illuminates
how these mechanisms are shaped by divergent socio-
political environments and how they structure students’
access to university.

Hierarchy within the
Field and the Role of the State

With the creation of the Council of Higher Education
(Yiiksekogretim Kurulu, YOK) in 1981, the Turkish higher
education field assumed a pronouncedly centralised con-
figuration. As the sole authority regulating and supervising
both public and foundation universities, YOK has come
to structure virtually all academic and administrative pro-
cesses. Scholarship portrays this arrangement as a system
subject to growing bureaucratic control and a hierarchic
centre—periphery logic, in which academic priorities can
be overshadowed by administrative and political concerns

(Ekinci et al., 2018, pp. 786-787).

Viewed through Bourdieu’s lens, the state acts as the
bearer of “metacapital” in the field of higher education,
possessing the power to define legitimate norms, language
and values (Bourdieu & Wacquant, 1992). Consequently,
power relations among universities-and the direction of
academic production-are conditioned by statecentred bal-
ances of force.

The Arab Region

Assessed within the same theoretical frame, higher educa-
tion fields across the Gulf, Mashriq and Maghreb display
distinct yet partly overlapping structural traits:

®» Gulf states. Robust state financing and planning
are combined with the active recruitment of global
academic actors, yielding a dual field structure.
Public universities ensure mass access for citizens,
while branch campuses of foreign institutions func-
tion as loci of symbolic capital geared toward elite
groups. Status hierarchies are thus shaped by both
national and transnational references (Mediani

& Talhawi, 2023, p. 255).
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=» Mashriq. The field is more fragmented. In Lebanon
and Palestine, historical and political instability has
limited state universities’ capacity, turning private,
philanthropic and missionary institutions into leading
actors (Mahood, 2021, p.400). By contrast, Jordan
and prewar Syria exhibit more statedriven publicsector
models (Zalloum, 2021, p. 182). Across the subre-
gion, Westernaffiliated elite universities dominate the
production of symbolic capital, offering graduates sig-
nificant labourmarket and status advantages.

» Maghreb. After independence, higher education sys-
tems were incorporated into stateled nationbuilding
projects. Mass public universities coexist with selec-
tive institutions shaped by the French colonial legacy.
This bifurcated structure determines how social cap-
ital is distributed within the field; the manufacture
of symbolic capital remains largely in the hands of
elites oriented toward France and the wider West
(Khalafa, 2015; Lakrout, 2017).

Across all three subregions, the state (or equivalent politi-
cal authorities) acts as a central regulative force: it allocates
legitimate resources and underwrites the field’s internal
hierarchies (Bourdieu & Wacquant, 1992). Universities,
therefore, serve not only as sites of knowledge production
but also as instruments for accruing prestige, differentiating
class positions and conferring social status (Bourdieu, 1986;
Croizet et al., 2017; DiMaggio, 1982; Sullivan, 2001).

Intra-Regional Diversity in MENA Higher Education

In the Gulf region, higher education strategies diverge
markedly between countries. The United Arab Emirates
has embraced a foreign branch campus model, creating
education hubs that host international universities. Dubai,
for example, established zones like Knowledge Village/
Dubai International Academic City that house dozens of
foreign branch campuses. Similarly, Qatar’s Education City
hosts renowned Western universities as part of a strategy
to import educational excellence (Timmis & Craft, 2021,
p. 18). In contrast, Saudi Arabia has pursued a state-led
expansion of domestic universities under centralized gov-
ernment planning. The Saudi government invests heavily
in its universities — education spending has reached about
8% of GDP (19% of the 2020 national budget) — fueling a
rapid growth from only a single university in the 1950s to
29 public universities by 2021. Under Vision 2030, Saudi
Arabia aims to transform its universities into world-class
institutions (targeting at least five universities in the global
top-100 by 2030). Flagship public universities like King
Saud University have accordingly undergone reforms and
seen improvements in global rankings in recent years (Ryan,
2023). This contrast illustrates the Gulf’s intra-regional
diversity: the UAE (and others like Qatar) import foreign
educational providers to build knowledge hubs, whereas
Saudi Arabia focuses on centrally planned development of
its own university system.

In the Mashriq, neighboring countries exemplify very dif-
ferent higher education structures. Jordan maintains a
state-centric public university system. The first Jordanian
university (the University of Jordan) opened in 1962, and
no private university operated until 1989- reflecting how
higher education was long exclusively a public endeavor.
Even today, public institutions form the backbone of
Jordan’s system: there are 10 public universities (versus
17 private), and public universities enroll the majority
of tertiary students (Ministry of Higher Education and
Scientific Research (MOHE), 2025). The government
tightly manages the sector through centralized admis-
sion and oversight, ensuring public universities like the
University of Jordan and Yarmouk University remain the
primary option for most students. By contrast, Lebanon’s
higher education is dominated by private and philanthropic
institutions. The country has only one public university (the
Lebanese University) alongside around 48 private univer-
sities. As a result, roughly two-thirds of Lebanese tertiary
students attend private institutions. Historical missionary
and philanthropic universities set the tone: the American
University of Beirut (founded 1866) and Université Saint-
Joseph (1875) are early examples of private, nonprofit
universities that became national leaders (Akar, 2022). This
legacy endures in a system where private universities (often
with international or religious foundations) garner prestige
and enroll the bulk of students, a stark contrast to Jordan’s
state-run model.

North Africa’s Maghreb region also shows sharp inter-
nal diversity in higher education approaches. Morocco has
actively encouraged the expansion of private universities and
multilingual programs. While the public sector still predom-
inates (as of 2014 Morocco had 16 public universities and
only 5 private universities). The government has introduced
reforms to grow private higher education as a complement
to the crowded public system (Buckner, 2018). New private
institutions often adopt global orientations and multiple
languages. For example, Al Akhawayn University in Ifrane,
founded in 1993, uses English as the medium of instruction
and requires students to be multilingual - integrating English
with Arabic and French (and even Tamazight) in its curric-
ulum (Agnaou, 2025). Other schools, such as the business
institute ISCAE, offer programs in French or English along-
side Arabic, reflecting Morocco’s trend toward bilingual and
trilingual education. By contrast, Algeria has a massified,
state-controlled public system with a strong French colonial
legacy. Public higher education in Algeria is free and enor-
mous in scale: by 2012 there were 36 public universities and
enrollment had quintupled since 1990 to over 1.2 million stu-
dents (Oxford Business Group, 2012).

Government policy for decades prioritized “massification,”
expanding access to absorb a booming youth popula-
tion — often favoring quantity over quality in outcomes.
Universities have minimal autonomy, as the state centrally
manages higher education; Algerian institutions largely
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implement government directives rather than independent
initiatives (Metatla, 2016). The system also retained a French
imprint: for many years after independence, French was the
dominant language of instruction and administration in
Algerian universities, the University of Algiers, founded in
1909 during French rule, exemplified this heritage (Bessadi,
2025). Recent reforms are gradually introducing English
and other changes, but Algeria’s higher education remains
a predominantly public, centrally planned enterprise — in
marked contrast to Morocco’s increasingly privatized and
multilingual model.

Comparative Observations

In Bourdieusian terms, the higher education fields of Tiirkiye
and the Arab states are arenas in which political, economic
and symbolic capital are allocated through competition-com-
petition that is nonetheless shaped, and often delimited, by
state agencies or their functional equivalents.

Tiirkiye. The YOK framework formally codifies the field’s
boundaries and rules, determining which programmes may
open, how academic staff are distributed and which institu-
tional profiles command prestige. This systematic regulation
entrenches certain universities at the top of the hierarchy while
narrowing the strategic options of others (Ekinci et al., 2018).

Arab states. The field is more polycentric. In the Gulf, royal
households exert influence through personal networks and
foundationbacked institutions, converting proximity to rul-
ing families into symbolic capital (Madichie, 2015, p. 328).
In the Mashriq and Maghreb, sectarian structures, foreign-
backed foundations and historically elite universities create
a plural yet fragmented arena in which the state may act as
a visible sponsor or, at times, a tacit broker (Mahood, 2021;
Mediani & Talhawi, 2023).

Divergent authorities thus define legitimacy within the
field: a clearly demarcated central bureaucracy in Tirkiye
versus multiple, overlapping power centres-monarchies,
sectarian leaderships, transnational patrons-in Arab con-
texts. Accordingly, while Tiirkiye’s field is more formalised
and rule-bound, informal power relations, layered author-
ity, and historical contingencies characterise the Arab field.
In both cases, however, universities function not merely as
academic hubs but as pivotal instruments for ideological
legitimation and socialstatus production.

In Tirkiye’s ostensibly “merit-based” system, costly pre-
paratory practices are widespread. Nearly half of university
entrance examinees enroll in dershanes or private tutoring;
for example, 44% of a representative sample of 1.5 mil-
lion test-takers in 2002 reported attending a cram school
(Ozogly, 2011, p. 13). Families pour significant resources
into exam preparation-household spending on private
tutoring reached about 1.4% of Tirkiye’s GDP, nearly
matching public education expenditures (Dang & Rogers,
2008, p. 164). These investments create inequalities: rural
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and low-income students have less access to such support
(many cram schools concentrate in cities) (Ozoglu, 2011).
Consequently, achievement gaps emerge along regional
lines. International assessments show Western urban
regions outperforming the poorer east; for instance, PISA
2015 scores were highest in Western Marmara but substan-
tially lower in Eastern and Southeastern Anatolia (Ministry
of Development, 2018, pp. 30-31). Such disparities under-
score how cultural and economic capital (e.g. quality
coaching, extra books) give socioeconomically advantaged
students a lasting advantage in Tiirkiye’s competitive field.

Capital Accumulation and Divergent Habitus

In Tirkiye, the reproduction of inequality within the
higher education field is driven most visibly by classbased
differentials in cultural capital. Middle and uppermiddle-
class families residing in major cities provide their children
with advantages that are not merely economic but also cul-
tural: quality schooling, foreignlanguage instruction, and
sustained engagement with artistic and academic activities.
Through these experiences, students accumulate legiti-
mate cultural capital that can be converted into strategic
advantage during university entrance and throughout their
academic careers (Arslan & Sen, 2021, p. 16).

Although the educational system presents itself as egal-
itarian, the different forms of capital that actors bring
into the field activate mechanisms of unequal reproduc-
tion-nowhere more clearly than in Turkiye’s centralised
examination regime. The same nationwide test is admin-
istered to all, yet the preparation phase is structured by
sharp disparities in cultural and economic resources.
Access to private tutoring, highly qualified teachers,
or testtaking strategies is readily available to students
endowed with greater capital, whereas those from rural
areas or lowincome households face structural disad-
vantages in navigating the system (Akcatepe et al., 2024,
pp. 474-475, 490-491).

These inequalities extend well beyond admission. Here hab-
itus-the set of durable, transposable dispositions formed
by social origin-becomes salient. Students educated at elite
urban high schools typically construe university as a space of
selfdevelopment and career diversification, while those from
provincial backgrounds often view it primarily as a route
to economic security and upward status mobility. Pence
and Ulusoy’s study illustrates the point: students at Ankara
Yildirim Beyazit University tend to regard higher education
as a gateway to stable publicsector employment, whereas their
counterparts at Bilkent University interpret the experience as
an investment in globally prestigious careers (2022, pp. 236-
237). Such divergences are not merely matters of individual
preference but of the practical strategies authorised by one’s
habitus. Facility in networking with academics, effective use
of advisory services, and pursuit of postgraduate opportuni-
ties-all of which reinforce the privileged positions of students
who are rich in cultural capital.
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Thus, Tiirkiye’s higher education field reproduces inequal-
ity via differences in cultural and social capital that are
mapped onto contrasting habitus. The centralized exam
system projects a facade of meritocracy, yet habitus-based
distinctions, anchored in capital endowments, reinscribe
structural advantage (Celik, 2018). In line with Bourdieu’s
thesis of “conservative reproduction,” the university system
can function as a mechanism through which status groups
sustain their advantages.

Across the Arab world, social connections often over-
shadow exam merit in higher education admissions. The
Arabic term “wasta” denotes nepotism or using influence,
and it routinely affects university entrance and scholar-
ships (Barnett et al., 2013; Reay et al., 2005). Documented
cases illustrate its scale: in Saudi Arabia alone, around
200,000 students each year are reportedly hindered by
wasta from entering their preferred program or university
(Arab News, 2016). Such reliance on social capital — family
prestige or patronage — skews opportunities, especially in
the Mashriq and Gulf states. Meanwhile, Gulf countries
have pursued prestige through partnerships with Western
institutions. Over 50 foreign branch campuses now
operate in the region, primarily in Qatar and the UAE
(WTOP Staff, 2014), importing global cultural capital.
These Western-branded campuses (e.g. Education City
in Doha or Dubai’s academic free zones) confer symbolic
status, though they serve relatively small student cohorts.
For example, all branch campuses in Qatar graduated only
about 200 students in 2009, with roughly 46% of those
graduates being Qatari nationals (Witte, 2010).

This “imported” model elevates the value of English-
medium, Western curricula — a form of cultural capital
that Gulf elites covet — yet it exists alongside local mass
universities. In the Mashriq, a dual-track system is evi-
dent: Western-style elite universities (such as American
universities in Beirut or Cairo) cater to affluent students.
In contrast, public universities struggle with limited fund-
ing. In Lebanon, for instance, about two-thirds of tertiary
students attend private institutions (including high-cost
English/French-medium universities) versus only one-
third at the sole public Lebanese University (Wilkins,
2020). Finally, the Maghreb illustrates how linguistic
capital reinforces stratification. French remains the gate-
keeping language for upward mobility; in Morocco, two
out of three public university students fail to complete
their degrees mainly due to weak French proficiency.
Those from privileged backgrounds often attend French
or English-instruction programs — some costing up to
$10,000 per year — gaining credentials with far greater
“market” value (Eljechtimi, 2019). In short, across Arab
sub-regions social and symbolic capital (family connec-
tions, foreign credentials, colonial languages) heavily
influence educational trajectories, often more so than
objective exam scores.

Parallel Dynamics in the Arab Region

Comparable patterns appear across Arab systems, yet the
allocation of capital and configuration of habitus assume
distinctive forms shaped by dense social networks and spe-

cific symbolic privileges.

Gulf States: Access to higher education in the Gulf hinges
mainly on the operation of social capital networks. Viewed
through Bourdieu’s lens, the practice of wasta (=);)-mo-
bilising personal connections for opportunity-constitutes a
concrete manifestation of social capital. Proximity to ruling
families or kinship ties with ministry officials can decisively
influence scholarships, admissions, and career prospects,
rendering the formal criteria of university entry secondary
and creating acute disadvantages for individuals with low
social capital (Aldulaimi et al., 2025, p. 2).

At the same time, symbolic capital acquires a global dimen-
sion. Branch campuses of Western universities such as
Georgetown or NYU Abu Dhabi carry extraordinary pres-
tige and confer labourmarket advantages. In Bourdieusian
terms, these diplomas convert not only into knowledge
but also into publicly recognised status (Al Barazi, 2021,
p. 1920). Yet access is largely restricted to elite strata:
admission standards are high, fees substantial, and special
quotas often channelled through socialcapital networks.
Concentrations of social and symbolic capital thus define
the status hierarchy within the field.

Mashriq: In Syria, Jordan, Lebanon and Palestine, inequal-
ity is most clearly observed through the prism of habitus.
Students from elite backgrounds-exposed from a young age
to Westernstyle schooling and academic discourse at home-
adapt readily to the implicit norms of universities that follow
an American curriculum, thereby gaining academic secu-
rity and symbolic superiority (Fincham, 2020, pp.21-22;
Whu, 2022, pp. 131-138). For lowincome students, those
norms remain alien, creating significant barriers to integra-
tion. Success requires not only exam performance but also
familiarity with the field’s cultural codes. Failure to meet
those expectations is often internalised as personal deficit-an
instance of symbolic violence operating invisibly to repro-
duce inequality.

Maghreb: In Egypt, Tunisia and Morocco, public uni-
versities are nominally free or low cost, yet they intensify
differences in cultural capital. Parental education, lan-
guage practices at home and reading habits remain decisive
for academic success. Although mass universities proj-
ect an egalitarian image, students endowed with high
cultural capital adapt more quickly and progress further
(Youcef & Youcef, 2022, p.34). Disparities in symbolic
capital compound the hierarchy: English or Frenchmedium
private institutions command a much higher social status
than public universities. In Egypt, for instance, graduates
of the American University enjoy priority in the labour
market, whereas publicuniversity alumni gravitate toward
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lowerprestige positions (Buckner, 2013, pp. 533-534). A
process of symbolic violence legitimises this divide: Western
curricula are taken as inherently superior, permitting elite
students to experience success as “earned” while lowerclass
peers internalise exclusion.

Synthesis

Across both Tiirkiye and the Arab world, university-entry
mechanisms may appear egalitarian; yet, the distribution
of capital and variation in habitus fundamentally shape
who gains an advantage, how that advantage is inter-
preted, and how inequality is perpetuated. Cultural, social
and symbolic capital determine not only access but also
the meaning ascribed to success and the positions occupied
within the field.

The modes of operation, however, differ. In Tiirkiye, cul-
tural capital, rooted in family educational traditions and
linguistic familiarity, plays the pivotal role. In Arab con-
texts, dense social networks and internationally referenced
symbolic capital assume greater prominence. At the level of
habitus, Turkish students enter the field with class-based
orientations. In contrast, in the Arab region, those orien-
tations are often structured by historical elite formations
and entrenched social connections, clouding the narrative
of individual achievement.

In both settings, higher education functions as a social space
that reproduces positions through what Bourdieu terms the
“hidden selection” process, yet the specific capital forms
and habitus through which this occurs are locally inflected.

Transformation and Global Pressures

Since the early twentyfirst century, Tirkiye’s higher edu-
cation field has undergone a significant transformation
under the impact of globalisation. Aspirations to appear
in international rankings, attract foreign students and
build “worldclass universities” constitute the principal axis
of this change (Unal, 2019, p. 412). Read through Pierre
Bourdieu’s concepts of field and symbolic capital, however,
this development is not simply a response to external com-
petition; it also functions as a mechanism that reproduces
internal hierarchies.

Rapid quantitative expansion over the past two decades has
increased access, yet it has simultaneously rendered qualita-
tive inequalities more visible (Karatag Acer & Giigli, 2017,
pp- 1912-1914). Every field, Bourdieu reminds us, is gov-
erned by its own rules and competitive logics. In Tiirkiye,
the field has shifted toward a plane that privileges the
production of symbolic capital compatible with global com-
petition-at the potential cost of destabilising its internal
balance and egalitarian ideals. Selective initiatives such as
the “research university” scheme restrict legitimate ave-
nues of academic upward mobility to a limited number of
institutions, marginalising many provincial universities

(Kigiikoglu & Goktas, 2023, pp. 270-277).
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Foreignstudent policy likewise seeks the accumulation of
symbolic capital on the global education market (Alkin,
2022). Although growth in international enrolment is wel-
comed as evidence of external recognition and “educational
export,” the absence of a qualityoriented internationalisation
strategy risks generating what Bourdieu would term symzbolic
violence (Seggie & Calikoglu, 2023). The polished external
image of Turkish higher education thus contrasts sharply
with internal structural deficiencies and resource constraints,
widening the gulf between ostensible success and lived expe-
rience for students and academics alike.

Consequently, while Tirkiye’s reform agenda has yielded
notable gains, it is crucial-pace Bourdieu-that these gains
do not become symbolic devices that legitimate intrafield
inequalities. Policies that raise international visibility must
be accompanied by qualitative enhancement across the
entire sector; a more balanced and inclusive strategy is
needed to prevent the system from being structured solely
around prestigious actors. Otherwise, in chasing global cap-
ital, the internal coherence and social utility of the national
education field may be compromised

Parallel Dynamics in the Arab Region

The dynamics of inequality reproduction observed in
Tirkiye’s encounter with global pressures emerge in dis-
tinct forms across the Arab world, where transformation is
shaped by divergent economic capacities, internationalisa-
tion strategies and degrees of field autonomy.

Gulf States: Since the early 2000s, Saudi Arabia, Qatar
and the United Arab Emirates have channelled hydrocar-
bon revenues into higher education investment with the
aim of becoming visible participants in the global arena
(Mercan, 2024, p. 227). Framed through Bourdieu’s notion
of symbolic capital, these efforts seek prestige, reputation
and recognition. Institutions such as KAUST exemplify
new actors whose value lies as much in international visibil-

ity as in scholarly output (Jamal Al Lail, 2018, p. 40).

Investment has been accompanied by transnational strat-
egies that place internationalisation at the centre. Foreign
branch campuses-particularly in the UAE and Qatar-
import Western symbolic capital, adopting global curricula,
Englishmedium instruction and international faculty struc-
tures (Baghdady, 2017, p.8). Yet this “import model”
attracts neocolonial critiques: the definition of legitimate
knowledge risks being set by external actors, threatening
the scientific autonomy of the local field. Hence the Gulf’s
pursuit of global symbolic capital is shadowed by structural
risks of insensitivity to local needs and dependence on exog-
enous norms.

Mashriq: Steps toward globalisation in Lebanon, Jordan and
Palestine are more limited yet symbolically fragile. Many
universities have long interacted with Western academic
networks, relying on external funding, international grants
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and collaborative projects (AlZoubi & AbuOrabi, 2019,
p- 81). From a Bourdieusian perspective, these institutions
seek legitimacy abroad through accreditation, foreign-
language instruction and degree equivalency. Economic
crises-most acutely in Lebanon-now threaten the sustain-
ability of private universities, while dependence on external
funds in Jordan and Palestine raises doubts about longterm
capacity (Kaya-Kagik¢1 & Glass, 2024). The local field’s
autonomy thus appears increasingly attenuated.

Maghreb: For decades, Maghreb countries have main-
tained stateled, massaccess systems. Recently, however,
global  pressures  surrounding  internationalisation
and quality assurance have prompted restructuring.
EuroMediterranean partnerships, Erasmus+ programmes
and collaborations with French universities draw these sys-
tems toward “European norms.” Culturalcapital production
relies heavily on externally funded mobility schemes and
foreignlanguage instruction, disproportionately benefiting
specific student profiles (Ghiat, 2013; Harzallah, 2021).

In Bourdieusian terms, these shifts generate a new symbolic
hierarchy: institutions integrated with Europe accrue prestige,
while domestically oriented public universities are relegated
to a secondary status. Transnational criteria, moreover, priv-
ilege technical and applied disciplines, marginalising the
humanities and social sciences-an illustration of how power
relations shape definitions of legitimate knowledge.

Tiirkiye and the Arab states, despite sharing external pres-
sures, improve their international rankings, lure foreign
students, and enhance their scholarly reputations, follow
strikingly different pathways. Those divergent responses
emerge from distinct budgetary realities, contrasting uni-
versity traditions, and varying political arrangements.

InTiirkiye, shifting international imperatives have prompted
political leaders to emphasize policies of broad-based
access. Nearly every province now boasts a university, and
enrollment of foreign students has surged to headline-grab-
bing levels. Critics counter that the push for quantity has
outpaced behind-the-scenes improvements in academic
infrastructure. Quality audits remain an afterthought, often
reserved for an elite circle of research-intensive institutions.

Across much of the Arab world, the Gulf monarchies opted
for a different strategy. Saudi Arabia, the Emirates, and
Qatar now channel most university funding into unevenly
distributed prestige projects, wagering that a few flagship
campuses will earn instant global credibility. That bet
has paid off in terms of media headlines, but it has also
carved deep divides between the handful of well-resourced
schools and their far larger, neglected counterparts. Power
rests almost entirely in the hands of the ruling echelons,
leaving the constituent colleges vulnerable when the
political winds shift and raising fresh doubts about truly
independent scholarship.

For decades, universities in the Mashriq have sought to
establish connections with foreign partners, aiming for
international visibility, despite local budgets often offer-
ing limited flexibility. Most of these joint projects hinge on
grants from abroad, so the decision-makers in Brussels or
Washington effectively dictate the day-to-day curriculum.
In that bargain, locally grounded research tends to slide to
the margins while administrators chase the next set of global
performance indicators.

Institutions across the Maghreb have expanded in size,
much like their Turkish counterparts, with cross-border
agreements and European quality assurance mechanisms
doing much of the heavy lifting. Raw enrollment figures
appear impressive on paper, but the surge has largely wid-
ened fault lines between elite schools and the rest. Donor
fundings, meanwhile, keep nudging faculty toward tech-
nology-oriented disciplines, quietly dulling the university’s
original role as a public space for critical debate.

Recent case studies confirm that global forces do not dictate
the direction of higher education on their own; local players
decide whether to cooperate, resist, or adapt outside direc-
tives, and these decisions depend on available resources and
the institutional habits that have developed over time. In
Tirkiye a patchwork of public and private campuses pursues
openness yet lacks a common framework. Across the Gulf a
handful of state ministries drive a sleek, top-down overhaul
that still looks outward for legitimacy. The Mashriq edges
forward in fits and starts, heavily reliant on foreign aid that
keeps its footing fragile. Institutions across the Maghreb
exhibit a delicate balance, caught between cash-strapped
universities and students’ aspirations for credentials that
align with global standards. Such snapshots say alignment
with universal benchmarks is anything but uniform,; rather,
each region’s route is shaped by its own historical, political,
and material conditions.

Conclusion and Policy Recommendations

This study scrutinizes how higher-education ecosystems
in Tirkiye and the wider Arab macro-regions -the Gulf,
Mashriq, and Maghreb - generate and perpetuate dis-
parities in admission and academic advancement. The
analysis draws on Bourdieu’s triplet of field, habitus, and
capital. While each context possesses distinct historical and
socio-economic features, Bourdieu’s framework reveals that
Tirkiye’s centralised examination regime and the Arab
world’s often relationship-based (wasta) systems repro-
duce similar inequities beneath their surface differences.
The findings affirm the continuing analytical utility of
Bourdieu’s approach when the particularities of each setting
are kept clearly in view.

Field: In both Tirkiye and the Arab states, higher educa-
tion constitutes a multilayered field in which state policies,
historical legacies, international linkages, and a wide array
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of local actors interact. Centralised regulation by the
Council of Higher Education (YOK) defines the Turkish
field, whereas proximity to royal households or ministries
shapes competition in the Gulf. Although the Mashriq and
Maghreb may be sharply divided, cultural connections and
social standing still influence access and progression for
university-bound youth.

Habitus: In Tiirkiye, urban households steeped in cul-
tural capital glide through entrance exams and course
requirements. Echoes of that ease can be found else-
where; expatriate-oriented international schools and
fee-charging private colleges, from the Gulf littorals to
the American University in Cairo, cultivate the confi-
dence needed for elite internships and global networks.
Rural scholars or those from tighter economic circum-
stances rarely expect more than stable pay; many sit
quietly on campus, unsure how to tap the very mentoring
and libraries that could broaden their trajectory.

Capital: Cultural capital, social capital, and symbolic cap-
ital form the study’s analytical backbone. Economically
privileged households in Tiirkiye can afford extra classes,
access high-quality materials, and strategically prepare
their children well in advance of the one-day test. The
Arab region tells a familiar story; scholarships often ride
on an uncle in the ministry, a mosque elder vouched for,
or the quiet backing of a dynasty that sees its own seated
at the front row. A foreign MBA stamped by Oxford
or a homegrown diploma from a lycée inside Ankara
becomes a talisman. In Bourdieu’s framing, that talisman
retrospectively legitimates everything else and turns the
resulting hierarchy into something people swear just hap-
pened by fair chance.

Several comparative snapshots repeatedly surfacing in

the fieldwork:

1. Tirkiye: The centrally designed exam glosses over
class, raw purchasing power, and cultural confi-
dence, which do most of the heavy lifting once the
clock stops ticking.

2. Arab Region.: Admissions documents announce
merit-based criteria on page one, yet the real gate-
keepers, more often than not, bear family surnames
tucked into margin notes.

3. Status Production: Classrooms do more than
dispense letters; they mint fleeting prestige, quiet
memberships, and lattices of alumni clout that tilt
postgraduate paths toward the expected.

4. Globalisation: The push for international accred-
itation and the pursuit of global rankings, coupled
with an aggressive campaign to recruit foreign stu-
dents, reshape university life. Remarkably, these
new features do not tear down the old walls; they
stack fresh barriers on top of the originals.

Cilt/

From this perspective, higher education continues to prove
itself a reliable engine for reproducing social advantage.
Who sits in lecture halls, who feels at home inside them,
and who eventually claims a degree are still governed by
family wealth, cultural cues, and the invisible habits we
inherit. Even the most well-meaning policies branded equal
opportunity tend to let privileged groups ride the escalator
while others stare through the glass. The comparative data
reviewed here echo Bourdieu: schooling transforms little
and, far more often, solidifies the existing social ranks.

Breaking that pattern will not happen through slogans or
tidy bullet points. It demands reforms that tackle the actual
flow of money, networks, and everyday routines that priv-
ilege some students and exclude others. Tiirkiye and the
Arab world can widen genuine opportunity only by weaving
those practical truths into policy blueprints, instead of drap-
ing them over the old order as a cosmetic fix.

Structural Transformation Recommendations: A single
Turkish university entrance exam does not automatically
level the playing field. The model can survive if authorities
prioritize support for students facing the most significant
challenges. Waived fees, expanded evening tutorials, and
better-funded rural high schools could soften the test’s hard
edges. In parts of the Arab world, personal connections still
trump published criteria. Crafting laws that mandate open
scoring sheets and independent review boards can plug
this gap. Civic groups and external auditors should oversee
scholarship distributions, ensuring merit rather than family
names determines who studies abroad.

Measures to Enhance Cultural Capital: Cultural
advantages crystallise before teenagers ever set foot on a
university campus. Preschool art trips, weekend museum
tours, and evening language clubs lay the groundwork
long before entrance exams arrive. When families lack
those experiences, targeted outreach radically alters the
odds of later academic success.

Forging wider access to cultural programming on campus
remains one of the simplest yet most pressing ways to level
the playing field. When galleries, theatre troupes, late-
night lectures, and spoken-word showcases are offered
free or at near-zero cost, cultural capital stops being a
privilege and starts being a shared experience. Bolstering
library archives, scheduling pop-up workshops with visit-
ing experts and underwriting short-term exchanges with
partner universities can narrow the persistent gap between
students who arrived with travel stamps in their passports
and those who never left home.

Social Capital and Alumni Networks: Careers rarely
unfold in a straight line, and the first bend is often the
hardest for graduates whose families pull fewer strings.
Pairing newer students with alumni who already weath-
ered the job market and insisting that those matches
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reflect a genuine mix of backgrounds eases the shock and
softens economic inequality. Many prestigious alumni
clubs still resemble members-only lounges that elbow
newcomers to the margins, but that can change if asso-
ciations throw joint mixers, share mailing lists, and build
online portals where a public university senior can, at
last, see the inside of a sealed-off network.

Balancing Internationalisation and Localisation:
Climbing university rankings often demands aggressive
internationalisation. Turkish and Arab governments rou-
tinely unveil initiatives that entice foreign faculty, promote
English-language degrees, and chase glossy position num-
bers. Yet funneling scarce funding into a handful of so-called
focus universities runs the risk of deepening the very regional
divides that reformers claim to address. A more equitable
strategy would unfold in steady, wide-ranging phases that
gradually lifts every institution while guarding local character.

Alignment with international accreditation standards is
insufficient on its own; universities must also address the
socioeconomic needs of their regions. Developing research
and applied projects in areas such as agriculture, water
management or local tourism can integrate global and
local priorities in a balanced manner. Implementing these
recommendations will not eliminate all inequalities in the
short term; nevertheless, by making visible the structural
characteristics and mechanisms of reproduction identi-
fied by Bourdieu, they can open the door to longterm
transformation.

To translate the comparative analysis into action, each
recommendation explicitly targets a reproduction mecha-
nism. Expanding no-cost, targeted preparation (vouchers,
rural school supports, early cultural-language enrichment)
reduces cultural-capital asymmetries and the symbolic vio-
lence that misrecognises advantage as “talent.” Transparent
scoring and independent appeals in scholarships/place-
ments curb social-capital capture (e.g., wasta) and rebalance
symbolic capital away from closed networks. Multilingual
bridging (foundation year, discipline-specific terminology
workshops) lowers linguistic/cultural-capital thresholds,
particularly in the Maghreb/Mashriq. Public mentoring and
alumni portals-with first-generation and low-SES quotas
for internships-democratise social capital. Equity condi-
tions in internationalisation (branch-campus access rules,
“research university” schemes tied to need-based bursaries
and regional outreach) prevent the elite monopolisation
of symbolic capital. Finally, annual public micro-data on
placement and aid renders symbolic violence visible and
auditable, anchoring continuous improvement.

Feasibility turns on field structure. In Tirkiye’s cen-
tralised field, nationwide implementation is realistic via
YOK/MEB/OSYM mandates (national prep supports;
standardised scholarship criteria; a central data ware-
house and appeals ombud). In the Gulf’s networked

field, ministerial resolutions should be paired with foun-
dation MoUs and third-party auditors; branch campuses
can adopt need-based access targets and transparency
standards without impairing academic autonomy. In the
Mashrig/Maghreb, priority lies with low-cost/high-return
instruments-language bridging, open scoring/appeals,
mentoring-scaffolded by accreditation bodies and donor
programmes, with phased pilots in public universities to
de-risk adoption. Together these steps align policy levers
with the field-habitus—capital dynamics identified in the
analysis and provide a practicable route to mitigate repro-
duction while respecting distinct governance logics.

Future Research and Limitations

The principal limitations of this study concern the scope
and depth of field data. Because a qualitative design was
adopted, it was impracticable to explore fully every variation
across Tiirkiye and the Arab subregions. Future research
should include targeted case studies-for example, chang-
ing forms of wasta in specific Gulf states or rural-urban
performance gaps within Tiirkiye. Complementary theoret-
ical perspectives (e.g., Bernstein’s code theory, Coleman’s
socialcapital model, Giroux’s critical pedagogy) could also
enrich the analysis.

Quantitative crosssectional and longitudinal studies-exam-
ining metrics such as graduate employment, income levels
and examination scores-would help substantiate where the
“reproduction mechanisms” highlighted here are most pro-
nounced. Largescale surveys that incorporate intersecting
variables such as class origin, gender, ethnicity and sectarian
affiliation could clarify their impact on access and success in
higher education. Actionresearch and monitoringandevalu-
ation projects are likewise needed to assess the feasibility of
the proposed policies and to identify implementation barri-
ers and solutions.

By applying Bourdieu’s concepts of field, habitus and
capital, this article has illuminated the hidden privileges
underpinning the rhetoric of meritocracy in Turkish and
Arab higher education. Evidence shows that cultural and
social capital inherited from childhood largely determines
students’ chances of success and social mobility, whether
admissions rely on a central exam or on relational systems.
Although contemporary global trends and local institutional
policies tend to reproduce rather than transform these
patterns, the policy recommendations and deeper social
analysis offered here point toward more comprehensive and
holistic approaches to combating inequality-approaches
that could shift higher education from a “statuspreservation
mechanism” toward a domain genuinely committed to the
production of knowledge and social benefit.
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Appendix: Table

I Table 1

Analysis of Inequalities in Higher Education through Bourdieu’'s Conceptual Framework

Concept

Definition / Content

Function within the
Higher Education Field

Role and Outcomes in
Educational Inequality

lllustrative Examples

A network of social
relations in which power

The structural arena in which
universities, academics

Creates the social
environment through which

Admission procedures,
academic competition,

P struggles unfold (Bourdieu & and students compete and existing inequalities are hierarchical ranking of
Wacquant, 1992). interact. reproduced. institutions.
Internalised patterns of Generates risk of failure :
thought, perception and Shapes students’ educational and exclusion for students Ugﬁ(ec;—rcrl]asSSs\t/gd@r;‘trskiﬁafe
Habitus behaviour formed through decisions, expectations and whose dispositions do not class stLFJ)dents:’ sense gf
class background and attitudes toward university. align with the field's implicit alienation
experience (Bourdieu, 1990). expectations. :
. Knowledge, skills and Provides the baseline criteria Grants indirect advantages Language proficiency,
Cultural intellectual resources that : hich achi ] d hil S tural
Gapital underwrite academic success 29ainst which achievement in to some students while participation in cultura
- igher education is judged. isadvantaging others. activities, reading habits.
(Bourdieu, 1986) higher educat dged disadvant th tivit ding habit
Social networks, relationships - . o Unequal access to Alumni ties of elite
. Confers privileges in university i AT )
Social and the resources ] : opportunities favours those universities; securing
. entrance, internships and ) . . .
Capital accessed through them emplovment pathwavs embedded in advantageous  scholarships or internships
(Bourdieu, 1986). pioy P ys. networks. through family connections.
. ch.lal.ly recognised and Determines status in higher Consolidates social st.alndmg Diplomas from prestigious
Symbolic legitimised forms of value S of graduates from privileged A .
- " education via degrees and - : universities; professorial
Capital such as prestige and S institutions, entrenching >
] : academic titles. : 3 titles.
reputation (Bourdieu, 1991). inequality.
The tacit legitimisation of Stg:cekmrsoggg L‘i\g’;:nSEs
. dominant cultural values, Shapes perceptions of Leads disadvantaged students 9 9
Sprrilbelie rendering inequalities natural  success and failure within the to internalise academic e es e
Violence g neq “appropriate” colleges and

and self-evident (Bourdieu &
Passeron, 1977).

educational arena.

deficits as their own fault.

refraining from applying to
elite universities.

Source: Author’s own elaboration.
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Ozet

Amag: Kalkinmakta olan devletler, nitelikli insan giicii ihtiyacini kar-
silamak amaciyla yiiksekégretim burs programlarina yonelik politikalar
gelistirmektedir. Tirkiye, bu amacla 1416 sayili Kanun kapsaminda
yurtdigina lisansiistii 6grenim icin bursiyer 6grenci gondermekte-
dir. Bu caligmanin amaci, Yurt Digina Lisansiisti Ogrenim Gérmek
Uzere Gonderilecek Ogrencileri Se¢me ve Yerlegtirme (YLSY) burs
programuni diinya 6lcegindeki devlet destekli burs programlariyla kar-
silasirmali olarak degerlendirmek tizere 2013-2022 yillar1 arasinda
Web of Science (WoS) ve Scopus veri tabanlarinda yayimlanan akade-
mik makaleleri incelemektir.

Yontem: Caligma, dokiiman analizi kapsamimda PRISMA ilkelerine
uygun olarak sistematik derleme yontemiyle yirttilmistir. 2013
2022 yillar1 arasinda WoS ve Scopus veri tabanlarinda yayimlanan ve
dahil edilme kriterlerini kargilayan akademik makaleler incelenmistir.
Makaleler tematik icerik analizi kapsaminda ortak temalar bakimindan
kodlanmus, smiflandirilmig ve bulgular bu temalar dogrultusunda siste-
matik ve biitiinciil bicimde degerlendirilmigtir.

Bulgular: Yapilan tematik analiz sonucunda beg ana tema belirlenmis-
tir: burslarla ilgili egilimler, burs politikalari, burslarin istihdam/isgiicti
piyasasina etkileri, bursiyerlerin deneyimleri ile bursiyerlerin kurum ve
kuruluglara katkilar1. Bu temalar, burs programlarinin farkli boyutlarint
biitiinciil bi¢cimde yansitmaktadir. Bulgular, YLSY burs programinmn
uluslararasi uygulamalarla benzer ve farkli y6nlerini ortaya koymakta,
programun gii¢lii yonleri ile gelistirilmesi gereken alanlarini belirgin
kilmaktadr.

Sonug ve Oneriler: Arastirma sonuglari, YLSY burs programinin daha
etkili yiiriitilebilmesi i¢in 6grenci takip sistemlerinin giiglendirilmesi
ve bursiyerlerin yurda doniis siireglerinin daha esnek hale getirilmesi
gerektigini gostermektedir. Programin uluslararas: 6rneklerle kargilas-
urilmasi, giiclii ve zayif yonlerinin daha net bi¢imde ortaya konmasin
saglamustir. Bu sonuglar, burs programlarmmn politika ve uygulama
diizeyinde iyilestirilmesine yonelik gelecekteki aragtirmalara ve karar
alicilara yol gosterici niteliktedir. Gelecek ¢aligmalarda, bursiyerlerin
uzun vadeli kariyer gelisimlerinin izlenmesi onerilmektedir.

Anahtar Kelimeler: 1416, YLSY, Devlet Bursu, Uluslararas: Egitim,
Uluslararast Ogrenci Hareketliligi

Abstract

Objective: Developing countries formulate policies for higher edu-
cation scholarship programs to meet their need for qualified human
resources. For this purpose, Tiirkiye sends scholarship recipients
abroad for postgraduate education under Law No. 1416. This study
aims to examine academic articles published in the Web of Science
(WoS) and Scopus databases between 2013 and 2022 in order to com-
paratively evaluate the Selection and Placement of Students to Be Sent
Abroad for Postgraduate Studies (YLSY) scholarship program in rela-
tion to state-funded scholarship programs worldwide.

Method: The study was conducted as a systematic review within the
scope of document analysis in accordance with the PRISMA princip-
les. Academic articles published in the WoS and Scopus databases
between 2013 and 2022 that met the inclusion criteria were examined.
The articles were coded and classified according to common themes
through thematic content analysis, and the findings were evaluated sys-
tematically and holistically based on these themes.

Results: The thematic analysis identified five main themes: scholarship
trends, scholarship policies, the effects of scholarships on employment
and the labor market, scholarship recipients’ experiences, and their
contributions to institutions and organizations. These themes provide
a comprehensive account of the different dimensions of scholarship
programs. The findings reveal the similarities and differences between
the YLSY scholarship program and international practices and highli-
ght the program’s strengths and areas requiring improvement.
Conclusion and Recommendations: The findings indicate that
student tracking systems should be strengthened and reintegration
processes for returning scholarship recipients should be made more
flexible to improve the effectiveness of the YLSY scholarship program.
Comparing the program with international examples has enabled its
strengths and weaknesses to be identified more clearly. The findings
offer guidance to policymakers and future research aimed at improving
scholarship programs at both policy and implementation levels. Future
studies should monitor the long-term career development of scholar-
ship recipients.

Keywords: Law No. 1416, YLSY, State-Sponsored Scholarship,
International Education, International Student Mobility
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luslararasi burs programlari, gelismekte olan tilke-
l , lerin begeri sermayelerini gelistirmek amaciyla yurt
disindaki iiniversite ¢aligmalarini finanse ettigi bir
aractir. Bu durum, 20. yiizyilin ikinci yarisinda ortaya ¢ikan
icsel biiytime modelleri ile de agiklanmaktadir. Ekonomik
biyiime yalnizca digsal faktorlerle degil, bilgi tiretimi, insan
sermayesi ve teknolojik yenilik gibi i¢sel faktorlerle de sag-
lanabilir (Lucas, 1988; Romer,1986). Beseri sermayenin
ekonomik gelismeye katkilar1 iizerine yapilan ¢aligmalarda
bir iilkenin ekonomik olarak gelismesi i¢in beseri serma-
yeye yatirim yapilmasi gerektigi acik¢a ortaya konulmugtur
(Ozel, 2012; Ozyakigir, 2011; Yilmaz & Danisoglu, 2017).

Rekabetin giderek artug: kiiresel diinyada, 6zellikle gelis-
mekte olan ilkeler, gen¢ niifusunun ihtiya¢ duyulan alan-
larda becerilerini artirmak ve bundan iilke olarak maksimum
diizeyde fayda saglamak adina devlet destekli burs program-
lart ile insan sermayesini gelistirmek i¢in biiyiik yaurimlar
yapmaktadir. Bu tiirdeki burs programlarina; Tiirkiye YLSY
Bursu, Cin Burs Konseyi Programi (China Scholarship
Council Programme), Brezilya’nin Sinir Tanimayan Bilim
programi (Science without Borders programme), Becas
Sili burs programi (Becas Chile fellowship programme),
Suudi Arabistan’in Kral Abdullah Burslar1 (King Abdullah
Scholarships) ve Kazakistan’in Bolashak (Bolashak) burslar:
ornek gosterilebilir (Bhandari & Blumenthal, 2010).

Uluslararasi burs programlari, ilkelerin ekonomik ve sos-
yal kalkinma hedeflerine ulagmalarinda olduk¢a énemli bir
nitelik tagimaktadir. Bu tiir programlar araciligryla uluslar,
stirdiiriilebilir biytime i¢in nitelikli insan giicii yetigtirmeyi
amacglamaktadir (Jonbekova ve ark., 2021). YLSY burs prog-
ramina iligkin giincel ¢aligmalar, bu tiir burslarmn yalnizca
beseri sermaye gelistirme isleviyle sinirli olmadigini; bur-
siyerlerin mezuniyet 6ncesi ve sonrasinda iilkeleri adina
kamu diplomasisi ve yumusak gii¢ tiretimine katkida bulu-
nan ‘vatandas diplomatlar’ olarak konumlandigini ortaya
koymaktadir (Sehitoglu, 2025). Tirkiye’de de bu amag dog-
rultusunda, Milli Egitim Bakanligi (MEB) tarafindan 1416
sayili kanun kapsaminda yiiriitilen YLSY Burs Programi,
kamu kurumlarmm oncelikli alanlardaki uzman ihtiya-
cint kargilamak tizere 6grencilere lisansiistii diizeyde yurt
diginda egitim imkani sunmaktadir. Ancak YLSY programi-
nin yapist ve etkililigi ile ilgili aragtirmalar literatiirde sinir-
lidir. Bu ¢aligmanin amaci, YLSY burs programini benzer
uluslararas: burs programlariyla kargilagurmali bir sekilde
ele alarak, literatiirdeki bu bogluga katki sunmakur. Ayrica,
caligmada diger burs politikalar: da degerlendirilerek prog-
ramlarin farkli cografi ve ekonomik baglamlarda nasil yapi-
landig1 tarusilmugtir.

1416 YLSY Bursu

YLSY bursu 1416 sayili Ecnebi Memleketlere Gonderilecek
Talebe Hakkinda Kanun kapsaminda MEB ce yiiriitillen yurt
dist lisansiistii 6grenim programudir. YLSY Burs Programi
kapsaminda yaklagik 3.000 bursiyer katilim saglamustir ve bu
ogrencilerin yaklagik %60’1 saglik, enerji, bilgisayar bilim-

leri alaninda 6grenim goérmektedir. Bursiyerlerin en fazla
tercih ettigi iilkeler arasinda Amerika Birlesik Devletleri
(ABD), Birlesik Krallik, Almanya, Fransa, Hollanda,
Kanada, Japonya ve diger gelismis ilkeler yer almaktadir
(MEB, 2021, 2022). Bu programin amaci yiiksekégretim
ile kamu kurum ve kuruluglarinin yetigmis insan kaynagi
ihtiyacin1 kargilamak icin lisansiistii diizeyde 6grenim gor-
mek iizere yurt digina 6grenci génderilmesi ve bu 6grenci-
lerin 6grenimleri ile ilgili her tiirli esaslar1 diizenlemektir.
Bu burs kapsaminda 6grenimini tamamlayan bursiyerlerin
karsiliginda yurt disinda resmi bursiyer olarak 6grenim
gordigi stirenin iki kat1 kadar adina 6grenim gordiik-
leri kurumlarda calismalar1 gerekmektedir (MEB, 2022).
MEB’in yaymnladigr 2014-2023 YLSY 10 yillhik durum
raporuna gore 2014-2023 yillar1 arasinda kamu kurum-
lar1 ve tniversiteler adina 10 yilda toplam 6.492 6grenci
YLSY bursu almaya hak kazanmistir. Bursa hak kazanan
bu 6grencilerden 3.146’s1 kamu kurumlar: adina, 3.346’s1
ise tiniversiteler adina 6grenim gormiis ya da gérmektedir
(MEB, 2024). YLSY bursu ile ilgili ¢esitli yillarda (1988,
1990, 2006 ve 2014) degisiklikler ve yeni diizenlemeler
yapilmustir. Ayrica 1993 yilinda ¢ikan “Tiirk Ogrencilerin
Yabanci Ulkelerde Ogrenimleri Hakkinda Yonetmelik’te
cesitli yillarda eklemeler ve degisiklikler yapilmigtir (1994,
1996, 2001, 2013, 2014 ve 2016). Ozellikle 2014 ve 2016
yillarinda mecburi hizmet, es ve ¢ocuk ile ilgili 6nemli

degisiklikler yapilmigur (Aktekin & Tekben, 2019).

1929’dan itibaren 1416 sayih kanun kapsaminda yaklagik
olarak 13.000 iizerinde bursiyer 6grenim gordiigi ifade
edilmektedir (Aktekin & Tekben, 2019). 2006 yilinda beg
yilda bes bin 6grenci projesi baglatilmis ve bu kapsamda
her yil yaklagik bin kisilik bir kontenjan agilmistir. Ancak
2017’den sonra bu sayilarin diistiigii goriilmektedir. Resmi
verilere gore, 2009’da 1145 bursiyer kabul edilirken, bu oran
2010°da 1048, 2011°de 1125,2012°de 1271, ve 2017’de 824,
2019’da 881, 2021°de 358 ve 2022’de 194 olmustur (MEB,
2021). 2021 yilinda yaymlanan MEB’in raporuna gore, top-
lam 6grenimini siirdiiren bursiyer sayis1 4400 6grenci olup
detaylar1 Il Tablo 1’de gésterilmistir.

Wi Tablo 1
Burslu Ogrenci Sayilari (MEB, 2021)

Yurtici toplam 6grenci sayisi 1180
Yurt icinde dil 6grenimi géren sayisi 945
Bekleyen ¢grenci sayisi 235
Yurt Disinda Ogrenim Géren Ogrenci Sayisi 3220
Yurtdisi Dil Egitimi 95
Yuksek Lisans 1222
Doktora 1872
Post Doktora 31
Toplam Ogrenci Sayisi 4400
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B Tablo 1, YLSY burs programinin giincel kapsamini,
bursiyerlerin 6grenim diizeylerini ve yurt i¢i/yurt digt
dagilimlarimi gostermektedir. Bu kapsamda, 2021 yili iti-
bartyla 4.400 6grencinin farkli agamalarda burs kapsaminda
yer aldig1 goriilmektedir. Ogrencilerin 6nemli bir kismi
hélihazirda yurt disinda 6grenim gérmekte olup, 6grenim
diizeylerine gore en yogun grup doktora oégrencileridir.
YLSY bursiyerlerinin 6grenim goérdiikleri iilkelerin baginda
Birlesik Krallik (1561), ABD (697) ve Almanya (227) gelmek-
tedir (MEB, 2021). Bu tercihlerde soz konusu iilkelerdeki
tniversitelerin yiiksek akademik itibari, gelismis aragtirma
altyapisi, disiplin ¢esitliligi ve dil yeterlik kogullarinin etkili
oldugu diisiiniilmektedir. Nitekim MEB’in 2022 yili veri-
lerine gore resmi burslu stati ile 6grenim gormek iizere
secilen 6grenciler yine en ¢cok ABD (90), Birlesik Krallik
(51), Almanya (19) ve Hollanda (19) gibi iilkeleri tercih
etmiglerdir (MEB, 2022). Son olarak MEB’in 2024 yilinda
yaymladigr 10 yillik durum raporuna gére 2014-2023 yil-
lar1 arasimnda YLSY burs programi kapsaminda en fazla
bursiyer gonderilen iilke 2.410 6grenciyle Birlegik Krallik
olmugtur. Bunu 936 bursiyerle ABD, ardindan Almanya
(323), Hollanda (181), Kanada (121), Rusya Federasyonu
(89), Urdiin (81), Fransa (76), Avustralya (59), Italya (52) ve
Giiney Kore (37) takip etmektedir. Bu iilkelerin tercih edil-
mesinde, egitim kalitesi, bursun kapsadig1 tiniversitelerin
uluslararasi siralamalardaki yeri, Ingilizce veya ilgili yabanci
dillerde sunulan programlarin yayginligi, aragtirma altyapist
ve mezuniyet sonrasi akademik baglanti imkanlar1 gibi fak-

torler etkili olmaktadir (MEB, 2024).

Bursiyerlerin bu iilkelere yonelimi, sadece akademik yeter-
lik kazanimi degil; ayni zamanda kiiltiirel farkindalik, birey-
sel gelisim ve uluslararasi akademik ¢evrelere entegrasyon
acisindan da 6nemli firsatlar sunmakeadir. Ancak s6z konusu
tilkelerde egitim almak, ayni zamanda belirli zorluklar1 da
beraberinde getirmektedir. Bu sorunlarla ilgili yapilan alan-
yazin ¢aligmalar1 incelendiginde, kiiltiirel, sosyal, dil 6gre-
nimi, yurt diginda yagsam, psikolojik ve akademik olmak
tizere cesitli giicliikler yagandigi ifade edilmigtir (Aktekin &
Karatag, 2019). Ornegin, evli olan bursiyerlerin es ve cocuk
yardimi alamamast, bursun yeterli olmamasi gibi ekonomik
sorunlar (Akcapar, 2009; Aktekin & Karatag, 2019); aileye
duyulan 6zlem, yalnizlik gibi psikolojik sorunlar (Agbuga,
2009; Aktekin & Karatag, 2019); yurt digindaki egitim sis-
temine uyum, yurt icindeki danigman ile iletigsim sorunlari,
yabanci danigmanin ayrimer davranmasi ve yeterli ilgi gos-
termemesi gibi akademik sorunlar (Akcapar, 2009; Aktekin
& Karatag, 2019); dil egitiminin yetersiz ve verimsiz olma-
styla ilgili problemler (Erden, 2013); yiyecek ve iceceklerin
farkliligr (Karakas, 2013), helal yiyecek bulmanm zorlugu
(Agbuga, 2009), 6grenim goriilen {ilke vatandaglarinin
onyargili ve irkgi yaklagimlari (Duru & Poyrazli, 2011;
Oztiirk, 2001) gibi kiiltiirel zorluklar; MEB ve ataseliklerle
olan iletisim problemleri (Erden, 2013; Gumis & Gokbel,
2012) ifade edilmigtir. Bu baglamda, genel olarak uluslara-
ras1 6grencilerin kiiltiirel uyum siireclerinde kargilastiklar
sorunlara dair yapilmis bazi aragurmalar da (6rn., Gertzog,

Cilt/

2011) benzer oriintiiler ortaya koymaktadir. Ancak bu ¢alig-
malar YLSY bursiyerlerini dogrudan incelememektedir.
Ayrica bu sorunlarin yalnizca bireysel degil, ayn1 zamanda
yapisal ve sistemsel nitelikler tagidigr dikkat ¢ekmektedir.
Ciinkii s6z konusu sorunlar, bursiyerlerin akademik baga-
rilarini, psikososyal siireclerini ve kamu hizmetine etkin
doniiglerini dogrudan etkileme potansiyeline sahiptir. Bu
nedenle, bu ¢aligmada bu sorun alanlarinin bursiyer dene-
yimleri iizerindeki etkileri tematik icerik analiziyle ele alin-
maktadir. Bu cer¢evede YLSY burs programmim mevcut
durumu, giiclii ve zayif yonleri aragtirma sorular1 dogrultu-
sunda degerlendirilerek tartigilmistir.

Diger Ulke Devletleri Tarafindan
Desteklenen Burslar

Yiiksekogretim, ozellikle diisiik ve orta gelirli iilkelerde,
ulusal ekonomik ve sosyal kalkinma icin temel bir ara¢ ola-
rak goriilmektedir. Campbell’m (2020) belirttigi gibi bir¢ok
iilke, gelecek vaat eden Ggrencilerine uluslararast prestijli
universitelerde yiiksekogretim imkini sunmak igin burs
programlar1 saglamaktadir. Asagida devlet bursu ile yurt
disina 6grenci gonderen ¢esitli iilkelere ait burs programlari
hakkinda bilgi sunulmugtur

Diinya genelinde 6ne ¢ikan devlet destekli burs program-
larndan bazilar1 gunlardir: Cin Burs Konseyi Programi
(CSC), her yil yaklagik 650 6grenciye fon saglayarak Cinli
ogrencileri egitim sonrast yurda donmeye tegvik etmekte-
dir (China Scholarship Council, 2023). Brezilya'nin Sinir
Tanimayan Bilim programi, 6ncelikli olarak STEM alanla-
rinda lisans 6grencilerine egitim bursu saglamaktadir ayrica
lisansiistii egitim icin de destek vermektedir (Stallivieri,
2015) . Sili'nin Becas Chile programi, yurtdiginda lisan-
stistii egitim i¢in destek vermektedir (OECD & The World
Bank, 2010). Suudi Arabistan’in 2005 yilinda baglattig1 Kral
Abdullah Burslari, lisans diizeyinde up ve saglik bilimleri
alanlartyla smirli kalirken, lisansiistii seviyede bir¢ok alanda
ogrencilere burslar sunmaktadir (Taylor & Albasri, 2014).

Devlet destekli uluslararas: burs programlarsi, iilkelerin gelis-
mesi i¢in bir arag olarak kullanilmaktadir. Ancak Tiirkiye’de
uzun siiredir uygulanan YLSY burs programinin, benzer
burslar ile kargilagtirmali olarak ele alindig1 kapsaml ¢alig-
malar sinirlidir. Bu durum, programin giiclii ve zayif yonle-
rinin degerlendirilmesini zorlagtirmaktadir. Bu ¢alisma, s6z
konusu literatiir boglugunu doldurmayi ve YLSY burs prog-
ramuni uluslararasi orneklerle karsilastirarak daha biitiinciil
bir degerlendirme sunmay1 amaglamaktadir.

Calismanin Amaci ve Onemi

Devlet destekli yiiksekogretim burs programlari, nitelikli
insan kayna@1 yetigtirmek ve ulusal kalkinma hedeflerine
ulagmak acgisindan stratejik bir ara¢ olarak degerlendiril-
mektedir. Tirkiye’de uzun yillardir uygulanan YLSY burs
programi da bu amaca hizmet eden 6nemli politikalardan
biridir. Bu makalede, YLSY burs programmin daha etkili,
strdiriilebilir ve verimli hale getirilmesine katki sunmak
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amaciyla, uluslararast literatiirde yer alan devlet destekli
burs programlarina iligkin akademik ¢aligmalardan elde edi-
len bulgular incelenmigtir.

Bu baglamda makale, iki temel aragtirma sorusuna
odaklanmaktadir:

1. 2013-2022 yillar1 arasinda WOS ve SCOPUS veri
tabanlarinda yayimlanan akademik calismalarda devlet
destekli burs programlar1 hangi yontemsel ve tematik
ozellikler gostermektedir?

2. Bu literatiir incelemesi ¢ergevesinde YLSY burs prog-
raminin giicli ve zayif yonleri ile firsat ve tehditleri
nelerdir?

Yontem

Arastirmanin Kapsami ve Sireci

Bu caligma, diinya genelinde kendi vatandaglarina yiik-
sekogretim diizeyinde devlet destekli burs imkini sunan
tilkelerdeki burs programlarina iligkin yiiriitiilen akademik
aragtirmalar1 tematik bir bakisla incelemeyi amaglamakta-
dir. Caligma, sistematik bir literatiir incelemesi kapsaminda
yuritiilmis ve verilerin analizinde tematik icerik analizi
yontemi kullanilmigtir.

Tematik analiz, nitel verilerde tekrar eden anlam 6riintiile-
rini (temalar1) tanimlama, analiz etme ve raporlama siireci-
dir. Bu yontem, nitel aragtirmalarda siklikla tercih edilmekte
olup, 6zellikle sosyal bilimlerde kabul goren sistematik ana-
liz yaklagimlarindan biri olarak 6ne ¢ikmaktadir (Willig &
Rogers, 2017). Caligmada belirlenen temalar araciligiyla
devlet burs programlarinin yapilari, uygulama siiregleri ve
bursiyer deneyimlerine iligkin egilimler ortaya konmustur.

Verilerin Toplanmasi

Bu calisma, dokiiman analizi yaklagimi kapsaminda yiri-
tiilmiis sistematik bir literatiir incelemesidir. Calismada,
PRISMA rehberi izlenmis ve verilerin ¢oziimlenmesinde
tematik analiz yontemi kullanilmigtir. PRISMA yaklagimi,
sistematik derlemelerin nerede, neden ve nasil yapildigni,
hangi yontemlerin kullanildigini ve hangi sonuglarin elde
edildigini acik, diizenli ve seffaf sekilde raporlamay1 amagla-
yan bir kilavuzdur (Samala ve ark., 2023).

Bilimsel Yayinlarin Arastirma Kapsamina
Alinmasinda Dikkate Alinan Olcutler

= Secilen dizinlerde yayinlanmasi: Aragtirma kapsa-
minda degerlendirilen bilimsel yayilarin sadece secil-
mis olan dizinlerde (WOS, SCOPUS) yayinlanmasina
dikkat edilmistir.

® Calisma uluslararasi literatiiriin tematik bir arastirmasi
olarak gerceklestirilmistir. Son tarama 30 Eylil 2022
tarihinde belirtilen sorguda yer alan anahtar kelimeler
cercevesinde yapilmigtir. TS=((((«study abroad» OR
«international study tour» OR «international student
mobility» OR «study tour abroad» OR «study tour»

OR «study visit> OR «student learning» OR «abroad»
OR «international education») AND («Scholarship»
OR «international scholarship» OR «education scho-
larship> OR «overseas scholarship») AND (“postg-
raduate” OR «graduate» OR «master’s degree» OR
«graduate education» OR «doctoral education»> OR
«doctoral» OR «master» OR «graduate study» OR
«doctoral study» OR «graduate school»))))

= Belirlenen yillarda yaymlanmis olmasi: Bilimsel
yayinlarin  2013-2022 yillar1 arasinda yaymlanmug
olmasina dikkat edilmistir.

® Arastirma alanina uygun olmast: Bu aragurma kap-
saminda sadece devlet destekli burs programlar: ile
ilgili yaymlanan c¢aligmalar analiz islemlerine dahil
edilmistir.

= Bilimsel Yayin Dilinin uygun olmasi: Tematik ice-
rik analizi kapsamina alinan bilimsel yayinlarin dilinin
Ingilizce ve Tiirkce olmasima dikkat edilmistir.

®» Makale formati digindaki yayinlarin dahil edilme-
mesi: Konferans bildirileri, kitap, kitap bolimleri,
inceleme makalesi, editoryal materyaller tiirindeki
yaymlar ¢aligmaya dahil edilmemigtir.

» Tekrarli yaymlar: Tekrarli yaymlar tespit edilerek
caligma kapsami diginda tutulmustur.

=» Basim durumu: Basim agamasindaki yayinlar analiz
kapsaminda ele alinmamugtir.

Caligmanin 6rneklem grubu, anahtar kelimelerin kombi-
nasyonlarimi iceren yayinlardan olusmustur. lk olarak iki
veri tabaninda arama yapildiginda toplamda 316 (WOS=
88, SCOPUS= 228) adet makaleye rastlanmistir. ki veri
tabaninda ortak olan 28 tane makale bulunmaktadir.. Basim
agamasinda olan yayinlarda elendiginde WOS veri taba-
ninda 46, SCOPUS veri tabaninda ise 56 olmak iizere top-
lamda 102 adet makale kalmigtir. Bu makaleler aragtrma
konusuna uygunluk agisindan ele alindiginda ise WOS
veri tabaninda 5, SCOPUS veri tabaninda 10 adet makale
incelemeye dahil edilmigtir. Sonu¢ olarak arastirmacila-
rin dahil olma olgiitlerine uygun olan 15 bilimsel yayin
degerlendirilme kapsamina alinmigtir. Caligmadaki verileri
taramak icin izlenen metodolojik adimlar i¢in PRISMA
(Sistematik Incelemeler ve Meta Analizler icin Tercih
Edilen Raporlama Ogeleri) cercevesi ile gerceklestirilen
makale secim siirecinin akisi B Sekil 1’de sunulmaktadir.

Calismaya uygun bulunan makaleler Microsoft Excel dos-
yast olarak kayit altna alinmigtir. Ayrica veri toplama kri-
terlerinin belirlenmesi, makaleleri okuma ve uygunluk
degerlendirme siireci aragtirmacilar ile birlikte yiiriitilerek
karar agamasi fikir birligi temel alinarak gergeklestirilmistir.
Veri toplama bagliklar1, veri tabani adi, yayin adi, yayim-
lanma yili, katthmer tarih araligs, kaulimer sayisi, gergekles-
tigi iilke, 6l¢me araglar1 ve yontem olarak belirlenmistir.
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W Sekil 1
PRISMA yaklasimi ile makale secim sireci

Konuya gore taranan veri tabanlarindaki kayitlar
Tanimlama Toplam 316 kayit
(Wos:88, Scopus:228)
__________________________________ b
- Sadece 10 yildan 6nceki
Sadece 10 yildaki kayitlar kayitlar
Tarama Toplam 200 kayit B Toplam 116 kayit
(Wos:58, Scopus:142) (Wos:30, Scopus:86)
* Makale tiirli diginda: 47 kayit
Uygunluk Uygunluk ac;sm.dan degerlendirilen Dil ingilizce dist: 16 kayit
tam metin makaleler = Tekrarl yayin: 28 kayit
Basim agamasinda: 7 kayit
T e Konu dist: 87 kayit
: Analize dahil edilen galigmalarin sayisi
Dahil etme Toplam: 15
(Wos:6, Scopus:9)

Verilerin Analizi

Bu ¢alismada verilerin analiz siireci nitel bir icerik ¢6ziim-
lemesi yaklagimi olan tematik analiz yontemiyle yiiriitiil-
mistiir. Braun ve Clarke’ in (2006) tematik analiz ¢ercevesi
esas almarak veriler sistematik bicimde ¢6ziimlenmistir.
Aragurma kapsaminda segilen 15 makale, ii¢ aragurmaci
tarafindan bagimsiz olarak analiz edilmigstir. Kodlama siireci
baslamadan 6nce arastirmacilar, 6rneklem dis1 birakilan iki
makaleyi birlikte inceleyerek 6n kodlama uygulamis ve kav-
ramsal gerceveye dayali bir kod listesi olugturmustur.

Ardindan, 6rneklem icinden rastgele secilen 7 makale, arag-
urmacilar tarafindan bagimsiz olarak kodlanmig ve bu kod-
lamalar arasinda tutarlili: degerlendirmek amaciyla Miles
ve Huberman’in (1994) énerdigi goriis birligi formiili kul-
lanilmigtir: Giivenirlik = Gériis Birligi / (Goriis Birligi +
Goriig Ayriligr) * 100.

Kodlanan tematik birimlerin kargilagtirilmast sonucunda
%385,71 oraninda goriis birligi saglanmistir. Bu oran, nitel
aragtirmalarda kabul edilen %80 esik degerinin tizerinde
oldugundan analiz siirecinin giivenilir oldugu kabul edil-
migtir. Kodlama stirecindeki uyumsuzluklar, aragtirmaci-
larin ortak goriisleriyle tartigilarak uzlagma saglanmig ve
nihai kodlama semasi olusturulmustur. Tematik analiz
stireci su adimlar1 icermistir: (1) Uygun veri tabanlarinin
belirlenmesi (2) Belirlenen veri tabanlarindan 6lgiitlere
gore incelenecek makalelerin secimi (3) Veri toplama bag-
liklarinin belirlenmesi (4) Belirlenen bagliklara gére veri-
lerin toplanmast (5) Arastirma sorularinin incelenmesi (6)
Temalarin olusturulmas: (7) Kod, kategori ve temalarin
belirlenmesi (8) Analizin gerceklestirilmesi.

Cilt/

Bulgular

Aragtirmanin  bulgularinda veri toplama kriterlerine ve
konu uygunluguna gore incelenmesine karar verilen ¢alig-
malarn ilgili kriterlere ve inceleme amaglarina gore egilim,
degisim ve dagilimlar sunulmugtur. Ayrica temalar belir-
lenerek makalelerin amag ve arastirma sorular1 kodlanarak
cikarilmigtir.

Yillara Gore Devlet Burs Programi
ile ilgili Yapilmis Calismalarin Dagilimi

Devlet burs programlari ile yapilmis ¢aligmalarin yillara
gore dagilimi B Sekil 2°de sunulmaktadir.

Incelenen 10 yillik dénemde makale sayilari diizensiz bir
dagilm gostermektedir. En fazla yaym 2020 yilinda (n=5)
gerceklesmis, 2014 ve 2018 yillarinda ise bu kriterlere
uygun yaym bulunmamistir.

W Sekil 2
Yillara gére makale sayisi

5
4

3
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Calismalarm yoéntemlerine gére dagilimi

Her iilkenin burs politikas: farklilik gésterdigi icin makalelerin
hangi tilkeyi arasurdigt hususu onemlidir. Bu nedenle maka-
lelerin iilke dagilimlart incelenmistir. Incelenen makaleler 13
farkli tilkeyi kapsamaktadir. Cin, Moldova ve Suudi Arabistan
ile ilgili ikiser galigma bulunurken, diger iilkeler (Iran,
Avustralya, Ekvador, Kanada, Endonezya, Gana, Tiirkiye,
Kazakistan, Tonga) tek bir calismayla temsil edilmektedir.

Yontem acisindan incelenen galigmalara ait sayilar Bl Tablo
2’de sunulmaktadir.

Il Tablo 2
Calisma Yontemine Gore Makale Sayilari

Calismanin Yontemi Makale Sayilari

Bibliyometrik 1
Karma Yéntem 2
Nicel Yontem 3
Nitel Yontem 9

Degerler incelendiginde, en ¢ok tercih edilen yontem 9
tane caligma ile nitel yontemdir. Bunun yaninda ig¢ calig-
mada nicel yontemler tercih edilmistir. Tki caligma da ise
nicel ve nitel yontemleri birlikte barindiran karma yontem
kullanilmigtir. Bir ¢aligmada ise yontem olarak bibliyomet-
rik analize yer verilmigtir. Calisma kapsaminda incelenen
makalelerde kullanilan aragtirma yontemlerinin makalelere
gore dagilimi B Sekil 3’ de sunulmaktadir.

i Sekil 3
Yontemlere Gore Makale Sayisi

Bibliyometrik
Karma Yontem
Nicel Yontem

Nitel Yontem

0 2 4 6 8 10

Wi Tablo 3
Icerik Analizi Sonucu Ortaya Cikan Temalar

Calismalarm katilimer sayisina gore dagilim
Caligmalarin 6rneklem buyuklikleri 6 ile 5506 arasinda
degismektedir. Nitel caligmalarda goriigme sayilari 6-45
arasinda, nicel ¢aligmalarda ise katilimer sayilart 162-5506
arasindadir. Bibliyometrik analizde 25.000’den fazla kayit
incelenmistir.

Calisma sonuglari

Caligma sonuglari tizerinde yapilan icerik analizi sonucu beg
tema belirlenmistir. Bu temalar; bursla ilgili egilimler, bursla
ilgili politikalar, istthdam / iggiicii piyasasina etkileri, bursi-
yerlerin deneyimi, kurum ve kuruluglara katkidir. Bu tema-
larin ve ilgili makaleler agagida B Tablo 3’ de verilmistir.

Bursla ilgili Egilimler

Yurt diginda lisansiistii egitim icin verilen burslarla ilgili
egilimleri inceleyen bir ¢alismaya rastlanmistir. Haghdoost
ve ark. (2013) tarafindan yapilan ¢alismada, 1992 - 2009 yil-
lar1 arasinda fran hiikiimetinden saglik alaninda burs alarak
lisansiistii egitimlerini tamamlayan 6grencilerin yillar igin-
deki egilimleri aragtirilmigtir. 1983-2009 yillar1 arasinda
MOHME’den (fran Saglik ve Tip Egitimi bakanligr) top-
lam 2530 6grenci burs alarak yurt disindaki tiniversitelerde
120 farkli alanda egitimlerine devam etmigtir. Burs alan
ogrenci sayist 1992’de 263 iken 2009’da 46’ya diigmiistiir.
Yurtdist burslarinda %80 oraninda bir diigiis gerceklesmis-
tir. Bu burslar klinik alanlarda tam lisansiistii burs, klinik
alanlarda kisa siireli burslar, tam doktora bursu ve yerli
universitelerde kisa siireli doktora tamamlama burslari gek-
lindedir. Kisa siireli burslar ve doktora tamamlama burslar1
daha fazla verilmektedir. Klinik alanlar digindaki alanlarda
da daha fazla burs olanag: vardir. Ek olarak, Iran iiniversi-
telerinin ve kolejlerinin kapasiteleri son yillarda hem klinik
hem de klinik olmayan alanlarda 6nemli 6l¢iide genigletil-
migtir. Ayrica, cogu tilkede klinik alanlarda kabul almak i¢in
daha fazla sinirlamalar getirilmis ve bu alanlarda ¢aligmak
icin bir¢cok agamadan ge¢cmek gerekmektedir. Ayrica klinik
alaninda hastalarla iletisimin 6neminden dolay: dil beceri-
leri daha bir 6nem kazanmaktadir. Tiim bu unsurlarda bu
alanda burs sayilarini digirmektedir. Klinik alaninda burs
alan ogrencilerin yurda geri dénme oranlariin da diisiik

Arastirma Temalar Sayi (n) Kodu

1. Bursla ilgili egilimler 1 (Haghdoost ve ark., 2013)
2. Bursla ilgili politikalar 1 (EI Masri, 2020)
3. Istihdam/isgiicli piyasasina etkileri 3 (Koda & Yuki, 2013), (Jiang ve ark., 2020), (Jonbekova ve ark., 2021).
4. Bursiyerlerin deneyimi

1. Burs suresince deneyimler 2 Sandekian ve ark., 2015), (Shen ve ark., 2017)

2. Burs tamamlandiktan sonra deneyimler 2 (Franken ve ark., 2016), (Alkubaidi & Alzhrani, 2020)
. Kurum v kurlustara ot e e e
Toplam 15
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olmasi bu alanda verilen burs oranlarinin diigmesine sebep
olmus olabilir. Ogrencilerin ¢ogu ABD, Birlesik krallik,
Kanada ve Avustralya gibi ana dili Ingilizce olan iilkeler
olmugstur. Kuzey Amerika’da 6grenim goren 6grencilerin
geri donme orani diger yerlere gore daha diisiiktiir. Sonug
olarak Iran’daki yiiksekogretim sisteminin kural ve diizen-
lemelerinin gozden gegirilmesi, farkli egitim programlari
olusturmak, yerel kapasitenin arttrilarak diger iilkelere
bagimlilig1 azaltmak gibi konularda diizenlemeler yapilarak
tilkenin kaynaklarinin boga harcanmasinin 6niine gegilmesi
gerektigi ifade edilmistir.

Bursla ilgili Politikalar

El Masri (2020), Trillium Bursu bagta olmak tizere ulus-
lararas: doktora 6grencilerine yonelik finansman politikala-
rint ve Ontario’nun uluslararas egitim politikast ortamini
incelemigtir. Aragtirmaci {i¢ aragtirma sorusuyla ilgilenmig-
tir: “Bu finansman politikasinin yolunu ne a¢ti? Bu politika
ortamuna dahil olan aktorler kimlerdi? Ve bu politika tizerin-
deki tartigmalar Ontario’daki uluslararast egitim politikast
baglamini nasil etkiledi?”. Bireysel aktérlerden uzaklaga-
rak olay orgiilerine odaklanan bu aragtirma, Ontario’daki
uluslararas: egitim politikalarinin egitim digt bir¢cok soruna
¢oziim olarak inga edildigini ortaya koymaktadir. Ayrica
bu politika ortamindaki aktérlerin ¢oklugunu vurgularken,
uluslararasi egitim aragtirmacilarinin bu politikalara katki-
sinin en az oldugunu bu nedenle Ontario’daki uluslararast
egitimle ilgili tartigmalara daha akdf bir sekilde katkida
bulunmalar: gerektigi ihtiyacina dikkat cekmektedir. Ayrica
calisma, uluslararasilagmanin temel degerlerini baltalayan
ulusalc1 séylemlerdeki artiga kars: uyarida bulunmaktadir.

Istihdam / isgiicii piyasasina etkileri

Bu temada incelenen 3 c¢aligmada burs programlarinin
istihdama yonelik etkileri ele alinmisur. Koda ve Yuki
(2013), Malezya ve Japonya arasindaki iki farkli sinir 6tesi
yiksekogretim derece programi (LEPP- geleneksel yurt
diginda egitim ve HELP2-eglestirme diizenlemeleri) ara-
sindaki farkliliklari, iggiicii piyasast sonuglarinin {i¢ boyutu
(erken istihdam, mevcut pozisyonlar ve mevcut kazang-
lar) acisindan incelenmistir. Bu iki program mezunlarin-
dan anket yoluyla veriler toplanarak analiz edilmigtir. Bu
verilere gore iki program arasinda iggiicli piyasast sonug-
larinda 6nemli bir farklilik yoktur. Bunun yerine, ilk ise
alimlarda istihdam i¢in ilk olarak hangi alandan derece
aldiklari, staj ve mezun olduklari tiniversite siralamalarinin
onemli oldugu ifade edilmistir. Ayrica Ingilizce yeterliligi
ile birlikte Japonca yeterliligine sahip calisanlara olan tale-
bin yiiksek oldugunu ve igverenlerin bu becerilere sahip
mezunlar1 daha yiiksek ticret primi ile o6dillendirdigi
gorilmektedir. Mevcut ig i¢in mezuniyet sonrast nitelikler
ve Ingilizce gibi beceriler 6nem kazanmaktadir.

Ikinci ¢alisma Jiang ve ark. (2020) tarafindan yapilmus olup,
yurtdigt doktora caligmasinin doktora mezunlarinin aka-
demideki istthdamini nasil etkileyecegini elestirel olarak
incelenmistir. Cin hiikiimeti insan sermayesine yatirim
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yapmak icin ulusal burs programi ile yurtdigma 6grenci
gondermektedir. Dénen bursiyerlerin hangi tilkede egitim
aldig1 dondiikten sonraki akademik istihdamlarinda bir fark
yaratmaktadir. Calismada Cin’ de devlet tarafindan finanse
edilen bir doktora programindan geri donenler ile ilgili
yapilmis ulusal bir ankete gore geri dénenlerin tiniversite-
sinden bagimsiz bir bireysel bagarinin bulunmadig: belirtil-
migtir. Bunun yerine istihdam 6ncesi akademik iretkenlik
doktoradan geri donenlerin Cin’deki iyi tiniversitelerden
birinde ise yerlesmesini belirlemek icin rol oynadig: belir-
tilmigtir (Jiang ve ark., 2020).

Uciincii calisma Kazakistan devlet bursu mezunlarmin bilim,
teknoloji, mithendislik ve matematik alanlarindaki istthdam
deneyimlerini incelemekte ve is deneyimlerinde kargilagtiklar
zorluklar: belirlemektedir. 45 katllimeryla yapilan gériisme-
lere iligkin analiz sonuglarina gére, mezunlarin is piyasasinda
konumsal bir avantaja sahip olmalarina ve birgogunun bagarili
olmasima ragmen, mezunlarin istthdam edilebilirligi ve kari-
yer bagarisinin sosyoekonomik ve kiiltiirel faktorlerin kesi-
simi, nesiller arasi catgmalar ve burs programi diizenlemeleri
tarafindan engellendigini gostermektedir. Sonuglar, yurtdi-
sinda okuyan mezunlarin, yeni kurulan uluslararas: tiniver-
sitede okuyanlara gére bir itibar avantajina sahip oldugunu
gostermistir (Jonbekova ve ark., 2021).

Burs siiresince deneyimler

Bursiyerlerin burs alma sirecindeki deneyimleri {tize-
rine yapilan iki ¢aligmaya rastlanmigtir. Tlki 2015 yilinda
Sandekian ve ark. (2015) tarafindan yapilan caligmadir.
Bu ¢aligmada ABD’de King Abdullah bursuyla ABD’nin
bausindaki Comprehensive Doctoral University deki
Suudi kadin yiiksek lisans 6grencilerinin bazi akademik
deneyimleri incelenmistir. Ogrencilerin yetersiz Ingilizce
dil becerileri, Amerikali ve Suudi erkeklerle etkilesim-
deki rahatlik dizeylerindeki farkliliklar hem erkek hem
de kadin 6gretim tiyeleriyle olumlu iligkiler ve sectikleri
tiniversitedeki deneyimleriyle ilgili genel olarak olumlu
duygular ile ilgili zorluklar verilerde temalar olarak ortaya
cikmigtir. Calismada su 6neriler verilmigtir: Saudi erkek
ve kadmn 6grencilerin ayr1 siniflarda egitim almasi. Daha
az kisiyle grup caligmalari yapmalar1. Degerlendirmelerde
yabanci 6grencilerin dille ilgili sikintlarini goéz oniinde
bulundurmalari, Okula yeni gelen uluslararas: 6grenciler
icin ihtiyaglarini belirlemek, oryantasyon ve benzeri bircok
kaynaklarin farkli dillerde sunulmast.

Diger calisma da CSC (Cin Burs Konseyi) sponsorlugunda
yedi Avrupa Birligi (AB) tilkesinde Cinli doktora degisim
6grencilerinin deneyimlerini ve kazanimlarini analiz etmek-
tedir. Calisma bulgularina gore Avrupali danigmanlar yerel
damigmanlara gore daha iyi aragtirma kapasitesine sahip
aragtirma yontemleri ve bakis agilarinin yani sira akademik
cevre olusturulmasinda ve akademik standartlar konusunda
da 6nemli rol oynarlar. Yurtdist deneyimi 6grencilerin
aragtirma cikularma, ¢alisma yontemleri ve davraniglarina
pozitif etki etmektedir. Ayrica, danigmanin geng¢ olmasi,
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bursiyerin yaym sayisim arturdign gorilmiistir (Shen ve
ark., 2017). Bu nedenle, doktora degisim 6grencileri daha
fazla uluslararasi yayina sahip olmak istiyorsa, geng¢ 6gretim
iyesi se¢meleri daha iyi olabilir.

Burs tamamlandiktan sonra deneyimler

Bursiyerlerin burs siireci sonundaki deneyimlerini paylagan
iki caligmaya rastlanmugtir. Birincisi, Franken ve ark., (2016),
yurtdiginda lisansiistii ¢aligmalarint bagariyla tamamlamig
15 Tongal: lisansiistii aragtirmacinin deneyimlerini incele-
migtir. Bu ¢aligma, akademisyenlerin iilkelerine dondiikle-
rinde bozulan iliskilerinin bozuldugunu ayrica kuruluglar
ve topluluklarin beklenen sonuglar1 neredeyse kasitli olarak
kisitliyor gibi goriinen sistemik ve kiiltiirel uygulamalarin
bulundugunu gostermistir. Isyerindeki hiyerarsik yapi ve
organizasyon, kidem dereceleri ve deneyimle iligkili giic,
yaglilara sayg1 ve kamusal baglamlarda digerlerine (6zellikle
yaglilara) meydan okuma konusundaki kisitlamalar gibi kiil-
tiirel faktorler akademisyenlerin yeni bilgilerini paylagma
becerilerini etkilemektedir. Isyerindeki hiyerarsik yap1 bur-
siyerler bilgilerini paylagmak istediginde catigmaya sebep
olabiliyor. Bilginin yeniden konumlandirilmasi hususunda
ise akademisyenler, yine 6zellikle isyerlerinde hangi bilgi
ve becerilerin kullanilabilecegi, yeni durumu nasil anladik-
lar;; o durumda hangi bilgi ve becerilerin gerekli oldugu;
onceki 6grenme baglamindan/baglamlarindan yeni duruma
uyacak sekilde doniistiirmesi ve diger bilgilerle biitiinlegtir-
mek ve yeni durumda diisinmek/harekete gegmek/iletigim
kurmak i¢in becerileri nasil degerlendirdikleri incelenmig-
tir. Bu adimlari bilgileri yeniden konumlandirma siirecinde
bagimsiz olarak yapmaktadirlar. Ancak, ortak bir yaklagimin
yeniden konumlandirmayi ve kullanimi artiracag: da 6ngé-
rilmiigtiir. Ayrica bursiyerlerin bilgilerinin verimli kullani-
labilmesi i¢in tutum degisikligine ihtiyacin 6nemine dikkat
cekilmektedir. Ciinkii igyerindeki kapali ve igine kapanik
tutumun bursiyerlerin bilgilerini transfer etmesine engel
olmakta ve onlarmn igyerine uyumunu da olumsuz etkile-
mektedir. Tutum degisikligi 6zellikle bursiyerlerin bilgi ve
becerilerini tehdit olarak degil kuruma veya organizasyona
katki olarak gormek gerektigi vurgulanmistir. Burs veren
kurumlarmn ve yiiksek 6gretim kurumlarmm, yurtdiginda
egitim deneyiminin bir sonucu olan déniisiimii ve dengesiz-
ligi hesaba katma gorevi oldugu tartigilabilir. Tonga hiikii-
meti ve diger kuruluglar, insan sermayesini ve siirekli artan
yetkilendirmeyi tanimadaki bagarisizligin potansiyel ve
devam eden etkilerini anlamalidir. Akademisyenlerin karsi-
lagtig1 zorluklar g6z 6niine alindiginda, geri dénen bursi-
yerlerin iilkelerine geri getirdikleri bilgi ve becerilerin daha
acik bir sekilde taninmasini ve bunlarin 6zellikle igyerleri
tarafindan daha proaktif ve stratejik bir sekilde kullanilma-
sin1 gerektirmektedir.

Diger bir ¢aligma Alkubaidi ve Alzhrani (2020) tarafindan,
Suudi akademisyenlerinin yurtdigindaki egitimlerini bitir-
dikten sonra calistiklar: igyerlerinde nasil bir kiiltiir soku
yagadiklarini aragtirma amaciyla yapilmigur. Veri analizi
sonucunda dort ana tema ortaya ¢ikmugtir: kendi kiiltiirlerine

duygusal uyum: “Aruk daha az heyecanl hissediyorum”;
kendi kiltirlerinde islerine adaptasyon: “Kaybediyoruz”;
ailelerin kendi kiiltiirlerine adaptasyonu: “Aci ¢ekmeye bagla-
dim”; ve yeniden girisle basa ¢ikma mekanizmalari: «Seyahat
ettigimde Suudi diigince yapisii kaldirip yerine Amerikan
diigiince yapismi koydugum bir sistemim var.» Bulgular,
katthmeilarin tlkelerine déndiikten sonra duygusal uyum, is
ortamina yeniden uyum, ailelerinin yeniden uyumu ve ters
kiiltiir sokuyla baga ¢ikma olmak tizere dort temel alanda
deneyim yasadiklarim gostermektedir. Ozellikle kurumsal
uyum stirecinde kargilagilan biirokratik engeller, yetersiz
oryantasyon ve destek eksikligi, yeniden uyum siirecini zor-
lagtiran baglica faktorler olarak belirlenmigtir. Ayrica ¢aligma
Suudi kurumlarinin, geri dénenlerin enstitiide izlenen uygu-
lama ve prosediirlere iliskin temel anlayiglarini gelistirmeleri
icin oryantasyonlar yiiriitmeleri, geri donenlere hem maddi
hem de manevi olarak yeniden yerlesmeleri icin hem kendile-
rinin hem de ailelerinin iyiligi i¢in zaman ayrilmas: gerektigi
konusunda 6neriler getirmiglerdir.

Ulusal, Toplumsal ve Kamusal Fayda

Yapilan tematik incelemede 6 caligmanin kurum ve kuru-
luglara katk ile ilgili oldugu ortaya ¢ikmustir. Tlk galigma
Aktekin ve Tekben (2019) tarafindan gerceklestirilmis
olup 1416 sayih Kanun kapsaminda yurt diginda lisansiistii
ogrenim goren bursiyerlerin ¢alisuklart kamu kurum ve
kuruluglarina katkilarina iligkin goriiglerini analiz etmekte-
dir. Elde edilen bulgulara gore, bursiyerlerin tamami yurt
diginda lisansiistii egitim gormenin kisisel, mesleki ve aka-
demik gelisimlerine 6nemli katkilar1 oldugunu belirtmistir.
Bursiyerlerin ¢ogu yurt dis1 egitimlerinden edindikleri kaza-
mimlar1 gorev yaptiklari kuruma tamamen yansitamadikla-
rint diginmekeedir.

Ikinci calismada Haupt ve ark. (2021) tarafindan gercekles-
tirilmis olup, Endonezya, Avustralya veya Japonya hiiki-
metlerinden burs alarak Endonezya’ da veya Avustralya
ile Japonya’ da cift diploma egitimi goéren Endonezyali
memurlarin ve memur olacaklarin motivasyonlarini ve elde
ettikleri sonuglari aragtirmigtir. Anket ve goriigme verile-
rinin analizinden ¢tkan sonuglara gore, katilimeilarin kari-
yer avantajlarindan ¢ok yurtdiginda egitim alma ve kisisel
gelisimi deneyimleme firsatiyla olduk¢a motive olduklars;
bazi kaulimeilarin denizagirt bir egitimin prestiji ve kisinin
sosyal statlistinii gelistirme firsati oldugundan dolay1 motive
oldugunu ortaya c¢ikarmustir. Ayrica kaulimeilarin ¢ift dip-
loma programlari araciligiyla mesleki bilgilerinde ve sosyal
becerilerinde gelisme algiladiklart bulunmustur. Bununla
birlikte ag olugturma ve bilgi paylagimi yoluyla potansiyel
kurumsal faydalarin yani sira kurumsal baglamin ve kariyer
alaninin katlimeilarin kariyer ilerleme firsatlar: tizerindeki
etkisini vurgulamigtir. Son olarak, cok degiskenli bir var-
yans analizi kullanan anket bulgulari, yurtdiginda egitim
yeri ile 6grenci motivasyonlari ve sonuglar1 arasinda bir
iligki oldugunu gostermistir. Endonezya’nin sosyal, politik
ve ekonomik baglamina dayali olarak, uluslararasi bir egiti-
min, sembolik sermayeye doniistiiriilme ve toplumdaki bir
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kisinin statiistinii gelistirme potansiyeline sahip kiiltiirel ser-
maye birikimini nasil sagladigimna dair kanitlar bulunmustur.
Ayrica, bir Asya iilkesinin aksine bir bau iilkesinde egitim
alanlarin verileri kargilagtirildiginda, batt tlkelerinin tercih
edildigini gosteren motivasyona rastlandu.

Ucgiincii calisma Campbell ve Lavallee (2020) tarafindan
yuritilmigtir. Bu ¢aligma da Ford Vakfi'nin Gana’daki
Uluslararast Burs Programi Mezunlar Dernegi 6rnegini
ve degisimi etkilemek icin nasil organize oldugunu aragtir-
mustir. Gana’daki bir grup yiiksekogretim burs programi
mezununun, bir uygulama toplulugu olarak sosyal adalet
konularini ele almak i¢in bir mezunlar dernegi olarak nasil
birlikte ¢aligtiklarini incelemektedir. Bulgular, bu iligkilen-
dirmenin Wenger’in uygulama toplulugu (CoP) modelinin
bir¢ok 6zelligini 6ziimsedigini gostermektedir. Bu 6zellik-
ler, giigli iletisim sistemleri kurmayi, atolyelerde birlikte
6grenmeyi ve diizenli iletisim yoluyla sorunlart ¢6zmeyi
icerir. Bu makale, toplumsal degisime yapilan katkilarin
bireysel mezunlarin eylemlerinin toplamimdan daha biiyiik
olabilecegine dair kanitlar sunmaktadir. Mezunlar, bir CoP
araciligiyla, genisletilmis program sonuglar1 6nererek ¢aba-
lar1 desteklemek i¢in birbirlerinden bir seyler 6grenebilir ve
birbirlerini destekleyebilirler.

Doérdiincii ¢alisma Campbell (2020) tarafindan yapilan nitel
calismadir. Bu ¢alisma, Moldova’da yagamak i¢in geri dénen
uluslararas: burslu mezunlar ile gurbetgi mezunlar arasmn-
daki gruplar1 kargilagtirarak, Batuli yiiksekogretim mezun-
larinin kendi ilkelerinin sosyal ve ekonomik kalkinmasina
katkilarini nasil gordiiklerini aragurmigtir. Veriler goriigme
sirasinda, 20 Moldovali mezundan 11’i Moldova’da ve
dokuzu yurtdiginda yagiyordu. Ulkede yasayanlarin hepsi
ilkenin bagkenti ve en biiyiik sehri olan Kisinev’de yagi-
yordu. Ulkedeki 11 mezundan dérdii devlette (iigii bursu-
nun bir geregini yerine getirmekle birlikte), ii¢ii cok uluslu
isletmelerde, iicti uluslararasi sivil toplum kuruluglarinda
(STK), biri ulusal bir STK’da ve biri tiniversitede calig-
maktadir. Yurtdisinda yasayan mezunlarin dérdic ABD’de,
biri Kanada’da, i¢li Avrupa’da ve biri Orta Asya’dadir.
Yurtdiginda yasayanlar, kabul ettikleri iilkelerde uluslararas:
kuruluglar, uluslararas: sirketler veya ulusal STK’lar i¢in
calismaktadirlar. Biri su anda ABD’de bir doktora prog-
ramina kayith ve biri bagka bir ilkede vatandaglhigi olan
esiyle birlikte yasamak icin bir yillik izinde. Bu érneklem
arasinda, gog ettikten sonraki deneyimleri ile Moldova’ya
olan ilgilerinin ve baglantilarinin diizeyi arasinda biiyiik bir
farklilik var gibi goriiniiyor. Bir belirteg olarak, yurtdiginda
yaganan yil sayist bu grup arasinda énemli olciide farklilik
gostermekte ve 15 yildan birkag aya kadar degismektedir.
Bu gruptaki ti¢ kisi, burslarinin ardindan mesleki veya egi-
timsel firsatlarin pegine diismiis ve uzun siire eve dénme-
migtir. Bu ¢aligma, program mezunlar: arasindaki iligkiyi ve
kendi tilkelerindeki sosyal ve ekonomik degisime katlim
algilarini inceleyerek uluslararasi 6grenci hareketliligi prog-
ramlart ve burs programlar: tizerine aragtirmalara katkida
bulunmaktadir. Spesifik olarak, kiginin ikametgahinin ulus-
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lararasi burslu mezunlarin bir¢cok programin misyonunu
yerine getirmeyi amagladig1 yollar1 etkileyip etkilemedigini
ve bursiyerlerin becerilerini ve bilgilerini kendi tilkelerinin
gelisimine katkida kullanip kullanmadigini aragtirmakeadr.
Bu bulgular, burs programlarinin yalnizca mezunlar tilkeye
dondiklerinde “etkili” oldugu varsayimina karst bir tez sun-
maktadir. Bir yandan, yurtdigindaki mezunlar, ¢caligmalarini
kendi iilkelerinin gelisimine katkida bulunmak olarak gorii-
yorlar; diger yandan mezunlar, dogrulanabilir herhangi bir
sosyal veya ekonomik katkiya bakilmaksizin basitge tilkeye
dénmenin “geri vermek” oldugunu algiliyor. Bununla bir-
likte, ¢alisma ayni zamanda burslu mezunlar arasinda, kendi
iilkesinde olmanmn degisim yaratmak i¢in daha etkili oldu-
guna dair baskin bir algiy1 da ortaya koyuyor - ve bu algi-
nin Moldovalilara 6zgii olmasi pek olast degil. Bu bulgular,
insan sermayesi teorisinin, bireyin egitimine yapilan yatiri-
mun, kiginin yakin topluluguna katkida bulundugu yoniin-
deki Onermesini gii¢lendirmektedir (McMahon, 2000,
2009). Mezunlar yurt digindan katkida bulunurken, tilkede
yasayarak, politikay1 etkilemede, karar vermede, girisimler
tasarlamada ve 6nciiliik etmede ve 6rnek olma da 6n saflarda
yer alarak daha fazlasini yapabileceklerini disiiniyorlar.
Ancak, bu bulgular bagkalar1 (6rnegin isverenler ve topluluk
tyeleri) tarafindan desteklenmemistir, dolayisiyla bu izle-
nimler Moldova’daki sosyal degisim veya ekonomik biiytime
tizerindeki ampirik etki agisindan dogrulanmamugtir. Son
olarak, bu aragtirma, ozellikle diisiik gelirli tilkelerden gelen
ogrenciler igin, yabanci egitimden sonra «geri doniig» ve
«geri verme» nin karmagiklif1 etrafinda biiyiiyen literatiire
katkida bulunmaktadir. Spesifik olarak, bu c¢aligma burslu
mezunlarin [déngiisel hareketlilik’ i¢in firsatlar arama arzu-
sunu gostermektedir. IDongiisel hareketlilik’, Tsosyal veya
ekonomik degisime ulagmak icin geri verme’ niyetiyle kisa
vadeli bir eylem olarak tanimlanir. Daha fazla 6grenci yiik-
sekogrenim igin ilkelerinin digina ¢iktikca ve mezuniyet
sonrast adimlarini digiindiikge, bu bulgular hem bursiyer-
leri hem de sponsorlar1 «geri donme» ve «geri verme» nin
karmasgik ve belki de giderek daha dinamik hale gelen dogasi
hakkinda bilgilendirmektedir.

Besinci ¢aligma Campbell (2019) tarafindan Giircistan ve
Moldova’yr karsilagurip, yerel hiikiimetin reformlarinin
ABD vyiiksekogretim mezunlarini nasil etkiledigini incele-
mektedir. Ozellikle, her iilkedeki on yillik, demokrasi yan-
Iist devrimler, uluslararasi burslu mezunlarin iilkelerinin
ilerlemesindeki rollerini ve sorumluluklarini nasil tahmin
ettiklerini sekillendiren “kritik anlar” olarak tanimlanmig-
ur. Bulgular, 6grenci hareketlilifinin gelismis uluslararas
egitim programlarina yol agan Sovyet sonras: tlkelerdeki
degisimi nasil etkiledigine dair incelikli bir anlayisa katkida
bulunmugtur. Bu ¢aligma, ulusal reformlarin - 6zellikle de
gortgiilen kisilerde biiyiik yanki uyandiran bir reform 6rnegi
olan gercek veya tesebbiis edilen «devrim» eyleminin burslu
mezunlarin ilkeye donme ve «geri verme» konusundaki
tercihlerini nasil etkiledigini aragurmigur. Sonuclara gore
yapilan reformlar bursiyerlerin mezuniyet sonrast ne yapa-
caklarini tekrar digiinmelerine neden olmustur. Aslinda
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kendi tilkelerine firsatlar ve destek olursa yardim etmek iste-
dikleri ortaya ¢ikmigtir. Ancak bu konuda burs saglayicilar
hizli aksiyon almadiklari i¢in sorunlar gozlemlenmistir.

Aragturmadaki son ¢alisma Chavez ve Gaybor (2021) tara-
findan gerceklestirilmis olup, simdiye kadar yeterince arasti-
rilmamig olan Ekvador tekno-bilimsel sistemine 11k tutmay1
amacglamaktadir. Bunun i¢in, 1920 ve 2019 yillar1 arasinda
yaymlanan SCOPUS veri tabanindan Ekvador baglanuli
25.000’den fazla kaydin bibliyometrik analizi yapilmistir. Bu
analiz, son on yilda yerel bilimsel tiretimin gii¢lii bir ulusla-
rarasilagmas siirecinin yani sira, aragtirma konularinin esas
olarak saglik ve ¢evre konularina odaklanan yayinlardan veri
ve sistem analizi tizerine giiclii bir bilesen iceren aragtirma-
lara dogru bir kayma oldugunu gostermektedir. Caligma
ikinci bir analiz diizeyinde, tekno-bilimsel iretimdeki bu
doéntisiimler ile Ekvadorlularin son yirmi yilda yurtdiginda
egitim almalarma sponsor olan bir lisansiistii kamu burs
politikast programu arasindaki iligkiyi de aragtirmaktadir.
Bu bilimsel tiretim ve is birligi patlamasi ile son yirmi yilda
hiikiimet tarafindan desteklenen lisansiistii burs programi
arasindaki iligkinin analizi, belirli bir yilda verilen ulusla-
rarast burslarin sayisi ile dort yilda indekslenen yayinlarin
sayisi arasinda istatistiksel bir korelasyon oldugunu goster-
mektedir. 2019 itibariyle, bir kamu bursundan yararlanan
Ekvador baglantili bilim insanlari, SCOPUS veri tabanina
kayith dergilerde yayin yapan tiim bilimsel toplulugun
% 13’linii temsil etmekte ve meslektaglarindan 3,2 daha fazla
tiretmektedirler. Makale, tekno-bilimsel aglardaki yerel
doniisiimlerin, bu lisansiistii burs programi ve genel ola-
rak uluslararasi bilimsel aragtirma egitimi tarafindan yon-
lendirilen uluslararasilagma siireci ile yiiksek oranda iligkili
oldugu sonucuna varmaktadir.

Calismanin Sinirhligi

Calisma sadece belirlenen iki dizinde taranarak gercekles-
tirilmigtir ve 2013-2022 yillar1 digindaki ¢aligmalar kap-
sam diginda birakilmistir. Incelenen makaleler konu alani
uygunluguna goére belirlenmistir. Ayrica sadece Ingilizce
ve Tirkce yaymlar ele alinmigtir. Sonug olarak ¢alismanin
bulgular: diglama 6lgiitleri kapsamina gore incelenmesi igin
uygun olarak belirlenen makaleler ile sinirh olacakur.

Tartisma Sonuc ve Oneriler

Bu aragurmada Diinya’da devlet destekli burslarla ilgili
yapilmig olan 2013-2022 yillar1 arasindaki WOS ve
SCOPUS veri tabanindaki akademik makaleler incelenmis
ve YLSY burs progranu ile kargilastirmasi yapilmigur. Bu
amag kapsaminda 15 makale tematik olarak incelenmistir.
Amaca uygun yapilan makale sayisi sinirh sayida kalmustir.
Bu durum yurtdis: lisansiistii burs programi yiiksek6gretim
alaninin disiplinler arasi ¢aligma baglamina girmesi nedeni
ile disiplinler arasi ¢aligmay1 gerektirdiginden sinirli sayida
calisma yapilmus olabilir. Makale sayisinin sinirh kalmasimin
bir diger nedeni ise makalelerin incelendigi veri tabanla-
rindan ya da dil sinirlamasindan kaynaklanmug olabilir. Bu
yoniiyle bundan sonraki ¢aligmalar diger veri tabanlarini ve

dilleri de kapsayacak sekilde gerceklestirilebilir. Makalelerin
yillara gore dagilimina bakildiginda diizenli bir artig ya da
azalig olmadig1 gorilmisgtiir. Diizenli bir artis ya da azaligin
olmamasinin nedeni, 1416 YLSY ve benzeri yurt dist lisan-
stistii devlet burslari ile ilgili dogrudan ele alan bir bolim,
program ve caligma alani olmamasi ve aragtirmacilarin bu
konuda farkindaliginin diigiik olmas: seklinde ifade edilebi-
lir. Ayrica dogrudan yiiksekogretimin bir alanini etkileyen
bir durum olarak gérilmediginden bu konuya ilgi az olabi-
lir. Bu kapsamda 6zellikle sadece bursiyer olup sikinti yaga-
yan ya da durumu merak eden akademisyenlerin konuyu ele
almasi nedeniyle diizenli bir akademik ¢aligma trendi yaka-
lanamamus olabilir. Dolaysiyla c¢aligmalar agirhikli olarak
bursu veren birimler tarafindan yapilmug ya da yapurilnug-
tir. Bundan sonraki ¢aligmalarda bursiyerlerin bir kismi bu
burslar1 incelemek tizere yonlendirilebilir.

Genel olarak incelenen dokiimanlardan elde edilen sonug-
lar 1g1¢inda 1416 burs programina bakugimizda progra-
mun misyonu dahilinde beklenen ¢iktilarin alt boyutlariyla
birlikte spesifik olarak belirlenmesi ve bu ¢ikularin ne
kadar kargilandigz ile ilgili ¢alismalar yaparak biyiik resmi
gormek misyonu gerceklestirebilmek icin gerekli adim-
lar1 atmay1 kolaylasurabilir. Ayrica programin biitiinlesik
olarak degerlendirilmesi anlaminda daha detayli akademik
caligmalar yapilmasi gerekliligi ortaya ¢ikmugtir. Tim bun-
larin yaninda farkl iilkelerdeki burs programindaki durum-
lardan yola ¢ikilarak iilkemizdeki program igin sistemli bir
politika belgesi ve uygulama esaslar1 olusturulmas: gerek-
liligi s6z konusudur. Ayrica bu belge ve esaslarin etkili
bi¢imde uygulanmasi i¢in hem burs programini yiiriiten
bakanlikta hem de burs programinin bursiyerlerinin gorev
aldigr kurum ve kuruluglarda 1416 YLSY koordinasyon
ve uygulama birimlerinin olugturulmasi 6nerilebilir. Ttim
bunlarin yaninda bursiyerler i¢in burs 6ncesi, sirasi ve son-
rast hem tilkemizde hem de gorevlendirme yapilacak olan
iilke i¢in oryantasyon programlari olugturularak uyum igin
stire¢ olusturulmasi 6nerilebilir. Bununla birlikte bursiyer-
ler i¢in gorevlendirilecek her iki danigman agisindan segim
kriterleri, gorevler ve sorumluluklar netlegtirilerek eggii-
diim igerisinde ¢aligma olanaklar: olusturulmalidir. Ayrica
olugturulacak kurallar icerisinde bursiyerlerden beklenen
geligim cercevesinde akademik ve toplumsal katki bagla-
minda tiriinlerin kogullar: ve sartlari netlestirilmelidir. Son
olarak tiim bu siireglerin etkin ve islevsel sekilde izlenebil-
mesi icin MEB biinyesinde 1416 YLSY burs programi i¢in
kullanilan sistemin karar destek, yapay zeki ve veri maden-
ciligi tekniklerini icerecek bigimde giincelleme yapilmasi
onerilebilir. Ayrica ¢aligma 2013-2022 yillar1 arasindaki
caligmalarla sinirlt kaldigindan, bundan sonra yapilacak
caligmalarda bu yillar digindaki ve ayrica farkli veri taban-
larinda da arastirmalar yapilmasi 6nerilmektedir.
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Extended Abstract

The Study of the YLSY Scholarship Program is Based on
State-Sponsored Scholarships in the World: A Document Analysis

tate-funded international scholarship programs
S are important policy tools for training quali-

fied human resources, strengthening scientific
research capacity, and supporting national development.
Developing countries, in particular, send students abroad
for postgraduate education to meet their need for spe-
cialized human resources. In Tiirkiye, the Selection and
Placement of Students to be Sent Abroad for Postgraduate
Studies (YLSY) scholarship program is implemented by
the Ministry of National Education under Law No. 1416.
However, studies comparing the YLSY program with sim-
ilar state-funded scholarship programs worldwide remain
limited. This study therefore systematically examines arti-
cles published in the Web of Science (WoS) and Scopus
databases between 2013 and 2022 and discusses their impli-
cations for the YLSY scholarship program.

Literature Review

Prominent state-funded scholarship programs include
the China Scholarship Council, Brazil’s Science with-
out Borders Program, Chile’s Becas Chile Program,
Saudi Arabia’s King Abdullah Scholarship Program, and
Kazakhstan’s Bolashak Scholarship Program. Although
these programs differ in scope, target groups, and imple-
mentation processes, they aim to contribute to national
scientific, economic, and social development through
knowledge and experience gained abroad.

Previous studies indicate that scholarship programs sup-
port not only individual academic development but also
knowledge transfer, scientific productivity, institutional
capacity, and international collaboration (Campbell, 2020;
Chavez & Gaybor, 2021). However, scholarship recipients
may encounter difficulties related to language proficiency,
cultural adjustment, and academic life during their educa-
tion abroad (Sandekian et al., 2015). After returning home,
they may also experience challenges involving institu-
tional adaptation, the use of acquired knowledge and skills,
career development, and reverse culture shock (Alkubaidi
& Alzhrani, 2020; Franken et al., 2016).

Method

This study was conducted as a systematic literature
review within the scope of document analysis, following
the PRISMA principles in the article selection process.
Academic articles on state-funded international scholar-
ship programs published in WoS and Scopus between 2013

and 2022 were examined.

Cilt/

The initial search yielded 316 publications. After dupli-
cate records and publications in press were excluded, 102
articles remained. Following an assessment of relevance to
the research topic, 15 articles meeting the inclusion crite-
ria were included in the final analysis. The data were ana-
lyzed using Braun and Clarke’s (2006) thematic analysis
approach. Three researchers independently conducted the
coding, and inter-coder reliability was calculated as 85.71%
using Miles and Huberman’s (1994) consensus formula.

Findings

Most of the reviewed studies used qualitative research
methods. The studies covered 13 countries, and the num-
ber of publications showed an irregular distribution across
the years. Five main themes were identified: trends in
scholarships, scholarship policies, effects on employment
and the labor market, scholarship recipients’ experiences,
and contributions to institutions and organizations.

The findings show that scholarship programs contrib-
ute to research capacity, employment, institutional
development, and society beyond academic educa-
tion. International education was found to strengthen
research skills, broaden academic perspectives, sup-
port the development of international academic net-
works, and increase scientific productivity (Shen et al.,
2017). Scholarship programs also influenced graduates’
employability, while foreign language proficiency, aca-
demic productivity, and the quality of the institution
from which they graduated shaped labor market oppor-
tunities (Jiang et al., 2020; Jonbekova et al., 2021; Koda
& Yuki, 2013).

Scholarship recipients also faced difficulties related to
language proficiency, cultural adaptation, and adjust-
ment to academic life during their education abroad
(Sandekian et al., 2015). After returning home, they
experienced problems involving readjustment, institu-
tional structures, effective use of their knowledge and
skills, and reverse culture shock (Alkubaidi & Alzhrani,
2020; Franken et al., 2016). Although the knowledge and
experience gained abroad contributed to institutions,
scientific productivity, and social development, appro-
priate institutional structures and support mechanisms
were necessary to use this potential effectively (Aktekin
& Tekben, 2019; Campbell & Lavallee, 2020; Campbell,
2019, 2020; Chavez & Gaybor, 2021; Haupt et al., 2021).
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Discussion

The findings indicate that state-funded international
scholarship programs contribute not only to the academic
and personal development of scholarship recipients but
also to institutional capacity, knowledge transfer, and
national development. However, these contributions
depend on whether the knowledge and experience gained
abroad can be effectively used after scholarship recipients
return to their home countries. Insufficient institutional
support, readjustment difficulties, and limited knowl-
edge-transfer opportunities may reduce the expected
benefits of scholarship programs.

In this respect, the effectiveness of the YLSY scholarship
program should be evaluated using indicators beyond the
number of scholarship recipients or the completion of post-
graduate education. Academic productivity, institutional
contributions, knowledge transfer, societal impact, and
post-graduation career development may provide a more
comprehensive basis for evaluating the program. In addi-
tion, monitoring and support mechanisms covering the
pre-departure, education, and return stages may contrib-
ute to the long-term effectiveness of the program.

This study is limited to articles published in Turkish
and English in the Web of Science and Scopus databases
between 2013 and 2022. Therefore, studies published in
other databases, languages, and periods were not included.

Conclusion and Recommendations

This systematic literature review reveals that state-funded
international scholarship programs serve as strategic pol-
icy tools that strengthen the scientific capacity, institu-
tional development, and human capital of countries, well
beyond their contribution to individual academic devel-
opment. International experiences show that completing
education abroad alone is not sufficient. The effectiveness
of scholarship programs also depends on how effectively
the acquired knowledge and experience are transferred to
institutions and society.

Accordingly, it is recommended that monitoring and eval-
uation mechanisms covering the entire educational process
of scholarship recipients be strengthened, systematic ori-
entation practices be developed before, during, and after
the scholarship, and institutional arrangements be made
to more effectively utilize the knowledge and experience
of scholarship recipients after their return to the country,
in order to increase the effectiveness of the YLSY schol-
arship program. Strengthening orientation and mentoring
processes and regularly monitoring scholarship recipients’
academic and institutional contributions may further sup-
port the program’s sustainability.

Future studies should incorporate different databases,
publication languages, and wider time intervals. This
will make it possible to obtain more comprehensive and
comparative findings regarding state-funded scholar-
ship programs.
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Ozet

Amag: Bu caligma, Tiirk Uluslararas: fliskiler akademisinde Anglo-
Amerikan akademik hegemonyasini yeniden ireten yerel kurumsal
mekanizmalari incelemektedir. Amag, akademik bagimlilig1 gii¢len-
diren somut degerlendirme pratiklerini goriinir kilmak ve bu siireci
USDIK kavramiyla agiklamaktir.

Yo6ntem: Aragtirma nitel dokiiman analizine dayanmaktadir. Yetmis
devlet iiniversitesinin atama-yiikseltme 6l¢iitleri, Universitelerarasi
Kurul dogentlik kriterleri, iniversite stratejik planlart ve YOK
izleme raporlari incelenmis; indeks ve yayin gostergeleri URAP
temelli gruplara gére kodlanmigtir.

Bulgular: Bulgular, SSCI, AHCI, Scopus ve Web of Science gibi
Bati merkezli indekslerin akademik liyakatin ana 6l¢iitleri héline
geldigini géstermektedir. Tiirkce ve Tiirkiye merkezli yaymlar bir-
cok degerlendirme siirecinde ikincillestirilmektedir.

Sonug ve Oneriler: Calisma, akademik bagimliligin yerel politi-
kalarla da sirdigini gostermektedir. Degerlendirmelerde indeks
statiisii yerine iceriklerin niteligi ve Tirkce bilimsel tiretim dikkate
almmalidir.

Anahtar Kelimeler: Akademik Bagimlilik, Kiiresel Ui, Tiirk Ul,
Universite Siralamalari, Dergi Indeksleme

he new international division of labour (Frobel

et al., 1980) created more complex dependencies

than the dichotomy between the periphery’s raw
material/cheap labour versus the core’s high-value pro-
cessed goods, which was conceptualized during the Cold
War years (Caporaso, 1978). It made the monopoly on
knowledge production a defining characteristic of today’s
“core”. The hegemony of Western scholarship, particu-
larly Anglo-Saxon scholars (Mearsheimer, 2016, p. 147), in
the global social scientific academic field is a manifestation
of various forms of contemporary dependencies. These

Abstract

Objective: This study examines local institutional mechanisms
that reproduce Anglo-American academic hegemony in Turkish
International Relations academia. It aims to identify concrete evalu-
ation practices that deepen academic dependency and to explain this
process through the URJIC concept.

Methods: The study uses qualitative document analysis. It examines
appointment and promotion criteria of seventy Turkish public univer-
sities, Inter-University Council criteria, university strategic plans, and
Council of Higher Education monitoring reports; index and publica-
tion indicators are coded by URAP-based university tiers.

Results: The findings show that Western-centered indexes such as SSCI,
AHCI, Scopus, and Web of Science have become central measures of
academic merit. Turkish-language and Tirkiye-based publications are
often relegated to secondary status in evaluation processes.
Conclusions and Recommendations: The article shows that aca-
demic dependency is sustained through local policy choices as well
as global structures. Assessment systems should prioritize scholarly
quality, originality, methodological rigor, local relevance, and Turkish-
language scientific production rather than index status.

Keywords: Academic Dependency, Global IR, Turkish IR, University
Ranking, Journal Indexing

asymmetrical relations between the core and periphery
in social sciences are mainly framed as “academic depen-
dency” (Alatas, 2003). Today, academic dependency
seems akin to the Gramscian concept of hegemony (Okur,
2015) that puts significant emphasis on the consent of the
dependent because of the contemporary refined forms of
exploitation of academic labour. Nevertheless, the coer-
cion inherent to the phenomenon of hegemony manifests
itself in the academic field not in the form of physical coer-
cion of hard power but in the compulsory “structure” of
intellectual institutionalization.

iletisim / Correspondence:

Prof. Dr. Mehmet Akif Okur

Yildiz Technical University, FEAS,
Department of Political Science and
International Relations,

Tstanbul / Tiirkiye

e-mail: maokur@yildiz.edu.tr

yuksekogretim.1707696

Yiiksekdgretim Dergisi / TUBA Higher Education Research/Review (TUBA-HER), 16(2), 87-101. © 2026 TUBA
Gelis tarihi / Received: Mayis / May 27, 2025; Kabul tarihi / Accepted: Kasim / November 27, 2025

Bu makalenin atif kiinyesi / How to cite this article: Okur, M. A. & Tetik, M. O. (2026). The URJIC trap:
Unveiling academic dependency in Turkish IR. Yiksekdgretim Dergisi, 16(2), 87-101. https://doi.org/10.53478/

ORCID: M. A. Okur: 0000-0001-5095-6113; M. O. Tetik: 0000-0003-2318-8504


http://www.tuba.gov.tr
http://www.yuksekogretim.org
http://orcid.org/0000-0001-5095-6113
http://orcid.org/ 0000-0003-2318-8504

v

Mehmet Akif Okur & Mustafa Onur Tetik

IR is a social science discipline in which academic depen-
dency and Western hegemony are the most conspicu-
ous, considering the sociology of the field. This Western
hegemony has mainly and traditionally been led by the
Anglo-American academic sphere. It is not coinciden-
tal but rooted in historical, linguistic, and institutional
advantages. Following World War II, the United States
emerged as the dominant global power, and its universities
became the primary sites for social science development,
attracting scholars worldwide and establishing method-
ological standards (Hoffmann, 1977). The UK’s colonial
legacy and shared language created a transatlantic aca-
demic alliance that positioned English as the lingua franca
of scholarship. This Anglo-American core subsequently
defined what constitutes “universal” knowledge, margin-
alizing non-English scholarship as “local” or “regional”
(Smith, 2000). Thus, Western hegemony in IR manifests
primarily through Anglo-American institutions, journals,
and theoretical frameworks, which set the disciplinary
standards that peripheral academies, including Turkish
IR, feel compelled to adopt.

Intellectual hierarchy, Anglo-American methodological
and theoretical domination have been the defining charac-
teristics of the discipline since its foundation. The field has
even been described as “an American social science”, which
is not the case for other social studies (Hoffmann, 1977,
Smith, 2000). Anglo-American higher education institu-
tions became more dominant in IR than in other disci-
plines due to the field’s origins in Anglo-American policy
circles and its direct connection to statecraft. Unlike disci-
plines such as sociology or anthropology, which developed
from diverse European intellectual traditions, IR emerged
primarily from English-language international law and
diplomatic history in the early 20th century (Bilgin &
Tanrisever, 2009). The discipline’s formative years coin-
cided with Anglo-American global dominance post-World
War II, when U.S. and UK universities secured primary
funding for international studies through government
and foundation support (Hoffmann, 1977). This insti-
tutional concentration was reinforced by the Cold War,
which channeled resources toward security studies and
strategic analysis in Western capitals, further entrench-
ing Anglo-American paradigms as universal frameworks

(Agathangelou & Ling, 2004).

Whereas other social sciences and humanities disciplines
have their origins and eminent scholars from continental
Europe and other regions, IR has historically and intellec-
tually been dominated by the Anglo-American educational
institutions, research venues and intellectuals constituting
an academic “establishment”. IR’s relatively recent formal-
ization and heavy reliance on transplanted Anglo-American
theoretical frameworks limit the early development of dis-
tinct research agendas in non-Western contexts. Therefore,
the recent Global IR discussions, mainly driven by Amitav
Acharya and Barry Buzan, invite the worldwide IR commu-

nity to engage in intellectual dialogue and the diversifica-
tion of disciplinary practices (Acharya & Buzan, 2019). Yet
this call for inclusive and diverse disciplines overlooks the
practical mechanisms that the Anglo-American hegemony
is predicated on, but focuses more on the content of the
discussions. A successful IR academic from the periph-
ery who seeks personal status has to be visible in Western
outlets and activities to have a worldwide impact and rep-
utation. In the “bringing the Rest in” perspective of the
Global IR, the Anglo-American IR academic institutions
are the inevitable home where the “single global conversa-
tion about the state of IRT and the discipline” (Acharya &
Buzan, 2017, p. 354) occurs.

This article unveils the practical domination mechanisms
of Anglo-American IR, which also sheds light on social
sciences in higher education because of some shared struc-
tures with the other disciplines in the case of Turkish
IR academia. It aims to bring the tangible aspect of the
widely criticized disciplinary hierarchy into the debate.
Tiirkiye is a curious case and particularly relevant in this
matter for several reasons: (1) The academic center-pe-
riphery pattern is not only structurally imposed but also
self-preferential, related to the Turkish modernization
experience. (2) Journal publishing and university culture
are historically and deeply rooted in Tirkiye. (3) Turkish
Republic and Turkish IR academics have a growing out-
ward-looking perspective with a vibrant community that
has potential alternative mechanisms to connect to global
IR. However, despite these qualities of IR academia in
Tiirkiye, Turkish academic institutions and individuals
behave highly dependent manner on Western-dominated
architecture and conform to its disciplinary expectations,
which makes scholars question the reasons and concrete
mechanisms of such a self-inflicted dependency.

Self-reflexive works in Turkish IR have increased recently.
Aydinli (2019) argues that the IR community in Tirkiye
excels at importing theories while insufficiently emphasiz-
ing methodology. Most IR dissertations import Western
theories rather than building homegrown theory (Ozkog
& Caglayan, 2023), and the homegrown IR theory poten-
tial appears unpromising (Aydinli, 2024). Despite recog-
nizing Western IR’s parochial character, non-Western
theories remain scarce in Turkish IR scholarship (Okur &
Aytekin, 2023). While noteworthy growth in outputs and
institutionalization has occurred, this development remains
constrained by Anglo-American intellectual and episte-
mological frameworks. Aydinli and Erpul (2022) situate
this within “dependent development,” pointing to Anglo-
American syllabi replication by peripheral IR programs.
While their study focuses on education, this study unveils
what practically prevents Turkish IR scholars from making
original theoretical contributions globally, keeping them
dependent on Western-centric architecture despite osten-
sible local development.
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Instead of investigating the roots of the dependent devel-
opment problem in the global academic architecture, this
article delves into the local practices that empower and
reproduce this academic inequality and hegemony. To put
the research in context, we introduce a new concept that
captures the closed-circuit operationalization of hege-
monic practices in IR academia, which is also valid for other
social sciences: The university ranking and journal indexing
complex (URJIC). This conceptualization helps to compre-
hend the structure’s impact on local agents’ preferences,
which lock the periphery in academic hegemony. We also
situate Turkish universities and IR journals within the
URJIC. To unveil the local practices in the Turkish case,
we analyze appointment/promotion criteria, associate
professorship title criteria, strategic plans of Turkish uni-
versities and the indicators in the annual monitoring and
assessment reports. The article concludes with discussions
of the outcomes of self-inflicted dependency practices and
the vicious circle of the URJIC.

To understand how this self-inflicted dependency operates
in practice, we must first examine the structural mechanisms
that enable it. The following section introduces the URJIC,
the conceptual framework central to our analysis.

University Ranking and
Journal Indexing Complex (URJIC)

States across the globe seek to enhance the quality of
their universities and higher education systems. Likewise,
universities functioning with a degree of autonomy often
embrace the principle of self-improvement. The pur-
suit and evaluation of such progress require various spe-
cific parameters. The reliance on parameters devised in
Western academic hubs constitutes the practical mecha-
nism underpinning “dependent development”. University
rankings are among the key outlets that drive the devel-
opment of universities in peripheral countries, albeit in a
manner that reinforces dependency.

The growing influence of university rankings is inex-
tricably linked to what is termed the “globalization and
internationalization” of higher education since the 1990s,
a process that in practice often means the unidirectional
transplantation of Anglo-American university models to
peripheral regions. Rather than fostering mutual exchange,
this globalization has created hierarchical structures where
Western institutions set standards that others must emulate
(Marginson, 2021). For governments in peripheral coun-
tries, achieving high rankings serves as a symbolic marker
of Western affiliation and modernization, even when
tangible benefits remain limited. Universities in semi-pe-
ripheral contexts pursue dual aspirations: attracting their
own region’s students who cannot access Western insti-
tutions due to financial or visa constraints, while simul-
taneously positioning themselves as local representatives
of Western academic models. However, this orientation

Cilt/

transforms into permanent dependency rather than a tem-
porary developmental phase. The imperative to conform
to Western-dominated ranking metrics systematically
suppresses the pursuit of original scholarship, particularly
problematic in fields like IR where context-specific knowl-
edge production is both possible and necessary. The allure
of short-term status gains through ranking advancement
eclipses the long-term benefits of developing autonomous
intellectual traditions.

World university rankings are global league tables that
assess and sort universities around the globe depending on
their academic achievements via certain performance crite-
ria. There are several popular and important university rat-
ing agencies like “Quacquarelli Symonds (QS)”, “Shanghai
(ARWU)”, “Webometrics” or “Times Higher Education
(THE)” which deeply influence educational policies of gov-
ernments and universities.

Prestige-oriented institutions and national governments
competing with other nation-states internalize and incor-
porate the values of these global university rating agencies,
which leads to mimetic isomorphism in higher education
(Morphew & Swanson, 2011, pp. 187-188). However, their
scientific credibility, objectivity and efficacy are highly con-
troversial. Even in the core countries, Ivy League univer-
sities denounce and withdraw from the rankings because
they are supposed to be profoundly flawed (Hurtado &
Maglione, 2022; Treanor, 2023). Data collection for
research-based assessment is dominated by article publica-
tion statistics and citation analysis directing the systems to
peer-reviewed journal indexes and their companies. This
bibliometric method favours Anglophone institutions and
countries since the journals within the most esteemed
indexes and databases are predominantly in the English
language (Altbach, 2012; Kauppi, 2013). Comparing the
status of the US and the UK in the university rankings and
journal indexes, even European universities display nota-
bly poor performances.

This European underperformance reflects both linguis-
tic disadvantages and methodological biases embedded
in ranking systems. While university rankings incorpo-
rate multiple indicators, including student-faculty ratios,
international faculty percentages, employer reputation
surveys, and research income, the weighting of bibliomet-
ric indicators (publication and citation counts) remains
decisive, typically accounting for 40-60% of overall scores
in major rankings like QS and THE (Erkkili & Piironen,
2013). These bibliometric measures systematically favour
Anglophone institutions because citation databases pre-
dominantly index English-language journals, creating a
self-reinforcing cycle where Anglo-American scholarship
cites other Anglo-American scholarship (Kauppi, 2013).
European institutions, despite robust national academic
traditions and high-quality research, face structural dis-
advantages: a French scholar publishing in French jour-
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nals, regardless of intellectual merit, accumulates fewer
citations than a comparable scholar publishing in English.
Even when European scholars publish in English, they
often address regional contexts or employ theoretical
traditions less familiar to Anglo-American gatekeepers,
resulting in lower citation rates (Kauppi, 2013; Lillis
& Curry, 2010). Asian institutions that have recently
ascended in rankings particularly in China, Singapore, and
South Korea, achieved this largely by adopting English-
medium instruction, recruiting Anglophone faculty, and
explicitly orienting research toward topics and methods
favoured by Western-indexed journals (Lo & Liu, 2021).
Thus, the European case demonstrates that ranking
underperformance does not reflect research quality but
rather the extent of alignment with Anglo-American aca-
demic norms.

For social sciences, Web of Science (WOS - Clarivate
Analytics), which contains the Social Sciences Citation
Index (SSCI), Arts and Humanities Citation Index (AHCI),
and Scopus (Elsevier) indexes, is “the principal global bib-
liometric collections” that shape “the research-oriented
data and the surveys used in rankings metrics” (Marginson,
2021, p. 19). The evaluation system of these indexes is also
questionable, as in the university rankings.

Improving institutional reputation via their relative statuses
in world university rankings is a top priority for status-seek-
ing universities since the rankings are a global reference
point in international competition of universities for stu-
dents, scholars, funding providers, and employers (Hou
& Jacob, 2017). Governments and policymakers around
the world espouse new strategies and allocate significant
funds for benchmarking their universities to increase their
international status and visibility (Chou, 2014). A typical
rank-conscious university searches for ways of going up
in the agencies’ rankings that require the employment of
scholars who regularly publish in specific journals or the
publish-or-perish pressure on the appointed professors.
Scholars need to publish excessively in the US or UK-based
academic journals. An academic manuscript published in a
national-level peer-reviewed journal in the native language
becomes a second-class product by definition (Kauppi,
2013, p. 176). The publication standards of journals, meth-
odological or theoretical expectations of editors and review-
ers as the “gatekeepers” “discipline” the scholars from
the periphery (Aydinli & Erpul, 2022, p. 5). To pass the
gatekeepers, social scientists and IR scholars need to (re-)
calibrate their manuscripts in line with the expectations of
Western(-ized) social science. This eventually assimilates
the non-Anglo-American scholars who seek personal sta-
tus in reputation-seeking institutions into Anglo-American
social sciences and IR. The overemphasis on Anglophone-
dominated indexes is criticized for restricting academic
freedom and pluralism, and imposing a strong Western bias
(Wang, 2014). This unequal and hegemonic environment is
criticized for being inimical to international diversification

in research and higher education (Jablecka, 2012, p. 32).
This is particularly the case for IR due to its disciplinary
past and existing hierarchies.

Another critical aspect worth highlighting is the pivotal role
of the English language, both as a driving factor and an out-
come, in shaping academic dependency and the dynamics of
dependent development. Stockemer and Wigginton (2019)
argue that the dominance of English language is caused by
scholars’ belief that publishing in English increases their
reputation rather than institutional pressures. Yet the insti-
tutional architecture of academia clearly incentivizes pub-
lishing in English. The Anglophone nature of the indexes
contributes to the dependency cycle in academia. This is
particularly important for social sciences and humanities like
IR because of all languages’ subjective and parochial char-
acter including English and bias towards Anglo-American
content (De Swaan, 2001). This situation has potential to
cause “scientific diglossia that might reduce all language
but English to the status of non-academic languages” (Vila,
2021, p. 47). To overcome the perils of this problematic
trend, Aydinli and Aydinli (2024) suggest greater multilin-
gualism in academic institutions and publishing outlets for
original theoretical contributions of the periphery to the
discipline of IR.

The IR scholars and other social scientists who have assimi-
lated into the global hegemonic academic order and mental-
ity will pursue better positions at status-seeking universities.
Additionally, academic decision-makers such as university
administrators and academic bureaucrats who sit on gov-
ernmental boards for higher education will strive to enhance
the status of their respective universities or countries’ edu-
cational progress within global university ranking systems.
This “idolization” of indexes and rankings in non-Western
social sciences by universities and governments not only
turned out to be detrimental to the development of periph-
eral countries, but also alienated social scientists from their
own society, culture, and language (Su, 2014). University
rankings practices blatantly neglect “the local context when
assessing quality” (Hertig, 2021) because determining pol-
icies depending on the rankings brings about “the pursuit
of Western image and quality”, “Westernization”, “one-
way learning” (Lo & Liu, 2021, p. 280). Likewise, peer-re-
viewed journal articles indexed in SSCI or similar ones
also frequently tend to ignore local peculiarities because
the reviewers’ criticisms are hinged upon their identities
and subjective understanding of social science. This is how
the circuit is closed, as shown in the URJIC diagram below
(M Fig. 1), and the system will reproduce itself constantly in
the absence of a radical intervention.

We can simply define the URJIC as a closed-circuit chain
of processes and an international vesearch ecosystem which con-
stantly reproduces academic begemony or dependency brought
about by causally interwoven and imposed academic procedures
and requirements. URJIC is the practical mechanism of aca-
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demic “governmentality”, in which the academic field is
not governed in a regular hierarchical sense but through
the self-discipline of the subjects. While the host states of
universities gain the capacity of soft power and influence
academic conversations, the universities, ranking agencies,
and indexing companies earn a great amount of money
from the URJIC and encourage the perennial reproduc-
tion of the system by skewing the rules of the game in
favour of themselves.

W Figure 1
The University Ranking and Journal Indexing Complex (URJIC) Cycle
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The URJIC is highly embedded in the global structure of
IR. A country and discipline-based cross-search in Scopus
(Scimago Journal & Country Rank, n.d.) and WOS data-
bases clearly manifests the uneven distribution. Based on
searches conducted in 2022-2023 using Scopus Source List
(https://www.scopus.com/sources.uri) and Web of Science
Master Journal List (https://mijl.clarivate.com/search-re-
sults;  https://www.webofscience.com/wos/woscc/smart-
search), there are a total of 651 journals under the ‘Political
Science and International Relations’ category in Scopus and
165 journals under the ‘International Relations’ category in
WOS databases (l Table 1).

According to these figures, there is significant dominance
of the UK and the US. This table also demonstrates the
location of Turkish IR within the URJIC. WOS/Scopus-
indexed IR journals based in Tiirkiye are not only under-
represented, but also none of these journals publish articles
in Turkish. This situation drives Turkish scholars to write
in the English language and overwhelmingly in the UK and
US-based academic outlets. Turkish state policies demon-
strate “a continuous encouragement, and even imposition,
of English as the language of science and research publishing
as a means to integrate with Europe and the international
scientific world” (Uysal, 2014, p. 281). The linguistic hege-
mony of the English language is not exclusive to Tiirkiye
but for the rest of the disciplinary periphery because of the

Cilt/

logic of the URJIC (Aydinli & Aydinli, 2024). This process
inevitably produces Turkish scholars who are intellectually
alike with their Western counterparts through latent assim-
ilation and undermines the progress and productivity of
high-quality works in IR in the Turkish language.

It is also crucial to note here that universities define these
Anglo-American indexes and journals as “international” in
their official documents. However, these indexes and jour-
nals are either UK or US based and thus should be defined
as “foreign” because the term international here is a misno-
mer that tacitly eclipses their parochial character. Besides,
official higher educational authorities in Tiirkiye point out
holding better positions in specific university rating agen-
cies’ rankings as a national goal (Anadolu Agency, 2023;
Sabah, 2023), which paradoxically undermines the social
sciences at home. This situation brings us to the question
raised in this study: How do Turkish universities and public
educational institutions respond to the logic of URJIC? Do
they conform, resist or compromise with the impositions
of global academic architecture? What are the conduits of
dependency in the Turkish higher education ecosystem?

Methods

The Turkish case is an example of a highly centralized
administration system of higher education. Therefore, the
methods used here are more meaningful for countries in
which there is significant government authority over the
academic appointment and promotion system. This section
outlines our document analysis approach, data sources, cod-
ing procedures, and analytical framework.

Research Design and Data Sources

We employ document analysis as our primary methodolog-
ical approach to investigate how Turkish universities opera-
tionalize academic dependency through formal institutional
criteria. Document analysis is particularly appropriate for
this study because appointment, promotion, and assessment
criteria constitute the official regulatory framework that
structures academic careers in Tiirkiye. These documents
reveal institutional priorities and values as expressed through
formalized policy. This study provides a ‘snapshot’ analysis
based on documents collected in 2023, offering a cross-sec-
tional view of the institutional landscape at that time.

There are several factors that impact the pathways of
agents in the universe of higher education. We identified
two types: (1) academic-centered and (2) university-cen-
tered factors. Academics generally seek appointment and
promotion throughout their careers. For the university
and government sides, “the appointment and promotion of
excellent faculty are key to an academic institution’s overall
excellence” (Feder & Madara, 2008, p. 85). The principal
expectations of universities and the official standards of state
authorities necessarily mould the behaviors of academics in
terms of publishing patterns.
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The analysis is intentionally focused on Tirkiye’s pub-
lic universities. Foundation universities were excluded
because the public university system operates under the
more direct and standardized influence of national bod-
ies like YOK and UAK. This focus makes public univer-
sities the most relevant sample for analyzing systemic,
state-endorsed dependency. To accomplish this goal, the
following primary sources are examined: (1) The appoint-
ment and promotion criteria of seventy public universi-
ties with operating International Relations programs, (2)
the Turkish Inter-University Council’s (UAK) nationally
mandatory criteria for tenure at the level of associate pro-
fessorship, (3) strategic plans of the same seventy univer-
sities, and (4) the criteria in YOK’s “annual monitoring
and assessment reports.” These documents were selected
because they represent the complete regulatory archi-
tecture governing academic careers in Turkish IR, from
entry-level positions through full professorship.

IR is placed under the category of social or administrative
sciences in the Turkish higher education system. Since the
taxonomy of disciplines is not always the same for every doc-
ument or criterion, we identified the categories where IR is
located and analyzed those sections. By 2023, there were
seventy public universities with operating International
Relations programs in Tiirkiye.

Data Collection and Coding Procedures

The documents were collected between January and June
2023 from official university websites and government
databases. For the appointment and promotion criteria,
we accessed each university’s official bylaws (atama ve yiik-
seltme yonetmelikleri) as published on institutional web-
sites. UAK’s tenure criteria were obtained from the council’s
official website as a publicly available document. Strategic
plans were downloaded from university planning offices’
web pages, and YOK’s assessment reports were retrieved
from the Council of Higher Education’s public database.

Seventy universities were divided into three categories top (23
universities), middle (23 universities), and bottom (24 universi-
ties) based on their position in the Turkish national rankings of
University Ranking by Academic Performance (URAP, n.d.).
This stratification allows us to examine whether dependency
patterns vary across institutional prestige levels. Since there are
different requirements for different levels of appointments, our
analysis categorizes criteria into three academic ranks: assistant
professors, associate professors, and full professors.

We employed hand-coded content analysis for data pro-
duction and analysis. Each document was manually exam-
ined, and universities were categorized according to their
indexing requirements. The preliminary examination of
appointment criteria demonstrated four main types of
index benchmarking: (1) SSCI+AHCI, (2) ESCI+Scopus,
(3) International Indexes (without name specification),
(4) National-TRDizin/ULAKBIM. These categories

were further divided based on whether they were man-
datory or optional. Additionally, for SSCI+AHCI, we
distinguished between requirements with and without
quartile specifications.

For strategic plans, we hand-coded performance indicators
into five categories: (1) SSCI+AHCI, (2) ESCI+Scopus, (3)
International Indexes (without specification), (4) National-
TRDizin/ULAKBIM, and (5) Generic Terms (e.g.,
“indexed journals” without specification). To ensure meth-
odological transparency, the coding was conducted inde-
pendently by two researchers. Disagreements were resolved
through discussion to reach consensus. Inter-coder reliabil-
ity was established prior to the final coding, yielding a high
level of agreement (Krippendorff’s Alpha = 0.94).

Analytical Framework

Our analytical approach focused on identifying patterns
of self-inflicted dependency across institutional levels.
We examined: (1) the proportion of universities mandat-
ing Western-indexed publications at each academic rank,
(2) point-value disparities between Western and national
indexes in UAK’s scoring system, (3) the frequency with
which universities employ Western indexes as strate-
gic planning indicators, and (4) YOK’s incorporation of
Western indexes in national assessment frameworks.

The quantitative data (frequencies and proportions) were
tabulated to reveal the extent of institutional alignment
with the URJIC. However, our analysis goes beyond mere
description. We interpret these patterns in relation to the
URJIC concept, asking how seemingly independent policy
choices by multiple actors (individual universities, UAK,
YOK) converge to create a closed system that reproduces
dependency. This interpretive dimension distinguishes our
study from purely descriptive policy analysis.

Findings

Having documented the institutional mechanisms that con-
stitute the URJIC, we now present systematic evidence of
how these mechanisms operate across Turkish universities.
The following findings reveal the extent to which depen-
dency is voluntarily self-inflicted through domestic policy
choices.

Appointment and
Promotion Criteria of Public Universities

In Tirkiye, legally binding appointment and promotion
criteria are regulated by individual universities’ bylaws.
The following tables present consolidated data showing the
number and percentage of universities that mandate spe-
cific index categories for employability in IR departments
across three university tiers (top, middle, bottom) based on
URAP rankings. The more university administrations make
foreign-indexed journal article publishing mandatory, the
more Turkish IR academia enmeshes in the URJIC.
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a) Assistant Professorship

An assistant professorship is the first step in a professional
academic career. Although competitiveness in social science
academia leads to high publishing expectations during the
PhD process, the requirements for employment after a PhD
are relatively modest throughout the globe. In Tiirkiye, the
place of publications in appointment requirements for assis-
tant professorship positions varies significantly depending
on the university tier (lll Table 2).

B Table 2 indicates that 12 of 23 top-tier universities (52%)
mandate SSCI or AHCI publications for assistant professor-
ship positions, compared to only two universities in each of
the middle and bottom tiers. While nine universities (13 %)
specifically require Scopus or ESCI-indexed journal publi-
cations, no universities mandate other international indexed
journals as entry requirements. These patterns reveal that
to start a career in a top-notch IR department in Tirkiye,
academics must typically be enmeshed in the URJIC from
the outset. Considering the absence of Turkish-language
journals in these indexes, it is impossible to be employed
in top universities while publishing exclusively in Turkish.
Regarding mandatory national index publications, only two
universities from the bottom tier demand TR Dizin arti-
cles, meaning that 97% of Turkish public universities allow
appointment as assistant professor without any publication
in a national-level journal or in the Turkish language.

b) Associate Professorship

Associate professorship is generally the second promo-
tion level in academic systems and relates to tenure-track
or permanent positions. In Tiirkiye, there is a distinction
between associate professorship as a title (granted by UAK
nationally) and as an academic position (granted by individ-
ual universities). To secure a tenured position at Turkish
universities, which corresponds to attaining the “position”
of associate professor, an academic must first obtain the
official “title” of associate professorship from UAK. The
publishing requirements for this position are critical for
academics since they represent the first permanent position
in public universities (Bl Table 3).

At this level, quartile specifications begin to matter for
top-tier institutions. Three top universities (13%) demand
journal publication in higher quartiles (Q1-Q3) within the
WOS databases, effectively excluding Turkish IR journals,
which occupy lower quartiles. Although no universities make
national indexed publications compulsory at this level, UAK’s
requirements indirectly impose TR Dizin publication rules.
However, with changes to UAK criteria in August 2023,
academics can now replace five TR Dizin articles with three
SSCI or AHCI publications, allowing scholars to bypass
national publishing entirely. This substitution clause reveals
a trend toward aggravating dependency, as academics need
not publish a single article in Turkish or Tiirkiye to obtain
tenure as long as they publish in WOS-indexed journals.

Cilt/
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c¢) Full Professorship
Professorship or full professorship is the final stage of an
academic career in terms of title and position. There is no
title-position duality at this level in Tiirkiye; individual uni-
versities serve as the main decision-makers in awarding both

title and position (B Table 4).

At this promotion level, more top-tier universities (22%)
require quartile-classified journal articles for recruitment,
and the total number of mandatory WOS publications
increases. An IR academic must publish in WOS to work as
a full professor in one-quarter (26%) of Turkish universi-
ties. Significantly, eleven Turkish universities (16%) do not
recognize TR Dizin articles as reliable academic products.
This means that for eleven “Turkish” “publicly-funded”
universities with IR departments, publication in “Turkish
language” equals “nothing.” According to twenty-two uni-
versities’ criteria, professor candidates must collect suffi-
cient points to meet UAK’s requirements, which ostensibly
include TR Dizin publications. However, due to the August
2023 criteria changes, academics can now achieve full pro-
fessorship without a single article published in Turkish or in
Thrkiye-based journals.

Inter-University Council’s (UAK)
Associate Professorship Title Criteria

Earning the title of Associate Professor is decided by a cen-
tral public institution in Tirkiye. A candidate for Associate
Professorship must collect 100 points from the score charts
released by the UAK, and this title must be recognized by
the institution (Universiteleraras: Kurul [UAK], 2023). The
charts show the points a candidate can collect from publi-
cations depending on the indexes. According to the chart
for social and administrative sciences and humanities, which
includes IR, the points which an academic gets from journal
articles indexed in SSCI are: Q1=30 points, Q2=20 points,
Q3=15 points, Q4=10 points. AHCI-indexed journals grant
20 points and ESCI and Scopus grant 10 points, whereas an
article published in a TR Dizin-indexed journal provides 10
points and other international peer-reviewed journals give 5
points to the applicant.

These numerical proofs show that UAK, a national institu-
tion aiming at excellence in science in the country, values
the indexes at the top of URJIC significantly more than the
national index of another public institution, TUBITAK.
Nevertheless, to keep domestic publishing flowing at the
national level, UAK takes measures by making publication
of at least five articles in TR Dizin indexed peer-reviewed
journals mandatory for the title. This is one of the measures
taken by the Republic of Tirkiye to guard Turkish social
science and academic production against the URJIC. We
define this type of measure as “academic protectionism”.
However, according to the requirements of UAK, three
articles from SSCI or AHCI can replace the requirement of
five TR Dizin articles. This principle in the bylaws of UAK
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cancels out this endeavour for strengthening production in
Turkish and Tiirkiye because an academic can conveniently
circumvent this obligation by publishing fewer articles in
these indexes at the centre of the URJIC.

Besides, book publication covered by WOS’s Book Citation
Index (BKCI) gives 20 points and a book chapter adds 10
points, whereas a book published by a “national” publisher
house gives 3 points and a book chapter provides 2 points.
This is an extremely harmful requirement for the Turkish
industry of academic book publishing and production in
Turkish language and empowers WOS and deeply anchors
Turkish IR academia in the URJIC. This final version of the
criteria for associate professorship released in August 2023
worsened existing dependency on “foreign” academic outlets.

Strategic Plans of Public Universities

Strategic plans are guides used by university administra-
tions to draw a vision and push academics in different fields,
including publishing. They are a form of concretization or
transcription of the publish-or-perish pressure on paper.
We are interested in publishing performance indicators
since they display how universities frame their academic
policies and success. The figures in the tables below demon-
strate the number of universities which consider publication
in journals included in the index categories specified in the
method section as a performance indicator. The more uni-
versities consider publication in foreign indexed journals as
a performance indicator, the more Turkish IR academia is
entrapped in the URJIC (Ml Table 5).

According to the figures, almost all universities in the
top category use SSCI and AHCI publications as per-
formance indicators. Likewise, approximately 80% of
middle and bottom-level universities use publishing in
these venues as an indicator. This means that more than
four-fifths of public universities with IR departments
specifically employ these WOS and SCOPUS indexes
as proof of status. In eleven universities, almost equally
distributed among the categories, quartile values are also
employed as indicators. ESCI and Scopus indexes sel-
dom appear in the plans when comparing the others. The
unspecified and general “international” expression is also
not often used, especially in the plans of top universities.
This makes particularly WOS and its premium indexes a
powerful tool of hegemony in Turkish universities’ rela-
tion to the URJIC.

When it comes to considering TR Dizin as a parameter of
policymaking, only three universities among the top use it
in the assessment, whereas nine of the middle and bottom
universities use this national-level indicator, which makes
approximately 40% of the universities. Only approxi-
mately 30% of all public universities with IR departments
value publishing in Turkish or Tiirkiye enough to evaluate
themselves with these parameters. Besides, in several uni-

versities’ strategic plans, ascendence in the rankings of for-
eign university rating agencies is defined as a performance
indicator, which is a frank expression of entanglement in

the URJIC.

These show that the existing global hegemonic educa-
tional paradigm is mentally triumphant in publicly-funded
universities in Tirkiye, and as in the circular scheme of the
URJIC, status-seeking universities in the country adopt
plans to elevate their institutions in the rankings through
meeting the publishing expectations of rating agencies,
which drive them to the parochial UK-US-dominated
indexes. This attitude and policy of universities inevitably
undermines the motivation of academics (especially the
ones in top universities) to contribute to domestic pro-
duction with cutting-edge research and perpetuates the
vicious circle of the URJIC.

Indicators in YOK's
Annual Monitoring and Assessment Reports

Since 2019, the YOK of Tiirkiye has released moni-
toring reports assessing Turkish universities’ activities
in fields including “research, project, and publication”
(Yiiksekogretim Kurulu [YOK], 2022). The indicators
are supposed to demonstrate the comparative success
of the universities. According to this document, YOK,
the public institution to which all universities are legally
bound, uses the numerical figures of articles published in
three sources: TR Dizin (national), WOS indexes includ-
ing ESCI, and the 10% most cited journals in WOS
separately. Although taking TR Dizin into account as
a manifestation of publishing success is an academically
protectionist move, the role assigned to WOS gives this
platform and its owners extraordinary power over the
Turkish research ecosystem.

The presidents and administrations of Turkish universi-
ties consider their results in this document as their “report
cards (karne)” and plan their policies and pressure aca-
demics accordingly. The university executives also con-
sider these reports relevant to their own personal careers
in the Turkish bureaucracy since they are also deemed as
their success or failure in the eyes of superiors. The report
also specifically monitors the positions of universities in
the rankings directly referring to THE, QS, and ARWU.
Publication and ranking expectations that adhere to these
platforms self-inflict dependency and make Turkish social
science and IR an easy prey in the URJIC.

Discussion

Having documented the extent of institutional dependency
through quantitative analysis, we now interpret these pat-
terns in relation to existing scholarship and examine the
broader implications for peripheral academic systems.
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The findings presented above highlight a critical dimen-
sion of academic dependency that has been underexplored
in existing scholarship: the role of peripheral institutions
in voluntarily reproducing their own subordination. While
studies of academic dependency typically emphasize struc-
tural impositions from the global North (Alatas, 2003;
Connell, 2007), our analysis demonstrates that Turkish uni-
versities actively construct and maintain the mechanisms of
their dependency through domestic policy choices.

This pattern of self-inflicted dependency aligns with but
extends beyond Aydinli and Erpul’s (2022) concept of
“dependent development” in Turkish IR. Where their work
identifies dependent development in curriculum design
and pedagogical practices, our findings reveal that the
dependency extends into the institutional DNA through
formalized appointment, promotion, and assessment cri-
teria. The quantitative evidence shows that this is not
merely about content or teaching methods, it is embedded
in the very definition of academic merit and professional
advancement. A Turkish IR scholar can be promoted to
full professor-the highest academic rank-without produc-
ing any scholarship available in Turkish to policymakers,
civil society, or the wider public who fund these institu-
tions through taxes.

Building on Marginson (2021) and Kauppi’s (2013) doc-
umentation of Anglophone bibliometric advantages, our
data reveal that Turkish institutions have abandoned
domestic capacity-building efforts that even struggling
European universities maintain. The 3:1 scoring disparity
between SSCI and TR Dizin articles is not imposed exter-
nally-it represents a domestic policy choice that quantifies
the perceived inferiority of national scholarship.

This pattern has not gone unnoticed in Turkish academia.
Ongur and Giirbiiz (2019) critically examine how IR
education in Tirkiye reproduces orientalist frameworks,
arguing that pedagogical practices reinforce dependency
on Western knowledge structures. Similarly, Turkish
scholars have documented how academic incentive systems
(Sahin et al., 2017; Turhan & Erol, 2017) create perverse
incentives that prioritize quantity over quality and inter-
national over domestic publication venues. These studies
corroborate our findings regarding institutional architec-
ture’s role in dependency reproduction.

The URJIC concept introduced in this study offers an
explanatory framework for understanding why periph-
eral academic systems voluntarily subordinate themselves
despite possessing the resources and institutional history
to pursue alternative paths. Unlike dependency theories
that emphasize coercion or structural necessity, URJIC
captures how status competition among universities cre-
ates perverse incentives. When institutions compete for
position in global rankings, they rationally adopt the met-
rics favored by ranking agencies even when those metrics

Cilt/

undermine their mission to serve domestic knowledge
needs. This creates what we term “dependency lock-in”:
once a critical mass of institutions adopts Western-
oriented criteria, individual scholars and universities face
overwhelming pressure to conform, even if they recognize
the systemic dysfunction.

The strategic planning analysis reveals an important
temporal dimension. Universities across all tiers show
strikingly similar patterns in their valuation of Western
indexes, but this homogeneity is relatively recent, develop-
ing primarily in the 2010s alongside the global expansion
of university ranking systems (Kehm, 2013; Locke, 2011).
This suggests that the URJIC is not a static structure but
an emergent system that has accelerated in recent years.
The implications are significant: if dependency intensified
rapidly, it might also be reversible through concerted pol-
icy interventions, a point we return to in the conclusion.

Our findings also speak to debates within the Global IR
movement. Acharya and Buzan (2019) call for pluralizing
IR theory and incorporating non-Western perspectives, yet
our evidence demonstrates a structural impediment to this
project. How can Turkish scholars develop homegrown IR
theories when institutional incentives punish investment
in domestic scholarship? The problem is not merely that
Turkish academics import Western theories (Aydinli, 2024;
Ozkog¢ & Caglayan, 2023)-the more fundamental issue is that
the institutional architecture makes it professionally irratio-
nal to develop alternatives. A junior scholar who dedicates
years to producing sophisticated theoretical work in Turkish
for TR Dizin journals will find themselves unemployable at
top universities and penalized in national tenure evaluations.
"This is not a failure of individual ambition or creativity; it is
the predictable outcome of an incentive structure that sys-
tematically devalues local intellectual production.

Comparison with other peripheral academic systems illumi-
nates the Turkish case. Taiwan and South Korea, for exam-
ple, have faced similar pressures but responded differently.
While both countries also emphasize SSCI publications,
they have maintained stronger domestic journal ecosystems
and bilingual publication expectations (Chou, 2014; Lo &
Liu, 2021). The Turkish case appears more extreme in its
wholesale adoption of Western standards with minimal
counterbalancing support for national alternatives. This
variation across peripheral systems suggests that depen-
dency is not inevitable but rather represents a policy choice-
one that can be contested and potentially reversed.

Our findings resonate with but extend beyond existing case
studies from other peripheral contexts. Studies examin-
ing Taiwan’s SSCI syndrome (Chou, 2014; Su, 2014) and
Poland’s ranking struggles (Jabtecka, 2012) identified simi-
lar patterns of institutional conformity to Western metrics,
yet these studies primarily documented dependency without
theorizing its self-perpetuating mechanisms. The URJIC
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framework advances this literature by explaining how mul-
tiple institutional actors-universities, national councils,
governmental agencies-create interlocking incentives that
make dependency rational at the individual level while
collectively undermining national academic development.
Comparative research on Finnish universities’ responses to
rankings (Erkkild & Piironen, 2013) reveals an important
contrast: Finland maintained stronger domestic research pri-
orities despite ranking pressures, suggesting that dependency
is not inevitable but represents policy choices. Similarly,
Lohaus and Wembheuer-Vogelaar’s (2021) geographic anal-
ysis of IR publishing demonstrates global patterns of margin-
alization, but our institutional-level data reveals the specific
mechanisms of appointment criteria, point systems, and stra-
tegic indicators through which this marginalization is actively
reproduced by peripheral institutions themselves. Unlike
studies focusing solely on Western academia’s gatekeeping
practices (Bilgin & Tanrisever, 2009), our analysis demon-
strates that the gates are also locked from the inside.

While our study focuses on IR, preliminary evidence sug-
gests similar dynamics operate across social sciences and
humanities in Tirkiye. Sahin et al.’s (2017) analysis of
academic incentive systems and Turhan and Erol’s (2017)
study of faculty attitudes both indicate that Western-
indexed publication pressures span disciplines. However,
the intensity of dependency likely varies: natural sciences
may exhibit different patterns given their greater reliance
on laboratory infrastructure and international collaboration
networks, while engineering fields might balance industry
partnerships with academic publishing in ways that dilute
URJIC effects. Our focus on IR, a field where indigenous
theoretical development is both feasible and arguably nec-
essary for addressing regional security, diplomacy, and
political dynamics, renders the findings particularly strik-
ing. If dependency this severe exists in a discipline where
local knowledge production offers clear practical value, the
implications for fields with even weaker domestic constit-
uencies are concerning. Future research should examine
whether STEM fields, often championed as universally
applicable, exhibit similar self-inflicted dependency pat-
terns or whether the instrumental value of scientific knowl-
edge provides some immunity from URJIC pressures.

The UAK substitution clause, allowing three SSCI/AHCI
articles to replace five TR Dizin publications, deserves par-
ticular scrutiny. While ostensibly designed to recognize
high-quality international research, this policy effectively
signals to scholars that domestic publication is a second-tier
activity to be avoided when possible. The precise arithmetic
of this substitution (3:5 ratio) is revealing: it suggests that
UAK views international publications as approximately 1.67
times more valuable than domestic ones, independent of
content quality. This quantification of dependency embed-
ded in official regulations and applied uniformly across all
social science fields instantiates the URJIC at the level of
everyday academic practice.

Finally, our findings raise questions about the sustain-
ability of current arrangements. Turkish universities are
producing scholars who are increasingly disconnected
from domestic debates, publish in venues inaccessible to
Turkish readers, and are evaluated by standards that dis-
regard local relevance. This creates a form of intellectual
alienation (Su, 2014) with potential long-term conse-
quences for the legitimacy of universities as public insti-
tutions. If academic research is perceived as irrelevant
to national priorities, political and financial support may
erode. The URJIC may thus contain the seeds of its own
crisis a possibility that warrants further investigation.

Conclusion

This study has demonstrated how Turkish IR academia
and social sciences have become entrapped in what we
term the URJIC a self-perpetuating system in which insti-
tutions voluntarily adopt practices that reinforce their
academic dependency. Through systematic analysis of
seventy public universities’ appointment criteria, national
tenure requirements, strategic planning documents, and
governmental assessment frameworks, we have shown that
academic dependency in the Turkish context is not merely
imposed from abroad but is actively reproduced through
domestic institutional choices.

The practical implications of these findings challenge the
optimism of the Global IR movement. While Acharya and
Buzan (2019) advocate for disciplinary pluralism and the
inclusion of non-Western perspectives, our evidence demon-
strates structural impediments that operate at the institutional
level. Turkish scholars face a fundamental choice: publish in
Western-indexed journals to ensure career advancement, or
contribute to domestic scholarship at significant professional
cost. Under these conditions, calls for theoretical diversity
ring hollow-the incentive structure ensures conformity.

Limitations and Future Research

Several limitations of this study must be acknowledged.
First, our analysis focuses exclusively on formal institu-
tional criteria and may not capture informal practices or
discretionary decisions in hiring and promotion. Some
departments may value domestic scholarship more than
official criteria suggest, while others may enforce require-
ments more stringently than written policies indicate.
Future research employing interviews or ethnographic
methods could illuminate these informal dynamics.

Second, our scope is limited to public universities, exclud-
ing foundation universities, which may exhibit different
patterns of dependency or autonomy due to their distinct
funding and governance structures.

Third, our study examines a single national context. While
we have drawn comparisons with other peripheral academic
systems, systematic comparative research across multiple

m Yiiksekdgretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



The URJIC Trap: Unveiling Academic Dependency in Turkish IR

\.

countries would strengthen claims about the generalizability
of the URJIC framework. Countries with different colonial
histories, linguistic situations, and political economies may
exhibit alternative patterns of dependency or resistance.

Fourth, our quantitative data captures a snapshot of insti-
tutional policies as of 2023 but cannot explain the his-
torical processes through which these policies emerged.
Longitudinal research tracking policy changes over time
would provide valuable insights into the mechanisms of
dependency formation and intensification. Additionally,
our focus on IR as a discipline limits the extent to which
findings can be extrapolated to other social sciences or to
natural sciences, where different dynamics may operate.

Fifth, we have not examined the content of scholarship
produced under these conditions. It remains possible that
Turkish scholars are successfully integrating local perspec-
tives into Western-indexed publications, thereby achieving
some degree of intellectual autonomy despite institutional
pressures. Content analysis of publications would help
assess this possibility.

Policy Recommendations

Developing comprehensive policy interventions to address
the institutional mechanisms identified in this study requires
extensive engagement with multiple stakeholders across
Turkish higher education, including academics, adminis-
trators, policymakers, and civil society organizations. Such
work represents a distinct research agenda that extends
beyond the scope of this study. Nevertheless, our findings
point toward a general framework within which future pol-
icy discussions might be productively situated.

First, efforts should focus on transforming the prevalent
practice that prioritizes the venue of publication and its
relationship to indexing systems over the substantive con-
tent and scholarly merit of academic work. Current eval-
uation mechanisms systematically subordinate rigorous
scientific criticism and peer assessment to venue-based
metrics, effectively reducing quality judgment to index
classification. Reversing this hierarchy would require
developing evaluation criteria that foreground intellec-
tual contribution, methodological rigour, and relevance
to pressing scholarly and societal questions, while treating
publication venue as one consideration among many rather
than the primary determinant of academic worth.

Second, parallel efforts should strengthen TR Dizin
as a credible national index through enhanced editorial
standards, increased visibility initiatives, and sustained
institutional support. However, strengthening domestic
infrastructure alone is insufficient if the broader epistemic
culture continues to devalue Turkish-language scholar-
ship. Concerted efforts must challenge the widespread
assumption that a work’s publication in Turkish, or in a
Tirkiye-based journal, inherently signals scholarly weak-

Cilt/

ness regardless of content quality. This cultural trans-
formation requires persistent institutional signaling that
values original intellectual production in accessible lan-
guages alongside international engagement. For example,
the UAK substitution clause should be reformed or elimi-
nated. At a minimum, the 3:5 ratio should be reconsidered
to avoid sending signals that devalue domestic scholarship.
More ambitiously, tenure requirements could mandate a
balanced publication portfolio that includes both inter-
national and national outlets, ensuring scholars remain
engaged with local debates.

Third, emerging technological developments fundamen-
tally alter the linguistic dynamics of academic communica-
tion in ways that should inform policy design. The notion
that Turkish-language scholarship remains perpetually
inaccessible to international audiences has lost empirical
foundation in an era where artificial intelligence enables
real-time translation with increasing accuracy. Al-powered
search engines now possess the capability to identify rel-
evant content across languages and present instant trans-
lations to users conducting searches in English or other
languages. These technological advances suggest that the
strategic imperative is shifting from language selection
toward substantive originality and intellectual quality. As
machine translation continues improving, the premium on
English-language publication as a gateway to international
visibility diminishes, while the value of generating genu-
inely original knowledge regardless of the initial language
of expression correspondingly increases.

Future policy development should recognize this tran-
sition toward a period in which original production and
content quality will matter more than linguistic vehicle,
designing solutions that leverage rather than resist emerg-
ing technological capabilities. The challenge for Turkish
academia is not to abandon international engagement but
to pursue it on terms that do not require sacrificing domes-
tic intellectual infrastructure, linguistic diversity, or rel-
evance to regional contexts. Balancing these imperatives
requires creative institutional design informed by system-
atic research on stakeholder perspectives and policy alter-
natives work that remains to be undertaken.

As our findings demonstrate, dependency is not inevitable
but is constructed through everyday institutional prac-
tices. It can therefore be deconstructed and replaced with
more autonomous arrangements that balance international
engagement with domestic relevance.
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Appendix: Tables

W Table 1
Pol-Sci and IR journal numbers by country in the Scopus (2022) and
WOS databases (2023).

Country Scopus Web of Science
United Kingdom / 251 58
England
United States 101 43
Germany 21 4
France 19 0
Russia 15 3
India 5 1
Canada 4 1
Taiwan 4 2
China 1 1
Turkiye 4 2
W Table 2

Requirements for Assistant Professorship in the Top 23, Middle 23 and the Bottom 24 Public Universities with IR Departments

University Category = REQUIREMENTS (éﬁf_ngfé;) # SS&':SHCI SCOPUS+ESCI  INTERNATIONAL ?ﬂﬁ:ﬁ)"

Top 23 Public Mandatory " °
Universities Optional 1 17 19 19

Middle 23 Public Mandatory ’ 1
Universities Optional 21 22 22 20
Bottom 24 Public Mandatory ? ? ’
Universities Optional 22 22 21 22
Mandatory 16 9 2

Total

Optional 54 61 62 61
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Wi Table 3
Requirements for Associate Professorship in the Top 23, Middle 23 and the Bottom 24 Public Universities with IR Departments

University Category  REQUIREMENTS (éﬁ?ézA::)c;) # SS&':SHC' SCOPUS+ESCI  INTERNATIONAL '#RT 'I;)izNiﬁ‘;‘
Top 23 Public Mandatory 3 10 5
Universities Optional 10 18 19 18
Middle 23 Public Mandatory 4 2
Universities Optional 19 21 23 21
Bottom 24 Public MET T ! !
Universities Optional 23 23 20 22
Mandatory 3 15 8
Total
Optional 52 62 62 61
i Table 4

Requirements for Full Professorship in the Top 23, Middle 23 and the Bottom 24 Public Universities with IR Departments

Srenhesieeen FEHREERE (3??5??5;, ' SS(E:SHCI SCOPUS+ESCI  INTERNATIONAL 'xg Il?i?iﬁ;-
Top 23 Public Mandatory 5 N
Universities Optional .
Middle 23 Public Mandatory ;
Universities - .
Bottom 24 Public Mandatory 5
Universities Optional .
Mandatory 5 -
Total
Optional e
W Table 5

Performance Indicators in the Strategic Plans of the Top 23, Middle 23 and the Bottom 24 Public Universities with IR Departments

. . SSCI+AHCI # SSCI+AHCI NATIONAL
University Category (Q1+Q2+Q3) (Any) SCOPUS+ESCI INTERNATIONAL (TR Dizin) GENERAL
Top 23 Public 4 2 1 ’ 3 4
Universities
Middle 23 Public 4 18 1 7 9 5
Universities
Bottom 24 Public 3 18 7 6 9 5
Universities
Total 11 58 9 15 21 11
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Abstract

Objective: This study explores faculty members’ perceptions of
accreditation benefits in higher education, focusing on differences
based on programme accreditation status and demographic variables.
Given the increasing prominence of accreditation as a mechanism for
promoting educational quality and institutional accountability, it is
imperative to understand how faculty members perceive its benefits,
particularly across diverse institutional contexts.

Methods: The research employed a quantitative survey design,
using the Perceptions of Accreditation Benefits Scale, developed
and validated by the authors. The scale captures seven dimensions:
benefits for students, staff, institutions, inter-institutional relations,
disciplines, national frameworks, and internationalization. Data
came from 361 faculty members across state and private universities.
Confirmatory factor analysis supported the scale’s robust factorial
structure, and the authors conducted independent samples t-tests,
MANOVA, and three-way ANOVA for statistical analysis.

Results: Faculty members from accredited programmes reported
significantly higher perceptions of accreditation benefits, particularly
in staff development, institutional improvement, and international
visibility. Academic title was associated with differences in overall
perceptions, whereas gender was significant only for the International
Benefits sub-dimension. Among the sub-dimensions, National and
Institutional Benefits had the highest item-level means, while Staff
Benefits had the lowest.

Conclusions and Recommendations: These findings highlight the
complex ways faculty experience accreditation across institutional and
demographic contexts. The study emphasises the need to involve faculty
meaningfully in accreditation processes and to tailor communication
strategies to different academic ranks to foster engagement.

Keywords: Accreditation Benefits, Higher Education, Programme
Accreditation, Quality Assurance

Ozet

Amag: Bu caligma, yiiksekogretimde Ggretim  elemanlarmin
akreditasyonun yararlarina iligkin algilarmi, program akreditasyon
durumu ve demografik degiskenlere dayali farkliliklara odaklanarak
incelemektedir. Egitim kalitesini ve kurumsal hesap verebilirligi gelistiren
bir mekanizma olarak akreditasyonun giderek artan 6nemi dikkate
alindiginda, 6gretim elemanlarinin akreditasyonun yararlarini 6zellikle
farklt kurumsal baglamlarda nasil algiladiklarini anlamak 6nemlidir.
Yontem: Arasurmada nicel tarama deseni kullanilmig ve yazarlar
tarafindan geligtirilen ve dogrulanan Akreditasyon Yararlarma ligkin
Algilar Olgegi uygulanmigtir. Olgek; 6grenciler, personel, kurumlar,
kurumlar aras iligkiler, alanlar, ulusal ¢erceveler ve uluslararasilasma i¢in
yararlar olmak {izere yedi boyutu kapsamaktadir. Veriler, devlet ve vakif
iniversitelerinde gérev yapan 361 6gretim elemanindan elde edilmistir.
Dogrulayici faktor analizi 6lgegin giiclii faktoriyel yapisim desteklemis;
istatistiksel analizlerde bagimsiz 6rneklemler t-testi, MANOVA ve ii¢
yonli ANOVA kullanilmustir.

Bulgular: Bulgular, akredite programlarda gorev yapan o4gretim
elemanlarinin akreditasyonun yararlarina iliskin algilarinin, 6zellikle
personel gelisimi, kurumsal iyilesme ve uluslararast gériiniirliik agisndan
anlamli diizeyde daha yiiksek oldugunu gostermektedir. Akademik
unvana gore genel algt puanlart anlambh bi¢imde farklilagirken, cinsiyete
gore anlamli farklilik yalnizca Uluslararast Yararlar alt boyutunda
goriilmiigtiir. Alt boyutlar arasinda madde ortalamalari agisindan ulusal ve
kurumsal yararlar en yiiksek, personel yararlar ise en diisiik diizeydedir.
Sonug ve Oneriler: Bulgular, 6gretim elemanlarimin akreditasyonu
kurumsal ve demografik baglamlarda farkli sekillerde deneyimledigini
gostermektedir. Calisma, 6gretim elemanlarinin akreditasyon siireglerine
anlamli bi¢cimde dahil edilmesi ve katllimi artirmak igin iletigim
stratejilerinin farkli akademik unvanlara gore uyarlanmasi gerektigini
vurgulamaktadir.

Anahtar Kelimeler: Akreditasyon Yararlari,
Program Akreditasyonu, Kalite Glivencesi
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recent decades, accreditation has emerged
In as a central mechanism for ensuring quality,

accountability, and continuous improvement in
higher education worldwide. From regional and national
frameworks to international evaluation schemes, accredi-
tation processes have become increasingly institutionalised
as tools for benchmarking academic standards, enhancing
institutional legitimacy, and fostering global comparability
(Harvey & Newton, 2004; Salto, 2021). Across many sys-
tems, accreditation has become a mandatory requirement
for institutional recognition, student mobility, and public
funding (Staub, 2019). As higher education continues to
expand and diversify, accreditation serves as both a qual-
ity assurance mechanism and a signal of reputation and
competitiveness in the increasingly globalised academic
landscape (Romanowski, 2021; Sinchez-Chaparro et al.,
2021). Although accreditation has been widely adopted,
the effectiveness of such processes in driving meaningful
improvements remains an open question. Moreover, the
perspectives of faculty members, who are among the key
stakeholders affected, warrant closer examination.

While accreditation frameworks are often designed and
implemented by external agencies and institutional lead-
ers, their success depends heavily on the engagement
and attitudes of faculty members. As the primary actors
in teaching, curriculum design, research, and academic
governance, faculty are directly impacted by the standards
and changes that accreditation processes promote. Their
cooperation is essential for meaningful implementation,
yet studies consistently show that faculty perceptions vary
widely-ranging from enthusiastic support to symbolic
compliance or even passive resistance (Cardoso et al.,
2018; Newton, 2002; Teelken, 2011). Some faculty per-
ceive accreditation as a valuable opportunity for reflection,
improvement, and professional development (Acevedo &
Rondinel-Oviedo, 2022), while others express concern
that it imposes managerial burdens, limits academic auton-
omy, or fails to capture disciplinary nuances (Kleijnen et
al., 2011; Watty, 2006). Recognising the diverse experi-
ences and perspectives of faculty members is not merely a
peripheral concern but is central to evaluating the impact,
legitimacy, and sustainability of accreditation.

A growing body of research has examined how faculty
members perceive accreditation and quality assurance
processes, identifying a range of attitudes influenced by
contextual, institutional, and individual factors. Some
studies emphasize the role of faculty participation in
shaping more positive perceptions of accreditation, sug-
gesting that when academics are engaged in self-evalua-
tion and improvement-oriented practices, their attitudes
become more supportive (Cardoso et al., 2015; Staub,
2019; Trullén & Rodriguez, 2011). Others, however,
report a disconnect between institutional accreditation
efforts and faculty buy-in, particularly when accredita-
tion is perceived as externally imposed or overly man-
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agerial in nature (Teelken, 2011; Zavale, 2021). Despite
these insights, much of the literature has focused either
on institutional perspectives or on generalised faculty atti-
tudes, with limited attention to how perceptions differ
between faculty in accredited versus non-accredited pro-
grammes. Additionally, there has been limited systematic
examination of how demographic factors such as academic
title, gender, or university type shape faculty responses
to accreditation processes. This creates a gap in under-
standing how accreditation is experienced across diverse
academic positions and institutional settings, particularly
from the perspective of faculty members as both imple-
menters and beneficiaries of these quality initiatives.

Against this background, examining faculty perspectives
is important for understanding how the perceived bene-
fits of accreditation vary across different institutional and
professional contexts. Building on these gaps, this study
examines whether faculty members’ perceptions of accred-
itation benefits differ according to programme accredi-
tation status, gender, academic title, and university type.
Specifically, it addresses two research questions: (1) How
do perceptions of accreditation benefits differ between
faculty members from accredited and non-accredited
programmes? and (2) Are there significant differences in
perceptions of accreditation benefits based on gender,
academic title, and university type? By addressing these
questions using a rigorously developed and validated
instrument, the study seeks to inform more inclusive and
responsive accreditation policies and practices

Literature Review

Accreditation as a Quality Assurance Tool

Accreditation has become a cornerstone of quality assur-
ance in higher education systems globally. Originally devel-
oped to evaluate and standardise academic programmes,
accreditation has since evolved into a multifaceted mech-
anism that enhances institutional legitimacy, guides pub-
lic accountability, and facilitates international recognition
(Ewell, 2010; Harvey & Newton, 2004; Salto, 2021). As
higher education has expanded and diversified to meet
global market demands, universities have increasingly
adopted accreditation to not only validate their internal
practices, but also signal credibility to external stake-
holders, such as students, governments, and international
partners (Duarte & Vardasca, 2023; Makhoul, 2019). In
many contexts, accreditation now functions as a prereq-
uisite for institutional funding, student mobility, and par-
ticipation in global rankings, reinforcing its role as both a
regulatory instrument and a strategic asset (Romanowski,
2022). Although national accreditation frameworks differ
in structure and emphasis, they typically share a common
objective: ensuring that institutions meet minimum quality
standards while fostering a culture of continuous improve-
ment and transparency (Patil & Codner, 2007).
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The increasing reliance on programme-level accreditation
in higher education can be better understood through the-
oretical frameworks that highlight its symbolic and struc-
tural functions. From the perspective of institutional theory,
accreditation serves as a mechanism through which educa-
tional programmes conform to socially constructed expecta-
tions, thereby gaining legitimacy within their fields (Meyer
& Rowan, 1977). Accreditation bodies establish a formalised
structure, often complete with procedures, benchmarks and
assessment criteria that programmes adopt to demonstrate
compliance with accepted norms, regardless of whether
these practices directly impact educational outcomes. This
formalisation can enhance legitimacy in the eyes of students,
employers and regulatory bodies, even if the internal edu-
cational culture remains unaffected (Romanowski, 2021).
Relatedly, signalling theory suggests that accreditation func-
tions as a reputational marker, differentiating accredited pro-
grammes from non-accredited ones and providing assurance
of quality and rigour in an environment where direct perfor-
mance measures may be challenging to evaluate (Graffin &
Ward, 2010). However, as Teelken (2011) notes, programme
accreditation can also introduce managerial pressures, shift-
ing faculty attention toward documentation and measurable
compliance rather than substantive pedagogical innovation.
These tensions underscore the dual nature of accreditation,
which serves as both a means of accountability and a symbol
of institutional compliance. Examining how such processes
are perceived by those directly responsible for delivering aca-
demic programmes is crucial.

Benefits for Students

One of the most widely cited objectives of programme
accreditation is to enhance educational quality in ways that
directly benefit students. Accreditation is frequently depicted
as a mechanism to align academic programmes with defined
learning outcomes, implement consistent assessment prac-
tices, and feature clearly articulated curricula, thereby pro-
moting transparency and consistency in the student learning
experience (Akbaba-Altun & Bulut, 2022). Through periodic
external reviews and self-evaluation processes, accreditation
encourages academic departments to examine the relevance,
rigor, and structure of their offerings, which can lead to
improved course design, better instructional support, and
increased student satisfaction. In professional fields, accred-
itation is also seen as a pathway to employability, providing
students with qualifications that are recognised by employ-
ers and licensing bodies, both nationally and internationally
(Patil & Codner, 2007). Additionally, accreditation signals to
prospective students and their families that the programme
meets or exceeds minimum quality standards, thus enhanc-
ing institutional credibility and student confidence in their
educational investment (Graffin & Ward, 2010; Hegji, 2017).
While these student-related benefits are often emphasized in
accreditation discourse, empirical evaluations of their reali-
sation remain uneven, especially when viewed from the per-
spective of teaching faculty.

Cilt/

While student-centred rationales for accreditation are
emphasised, the perceptions of faculty members on these
benefits have been relatively underexplored in the literature.
Faculty play a pivotal role in implementing the curriculum
reforms and assessment practices mandated by accreditation
bodies, yet their views on whether such changes result in
tangible improvements for students often vary (Harvey &
Newton, 2004). While some academics acknowledge that
accreditation fosters a more structured and student-fo-
cused teaching environment, others express scepticism,
noting that increased standardisation may limit pedagog-
ical flexibility or burden instructors with procedural obli-
gations rather than substantive innovations (Staub, 2019;
Teelken, 2011). Moreover, studies such as Dottin (2021)
and Romanowski (2021) caution that the student benefits of
accreditation may be more symbolic than structural, espe-
cially in contexts where the process is driven by institutional
branding or external accountability rather than pedagogical
improvement. The literature reveals a gap in understand-
ing how faculty interpret the student benefits of accredita-
tion within different institutional and disciplinary contexts,
particularly when comparing accredited and non-accred-
ited programmes. This underscores the need for research
that foregrounds faculty perspectives to critically assess the
assumed student gains of accreditation processes.

Benefits for Staff

Accreditation is frequently promoted as a catalyst for pro-
fessional growth and greater institutional clarity among aca-
demic staff. By encouraging academic programmes to align
their teaching practices, assessment methods, and learn-
ing outcomes with externally defined quality standards,
accreditation can provide faculty with clearer role expecta-
tions and more explicit pedagogical direction (Acevedo &
Rondinel-Oviedo, 2022; Kumar et al., 2020). This process
often involves structured self-assessment and peer review,
which can foster collaborative reflection and departmental
dialogue around teaching practices and curriculum design.
As a result, accreditation may contribute to the development
of a shared academic culture and increased coherence in
instructional strategies, particularly in programs that previ-
ously lacked formalised internal quality assurance systems.
Furthermore, accreditation may enhance faculty morale by
elevating the perceived prestige of their programme or insti-
tution, offering recognition that can support career advance-
ment, particularly in competitive academic environments
(Akbaba-Altun & Bulut, 2022; Paor, 2016). The potential
benefits of accreditation highlight its value not only as an
institutional accountability mechanism, but also as a devel-
opmental opportunity for staff engaged in academic delivery.

Despite its potential advantages, accreditation is often met
with ambivalence or resistance by faculty, particularly when
it is perceived as a top-down managerial exercise rather than
a genuinely developmental process. While some academics
acknowledge the formal structure provided by accredita-
tion, numerous studies highlight that others regard it as an
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externally imposed obligation that prioritises documentation
over meaningful educational reform (Cardoso et al., 2013;
Newton, 2000; Zavale, 2021). Teelken (2011) found that fac-
ulty frequently adopt a pragmatic stance, engaging in what is
termed “symbolic compliance” to meet accreditation require-
ments without fully embracing their educational philosophy.
This perception is particularly pronounced when accredita-
tion is associated with excessive standardisation, which fac-
ulty may feel encroaches upon their academic autonomy and
disciplinary identity. Kleijnen et al. (2011) further argue that
quality assurance initiatives can be experienced as mecha-
nisms of control rather than support, particularly when they
emphasize reporting and compliance over improvement and
innovation. Some programmes may indeed leverage accred-
itation to bolster staff engagement and collaboration, but
these outcomes are not universally achieved. Such mixed
experiences highlight the need for greater consideration of
the institutional culture surrounding accreditation, as well
as recognising faculty members as critical stakeholders, not
merely as implementers, in the pursuit of academic quality.

Institutional Benefits

Programme accreditation is frequently credited with gener-
ating strategic and organisational benefits at the institutional
level. By requiring academic units to engage in systematic
self-assessment and external review, accreditation processes
can lead to improved governance structures, better align-
ment between academic goals and institutional missions, and
clearer accountability mechanisms (Acevedo & Rondinel-
Oviedo, 2022; Dodd, 2004). For institutions operating in
competitive national or international contexts, accreditation
also serves as a quality signal that enhances public trust and
boosts credibility among students, employers, and govern-
ment bodies (Alkhateeb & Romanowski, 2021; Graffin &
Ward, 2010). Beyond external reputation, accreditation can
support internal improvements by encouraging universities
to formalise procedures, document outcomes, and create
feedback loops that inform decision-making across depart-
ments (Stensaker et al., 2010). In this way, programme
accreditation not only addresses compliance requirements,
but may also serve as a catalyst for institutional learning and
ongoing improvement. When effectively integrated into
the institutional culture, accreditation can foster coherence
across administrative and academic functions, reinforcing a
shared commitment to quality.

Despite its potential to enhance institutional quality,
accreditation is not uniformly perceived by faculty as yield-
ing meaningful internal improvements. Several studies
indicate that while accreditation may elevate an institution’s
public image, it does not always lead to substantive educa-
tional or administrative reform (Cardoso et al., 2015). This
discrepancy is often due to the lack of adoption of accred-
itation practices due to the prioritisation of compliance
with standards and document production over pedagogical
or institutional change (Romanowski, 2021). The pursuit
of accreditation can, in some cases, exacerbate inequalities
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between institutions with differing levels of resources and
support, further widening the gap in perceived institutional
benefit. Kleijnen et al. (2011) caution that when accredita-
tion functions primarily as a tool of managerial control, it
risks undermining academic ownership and faculty engage-
ment. These issues point to the need to distinguish between
the external status conferred by accreditation and the inter-
nal changes it is intended to produce. For accreditation to
meet its aim of development, university leaders must work
closely with academic staff and tie the accreditation plans to
wider plans for quality improvement.

Inter-institutional Benefits

One of the less frequently discussed, yet significant, out-
comes of accreditation is its potential to foster inter-insti-
tutional collaboration and benchmarking. Accreditation
processes frequently employ standardised criteria and
external benchmarks, enabling institutions to align their
academic offerings, share effective practices, and under-
take comparative assessments (Stensaker et al., 2010). This
alignment enables not only the development of a common
language around quality assurance but also facilitates the
mobility of students and faculty across institutions and
borders. In disciplines governed by international frame-
works-such as engineering under the Washington Accord
or medical education through the WFME-accreditation
contributes to mutual recognition of qualifications and pro-
motes academic compatibility (Patil & Codner, 2007). Even
within national systems, shared accreditation standards can
create platforms for collaborative curriculum development
and joint programme offerings. However, these benefits
are not automatic; as Sianchez-Chaparro et al. (2021) cau-
tion, successful inter-institutional impact depends on how
accreditation is implemented and whether institutions per-
ceive each other as genuine partners rather than competi-
tors. Despite these challenges, accreditation holds promise
for reinforcing institutional networks and building a more
coherent and cooperative higher education landscape.

Discipline/Field-Specific Benefits

Programme accreditation plays a crucial role in aligning
academic programmes with the evolving standards and
expectations of specific professional fields. In disciplines
such as engineering, health sciences, architecture, and
teacher education, accreditation bodies frequently define
competency frameworks, ethical guidelines, and learning
outcomes that programmes must incorporate into their
curricula (Acevedo & Rondinel-Oviedo, 2022; Patil &
Codner, 2007; Romanowski, 2021). This alignment ensures
that graduates possess not only disciplinary knowledge but
also the professional skills and certifications necessary for
practice within regulated industries. For example, accredi-
tation under agreements such as the Washington Accord in
engineering education facilitates international recognition
of degrees and fosters mobility across countries (Patil &
Codner, 2007). Similarly, sectoral accreditation in teacher
education enhances programme coherence by establishing
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benchmarks for pedagogical training, field experiences, and
professional conduct (Alkhateeb & Romanowski, 2021).
Accreditation fosters closer ties between academic pro-
grams and their corresponding industries or professional
fields, thereby supporting the employability of graduates
and strengthening the perceived relevance of higher edu-
cation institutions within their societal contexts (Akbaba-
Altun & Bulut, 2022).

While field-specific accreditation can boost programme
relevance and graduate employability, it may also generate
tensions among faculty regarding curriculum design and
academic autonomy. Some academics voice concern that
rigid adherence to external professional standards could
constrain disciplinary depth, creativity, and theoretical
exploration, ultimately leading to an overemphasis on tech-
nical competencies at the expense of broader intellectual
development (Romanowski, 2021). In professional fields
such as engineering and teacher education, the drive to meet
detailed accreditation criteria may result in highly standard-
ized curricula, potentially limiting the ability of faculty to
innovate or adapt content to emerging disciplinary trends.
Moreover, Stensaker et al. (2010) caution that field-spe-
cific accreditation can sometimes prioritise uniformity over
diversity of educational approaches, reinforcing a compli-
ance-oriented culture rather than a genuinely reflective one.
Faculty views on accreditation often depend on whether
they regard the standards as enhancing or undermining aca-
demic quality in their disciplines. These criticisms highlight
the need to design accreditation frameworks that keep high
professional standards without reducing the depth and flex-
ibility of teaching that are crucial in higher education.

National Benefits

Accreditation is crucial in aligning universities with national
quality standards, policy aims, and development plans.
Many countries have set up external quality agencies to
establish benchmarks for academic quality, institutional
management, and public responsibility. Accreditation is a
principal mechanism through which such agencies ensure
that universities meet these standards (Akbaba-Altun &
Bulut, 2022; Kumar et al., 2020; Stensaker et al., 2010).
Accreditation processes encourage institutions to show
their commitment to quality education. This builds public
trust and helps institutions secure government funding and
programme licences, as well as collaborate internationally.
Accreditation also supports national plans to standardise
academic qualifications, making it easier for students to
move between institutions and for workers to find jobs
across borders (Salto, 2021). However, scholars caution
that the effectiveness of accreditation in achieving national
policy objectives is heavily dependent on how it is imple-
mented. When accreditation becomes overly symbolic or
procedural, its potential to drive quality improvements may
be constrained (Harvey & Newton, 2004; Zavale, 2021).
Nevertheless, when embedded within coherent national
strategies, accreditation remains a crucial mechanism for

Cilt/

enhancing the quality, accountability, and competitiveness
of higher education systems.

International Benefits

Accreditation helps universities and programmes demon-
strate that they meet global standards. This allows greater
student and staff movement, as well as academic collabora-
tion across borders (Patil & Codner, 2007). Accreditation
also acts as a quality signal to prospective international
students and global ranking bodies, positioning accredited
programmes as competitive and reputable options within
the global education market (Sdnchez-Chaparro et al.,
2021). In fields such as engineering, business, and health
sciences, international or cross-border accreditation is often
essential for graduate employability across different juris-
dictions. Furthermore, accreditation frameworks encourage
alignment with broader initiatives such as the European
Higher Education Area or mutual recognition agreements
like the Washington Accord, strengthening academic com-
patibility across regions (Dottin, 2021; Patil & Codner,
2007; Sinchez-Chaparro et al., 2021). By making institu-
tions more transparent, comparable, and internationally
recognised, accreditation facilitates their participation in
global academic networks and markets.

Faculty members often perceive the internationalisation
benefits of accreditation as more symbolic than substantive,
despite its potential advantages. Romanowski (2021) cri-
tiques the phenomenon as the “idolatry” of accreditation,
where the primary goal becomes achieving international
labels or rankings rather than pursuing meaningful edu-
cational improvements. According to Harvey and Newton
(2004), while accreditation creates an appearance of com-
parability and prestige, it does not necessarily address
underlying issues in teaching, curriculum, or institutional
differences across regions. Faculty often express scepticism
when accreditation processes focus more on branding and
marketing than on academic innovation or student-focused
improvements. Dottin (2021) notes that differences between
local and global quality standards can confuse institutions
and force them to make strategic trade-offs. This leads them
to focus on just meeting the minimum requirements for rec-
ognition, rather than pursuing genuine educational improve-
ments. These critiques suggest that while international
accreditation may offer strategic advantages, its effectiveness
in fostering academic quality hinges on the extent to which
institutions and faculty perceive it as a developmental oppor-
tunity, rather than merely a status-seeking exercise.

Method

Research Design

This study utilised a quantitative survey design (Creswell &
Creswell, 2018; Fowler, 2014) with a comparative approach
to examine faculty members’ perceptions regarding the ben-
efits of accreditation across various demographic variables.
Specifically, the research aimed to compare the perceptions
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of faculty members from accredited and non-accredited pro-
grams and to investigate how these perceptions differ based
on participants’ demographic characteristics, including aca-
demic title, gender, and university type.

The cross-sectional survey method was selected to facilitate
the collection of comprehensive data from a diverse popu-
lation of faculty members across multiple higher education
institutions at a single point in time (Babbie, 2020; Fraenkel
etal., 2019). Employing this method enabled efficient com-
parisons and allowed for the identification of statistically
significant differences among distinct subgroups within the
higher education context (Field, 2018).

Participants

The participants were 361 faculty members employed at
various higher education institutions in Tirkiye. A con-
venience sampling method was used to select participants,
targeting a broad demographic representation within the
academic community. The sample included faculty mem-
bers from accredited and non-accredited programs across
six state and two private universities. Participation was
voluntary; university rectorates distributed the survey
link via institutional mailing lists, reaching approximately
5,000 academic staff. Of the participants, 183 (50.7%) were
female, and 178 (49.3%) were male. Regarding academic
titles, 94 (26.0%) participants were Professors, 79 (21.9%)
were Associate Professors, 105 (29.1%) were Assistant
Professors, and 83 (23.0%) were Lecturers. In terms of
accreditation status, 234 (64.8%) participants were affili-
ated with accredited programs, whereas 127 (35.2%) were
from non-accredited programs. Respondents were grouped
by faculty/program: Education (n = 96; 26.6%), Health and
Medicine (n=81;22.4%), Social Sciences and Business (n =
45; 12.5%), Applied and Vocational units (n = 43; 11.9%),
Arts, Design, Architecture and Communication (n = 29;
8.0%), Engineering and Technology (n = 25; 6.9%), and
Natural Sciences and Mathematics (n = 13; 3.6%); smaller
groups included Sport Sciences (n = 6), Languages (n = 6),
Theology (n = 6), Law (n = 6), and Agriculture/Forestry
(n = 3), with two responses uncategorised. The resulting
convenience sample included participants from different
accreditation statuses, institution types, and disciplinary
clusters, providing heterogeneity across these character-
istics despite the non-probability sampling procedure.
Accordingly, findings are not claimed to be generalisable
to all academics in Tiirkiye; inferences pertain to the par-
ticipating institutions and disciplinary clusters described
above. Bl Table 1 presents an overview of the participants’
demographic characteristics.

Data Collection Procedure

The data were collected between September and
December 2024 through an online survey administered
via Google Forms. After obtaining ethical approval from
the ethics committee of a university in Tirkiye, offi-
cial permission letters were sent to various universities.
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These universities subsequently distributed the survey
link to faculty members across different departments and
programs. Participation in the study was entirely volun-
tary. Only those who indicated their voluntary agreement
were able to proceed to the survey. The online format
enabled wide geographic reach and ensured participant
anonymity throughout the process.

Data Collection Instrument

The data were collected using the Perceptions of
Accreditation Benefits Scale, developed by the research-
ers to assess faculty members’ perceptions regarding the
benefits of accreditation in higher education institutions.
The scale development process began with an exten-
sive review of the literature on accreditation, quality
assurance, and institutional effectiveness. Based on the
literature, seven sub-dimensions (factors) were identi-
fied: (1) Benefits for Students, (2) Benefits for Staff, (3)
Institutional Benefits, (4) Inter-institutional Benefits, (5)
Discipline/Field-Specific Benefits, (6) National Benefits,
and (7) International Benefits. The full list of scale items
is provided in Appendix 2.

Initially, 10 items were written for each of the seven
dimensions, resulting in a pool of 70 items. These items
were then reviewed by two experts in educational admin-
istration and programme evaluation, leading to the
removal of two items based on clarity and content valid-
ity concerns. The resulting 68-item draft was pilot-tested
with 332 faculty members. The scale employed a 5-point
Likert-type response format ranging from 1 (Strongly
Disagree) to 5 (Strongly Agree). Higher scores indi-
cate more positive perceptions of accreditation benefits.
Following data collection, Confirmatory Factor Analysis
(CFA) was conducted using AMOS software to validate
the factorial structure of the scale. Based on the CFA
results, 18 items were removed due to low factor loadings
or redundancy, resulting in a final scale consisting of 50
items across the seven dimensions.

Data Analysis

All statistical analyses were conducted using IBM SPSS
Statistics (version 20) and AMOS for confirmatory factor
analysis. Descriptive statistics (mean, standard deviation,
minimum, maximum, skewness, and kurtosis) were calculated
for the total scale and its seven sub-dimensions. To evaluate
the assumption of normality, skewness and kurtosis values
were examined. According to statistical literature, skewness
and kurtosis values within the range of -1.96 to +1.96 indi-
cate acceptable univariate normality for parametric tests
(Tabachnick & Fidell, 2019, p. 86). As shown in B Table
2, all variables in the study met this criterion, supporting
the assumption of normal distribution. In addition to uni-
variate normality, multivariate assumptions were evaluated.
Mardia’s multivariate kurtosis indicated a deviation (z = 7.13).
Multivariate outliers were screened using Mahalanobis dis-
tance; nine cases exceeded the y? critical value for df = 7 at a
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=.001 (24.32). As these cases contained valid response pat-
terns and showed no apparent data-entry errors, they were
retained in the analyses. Box’s M test yielded M = 48.37, F(28,
241998.42) = 1.69, p = .013., and equality of error variances
held for all dependent variables (Levene’s tests, all ps > .05).

To address the first research question, two separate anal-
yses were conducted. First, an independent samples t-test
was used to compare the overall scale scores between fac-
ulty members from accredited and non-accredited pro-
grams. Then, a one-way multivariate analysis of variance
(MANOVA) was performed to examine differences across
the seven sub-dimensions based on accreditation status. For
the second research question, a three-way ANOVA was
used to examine the main and interaction effects of aca-
demic title, gender, and university type on the total scale
score. In addition, a three-way MANOVA was conducted to
explore differences across the seven sub-dimensions.

Measurement Validity and Reliability

In theory-driven measurement contexts where the dimen-
sionality, item—factor mappings, and factor interrelations
are specified a priori, confirmatory factor analysis (CFA)
can legitimately be used without a preceding exploratory
factor analysis (EFA). Brown (2015) characterises CFA as a
hypothesis-driven approach in which the researcher specifies
the measurement model in advance, including the number
of factors and their indicators. Moreover, CFA is routinely
employed to evaluate test instruments’ latent structure and
item—factor relations and is typically conducted before spec-
ifying any structural (regression) relations among latent vari-
ables. Although best practice reviews in the development of
new scales commonly advise conducting exploratory factor
analysis followed by confirmatory factor analysis, they also
recognise an alternative in which confirmatory factor analy-
sis is applied directly to assess a theoretically specified item
set without a prior exploratory step. In keeping with this
perspective, methodological guidance in organisational and
behavioural research stresses aligning the analytic technique
with the study objective, using exploratory factor analysis
to discover latent structure and confirmatory factor analysis
to test explicit hypotheses about measurement models and
their fit (Brown, 2015; Hurley et al., 1997). In the present
study, the seven-factor model was specified from prior lit-
erature and expert review; standardised loadings, composite
reliability, and AVE provide convergent-validity evidence
consistent with a theory-first CFA approach.

The standardised factor loadings for the items ranged from
.737 to .930, indicating strong item-factor relationships.
Model fit indices indicated an acceptable fit to the data:
y2(1141) = 3044.03, p < .001, y¥/df = 2.67, CFI = .926, TLI =
.920, and RMSEA = .068. The Root Mean Square Residual
(RMR) was .047. These indices suggest that the hypothe-
sised seven-factor model provides a good fit for the observed
data. Composite reliability (CR) ranged .945-.970 and aver-
age variance extracted (AVE) ranged .730-.815 across the

Cilt/

seven factors (CR 9 .70; AVE ¢ .50). The final instrument
consisted of 50 items; item counts per factor (sub-dimen-
sions) were F1 =8, F2 =6,F3 =9,F4=6,F5=9,F6=6,
and F7 = 6. Reliability analyses showed excellent internal
consistency. Cronbach’s alpha values for the seven dimen-
sions ranged from .947 to .970, and the overall Cronbach’s
alpha for the entire scale was .992, indicating a high level of
reliability across all sub-dimensions and the full instrument.
The seven dimensions of the scale were conceptualised as
closely related sub-dimensions of a single higher-order dis-
position regarding the benefits of accreditation; therefore,
high inter-factor correlations are to be expected. Consistent
with this pattern, the Fornell-Larcker criterion was not sat-
isfied for some factor pairs and several heterotrait-mono-
trait ratios (HTMT) exceeded .90. The findings indicate
limited discriminant validity among the sub-dimensions and
suggest that the instrument chiefly captures a general ten-
dency. Nevertheless, this lack of separation may be inter-
preted as a consequence of the theoretical framework, and
analyses can also be conducted using sub-dimensions totals
(Hair etal., 2019; Henseler et al., 2015). Sampling adequacy
was good (KMO =.985), and Bartlett’s test of sphericity was
significant (y2(1225) = 24905.36, p < .001), supporting the
factorability of the item set. Corrected item—total correla-
tions (within sub-dimensions) indicated strong discrimina-
tion across all items (range = .733-.906; by sub-dimensions:
F1.804-.857, F2 .795-.886, F3 .733-.893, F4 .816-.906, F5
.835-.898, F6 .741-.890, F7 .838-.895). Average inter-item
correlations were high (AIC = .736-.811; max inter-item r
=.829-.880), consistent with the narrow and closely related
sub-dimensions of the construct.

Findings
Descriptive Statistics

B Table 3 shows descriptive statistics for total percep-
tion scores by demographic variables. The overall mean
score for faculty members’ perceptions of accreditation
benefits was 174.60 (SD = 54.13), indicating a gener-
ally positive view. Because the sub-dimensions con-
tained different numbers of items, item-level means
were used for comparisons across dimensions. National
Benefits had the highest item mean (M = 3.64), followed
by Institutional Benefits (M = 3.61) and Field-Specific
Benefits (M = 3.59), whereas Staff Benefits had the lowest
item mean (M = 3.03). Conversely, the lowest average
was recorded for International Benefits (M = 20.61, SD
= 7.21), implying more limited perceived benefits at the
global level. When grouped by accreditation status, fac-
ulty members from accredited programs (n = 234) consis-
tently reported higher scores across all sub-dimensions
and the total scale (M = 179.79, SD = 52.93) compared
to those from non-accredited programs (n = 127; M =
165.05, SD = 55.22). The largest differences were seen
in International Benefits (accredited: M = 21.74; non-ac-
credited: M = 18.54) and Staff Benefits (accredited: M =
18.89; non-accredited: M = 16.85).
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Gender-based differences revealed that female faculty mem-
bers (n = 183) perceived accreditation benefits more pos-
itively overall (M = 181.84, SD = 46.52) than their male
counterparts (n = 178; M = 167.17, SD = 60.21). This trend
was consistent across most dimensions, particularly in Field-
Specific, National, and Inter-institutional Benefits. In terms
of academic title, professors (M = 185.94) and lecturers (M =
180.33) reported the highest total perception scores, whereas
associate professors (M = 162.51) and assistant professors
(M = 169.04) scored comparatively lower. The same pat-
tern emerged in most sub-dimensions. Faculty from private
universities (M = 183.75, SD = 42.86) scored higher in total
perceptions than those from state universities (M = 172.37,
SD = 56.39). Notably, faculty from private institutions rated
Institutional, National, and International Benefits descrip-
tively higher than their public university peers.

Differences in Accreditation
Perceptions Based on Accreditation Status

To address the first research question, an independent
samples t-test was conducted to compare the total accred-
itation perception scores between faculty members work-
ing in accredited and non-accredited programs. Results
indicated a statistically significant difference between the
two groups, t(359) = 2.49, p = .013. Faculty members affil-
iated with accredited programs (M = 179.79, SD = 52.93)
scored significantly higher than those from non-accred-
ited programs (M = 165.05, SD = 55.22). The effect size,
calculated using Cohen’s d, was 0.27, indicating a small to
moderate practical significance.

To examine whether this difference extended to the individ-
ual dimensions of the scale, a multivariate analysis of variance
(MANOVA) was performed using the seven sub-dimensions
as dependent variables. The MANOVA revealed a statistically
significant multivariate effect of accreditation status, Wilks’
Lambda = .901, F(7, 353) = 5.54, p < .001, partial n? = .099,
indicating that accreditation status explained approximately
10% of the variance across the combined dependent variables.

Follow-up univariate ANOVA showed statistically significant
differences between faculty from accredited and non-accred-
ited programs in several sub-dimensions: Staff Benefits, F(1,
359) = 6.80, p = .010, partial n? = .019; Institutional Benefits,
F(1, 359) = 3.94, p = .048, partial n2 = .011; Inter-institutional
Benefits, F(1, 359) = 6.08, p = .014, partial n? = .017; Field-
Specific Benefits, F(1, 359) = 5.56, p = .019, partial n> = .015;
and International Benefits, F(1, 359) = 16.88, p < .001, partial
n? = .045. No statistically significant differences were found
for Student Benefits or National Benefits.

W Table 4 shows both independent samples t-test results and
follow-up ANOVA by sub-dimension. These results indicate
that faculty in accredited programs perceive accreditation as
more beneficial in institutional, professional, and international
contexts, particularly in how it supports staff development,
collaboration, and visibility across institutions and borders.
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Differences in Accreditation
Perceptions Based on Demographic Variables

To address the second research question, a three-way
ANOVA was conducted with gender, academic title, and
university type as independent variables, and the total
perception score as the dependent variable. The overall
model was statistically significant, F(15, 345) = 1.83, p =
.029, indicating that at least one main or interaction effect
contributed significantly to the variation in perceptions.
However, the explained variance was modest, with an

adjusted R? of .033.

Among the main effects, academic title had a significant
influence on the total perception score, F(3, 345) = 2.87,
p = .036. Neither gender (F(1, 345) = 1.59, p = .208) nor
university type (F(1, 345) = 0.97, p = .325) was significant.
No significant two-way or three-way interaction effects
were found. Post hoc comparisons using Bonferroni cor-
rection revealed that professors (M = 185.94) had signifi-
cantly higher perception scores than associate professors (M
=162.51), with a mean difference of 23.43 points (p = .025).

To examine whether these effects extended to the sub-di-
mensions of the scale, a three-way MANOVA was per-
formed. The multivariate test revealed a significant main
effect of gender (Wilks” Lambda = .934, F(7, 339) = 3.41,
p = .002, partial n? = .066), whereas the main effect of aca-
demic title was not statistically significant (Wilks’ Lambda
= 915, FQ21, 974) = 1.46, p = .081, partial 12 = .029).
University type did not produce a significant multivari-
ate effect (p = .223). Significant interaction effects were
found between gender and university type (Wilks’ Lambda
= .943, F(7, 339) = 2.90, p = .006, partial 2 = .057), and
a insignificant three-way interaction was observed among
gender, academic title, and university type (Wilks’ Lambda
- 933, F(21,974) = 1.14, p = .301).

Follow-up univariate ANOVA indicated that gender had a
significant effect on International Benefits (F(1, 345) = 4.90,
p =.028, partial n? = .014), while academic title significantly
influenced Staff Benefits (F(3, 345) = 4.16, p = .007, par-
tial n? = .035) and International Benefits (F(3, 345) = 2.90,
p = .035, pardal n? = .025). Bonferroni-adjusted post hoc
comparisons showed that professors perceived significantly
more staff-related benefits from accreditation than both
associate and assistant professors (p < .05), and more inter-
national benefits than associate professors (p = .020).

Wl Table 5 shows the comparison of accreditation percep-
tion scores according to demographic variables, analysed
both on the total score and according to sub-dimensions.
These findings suggest that perceptions of accreditation
benefits vary more strongly by academic rank than by gen-
der or institutional affiliation, with professors consistently
rating benefits higher-especially in relation to staff develop-
ment and international visibility.

Yiiksekdgretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Understanding Programme Accreditation Through Faculty Eyes: Benefits, Variations, and Institutional Dynamics \

Discussion

The present study aimed to investigate faculty members’ per-
ceptions of the benefits of accreditation in higher education,
with a particular focus on how these perceptions vary based
on accreditation status, academic title, gender, and university
type. The findings revealed that faculty members affiliated
with accredited programs reported significantly more positive
perceptions of accreditation benefits both in overall scores and
across several sub-dimensions. Notably, the most pronounced
differences were observed in staff, institutional, inter-institu-
tional, field-specific, and international benefits. Among the
demographic variables examined, academic title significantly
influenced the total perception score, whereas gender did not.
Gender was significant only for the International Benefits
sub-dimension. Professors and female faculty members gen-
erally perceived greater benefits from accreditation compared
to their counterparts. These findings offer an understanding
of how accreditation is experienced and valued by faculty,
highlighting both areas of consensus and divergence. They
are consistent with previous research indicating that faculty
from accredited institutions tend to perceive greater benefits
related to professional development and institutional improve-
ment (Alkhateeb & Romanowski, 2021; Cardoso et al., 2013;
Harvey, 2004; Mady et al., 2023).

Faculty members affiliated with accredited programs
reported significantly higher perceptions of accreditation
benefits compared to their peers in non-accredited pro-
grams. This difference was evident not only in overall scores
but also across several sub-dimensions, including staff,
institutional, inter-institutional, field-specific, and inter-
national benefits. These findings suggest that experiencing
or engaging in the accreditation process may shape faculty
members’ beliefs about its value, particularly in relation to
professional development and organizational improvement.
This pattern aligns with previous studies demonstrating
that accreditation can foster a sense of institutional advance-
ment and academic pride when faculty perceive it as con-
tributing to curriculum quality, administrative clarity, and
external recognition (Acevedo & Rondinel-Oviedo, 2021;
Mussawy & Rossman, 2018; Newton, 2000). Trullén and
Rodriguez (2011) emphasized that when faculty are mean-
ingfully involved in the self-study or review process, their
attitudes shift from scepticism to ownership, reinforcing
the link between direct experience and positive percep-
tion. The present study extends this literature by providing
empirical evidence that accreditation status is not merely an
institutional label-it may influence how faculty interpret the
broader utility and legitimacy of the accreditation process.
These results also support arguments by Ryan (2015) that
faculty in accredited contexts are more likely to view quality
assurance as a collaborative and developmental endeavour,
rather than a purely bureaucratic obligation.

Academic title emerged as a significant factor influenc-

ing perceptions of accreditation benefits. Professors and
lecturers reported notably higher total perception scores
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than associate and assistant professors, with the most pro-
nounced differences observed in staff and international
benefit sub-dimensions. These findings may reflect vari-
ations in professional experience, institutional roles, and
exposure to accreditation practices across academic ranks.
Professors, who often occupy leadership roles and have
greater institutional visibility, may view accreditation as
a mechanism that validates and strengthens their pro-
grams’ prestige and quality. Conversely, mid-level faculty
such as associate and assistant professors may encounter
accreditation more as a compliance requirement than as
an opportunity for strategic or professional advancement.
These results are consistent with findings by Cardoso et
al. (2013), who reported that faculty perceptions of qual-
ity assurance varied by academic position, with senior
academics demonstrating more favourable attitudes.
Similarly, Cardoso et al. (2018) found that institutional
role and familiarity with accreditation processes, rather
than gender or age, were more influential in shaping
faculty views. These results suggest that perceptions of
accreditation are partially mediated by faculty members’
institutional responsibilities and experience levels, sup-
porting the notion that accreditation is not perceived uni-
formly across professional hierarchies.

Gender did not have a significant main effect on the total
perception score, F(1, 345) = 1.59, p = .208. However, the
multivariate effect of gender across the seven sub-dimen-
sions was significant (Wilks’ Lambda = .934, F(7, 339) =
3.41, p = .002, partial n? = .066), with follow-up analyses
indicating a significant gender effect only for International
Benefits, F(1, 345) = 4.90, p = .028, partial n? = .014.
Female faculty may be more responsive to structured pro-
cesses such as accreditation if they perceive these systems
as offering clearer standards, more transparent promotion
criteria, or increased visibility in academic contributions.
These results are aligned with the findings of Cardoso et al.
(2013), who reported that female academics held slightly
more positive views of quality assurance mechanisms,
especially in polytechnic institutions. Moreover, Trullén
and Rodriguez (2011) noted that faculty engagement and
perceived legitimacy of accreditation are often shaped by
one’s sense of alignment with institutional goals-factors
that may intersect with gendered experiences in academia.
While gender differences in QA perception are often mod-
est, the present study reinforces the idea that demographic
characteristics can subtly influence how faculty interpret
the purpose and impact of accreditation systems.

Although the differences in total perception scores
between faculty at state and private universities did not
reach statistical significance, the descriptive findings
suggest a trend worth exploring. Faculty from private
universities reported higher mean scores across most
sub-dimensions of the scale, particularly in institutional,
national, and international benefits. These trends may
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reflect the differentiated organizational environments in
which faculty operate. Private universities often pursue
accreditation more aggressively as a strategic tool for rep-
utation-building and market competitiveness, which may
foster a more positive institutional culture around quality
assurance (Salto, 2021; Stensaker et al., 2010). In contrast,
faculty in public institutions may experience accreditation
as a top-down mandate with limited participatory input,
potentially contributing to more neutral or sceptical atti-
tudes (Teelken, 2011). Additionally, research has shown
that private institutions tend to frame accreditation within
a managerial discourse of excellence and innovation, while
public universities often struggle with aligning national
regulations with accreditation standards (Romanowski,
2021; Sdnchez-Chaparro et al., 2021; Zavale, 2021). Thus,
while statistical tests did not detect significant variance in
perception based on university type, the patterns observed
align with international findings that institutional context
plays a key role in shaping how accreditation is understood
and valued by faculty.

The findings of this study revealed that institutional and
staff benefits were among the highest-rated dimensions
across faculty perceptions of accreditation. These findings
align closely with prior studies that underscore accredita-
tion’s role as a significant driver of institutional quality and
internal improvement (Acevedo & Rondinel-Oviedo, 2021;
Kumar et al., 2020; McGuire, 2009). Specifically, Acevedo
and Rondinel-Oviedo (2021) emphasize that accreditation
processes have tangible impacts on the quality of teaching,
administrative procedures, and institutional reputation,
leading to measurable improvements in stakeholder satisfac-
tion. Similarly, Kleijnen et al. (2011) highlight that faculty
perceive accreditation as beneficial for educational quality
when internal quality management activities clearly focus
on improvement rather than merely compliance or mana-
gerial control. Newton (2000) emphasizes the importance
of faculty engagement, suggesting that when faculty per-
ceive quality assurance processes as meaningful rather than
merely bureaucratic obligations, genuine quality improve-
ments are more likely to occur. These studies collectively
underscore the critical role of meaningful faculty participa-
tion and institutional alignment in ensuring accreditation
contributes positively to institutional development and staff
morale, ultimately enhancing both internal functioning and
external institutional standing.

Limitations

Although this study provides valuable insights into faculty
perceptions of accreditation benefits, several limitations
should be acknowledged. Firstly, the extent to which fac-
ulty members from accredited institutions were actively
involved in accreditation processes remains unclear. This
unknown level of engagement may influence how accred-
itation benefits are perceived. Additionally, the study did
not distinguish between faculty with and without mana-
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gerial roles, which could affect perceptions significantly,
as managers may perceive accreditation differently due to
their administrative responsibilities.

The psychometric properties of the Perceptions of
Accreditation Benefits Scale used in this study also involve
some important methodological limitations. The very high
internal consistency coefficient obtained for the total scale
score (i.e., a = .992), together with the high item-item cor-
relations, points to partial overlap among items and potential
item redundancy. Moreover, the failure to meet the Fornell-
Larcker criterion for some factor pairs and HTMT values
exceeding .90 indicate that the seven sub-dimensions, which
are theoretically differentiated, are empirically very close to
each other and strongly interrelated. This pattern may also
be interpreted as suggesting that the scale essentially reflects a
single higher-order tendency regarding the perceived benefits
of accreditation. Therefore, caution is warranted when inter-
preting and reporting small differences between sub-dimen-
sions. In future studies, examining the structure of the scale in
a more differentiated manner through item-reduction efforts,
the testing of second-order (higher-order) factor models, and
confirmatory analyses conducted with different samples may
strengthen both the measurement instrument itself and the
interpretability of the findings reported in this study.

Conclusions

This study aimed to examine faculty members’ percep-
tions of the benefits associated with accreditation pro-
cesses in higher education institutions. Using a quantitative
research design, a newly developed and validated instru-
ment-the Perceptions of Accreditation Benefits Scale-was
administered to 361 faculty members across accredited
and non-accredited programs in state and private univer-
sities. Confirmatory factor analysis supported the hypothe-
sised seven-factor structure, although discriminant validity
among the sub-dimensions was limited. The study subse-
quently explored variations in faculty perceptions according
to programme accreditation status, academic title, gender,
and university type through statistical analyses, including
t-tests, MANOVA, and three-way ANOVA procedures.

The study revealed significant differences in perceptions of
accreditation benefits, most notably between faculty from
accredited and non-accredited programs. Faculty members
affiliated with accredited programs reported higher over-
all perceptions, particularly in dimensions related to insti-
tutional benefits, staff benefits, inter-institutional benefits,
field-specific advancements, and international visibility.
Among the demographic variables, academic title signifi-
cantly influenced total perception scores, with professors
scoring significantly higher than associate professors,
whereas gender was significant only for the International
Benefits sub-dimension. Although differences between state
and private universities did not reach statistical significance,
faculty from private institutions indicated slightly higher
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perceptions of accreditation benefits. These findings under-
score that perceptions of accreditation are complex and
shaped significantly by both institutional status and individ-
ual demographics, emphasizing that accreditation processes
should be sensitive to such variations to achieve meaningful
engagement across diverse faculty groups.

Future research should expand the understanding of how
managerial roles and hierarchical positions influence
accreditation perceptions. Specifically, investigating the
perceptions and experiences of managers compared to
non-managerial faculty could illuminate important distinc-
tions in how accreditation is valued and implemented across
different institutional levels. Moreover, adopting quali-
tative research methods could provide richer insights and
deeper understanding of the motivations, reservations, and
nuanced experiences of faculty members regarding accredi-
tation, thereby enhancing the interpretation of quantitative
findings presented here.

Practical Implications

The results of this study hold practical implications for
both institutional leaders and accreditation agencies. Given
that faculty from accredited programs generally perceive
accreditation as beneficial, institutions at the early stages
of accreditation should proactively communicate these
potential advantages to faculty members. Clear articula-
tion of these benefits can enhance faculty motivation and
foster positive attitudes towards the accreditation process.
Additionally, since perceptions varied notably by academic
title, institutions must ensure that communication strat-
egies address the specific concerns and perspectives of
diverse academic ranks. Tailored discussions can ensure
all internal stakeholders fully understand and appreciate
the intended outcomes and benefits of accreditation pro-
cesses. Furthermore, the more positive perceptions of
accreditation among faculty members working in accredited
programs may allow these programs to be used as “good
practice” examples and “ambassadors” in the dissemination
of accreditation processes. Higher education institutions
and accreditation bodies can design workshops, mentoring
mechanisms, and repositories of good practices through
which faculty members in accredited programs share their
experiences with those in non-accredited programs. The
finding that perceptions varied by academic title suggests
that faculty engagement and communication strategies may
need to be tailored across academic ranks. Quality assurance
bodies can develop awareness-raising training and incentive
mechanisms that reinforce the message that accreditation
is not merely an external control mechanism, but a process
that supports faculty members’ professional development
and institutional learning. By introducing internal policy
arrangements that distribute faculty workload more equi-
tably during accreditation preparations and encourage par-
ticipation, institutions can enhance the perceived benefits of
accreditation and reduce resistance to the process.
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Appendix 1: Tables

W Table 1
Demographic Characteristics of Participants

Variable Category Frequency (N) Percentage (%)
Female 183 50.7%
Gender
Male 178 49.3%
Professor 94 26.0%
Associate Professor 79 21.9%
Academic Title
Assistant Professor 105 29.1%
Lecturer 83 23.0%
Accredited 234 64.8%
Accreditation Status
Non-accredited 127 35.2%
State 290 80.3%
University Type
Private 71 19.7%
Il Table 2

Descriptive Statistics and Normality Indicators for Scale Dimensions

Sub-Dimension Mean SD Skewness Kurtosis
Benefits for Students 28.14 8.72 -0.615 -0.431
Benefits for Staff 18.17 7.17 -0.174 -0.955
Institutional Benefits 32.45 10.02 -0.723 -0.337
Inter-institutional Benefits 21.14 6.86 -0.670 -0.316
Discipline/Field-Specific Benefits 32.28 10.22 -0.836 -0.120
National Benefits 21.81 6.91 -0.867 -0.201
International Benefits 20.61 7.21 -0.580 -0.638
Total Scale 174.60 54.13 -0.673 -0.367
i Table 3

Descriptive Statistics for Total Perception Scores by Demographic Variables

Variable Category [\ Mean SD
Accredited 234 179.79 52.93
Accreditation Status
Non-accredited 127 165.05 55.22
Female 183 181.84 46.52
Gender
Male 178 167.17 60.21
Professor 94 185.94 49.83
Associate Professor 79 162.51 59.79
Academic Title
Assistant Professor 105 169.04 56.45
Lecturer 83 180.33 47.38
State 290 172.37 56.39
University Type
Private 71 183.75 42.86

116 Yiiksekdégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)




Understanding Programme Accreditation Through Faculty Eyes: Benefits, Variations, and Institutional Dynamics \

W Table 4
Comparison of Accreditation Perception Scores by Accreditation Status

a. Independent Samples t-Test (Total Scale)

Group N M SD t p Cohen’s d
Accredited 234 179.79 52.93 2.49 .013 0.27
Non-accredited 127 165.05 55.22

b. Follow-up ANOVA by Sub-Dimension

F p Partial n2
Student Benefits 2.82 .094 .008
Staff Benefits 6.80 .010 .019
Institutional Benefits 3.94 .048 .011
Inter-institutional Benefits 6.08 .014 .017
Field-Specific Benefits 5.56 .019 .015
National Benefits 2.59 .108 .007
International Benefits 16.88 <.001 .045

W Table 5
Comparison of Accreditation Perception Scores by Demographic Variables

a. Three-Way ANOVA Results for Total Accreditation Perception Score

F p Partial n?
Gender 1.59 .208 —
Academic Title 2.87 .036 .033
University Type 0.97 .325 —

b. Three-Way MANOVA and Follow-up ANOVA for Sub-Dimensions

Sub-Dimension F p Partial n2
Gender International Benefits 4.90 .028 .014
Academic Title Staff Benefits 4.16 .007 .035
Academic Title International Benefits 2.90 .035 .025

Note: Only significant or marginal results are reported
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Appendix 2: Perceptions of Accreditation Benefits Scale

The institution provides high-quality services thanks to accreditation.

Accreditation ensures that the institution meets the expectations of its service recipients.
Students feel that their learning experiences are strengthened through accredited programs.
Accreditation increases student satisfaction.

Students trust institutions that comply with accreditation standards.

(F1, 8 items)

Accreditation provides students with a clear process to voice their complaints.

Benefits for Students

Students feel that their rights are protected through the institution’s accreditation status.

Accreditation offers students direct and transparent information about institutional activities.

Staff members feel more secure in their work environment due to accreditation standards.
Accreditation enhances staff members’ sense of responsibility toward their work.
Accreditation improves staff morale.

Staff members gain greater self-confidence through their institution’s accredited status.

Benefits for Staff
(F2, 6 items)

Accreditation offers opportunities for career advancement and increased earnings.

Staff members believe that accreditation positively influences their overall work performance.

Accreditation fosters full teamwork and consistency within the institution.

The institution demonstrates accountability to all stakeholders through accreditation.
Accreditation improves the institution’s performance management processes.
Accreditation supports continuous institutional development and improvement.

The institution engages in rigorous and careful documentation through the accreditation process.

(F3, 9 items)

Accreditation enhances the institution’s public image and recognition.

Accreditation ensures effective and clear communication within the institution.

Institutional Benefits

The institution achieves high efficiency through accreditation.

Accreditation strengthens institutional prestige.

Accreditation encourages collaboration among institutions.

The institution develops good relations with other accredited institutions.
Accreditation facilitates the sharing of best practices among institutions.
The institution collaborates with others to meet accreditation standards.

Accreditation promotes the creation and application of ethical codes across institutions.

Inter-institutional Benefits
(F4, 6 items)

Accreditation fosters mutual trust and understanding between institutions.
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Accreditation enhances collaboration in the field of education.

The institution contributes to the development of professional ethics in its field through accreditation.
Accreditation promotes continuous improvement and development in the field.

The institution defines and standardizes quality practices through accreditation.

The institution participates in setting quality standards in its field.

(F5, 9 items)

Accreditation encourages innovation and research in education.
The institution supports the development of professional standards through accreditation.

Accreditation ensures that educational practices comply with international standards.

Discipline/Field-Specific Benefits

The institution contributes to the global recognition of educational quality through accreditation.

Accreditation increases public trust and confidence in the institution.
Accreditation promotes a culture of continuous improvement within the institution.
Accreditation enhances the institution’s national recognition and reputation.

Accreditation supports compliance with national education standards.

National Benefits
(F6, 6 items)

Accreditation promotes transparency and accountability at the national level.

The institution contributes to the improvement of national educational quality through accreditation.

Accreditation enables the institution’s participation in international educational networks.
Accreditation increases the institution’s involvement in global collaborations.
The institution’s accreditation status enhances its international recognition and reputation.

Accreditation supports the institution’s compliance with international education standards.

(F7, 6 items)

Accreditation encourages the institution’s participation in international research and innovation initiatives.

International Benefits

The institution’s accreditation status attracts international students and faculty members.
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Abstract

Objective: This research aims to reveal the development of scientific
output in the field of artificial intelligence in higher education, its the-
matic trends, influential publications, and international collaboration
networks. The study aims to contribute to future research and poli-
cy-making processes by mapping the intellectual structure of the field.
Method: The research was conducted using a bibliometric analysis
design. Data were obtained from 196 articles scanned in the Scopus data-
base and meeting the specified criteria. VOSviewer (v1.6.20) software
was used for data analysis. Publication trends, co-authorship, citations,
keyword association, and international collaboration networks were
analyzed. To increase validity and reliability, pre-specified inclusion
and exclusion criteria were applied, the analysis process was reported in
detail, and cross-validation was performed among researchers.

Results: The findings show that artificial intelligence research in
higher education has increased rapidly, especially since 2022, and
that publications constitute approximately two-thirds of the total
studies in 2024. Forty-five percent of the studies fall within the social
sciences, followed by computer science and engineering. Thematic
analysis identified ethics, ChatGPT, generative Al, learning, teach-
ing, and educational technologies as the most frequently co-occurring
concepts. Collaboration analyses revealed that the United States,
Australia, and the United Kingdom hold leading positions in inter-
national research networks.

Conclusion and Recommendations: The research shows that AI
studies in higher education have an interdisciplinary structure and
that technological developments are addressed together with ped-
agogical, ethical, and managerial dimensions. The findings reveal
that Al is not only a technological innovation but also that publi-
cations from 2024 alone account for approximately two-thirds of
the dataset. Future research should incorporate comparative bib-
liometric studies across multiple databases and expand qualitative
and mixed-methods research into the long-term pedagogical and
cognitive effects of Al

Keywords: Bibliometric ~ Analysis, Educational Technology,
Pedagogical Issues, Artificial Intelligence, Higher Education

Ozet

Amag: Bu aragtirma, yiiksekogretimde yapay zeka alanindaki bilimsel
ciktilarin gelisimini, tematik egilimlerini, etkili yayimlarini ve uluslara-
rast igbirligi aglarini ortaya ¢ikarmayr amaglamaktadir. Caligma, alanin
entelektiiel yapisini haritalandirarak gelecekteki aragtirma ve politika
olusturma siireclerine katkida bulunmay1 hedeflemektedir.

Yontem: Arastirma, bibliyometrik analiz deseninde yiriitilmistir.
Veriler, Scopus veri tabaninda taranan ve belirlenen 6lgiitleri kargila-
yan 196 makaleden elde edilmistir. Veri toplama siirecinde PRISMA
ilkeleri izlenmis, analizlerde VOSviewer (v1.6.20) yazilimi kullanilmig-
ur. Yaym egilimleri, ortak yazarlik, auf, anahtar kelime es olusumu ve
tilkeler arasi ig birligi aglar1 analiz edilmistir. Gegerlik ve giivenirligi
artrmak amaciyla agik veri se¢im 6lciitleri uygulanmis, analiz siireci
ayrintili bicimde raporlanmig ve aragturmacilar arasinda capraz dogru-
lama gerceklestirilmistir.

Bulgular: Bulgular, yiiksekogretimde yapay zekd arastirmalarinin
o6zellikle 2022 yilindan sonra hizla arttgini ve 2024 yilinda yayinlarin
toplam ¢alismalarin yaklagik ticte ikisini olusturdugunu gostermektedir.
Aragtirmalarin %45’ sosyal bilimler alaninda yogunlagirken, bilgisayar
bilimleri ve miihendislik diger 6ne ¢ikan alanlar olmugtur. Tematik
analizde etik, ChatGPT, iretken yapay zekd, 6grenme, 6gretme ve
egitim teknolojileri en sik birlikte kullanilan kavramlar olarak belirlen-
migtir. s birligi analizleri ise Amerika Birlesik Devletleri, Avustralya ve
Birlesik Krallik’in uluslararasi arastirma aglarinda lider konumda oldu-
gunu ortaya koymusgtur.

Sonug ve Oneriler: Arastirma, yiiksekdgretimde yapay zeka calismalari-
nin disiplinlerarast bir yapiya sahip oldugunu ve teknolojik gelismelerin
pedagojik, etik ve yonetsel boyutlarla birlikte ele alindigmi gostermek-
tedir. Bulgular, yapay zekdnimn yalnizca teknolojik bir yenilik degil, ayni
zamanda yiiksekogretimde doniisiimii sekillendiren stratejik bir unsur
oldugunu ortaya koymaktadir. Gelecekte farkli veri tabanlarini kapsayan
kargilagtirmali bibliyometrik ¢aligmalarin yiiriitiilmesi, ayrica yapay zeka-
nin uzun dénemli pedagojik ve biligsel etkilerini inceleyen nitel ve karma
yontem aragtirmalarinin artirilmast 6nerilmektedir.

Anahtar Kelimeler: Bibliyometrik Analiz, Egitim Teknolojisi,
Pedagojik Konular, Yapay Zeka, Yiiksekogretim
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rtificial intelligence (AI) has begun to create a
A broad impact that extends from policies to entire

education systems. In the context of higher edu-
cation, Al is not only perceived as a technological inno-
vation but also as a strategic element of institutional
transformation. The UNESCO report Al and Education:
Guidance for Policy-Makers (Miao et al., 2021) empha-
sizes the importance of Al in expanding access to knowl-
edge, supporting personalized learning, and strengthening
research capacity. Similarly, the European Commission’s
Horizon Europe program prioritizes Al as a critical field of
research and innovation for higher education institutions
and provides substantial funding opportunities (European
Commission, 2021).

Countries around the world are actively developing strat-
egies and initiatives to integrate Al into higher education.
For example, China has expanded undergraduate and grad-
uate programs in Al and established research centers to
support Al integration, exemplified by Peking University’s
Intelligent Teaching Platform, which enhances person-
alized learning and supports faculty decision-making in
curriculum design (Tlili et al., 2025; Wang & Li, 2020).
India, under its National Education Policy 2020, has devel-
oped Al-focused course content and established centers
to promote Al education (Nayak & Singh, 2022). In the
United States, the National Science Foundation (NSF) has
launched the AI Research Institutes Program to acceler-
ate Al research and education at universities (NSF, 2023).
Collectively, these initiatives demonstrate that Al is
increasingly recognized as a fundamental driver of com-
petitiveness and innovation in higher education globally.

Recent academic studies further extend this perspec-
tive. Jin et al. (2025), in a study covering 40 universities
across six regions, examined the adoption of generative Al
through the lens of the Diffusion of Innovations theory,
revealing how institutional policies are adapted and imple-
mented. Humble (2025) conducted a document analysis of
AT policies at Swedish universities, identifying key themes
and patterns, and developed a dynamic alignment model
for higher education Al policy (DAMHEAP), which high-
lights strategic, pedagogical, ethical and legal, operational,
and adaptive alignments. Likewise, conducted a compara-
tive study of how universities approach generative Al tools
whether through adoption, prohibition, or cautious delay.
Dotan et al. (2024), meanwhile, proposed a “points to con-
sider” framework grounded in faculty perspectives. Taken
together, these studies offer theoretical, comparative, and
contextual insights into the institutional adoption of Al in
higher education.

Against this international backdrop, Tiirkiye has also posi-
tioned Al as a strategic priority. The National Artificial
Intelligence Strategy 2021-2025 outlines six strategic pri-
orities: human capital development, research capacity, data
and infrastructure, ethics and regulations, international
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cooperation, and socio-economic transformation. Within
these areas, 24 objectives and 119 measures have been iden-
tified (Republic of Tirkiye, 2021). As part of this strategy,
higher education institutions are expected to strengthen
AT research, establish interdisciplinary centers, and align
their academic programs with national priorities.

Such substantial support for AI research by national
strategies encourages and fuels researchers’ interest in
AT studies in education. Understanding the trends and
impact of Al-themed scientific production, which is still
in its infancy but rapidly increasing across disciplines, is
therefore important.

Conceptual Framework

Artificial Intelligence in
Higher Education and Bibliometric Analyses

In the last decade, artificial intelligence (AI) has been
used for a range of purposes, including improving student
achievement, supporting teaching processes, streamlin-
ing administration, and personalizing learning. Studies
have shown that the use of Al algorithms improves stu-
dent learning outcomes and increases their motivation
(Manciaracina, 2022). It has been stated that Al in higher
education can improve the quality of education, provide
practical learning and teaching methods, and enhance
assessments to better prepare students for their careers
(Slimi & Carballido, 2023). Al algorithms are also used to
predict student success rates and identify at-risk students.
Al-supported prediction models provide high accuracy in
predicting students’ course success, thus creating opportu-
nities for early intervention (Okubo et al., 2017). Studies
exploring students’ and educators’ perceptions of Al-based
chatbots in higher education have revealed a positive atti-
tude toward these chatbots and their potential to enhance
educational experiences, but have also highlighted con-
cerns about trust, privacy, and reliability of information in
their wider acceptance (Saihi et al., 2024).

When the use of Al in higher education is grounded in
theory, theoretical approaches such as learning analytics,
digital pedagogical transformation models, and ethical the-
ories are prominent. Learning analytics is one of the para-
digms that underpins the pedagogical integration of Al in
higher education. This approach aims to generate mean-
ingful insights from student data (e.g., interaction history,
performance indicators, cognitive processes) and trans-
form this information into personalized learning paths,
targeted interventions, and decision-support systems using
Al-powered systems (Siemens & Long, 2011). In the liter-
ature, large language model-based tools such as ChatGPT
have been examined in the context of the opportunities
and risks created by learning analytics (Yan et al., 2024).
has been proposed to support the responsible, fair, and
transparent use of Al in learning analytics tools (Tirado et
al., 2024). Digital pedagogical transformation models define
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strategic, technological, and pedagogical innovation pro-
cesses that restructure learning environments in higher
education; within this framework, models such as Gilly
Salmon’s 5-Stage Model enable instructional designers to
systematically design blended and online learning experi-
ences (Ruzmetova, 2018; Salmon, 2011). The integration
of Artificial Intelligence into these transformation para-
digms reinforces digital pedagogical transformation by
enabling personalization, real-time feedback, and adaptive
content delivery. For example, Qian etal. (2025) developed
the Smart Education Optimization Model (SEOM), which
uses random forest and graph neural network techniques
to optimize learning paths. Additionally, studies examin-
ing the impact of Al-supported pedagogical innovations
on behavioral intention and usage level indicate that the
adoption of Al-based tools can be a driving force of peda-
gogical transformation in the production of satisfying dig-
ital learning environments (Bayaga, 2025). While models
of digital pedagogical transformation describe the strate-
gic, technological, and pedagogical innovation processes
that are reshaping learning environments in higher educa-
tion, ethical theories theoretically solidify the moral aspects
of this transformation. Deontological ethics, in particular,
advocates for evaluating actions based on fundamental
principles (e.g., justice, privacy, honesty) rather than their
consequences; in this context, it mandates that the use of
Al in education respect students’ autonomy and academic
rights (Floridi & Taddeo, 2016; Porayska-Pomsta et al.,
2023). On the other hand, a utilitarian approach supports
the legitimacy of Al applications related to digital peda-
gogical transformation based on outcomes, based on the
potential of these technologies to maximize educational
efficiency, accessibility, and overall well-being (Yan &
Liu, 2024). These ethical references show that in the dig-
ital era, administrations must build pedagogical structures
not only technologically but also on ethical foundations.

Governments and international organizations are imple-
menting strategies to integrate Al into higher education,
prioritizing ethical frameworks, centers of excellence,
and inclusive practices (Lopez-Chila et al., 2024; Sahar
& Munawaroh, 2025; UNESCO, 2023). Curricula are
being revised to foster competencies such as critical dig-
ital literacy, algorithmic thinking, and ethical awareness,
while universities increasingly adopt adaptive learning
systems, Al-powered assessment tools, and open edu-
cational resources to enhance pedagogical outcomes
and equitable access to knowledge (Delen, 2024). As a
result, universities are transforming from mere course
providers into knowledge-generating institutions that
establish ethical standards, promote interdisciplinary
collaboration, and broaden access in the Al era (Serpil &
Kesim, 2024). A recent UNESCO survey indicates that
nearly two-thirds of higher education institutions are
developing guidance on Al use, reflecting a global trend
toward formalizing Al integration in academic settings

(UNESCO, 2025).
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The increasing importance of Al in higher education
indicates that research in this area is growing rapidly. In
recent years, a significant increase has been observed in
the number of studies focusing on the integration of Al
into educational processes and its pedagogical implica-
tions (Batubara et al., 2024). In addition, more in-depth
research is needed on the long-term effects, ethical
dimensions, and pedagogical implications of Al in higher
education. It is important for future studies to examine
the role of Al in education more comprehensively and
its effects on student achievement, teaching methods
and educational policies (Jones & Sefton-Green, 2021).
Analyses on the pedagogical applications of Al have iden-
tified gaps and potential issues in research in this area
(Hinojo-Lucena et al., 2019). It can be said that these
analyses contribute to filling gaps in the literature by
attracting the attention of academics.

One of these analyses, bibliometric reviews, can process
significantly more studies published over a longer period
with less investment of time and resources, while pro-
viding a comprehensive picture of the development and
status of a field (Herndndez-Torrano & Ibrayeva, 2020).
Bibliometric analyses guide researchers, allowing the
identification of new research areas and the promotion
of scientific production in these areas. Thus, increased
academic production allows for more comprehensive bib-
liometric analyses to be conducted and enables a more
in-depth examination of the literature. This relation-
ship reveals the cyclical nature of academic knowledge:
Bibliometric analyses evaluate existing literature, and the
results of this evaluation form the basis of future research.
Therefore, there is a reciprocal relationship between the
increase in research in a field such as artificial intelligence
research in higher education and bibliometric analyses.

As an approach to mapping a research field, bibliometric
analysis is “a set of quantitative methods used to measure,
monitor, and analyze print-based academic literature”
(Roemer & Borchardt, 2015, p. 28). Bibliometric anal-
ysis uses bibliographic information encoded in academic
databases (ERIC, PsycINFO, Scopus, Web of Science,
etc.) to examine trends in publication and citation data,
the contribution of authors, institutions, and countries
to the development of the field and their scientific col-
laboration networks, and the distribution of publications
across journals and disciplines (Andres, 2009). Although
several bibliometric studies exist (Appana et al., 2025;
Batubara et al., 2024; Hinojo-Lucena et al., 2019; Sahar
& Munawaroh, 2025; Valdiviezo Sir, 2024), those focus-
ing specifically on higher education remain limited..
Therefore, a research gap exists regarding the status of
this rapidly expanding research and knowledge base. This
study is expected to provide a clear understanding of con-
ceptual issues related to Al research by presenting the
current state of the art and will guide future research by

identifying trends in the field.
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This study, consistent with the anticipated results of the bib-
liometric assessment, will contribute to the field of higher edu-
cation and artificial intelligence in various ways. The research
will provide fundamental insights into current developments
in the field, revealing the performance dimension of Al use in
higher education through publication trends, leading authors,
countries, and highly cited studies; and its intellectual struc-
ture through key concepts, topics, citation and co-authorship
networks, and bibliographic links. Furthermore, the findings
will enable the integration of new contributions with the exist-
ing literature and contribute to the shaping of future research
agendas. By highlighting critical gaps in current research, the
study will highlight the importance of Al in higher education
and offer managerial and practical recommendations for stu-
dents, universities, and policymakers.

In this context, the research aims to reveal the general view
of artificial intelligence research in the field of higher edu-
cation using the bibliometric method. The research ques-
tions for this purpose are as follows:

1. What are the growth trend and subject areas of Al
research in higher education?

2. Which journals, articles, and authors are most influ-
ential in the AT literature?

3. What are the dominant themes in the Al literature?

4. What are the patterns of research collaboration in the
Al literature?

Methodology
Research Design

A bibliometric analysis design was used in this research.
Bibliometric analyses are studies that reveal the amount of
scientific production in a specific field, its geographic distri-
bution, networks among researchers, collaboration patterns,
and citation impact. This method offers a broader perspec-
tive for examining the dynamics of a scientific field by reveal-
ing information such as knowledge accumulation patterns,
historical development of themes, and frequently used key-
words (Zupic & Cater, 2015). This design overlaps episte-
mologically with the quantitative research approach based on
the positivist paradigm because it relies on objective, mea-
surable, and repeatable data (Al & Tonta, 2004; Pritchard,
1969). Bibliometric analyses offer advantages such as work-
ing with big data, objectivity, scientific performance analysis,
and science mapping (Yilmaz, 2019). However, this design
also includes disadvantages such as a lack of contextual depth,
citation bias, and interdisciplinary differences (Bornmann &
Daniel, 2005). Bibliometrics, on the other hand, is preferred
for revealing scientific trends and structural relationships
with large data sets. Systematic reviews and meta-synthesis,
on the other hand, offer contextual depth but operate with
a more limited sample size (Yilmaz, 2021). The reason for
choosing this design is to explain the general trend and land-
scape of artificial intelligence research in higher education
without covering the content in great depth.
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Search Criteria, Source Identification, and Analysis

On February 28, 2025, researchers searched the Scopus data-
base for studies containing the following keyword phrases
in the “Article title, Abstract, Keywords” fields: “artificial
intelligence in higher education,” “artificial intelligence in
higher education,” and “generative artificial intelligence in
higher education.” No date restriction was applied. Instead
of selecting keywords individually, these keyword phrases
were searched in their entirety within quotation marks to
protect the study from irrelevant research caused by the
misleading effect of keywords and to create a consistent
structure. The inclusion and exclusion criteria for research
material in the “Article title, Abstract, Keywords” fields in
the Scopus database are shown below.

Inclusion criteria:
®» “a]l-subject areas”

= Being in the “all-time” timeframe

®» Including the phrases “artificial intelligence in higher
education,” and “generative artificial intelligence in
higher education”

» Published journal articles, including bibliometric
articles

Exclusion criteria:
= Articles in press

= Books, book chapters, conference proceedings, or edi-
torial notes

®» Records in which the terms appear only separately
rather than as the complete search phrase

Scopus was selected as the sole data source for this bib-
liometric analysis due to its extensive multidisciplinary
coverage, structured metadata, and compatibility with
bibliometric tools. Scopus indexes a broad spectrum of
academic outputs, which makes it well suited to research
topics such as artificial intelligence in higher education, which
span multiple disciplines including education, computer
science, and the social sciences (Elsevier, 2024; Mongeon
& Paul-Hus, 2016). Its independent Content Selection and
Advisory Board (CSAB) ensures quality control and consis-
tency in indexed material, which enhances the reproducibil-
ity of search results (Falagas et al., 2008).

From a methodological perspective, Scopus provides richer
coverage than the Web of Science (WoS) in certain fields,
particularly the social sciences and education, thereby reduc-
ing the risk of underrepresentation of relevant literature
(Mongeon & Paul-Hus, 2016). While WoS is highly selec-
tive, its narrower coverage could have limited the dataset in
this interdisciplinary research. Other potential sources, such
as Google Scholar, lack consistent metadata quality, formal
curation, and export formats suitable for advanced bibliomet-
ric network analysis, leading to risks of duplication, non-aca-
demic content inclusion, and data noise (Halevi et al., 2017).
Similarly, ERIC, TR Dizin, and YOK Thesis Center, while
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valuable for domain-specific or national studies, would have
narrowed the scope to regional or format-specific publica-
tions, contradicting the objective of constructing an interna-
tional and interdisciplinary literature map.

Although relying on a single database introduces potential
limitations in terms of language, geographical, and disci-
plinary bias (Archambault et al., 2009), Scopus was deemed
the most methodologically appropriate choice for balancing
data diversity, representativeness, and bibliometric analy-
sis compatibility. These limitations are acknowledged, and
future research could integrate WoS, ERIC, or national
databases to triangulate findings and address publication
bias more comprehensively.

Researchers adhered to the PRISMA (Preferred Reporting
Items for Systematic Reviews and Meta-Analyses) guide-
lines (Moher et al., 2009), which specify the steps to be
reported for document identification when conducting sys-
tematic reviews (B Fig. 1). It was decided to include bib-
liometric research articles in the analysis because they are
considered important for the interest in Al research and
provide valuable data by mapping the knowledge generated
in a scientific field.

The search strategy used complete keyword phrases in
quotation marks-such as “artificial intelligence in bigher
education” and “generative artificial intelligence in bigher edu-
cation”-within the Article title, Abstract, Keywords fields,
without restricting the time frame. This phrase-based
approach was adopted to mitigate the misleading effect
of disaggregated keywords, which can capture irrelevant
records, thereby improving the precision of the dataset
(Zupic & Cater, 2015). This search yielded 382 records,
and the data extraction process began. During the data
extraction process, 186 records were excluded, including
books, book chapters, proceedings, editorials and articles
in press. This left 196 published articles in the dataset.
The abstracts of the remaining articles were meticulously
reviewed by the researchers. Abstract screening identi-
fied no irrelevant records, which we attribute to the use
of exact-phrase searching. The resulting 196 records were
exported in CSV format. No data rows with missing infor-
mation were identified in the exported file. Data from 196
articles were analyzed using VOSviewer version 1.6.20,
which fully supports existing Scopus export structures.
The VOSviewer program used for data analysis in this
study is a widely used tool for analyzing and visualizing
citation and collaboration networks in scientific literature
(Van Eck & Waltman, 2010).

The algorithms used in the software include a clustering
algorithm, weighted network analysis, and distance-based
visualization. VOSviewer uses a modularity-based clus-
tering algorithm (Waltman et al., 2010). This algorithm
groups elements within the network based on their simi-
larity, thus highlighting research themes or interdisci-
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plinary areas. Clustering sensitivity can be set by default,
and the depth of analysis can be adjusted if necessary (Van
Eck & Waltman, 2017). The default settings were used in
this study. In weighted network analysis, connections such
as citation counts or joint publications are weighted; this
allows each connection to be evaluated according to its
strength (Van Eck & Waltman, 2010). The minimum num-
ber of connections in the study was set to one.

In distance-based visualization, VOSviewer places data on
a two-dimensional map based on the similarity or strength
of connections between data. It displays the degree of dis-
tance, similarity, or collaboration between objects (Van Eck
& Waltman, 2010). The placement algorithm uses a com-
bination of multidimensional scaling and force-balanced
methods by default.

The primary metrics used in data analysis in this study
include degree centrality and betweenness centrality.
Degree centrality helps identify central actors in the net-
work by indicating the number of direct connections a node
has, while betweenness centrality is used to determine the
nodes’ positions as bridges in the network’s information
flow. These metrics were chosen to understand the struc-
tural dynamics of the network and to identify key actors in
the research area. Furthermore, network structures were
considered with the number of connections, allowing for
the analysis of quantitative information such as the fre-
quency of collaboration or the number of citations.

In this study, the bibliometric analysis conducted with
VOSviewer was structured to clarify not only the work-
flow but also the specific algorithms applied at each stage.
First, during the data import and preprocessing stage,
VOSviewer’s built-in parsing algorithm was used to nor-
malize author names and unify keyword variants using a
thesaurus file; fractional counting was applied for weight-
ing. In the network construction stage, different similarity
measures and counting methods were selected depending
on the network type. For co-authorship and co-citation
networks, association strength normalization was applied
to calculate the similarity between items, as this metric
reduces the bias caused by large-scale authors or docu-
ments and provides more stable link weights. For keyword
co-occurrence analysis, full counting was used to retain the
complete semantic structure of the field. Cluster identifi-
cation was performed using VOSviewer’s modularity-based
clustering algorithm, derived from the smart local moving
(SLM) optimization technique. This algorithm iteratively
maximizes modularity by moving nodes between commu-
nities, thereby producing coherent and statistically mean-
ingful thematic clusters. In the visualization stage, the
study employed the VOS (Visualization of Similarities)
mapping algorithm, which is based on a weighted multidi-
mensional scaling (MDS) approach. This algorithm mini-
mizes the weighted sum of squared distances between items,
ensuring that strongly related items appear closer on the
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two-dimensional map while preserving the global network
structure. Compared to force-directed layout algorithms,
VOS mapping produces more stable and reproducible bib-
liometric maps, which was the main reason for its selection.
Detailing these algorithms is intended to support replica-
tion and extension of the analysis.

W Figure 1
PRISMA Flowchart Showing the Steps of Identifying and Screening
Artificial Intelligence Research in Higher Education (Moher et al., 2009)
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Validity and Reliability

Various strategies were implemented to ensure validity
and reliability in the bibliometric analysis design used in
this study. First, a comprehensive and interdisciplinary
database such as Scopus was chosen to ensure data accu-
racy and consistency (Elsevier, 2024; Mongeon & Paul-
Hus, 2016). Scopus is considered a reliable source for
bibliometric studies due to its broad scope and up-to-date-
ness (Falagas et al., 2008). Furthermore, clear and rigorous
inclusion and exclusion criteria were established during
the data collection process, and systematic data selection
was implemented (Moher et al., 2009). These criteria
increased the representativeness of the sample and allowed
for the exclusion of unnecessary or non-domain-specific
data. During the data analysis phase, the use of scientific
mapping and visualization software such as VOSviewer
contributes to the objective and reproducible presenta-
tion of research results (Van Eck & Waltman, 2010). This
allows cross-validation of different bibliometric indicators
(citation, collaboration, word analysis) and increases the
reliability of the findings.

In order to ensure reliability in the research, audit-trail/
confirmability strategy was also used (Lincoln & Guba,
1985); the selection of the research material, the extraction
of the data, their preparation for analysis, analysis algo-
rithms and parameters were presented in detail. Finally,
the involvement of multiple researchers in the analysis
process and cross-checking the results reduced subjec-
tive influences in interpretations and increased reliability
(Hallinger & Kovacevi¢, 2019). Therefore, the results were
reviewed by multiple researchers to increase the validity
and reliability of the study.
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On the other hand, the inherent limitations of bibliomet-
ric studies should also be considered; for example, a high
number of citations may not always fully reflect the sci-
entific quality or impact of a study (Bornmann & Daniel,
2005). In this context, bibliometric data has been used
only to reveal general trends in the field, and it is recom-
mended to provide a holistic perspective by supporting
it with methods such as content analysis or qualitative
research (Yilmaz, 2021).

Findings

Growth Trend and
Study Areas of Al Research in Higher Education

I Figure 2 presents the growth trend of artificial intel-
ligence literature in higher education research by year.
The first study in the dataset, which includes 196 studies,
was published in 2018 (n=1). Growth was slow until 2022
(n = 8), accelerated in 2023 (n = 34), and peaked in 2024
(n = 131). Studies published in 2024 (n = 131) account for
66% of the dataset, indicating rapid expansion of the liter-
ature. The fact that the number of studies available even
in February 2025, when the research data was downloaded,
was greater than the total of 2022 (n=8), suggests that inter-
est in Al research will continue in 2025.

W Figure 2
Historical Growth of Higher Education Al Research
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When examining the scientific fields where Al research in
higher education is conducted, a very wide range is evident.
The presence of research across 20 different fields illustrates
the interdisciplinary nature of Al. While the majority of Al
research is conducted in the social sciences, it is followed
by computer science, engineering, business, management
and accounting, psychology, economics, econometrics and
finance, and health professions. Although AI might seem
like a technical subject belonging primarily to computer
science, the fact that research in the social sciences (45%)
constitutes the largest portion indicates the weight given to
AT’s social dimensions (' Fig. 3).

Influential Journals, Articles, and Authors

In practice, this analytical approach involves ranking
authors by publication count to identify productive schol-
ars, as well as ranking them by citation count to assess aca-
demic impact and growth patterns across different research
areas (Kavitha et al., 2024). The selected parameters (type
of analysis: citation; unit of analysis: document; minimum
number of citations per document: 1) revealed that educa-
tion and technology-focused journals are more prevalent
among the journals containing the most cited articles on
Al research in higher education. Only two higher educa-
tion journals appear in the list. It is also noteworthy that
the journals’ focus topics cover a wide range, emphasizing
the interdisciplinary nature of Al research in higher edu-
cation. The most cited article was “Chatting and cheating:
Ensuring academic integrity in the era of ChatGPT” by
Cotton et al., published in Innovations in Education and
Teaching International in 2024. The most cited authors
are Cotton, D. E. R., Cotton, P. A., and Shipway, J. R,,
who are co-authors of the same article with 685 citations
(M Table 1). Although citation counts normally accumu-
late with time since publication, recent studies in the field
of artificial intelligence are also highly cited. This situa-
tion is due to the very rapid progress of developments in
the field of Al, and points to the speed at which knowledge
in this field circulates and dates. Bibliometric studies are
relatively more common among the most cited studies.
This pattern likely reflects the intense interest in artifi-
cial intelligence literature and the need to follow current
research on this subject.

W Figure 4
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To uncover authors who have made an impact in higher
education Al literature, the research productivity of the
authors was examined (M Fig. 4). In terms of research
productivity, the top ten authors with the highest out-
put are Crawford, Rudolph, and Segbenya with three
articles each, followed by Al-Zahrani, Alasmari, Bervell,
Bozkurt, Christen, Darvishy, and Fleischmann with two
articles each.

Thematic Overview of
Al Literature in Higher Education

A co-occurrence analysis of keywords was conducted to
determine the thematic trend of artificial intelligence
research in higher education (M Fig. 5). Keyword analy-
sis provides important insights that can be used to reveal
the conceptual focal points of artificial intelligence in
higher education. Furthermore, according to Hallinger and
Kovacevic (2019), keyword co-occurrence analysis offers a
more detailed picture of the composition of the knowledge
base. Based on the selected parameters (type of analysis:
concurrency; unit of analysis: additional keywords; count-
ing methods: full count; minimum number of occurrences
of a keyword: 2), 97 of 570 co-occurring keywords were
identified. The most frequently occurring keywords in the
articles were ‘higher education’ (n=109), ‘artificial intel-
ligence’ (n=99), ‘ChatGPT’ (n=35), ‘generative artificial
intelligence’ (n=26), and ‘artificial intelligence’ (n=17).
Apart from the synonyms of higher education and artifi-
cial intelligence, the keywords frequently used together are
listed as ‘ethics’ (n=11), ‘education’ (n=9), ‘learning’ (n=8),
‘teaching’ (n=6), ‘educational technology’ (n=6), ‘technol-
ogy’ (n=5), and ‘pedagogy’ (n=5). The findings indicate that
ethics, education, learning, teaching, and educational tech-
nology are frequently addressed together in Al research in
higher education and are dominant in the thematic outlook
of the field. This is consistent with the fact that 45% of Al
research is in the social sciences.

W Figure 5
Thematic View of Al Literature in Higher Education
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Research Collaboration View of
Al Literature in Higher Education

An analysis of co-authorships between authors and coun-
tries was conducted to reveal the collaborative power of
artificial intelligence research in higher education. Among
348 authors whose articles received at least one citation,
the strongest collaborations were formed by 17 authors.
According to the selected parameters (type of analysis:
co-authorship; unit of analysis: author; counting method:
complete count; minimum number of documents per
author: 1; minimum number of citations per author: 1), it
was determined that these research collaborations were
most established by Crawford (n=18) and Rudolph (n=17),
who are located in the center of the network map. On
the right side of the map, the collaboration cluster where
Crawford is most active includes Cowling, Pani, and Allen.
Examining the keywords of the researchers in these part-
nerships revealed that this cluster represents topics related
to learning, leadership, and psychology in AI. The other
cluster, led by Rudolph in the lower-left side of the map,
consists of Ismail (M. F. M) and Popenici. These research-
ers investigate topics such as Al, student engagement, and
chatbots in higher education (B Fig. 6).

It is also considered valuable to identify countries that col-
laborate through co-authorship in Al research in the field
of higher education. The top 60 countries with the most
research collaborations that received at least one citation
are the United States (n=13), Australia (n=13), and the
United Kingdom (n=13) (W Fig. 7).
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Discussion

This study, based on a bibliometric analysis of artificial
intelligence (AI) research in higher education, shows that
the field is growing rapidly after 2022. This growth is pro-
jected to continue through 2025. Similarly, the literature
has noted this increase in recent years (Crompton & Burke,
2023). This is attributed to the increasing emphasis on per-
sonalized learning, adaptive teaching methodologies, and the
integration of Al technologies into classrooms (Dogan et al.,
2023) as well as the significant importance of Al, particularly
in education (Ivanova & Holotescu 2024). This increase in
artificial intelligence research in higher education can also
be explained by rapid technological developments that have
significantly expanded the applications of artificial intelli-
gence in various academic and administrative fields (Sahar
& Munawaroh, 2025). Many countries and institutions pri-
oritize artificial intelligence research to develop data-driven
decision-making tools for higher education institutions, as
well as to increase academic productivity (Lin & Yu, 2024).
Therefore, it seems that efforts to integrate artificial intelli-
gence into pedagogy, academia and governance are effective
in the growth of this research volume.

The study found that artificial intelligence (AI) studies in
higher education encompass 20 different scientific fields,
demonstrating an interdisciplinary character. The high pro-
portion of studies in the social sciences, at 45%, demonstrates
that Al is not only a technical innovation but also receives
intensive attention for its social, ethical, and pedagogical
dimensions. This finding aligns with studies emphasizing the
increasing importance of the social and human dimensions
of Al in education and learning environments (Akhmadieva
et al., 2023; Al-Zahrani & Alasmari, 2024). The fact that
computer science and engineering follow the social sciences
demonstrates that the technical foundations of Al are also
strongly present in research, and that the interaction between
technical development and societal implications is mutually
nourishing. Furthermore, studies in the fields of business,
management, accounting, and psychology demonstrate that
Al is not limited to educational performance or technical
processes but also encompasses multidimensional outcomes
such as decision-making, organizational transformation, and
learning behaviors (Prieto-Gutiérrez et al., 2023). This dis-
tribution reveals that the social dimension of Al is strongly
conceptualized in higher education, but technical aspects are
not ignored. The dominance of social sciences suggests that
societal questions such as ethics, privacy, and inequality are
prominent in research, while technical issues such as algorith-
mic performance and data quality remain relatively limited.
Therefore, interdisciplinary collaborations can contribute to
the sustainable and responsible use of Al in higher education
by integrating technical and social dimensions (Hajkowicz &
Sanderson 2023).

Al research in higher education is concentrated in education
and technology-focused journals, taking an interdisciplinary
approach. This demonstrates that not only the technical but
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also the pedagogical and ethical aspects of Al are important.
The recent and heavily-cited cited study by Cotton et al.
(2024) on ChatGPT in the context of academic integrity
demonstrates the centrality of ethical discussions in the
literature. Similarly, examining the impact of ChatGPT
on academic integrity, Evangelista (2025)highlights the
increasingly important role of Al in education.While
research indicates that Al has tremendous potential to
enhance learning efficiency and academic performance, its
successful implementation also requires addressing con-
cerns about accuracy, cognitive disengagement, and ethical
implications (Vieriu, 2025). In this context, the effective-
ness of Al applications in higher education depends not
only on technical capacity but also on pedagogical design,
ethical guidance, and careful consideration of students’
cognitive processes.

Thematic analysis findings clearly demonstrate the con-
ceptual focus and evolutionary nature of Al research in
higher education. The most frequently occurring keywords,
“higher education” and “artificial intelligence,” confirm
the field’s fundamental framework, while the prominence
of current concepts such as “ChatGPT” and “genera-
tive artificial intelligence” demonstrates that the research
agenda is rapidly being shaped by technological innova-
tions. Furthermore, the extensive use of concepts such as
“ethics,” “learning,” “teaching,” “educational technology,”
and “pedagogy” demonstrates that the literature does not
focus solely on technical aspects but also systematically
addresses ethical, social, and pedagogical implications.
Consistent with the fact that approximately 45% of studies
in the field are located in the social sciences, the findings
reveal that Al is not considered a purely instrumental tech-
nology in higher education but rather a multidimensional
phenomenon associated with values, learning processes, and
institutional transformation. This shows that the research
agenda is concentrated on three main axes - technological
developments, pedagogical processes, and ethical — social
dimensions, and that the field will continue to evolve
around this triple structure in the future. This underscores
the importance of considering Al not only as a technical
innovation but also in its social and pedagogical dimensions
(UNESCO, 2025). The role of Al in educational processes
has attracted global attention due to its potential to provide
personalized learning opportunities and facilitate teaching
processes (Manciaracina, 2022). However, the literature
lacks sufficient empirical evidence regarding the long-term
pedagogical impact of the high-interest in such technolo-
gies. In particular, tools that facilitate short-term instruc-
tional processes, as well as the potential negative impacts
on long-term student independence, critical thinking, and
evaluation, need to be systematically examined. Recent
studies have begun to address these concerns. Shidiq (2023),
testing creative writing development in Al-supported
instruction, found that Al is effective in developing creative
writing skills; However, teachers should manage the process
in a controlled manner. For instance, Kosmyna et al. (2025)
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found that students using ChatGPT had the weakest neu-
ral connectivity across EEG bands, and performed poorly
in cognitive functions such as executive control, memory,
and creativity. Therefore, while Al tools offer immediate
instructional benefits, their potential to undermine essen-
tial cognitive skills necessitates comprehensive research into
their long-term effects.

The co-authorship analysis of Al research in higher edu-
cation revealed two significant clusters of scholarly collab-
oration that not only map interpersonal and institutional
networks but also shed light on the intellectual architecture
of the field. The first cluster, centered around Crawford and
his collaborators such as Cowling, Pani, and Allen, high-
lights a strong orientation toward the intersections of learn-
ing, leadership, and psychology in the integration of Al in
higher education. This cluster reflects a strand of research
that conceptualizes Al not merely as a technical innovation
but as a catalyst for rethinking pedagogical practices and
leadership frameworks in universities. Crawford et al. (2023)
argue that Al-related transformations demand adaptive
leadership, critical reflection on learning design, and insti-
tutional strategies that support ethical and sustainable use
of technology. Their work resonates with Zawacki-Richter
et al. (2019), who emphasize that the successful adoption
of Al requires not only technological readiness but also the
cultivation of faculty competencies and organizational cul-
tures that align with ethical values such as justice, transpar-
ency, and academic integrity. By positioning leadership and
psychological perspectives at the center of Al research, this
cluster contributes to shaping an intellectual tradition that
prioritizes human development, institutional responsibil-
ity, and systemic change. The second cluster, anchored by
Rudolph is distinct in its thematic focus on the application of
Al-driven tools, particularly chatbots, and their implications
for student engagement and learning. Rudolph et al. (2023)
highlight that chatbots have become a critical site of innova-
tion, offering new opportunities for enhancing immediacy,
personalization, and support in higher education contexts.
Similarly, Popenici and Kerr (2017) underscore the disrup-
tive potential of Al in reshaping how students interact with
knowledge, raising both opportunities for engagement and
concerns about the erosion of human-centered pedagogical
values. Taken together, this cluster represents the “applied”
dimension of Al research in higher education, foreground-
ing the design, deployment, and evaluation of Al systems
for concrete educational purposes. The existence of these
two clusters points to a bifurcation in the intellectual struc-
ture of the field. On the one hand, the Crawford-centered
cluster reflects a socio-psychological and leadership-ori-
ented paradigm that emphasizes the broader organizational
and ethical implications of Al adoption. On the other hand,
the Rudolph-centered cluster reflects a techno-pedagogical
paradigm that concentrates on practical applications, stu-
dent engagement, and tool-specific affordances. This duality
mirrors what Liu et al. (2023) describe as the ‘dual prom-
ise’ of Al in education, where scholars are simultaneously
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tasked with advancing innovative practices and confront-
ing the ethical, cultural, and institutional challenges that
shape technology use in higher education. It also reflects
broader debates in the literature concerning whether Al
in education should primarily be understood as a tool for
efficiency and innovation or as a transformative force with
profound implications for equity, ethics, and institutional
governance (Akgun & Greenhow, 2022; Williamson &
Eynon, 2020). From an intellectual structure perspective,
these clusters suggest that Al research in higher education
is consolidating into two partially overlapping but distinct
subfields. The leadership- and psychology-oriented subfield
situates Al within discussions of human agency, organiza-
tional learning, and ethical responsibility, while the appli-
cation-oriented subfield situates Al within debates on tool
design, usability, and learning outcomes. Importantly, the
interaction between these subfields indicates a dynamic
research ecology in which practical experimentation with Al
technologies informs, and is informed by, broader concep-
tual debates about the role of higher education in the age of
intelligent machines. Such an ecology underscores the need
for interdisciplinary collaboration that bridges technologi-
cal expertise with social sciences perspectives, ensuring that
AT’s integration into higher education remains both innova-
tive and human-centered.

The research results reveal that the United States, Australia,
and the United Kingdom are leading research collabora-
tions, and policy support in these countries strengthens their
positions in the global research ecosystem. Similar findings
are also found in the literature (Bergmann & Miiller, 2023;
Jones & Sefton-Green, 2021). Furthermore, the finding is
consistent with Xie et al.’s (2024) study comparing the Al
policies of different countries, demonstrating the impor-
tance of countries’ Al policies in these collaborations.
However, the concentration of collaboration networks pri-
marily among developed countries also poses the risk of
regional imbalances in knowledge production. This imbal-
ance could be addressed by building AI research capacity
in lower- and middle-income countries and by funding
schemes that reward cross-regional co-authorship.

Conclusion

Research on artificial intelligence in higher education has
expanded rapidly in recent years, reflecting the growing
integration of Al technologies into teaching, learning, and
institutional practices. The field demonstrates a strong
interdisciplinary character, encompassing social sciences,
computer science, engineering, business, and psychology.
This indicates that Al is not only a technical innovation but
also a phenomenon with profound social, ethical, and ped-
agogical implications. Thematic trends reveal that research
focuses on three interrelated dimensions: technological
development, pedagogical processes, and ethical and social
considerations, highlighting a multidimensional under-
standing of Al in higher education. Analyses of scholarly
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collaborations reveal two dominant clusters shaping the
intellectual structure of the field. One cluster empha-
sizes leadership, learning, and psychological perspectives,
highlighting the ethical and organizational dimensions of
AT integration. The other cluster focuses on applied Al,
including educational technologies, chatbots, and student
engagement, reflecting the practical implementation of AI
in learning environments. The coexistence of these two
trajectories highlights the importance of interdisciplinary
collaboration in balancing technological innovation with
social, ethical, and pedagogical concerns, thereby promot-
ing the sustainable and human-centered adoption of AL
Despite the rapid growth and diversification of research,
challenges remain. Regional disparities in research col-
laboration and limited empirical evidence regarding
long-term cognitive and pedagogical effects of Al war-
rant attention. For practice and policy, higher education
institutions should develop comprehensive strategies that
integrate Al tools with pedagogical design, faculty devel-
opment, and ethical guidelines, ensuring that technology
enhances learning outcomes without compromising criti-
cal cognitive or social skills.

In practical terms, this study makes several contributions to
the literature: it provides a detailed mapping of Al research
in higher education, identifies influential authors and jour-
nals, highlights thematic priorities such as ethics and ped-
agogy, and emphasizes the interdisciplinary character of
the field. These contributions can inform educators, pol-
icymakers, and researchers about the current landscape of
AT research and guide strategic decisions for integrating
Al in higher education. Overall, this study contributes to
understanding the evolution, interdisciplinary nature, and
intellectual structure of Al research in higher education,
providing a foundation for future research, institutional
strategies, and policy development.

At the same time, the study has certain limitations. As a
bibliometric analysis, it primarily captures publication
volume, citation patterns, and collaboration networks,
but does not assess the qualitative impact of research, the
effectiveness of Al applications in classrooms, or the long-
term pedagogical consequences of Al use. Therefore, while
it provides a valuable overview of trends and patterns, the
findings should be complemented with qualitative, exper-
imental, or mixed-method studies to gain a deeper under-
standing of Al’s influence on teaching and learning.
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Abstract

Objective: The aim of this study is to investigate the massive open
online course (MOOC) approaches of higher education institutions in
Tirkiye.

Method: This study employed document analysis as the research
method. Data were collected from the official websites of 205 uni-
versities in Turkiye, the websites of identified MOOC platforms, and
the 2024 institutional self-evaluation reports. The data were analyzed
using content analysis, and the findings are presented through various
charts and tables for clear visualization.

Results: The findings reveal that only a limited number of universi-
ties offer MOOC platforms. This indicates that MOOC adoption and
implementation in Tiirkiye are still in the early stages of development.
There are substantial differences in the number of courses available
across MOOC platforms. In this regard, Bilgels stands out as the plat-
form with the largest content, offering 220 courses. Analyses of the
most recent course publication dates suggest that some platforms are
encountering challenges related to sustainability. Regarding language,
the majority of courses are provided in Turkish, reflecting a predomi-
nantly local focus. Moreover, on nearly all platforms, learners receive
certificates upon successful completion of the courses. Credit recog-
nition for MOOC:s at universities remains quite limited. According to
the findings, currently only five universities in Turkiye grant academic
credit for these courses.

Conclusion and Implications: In conclusion, this study provides a
comprehensive overview of the current status of MOOC initiatives at
universities in Tirkiye. The study contributes to the growing body of
literature on the adoption and implementation of MOOC:s in Turkish
higher education and provides actionable insights for university admin-
istrators, policymakers, and educators.

Keywords: Digital Transformation, Distance Education, Higher
Education, Massive Open Online Courses, Open Educational Resources

Ozet

Amag: Bu caligmanin amaci, Tirkiye’deki yiiksekogretim kurumla-
rinin kitlesel actk cevrimici derslere (KACD) yonelik yaklagimlarim
belirlemektir.

Yo6ntem: Caligmada aragurma yontemi olarak dokiiman incelemesi
kullanilmistir. Veriler, Tirkiye’deki 205 tniversitenin resmi internet
siteleri, belirlenen KACD platformlarinin internet siteleri ve 2024
yilina ait kurumsal i¢ degerlendirme raporlarindan toplanmustr. Elde
edilen veriler icerik analizine tabi tutulmus ve bulgular cesitli tablo ve
grafiklerle gorsellestirilmistir.

Bulgular: Arastirma bulgulari, KACD platformu sunan iiniversite say1-
sinin oldukga az oldugunu ortaya koymaktadir. Bu durum, Thirkiye’de
KACD kabulii ve uygulamalarmin heniiz gelisme agamasimda bulundu-
gunu gostermektedir. KACD platformlari arasinda sunulan kurs sayilar
bakimindan farkliliklar mevcuttur. Bu dogrultuda Bilgels platformu,
220 dersle en fazla icerige sahip platform olarak 6ne c¢ikmaktadir.
Derslerin son yayinlanma yillarina iligkin analizler, bazi platformlarda
siirdiiriilebilirlige yonelik sorunlar oldugunu isaret etmektedir. Dil agi-
sindan bakildiginda ise derslerin biiyiik cogunlugunun Tiirkge olmasi,
yerel odakli bir yaklagimi ortaya koymaktadir. Ayrica, platformlarin
tamamina yakininda kurslar bagariyla tamamlayan 6grencilere sertifika
verilmektedir. Universitelerde KACD icin kredi taninmasi ise oldukca
siurhidir. Bulgulara gore, Tiirkiye’de su anda sadece bes tiniversite bu
dersler i¢in akademik kredi vermektedir.

Sonug ve Oneriler: Sonuc olarak bu calisma, Tiirkiye’deki tiniversi-
telerde yiiritilen KACD girisimlerinin mevcut durumuna kapsaml
bir bakig sunmaktadir. Caligma, Tirk yiiksekogretiminde KACD’lerin
benimsenmesi ve uygulanmasina iliskin alanyazina katki saglamakta ve
iniversite yoneticileri, politika yapicilar ve egitimciler i¢in uygulanabi-
lir ¢ikarimlar sunmaktadir.

Anahtar Kelimeler: Dijital Doniigiim, Uzaktan Egitim, Yiiksekogretim,
Kitlesel A¢cik Cevrimici Dersler, Acik Egitsel Kaynaklar
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penness is a concept that has been used in edu-
O cation for centuries (Peters & Roberts, 2012). In

the 13th and 14th centuries, Yunus Emre, one of
the pioneers of Sufism and folk poetry in Anatolia, empha-
sized the importance of sharing and pointed to the concept
of openness with the quote “What you share is yours, not
what you accumulate”. Openness is defined as the trans-
parency and freedom of the content or the system (Baker,
2017). According to Bozkurt (2021), openness refers to the
flexibility of entering and withdrawing from a course eas-
ily. It affects many dimensions such as teaching, curriculum
design, textbooks, research, policy and academic strategy
(Wiley & Green, 2016). The openness in education has
made significant progress with the massive open online
course (MOOC) movement (Bayne et al., 2015), which
embodies the core principle of open education, namely
ensuring access for all (Stracke et al., 2019).

MOOCs are online courses that usually offer free
enrollment to anyone who wants to take them
(Liyanagunawardena, 2015). They are defined as learning
resources that can meet the learning needs of all without
geographical and economic restrictions (Yuan & Powell,
2013). MOOC:s are categorized into two main approaches:
cMOOCs (Connectivist Massive Open Online Course)
and xMOOCs (Extension Massive Open Online Course).
cMOOCs are grounded in the theory of connectivism
and promote network-based, interactive, and collabora-
tive learning. In contrast, xMOOCs adopt a behaviorist
approach, transferring traditional instructional methods
such as video lectures and quizzes into a digital environ-
ment (Yuan & Powell, 2013). The general characteristics
of the MOOC:s are presented in B Figure 1.

Massive: The threshold for a course to be considered
massive is defined as 150 students (Downes, 2013). Stracke
et al. (2019) argued that the number of students enrolled
in a course also reflects the course’s overall effectiveness
and reach.

Open: “Open” emphasizes the absence of financial barriers
for enrollment in both the MOOC course and the offering
institution (Moe, 2015; Stracke et al., 2019).

W Figure 1
General Characteristics of MOOCs

Open to
participation by a
large number of

people

Accessible to
everyone without
restrictions
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Online: “Online” is defined as making MOOC available to
learners over the internet (Siemens, 2013). In MOOC:s, all
the content (lecture videos, assignments, materials, exams
and communication) that the student needs to complete the
course successfully is available online (Moe, 2015).

Course: A course is defined as the implementation of a
MOOC within a specific formal plan, conducted between a
defined start and end date (Stracke et al., 2019).

MOOC was first used in 2008 in the context of the online
course “Connectivism and Connective Knowledge” by
George Siemens and Stephen Downes at the University of
Manitoba. Designed according to Connectivist principles,
this course also has the requirements of a formal course
offered by a traditional institution, such as start and end
dates, a course schedule (Downes, 2012, p. 503). In 2011,
the “CS 271: Introduction to Artificial Intelligence” course
offered by Stanford University triggered the proliferation of
MOOCs (Moe, 2015). This course attracted 160,000 partic-
ipants from around the world, 23,000 of whom successfully
completed it (Waldrop, 2013). After this incredible demand,
the rapid growth in MOOC platforms, providers, and courses
led many in the media and education sectors to label 2012 as
the “Year of the MOOC” (Pappano, 2012). In early 2012,
independent, for-profit startups such as Coursera, Udacity,
Udemy, and edX (Harvard University and MIT) were
founded (Baturay, 2015). In Tirkiye, Anadolu University
and Atatiirk University were the first universities to provide
MOOC:s based on their experience in open and distance
learning. Both launched their MOOC platforms in late 2014
and offered their first courses in 2015. Anadolu University,
for example, started its AKADEMA MOOC platform with 8
courses and more than 2000 learners (Aydn, 2017). In 2014,
Kog¢ University translated several Coursera courses into
Turkish and developed its own Turkish-language course on
the Coursera platform (Erdem Aydin, 2015).

MOOQOC:s offer advantages that contribute to their growing
importance in education. It expands access to higher edu-
cation globally, enabling students to enroll in courses from
prestigious institutions regardless of their location (Anson,
2024; Guerrero-Quifionez et al., 2023; Mahajan et al.,
2019). One of their main benefits is that they can accom-

Structured as a
formal learning
program

Delivered and
shared via the
internet
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modate a large number of participants at the same time,
allowing for inclusive learning opportunities. Furthermore,
provide flexibility in time and pace, supporting autono-
mous learning according to individual needs (Mahajan et
al., 2019). In this way, MOOC:s support lifelong learning by
offering courses in various academic and professional fields,
enabling individuals to acquire new skills and update their
existing knowledge (Anson, 2024; Bozkurt et al., 2021).
These courses also connect students worldwide by fostering
opportunities for collaboration through online forums and
group activities (Guerrero-Quifionez et al., 2023). Finally,
the reusability of course materials contributes to a low cost
of delivery, making MOOCs a sustainable solution for
large-scale education (Mahajan et al., 2019).

However, MOOC:s also present some challenges. A sig-
nificant limitation of MOOC:s is their notably high drop-
out rates (Anson, 2024; Guerrero-Quifionez et al., 2023;
Waldrop, 2013). Moreover, the development of such
courses requires considerable resources. The absence of
well-defined assessment criteria and concerns regarding the
validity of certificates often lead to their limited recognition
by employers, thereby impeding learners’ career progres-
sion. Lastly, the inadequate financial incentives for course
content developers present an additional challenge to the
sustainability and quality of MOOCs (Mahajan et al., 2019).
Schuwer et al. (2015) point out several threats, such as con-
cerns about course quality, lack of formal recognition and
accreditation, lack of access, and the absence of institutional
strategies to integrate MOOC:s into educational systems.

MOOC s, with their open and online nature, are particu-
larly important for the Sustainable Development Goals
(SDGs), the 17 goals adopted by the United Nations in
2015. One of these dimensions, “Quality Education”, aims
to “ensure inclusive and equitable quality education and promote
lifelong learning opportunities for all” (United Nations, 2022).
It is stated that well-designed MOOCs can contribute to
reducing inequality, community development, inclusive and
equitable education, as well as fostering critical and partic-
ipatory citizenship in the context of sustainable develop-
ment. MOOC:s facilitate the education of individuals and
contribute to the fulfillment of the SDGs, which seek to
guarantee inclusive, equitable, and high-quality education
while promoting lifelong learning opportunities for every-
one (Sosa-Diaz & Ferndndez-Sinchez, 2020). Similarly, the
UNESCO Education 2030 action plan calls on educational
institutions to provide resources that are high-quality,
inclusive, and accessible to all, within their respective con-
texts, with a focus on increasing accessibility (UNESCO,
2016, p. 20). In response to the need for a comprehensive
and sustainable transformation in the post-pandemic era,
the OECD published a report in 2021 titled “Building
the Future of Education”. The report highlights the crit-
ical role of education as a means for societal advancement
and for addressing poverty and social exclusion. It further
underscores that achieving these goals requires the equita-
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ble distribution of educational opportunities within society
(OECD, 2021, p. 5). According to Bozkurt et al. (2021),
MOOC:s play a significant role in reducing inequalities
in access to knowledge and promoting the democratiza-
tion of education by reaching individuals of diverse ages,
genders, and educational backgrounds. In addition to the
SDGs, MOOC:s represent a concrete example contributing
to the digital transformation process. Indeed, digital trans-
formation aims to make education systems more inclusive
and student-centred, enabling individuals to learn at their
own pace and according to their specific needs. In this con-
text, the Council of Higher Education (CoHE) empha-
sized in its 2019-2023 Strategic Plan that “Universities will
be harmonized with open access infrastructures in order to keep
pace with the digital age and to realize open access and open sci-
ence practices in access to information.” (CoHE, 2019, p. 13).
Similarly, in 2019, the CoHE launched initiatives on “open
access” and “open science” in academia. Within the scope of
open access, open research data, open education, open edu-
cational resources (OER), and open peer review are being
promoted. MOOC:s have the potential to directly serve this
purpose due to their open and inherent nature (Bayne et al.,
2015). During the COVID-19 pandemic, both the Ministry
of National Education and CoHE in Tiirkiye provided open
and distance education opportunities to preventinterruptions
in learning. In response to the inadequacies of educational
platforms during the pandemic, their technical capacities
were swiftly enhanced to meet the growing demands (Telli
& Altun, 2021). Furthermore, collaboration among institu-
tions was fostered both for the development of the necessary
infrastructure and the implementation of distance education.
"This collaboration contributed to strengthening the culture
of sharing resources and experiences (Stracke et al., 2022).
In this context, UNESCO (2020) recommended the use of
MOOC:s to address resource needs and design more effec-
tive distance education. However, a post-pandemic study
revealed that most university faculty members lacked suffi-
cient knowledge and skills in delivering online courses and
utilizing OER such as MOOCs (Sunar et al., 2022). Most
of the higher education institutions remain largely unaware
of MOOC:s in Tiirkiye (Bozkurt et al., 2022). However, this
lack of awareness does not negate the potential that MOOCs
have for the future of higher education. Bozkurt (2021)
stated that MOOC:s will become more widespread in higher
education due to their compatibility with new educational
methods (such as blended learning and flipped classroom).

In the context of education in Tirkiye, research related
to MOOC:s generally focuses on topics such as participant
perspectives (Aydemir et al., 2016), instructor or insti-
tutional experiences (Aydin & Karal, 2021), accessibility
Akgiil (2018), and course completion (Bingdl et al., 2020).
Studies that aim to evaluate the overall situation across
Tirkiye remain quite limited. Aydin (2017) provided a
comparative analysis of how Turkish universities approach
MOOC:s from a European perspective. Data were gathered
through a survey of 150 higher education institutions from
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30 countries, 23 of which were from Tiirkiye. The survey
addressed the institutions’ profiles, MOOC offerings, goals,
collaborations, outsourcing, and strategic, pedagogical,
and structural approaches to MOOCs. The study found
that 54.1% of institutions do not offer or plan to offer
MOOC s, while 30% intend to but have not yet started.
Institutions that offer MOOC:s are primarily motivated by
gaining national and international visibility. Furthermore,
many Turkish higher education institutions lack sufficient
knowledge about MOOCs. Bozkurt et al. (2021) examined
the Akadema, AtademiX, and Bilgels platforms within the
context of Turkish higher education. Accordingly, various
criteria were identified, including the distribution of par-
ticipants” demographic characteristics such as age, gender,
and educational background, as well as their employment
status, course themes, and completion rates. A review of the
literature indicates that there is a gap in research providing
a comprehensive overview of MOOC:s in Tirkiye.

The aim of this study is to examine the current state of
MOOC approaches in Turkish higher education institu-
tions. In this context, the study seeks to answer the follow-
ing questions:

1. What is the level of MOOC platform ownership

among universities in Tiirkiye?

2. Which universities collaborate with international
MOOC platforms in Tiirkiye?

3. What is the distribution of MOOC platforms by

course count?

4. What are the access conditions (e.g., fully open, regis-
tration required) for MOOC platforms?

5. How are MOOC platforms distributed by the publica-
tion year of their latest courses?

6. Which languages are courses offered on MOOC plat-
forms in Tiirkiye?

7. What certification approaches are adopted by MOOC
platforms in Tiirkiye?

8. How do Turkish universities approach the recognition
of MOOC credits?

Method

Research Design
In this study, MOOC approaches of public and private

universities in Tiirkiye were analyzed using the document
analysis method. According to Bowen (2009), document
analysis is defined as the process of systematically analyzing
existing documents, both printed and electronic material. It
is an efficient and cost-effective method because it relies on
existing data rather than collecting new data. Documents
are often publicly available and provide stable, accurate, and
detailed information covering a broad range of events and
contexts over time (Bowen, 2009). In this study, university
websites, universities’ MOOC platforms, and institutional
self-evaluation reports were selected as the data sources.

138

Data Sources

The population of this study consists of all higher education
institutions operating in Tirkiye. The public websites and
2024 institutional self-evaluation reports of all public and
foundation universities in Tiirkiye were examined between
July 1 and 10, 2025, and data on their MOOC approaches
were collected. Consequently, this study constitutes a com-
prehensive census aiming to cover the entire population
without the use of sampling.

Data Collection Process

The “website addresses” and “institutional self-evaluation
reports” of all public (n=124) and foundation (n=81) univer-
sities listed on the “YOK Atlas” platform were individually
visited. The data collection process was carried out between
July 1 and July 10, 2025. The search process, according to
the research questions, is presented in B Table 1.

Based on the search findings, data regarding each universi-
ty’s ownership of a MOOC platform and its collaboration
with external MOOC providers were collected. For univer-
sities with a MOOC platform, the relevant platform page
was examined to determine its access conditions, number
of available open courses, and certification approaches. For
institutions whose course publication dates were not acces-
sible through their websites, information was obtained via
telephone from their Open and Distance Learning Centers.
All findings were recorded in the data coding form.

Data Collection Tool and Data Analysis

In this study, a structured Excel file was prepared to sys-
tematically collect and analyze data on MOOC platforms
obtained from the websites of higher education institutions
in Tirkiye. The Excel file included the following columns
to analyze the data:

®» University name

= University type

® [s there a MOOC?

» MOOC collaboration (present/absent)
= MOOC platform name

® Access requirement

= Number of courses

= [anguage

= Certificate of course completion

®» Last course release year

» Web address

For the first phase of the data analysis, all university web-
sites were individually subjected to content analysis in rela-
tion to RQ1, and RQ?2. Content analysis is the systematic
process of organizing information into categories related
to the key research questions. In content analysis, research-
ers should select information directly related to the subject
and eliminate irrelevant information (Bowen, 2009). In
this study, the presence or absence of a MOOC platform,
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international MOOC collaboration, and credit recognition
practices were recorded in the analysis file as binary vari-
ables (“present” or “not present”). In the subsequent phase,
the websites of the identified MOOC platforms of the 25
universities were analyzed in line with RQ3, RQ4, RQS5,
RQ6, and RQ7. Within the scope of RQS, the content of
the 2024 institutional self-evaluation reports in the manage-
ment information system of the Turkish Higher Education
Quality Council was analyzed. The data obtained through
content analysis were then subjected to descriptive statistical
analysis, and the findings were presented using frequency (f)
and percentage (%) distributions.

Validity and Reliability

The strategies presented in Bl Table 2 were implemented to
ensure the validity and reliability of the research. According
to Ozkan (2023), document analysis possesses its own phi-
losophy and objectives, and should be evaluated according
to criteria that align with these principles. Consequently,
strategies suitable to its nature should be implemented for
the purposes of validity and reliability.

Findings
MOOC Platform Ownership and
Collaboration Status of Universities

Within the scope of this study, the websites of 205 univer-
sities comprising both public and foundation institutions
were systematically reviewed. Bl Figure 2 displays the data
on institutional ownership of MOOC platforms and collab-
orations with external providers such as Coursera and edX.

According to W Figure 2, only 3.9% (n=8) of the 205
universities have their own MOOC platforms, with
4.84% (n=6) of 126 public universities and 2.47% (n=2)
of 81 foundation universities. Additionally, there are 17
universities nationwide (8.29%), including 8 public and
9 foundation universities, that collaborate with interna-
tional MOOC platforms. Universities with their own
MOOC platforms and platform information are given
in B Table 3.

W Figure 2
MOOC Platform Ownership and Collaboration Status of Universities
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Within the scope of RQ2, this study examined universi-
ties that collaborate with international MOOC providers.
University websites and institutional self-evaluation reports
were reviewed for the latest collaboration updates. The
most recent year was recorded in the table. The findings are
presented in Bl Table 4.

According to i Table 4, a total of 17 universities have collab-
orations with MOOC providers. The latest announcement
information about these collaborations on the institution’s
website is also included in the table. The MOOC platforms
identified as collaboration partners are Coursera and edX.
In addition, the most recent announcement regarding the
collaboration was made by Kadir Has University, Kog
University, and MEF University.

Distribution of MOOC Platforms by Course Count

The distribution of MOOC platforms in Tiirkiye according
to the number of courses is shown in B Figure 3.

W Figure 3
Distribution of MOOC Platforms by Course Count
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MOOC Platforms

According to B Figure 3, Bilgels, the MOOC platform of
Middle East Technical University offers the most courses
(n=220). Bozok Academy, Yozgat Bozok University’s MOOC
platform, followed with 156 courses, and Anadolu University’s
AKADEMA platform followed with 100 courses. Sakarya
University’s SAUX platform offered the fewest courses (n=7).

MOOC Platforms by Access Conditions,
Last Course Year, Certification, and Language

By examining the websites of MOOC platforms, the access
requirements for courses, the latest course publication
dates, and certification approaches were determined. The
relevant findings are presented in Bl Table 5.

In Tirkiye, MOOC platforms generally do not provide direct
open access to courses. Access to courses on platforms such as
Atademix, Bozok Academy, and AKADEMA is available only
upon registration or through authentication via the national
e-Government (e-Devlet) portal. On other platforms, access is
limited to users who create an account through standard reg-
istration procedures.
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An examination of the most recently published course
dates on these MOOC platforms revealed that Atademix,
Bozok Academy, and AKADEMA do not display course
publication dates on their websites. Consequently, direct
communication was established with the respective open
and distance education centers to obtain the most recent
course release information. Findings indicate that the
Open Celsus and SAUX platforms have not published
any new courses within the past five years. In contrast, the
Atademix, Bilgei§, Nep 4.2, and ValEUs platforms have
continued to update their course offerings, with the most
recent content released in 2025.

Lastly, the language distribution of courses offered across
the platforms was examined. It was observed that five plat-
forms exclusively provide courses in Turkish. Seven of the
19 courses on the Open Celsus platform are in English and
the rest are in Turkish, whereas ValEUs MOOC offers
courses only in English. Conversely, the Bilgels platform
demonstrates greater linguistic diversity. The language dis-
tribution of the courses offered on the Bilgels platform is
presented in B Figure 4.

W Figure 4 .
Language Distribution of the Courses on the Bilgels
6
Lo 7%
6,8% .
15
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21
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23 140
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Despite the language option, 63.6% (n=140) of the courses
on the platform are in Turkish. The Turkish language is
followed by English and Italian. Courses offered in English,
Italian, Spanish, Greek, and Lithuanian are adaptations of a
course originally available in Turkish, prepared by translat-
ing the same content into those languages.

Universities’ Approaches to MOOC Credit Recognition

For RQ8, universities’ recognition of MOOC credits was
investigated in the context of 2024 institutional self-eval-
uation reports. The reports were accessed from Turkish
Higher Education Quality Council’s website (https://mis.
yokak.gov.tr/Report/KidrRapor). According to the research
findings, a total of five universities in Tirkiye, two pub-
lic and three foundation, recognize MOOC credits. The
MOOC credit recognition conditions of these universities
are presented in Il Table 6.

140

Universities in B Table 6 allow students to count courses
from platforms such as Coursera, edX, and FutureLearn as
elective credits under certain conditions. These conditions
generally include obtaining prior approval from the rele-
vant departments, successful completion of the courses, and
earning a certificate.

In addition, TED University integrates the Coursera
platform into credit-bearing courses. Coursera content is
included in these courses as either a core or supplemen-
tary component, and students’ achievement in Coursera
modules is reflected in their course grades by 5-20%
(TEDU, 2023).

Conclusion, Discussion and Implications

"This study highlights the currentstate of MOOC approaches
in Turkish higher education institutions. For this purpose,
within the scope of document analysis, the websites of all
universities, determined MOOC platforms, and institu-
tional self-evaluation reports were analyzed. This section
discusses the findings in relation to each research question.
The analysis of RQ1 revealed that merely 3.9% of the 205
universities examined have established their own MOOC
platforms. These platforms include Atademix, Bozok
Academy, AKADEMA, ValEUs MOOG, Bilgels, Nep 4.2,
SAUX, and Open Celsus. According to Aydin (2017), many
Turkish higher education institutions lack sufficient infor-
mation about MOOC:s. Although open access and OER
are included in CoHE’s strategic documents, Bozkurt et
al. (2022) note that insufficient awareness among the pub-
lic and academic communities limits their practical imple-
mentation. Sunar et al. (2022) found that faculty members
still lack adequate knowledge and skills related to OER,
such as MOOQOC:s, in the post-pandemic period. Despite the
international calls (United Nations, 2022) particularly the
call for MOOC:s during the Covid-19 period (UNESCO,
2020) and great advantages of MOOC:s, such as expanding
access to higher education regardless of location (Mahajan
et al., 2019), supporting autonomous learning (Mahajan
et al.,, 2019) and lifelong learning (Anson, 2024; Bozkurt
et al., 2021), the current situation in Tirkiye is extremely
inadequate. Similarly, research in Poland has shown that,
despite widespread internet access and high English profi-
ciency among students, awareness of MOOC:s is still lim-
ited. The Navoica platform is the only operational platform
in the country and collaborates with only a few universities
(Geryk, 2024). This deficiency may have multiple causes, as
the initiation and sustainability of open educational initia-
tives are influenced by a variety of factors across contexts
such as platforms, content creators, students, learning mate-
rials, and institutional environments (Aksoy et al., 2025).
An effective MOOC requires planning, human resource
development, educational materials, and funding. While
the role of educators is critical to success, factors such as
individual knowledge gaps, internet access issues, content
quality, and technological infrastructure can negatively
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affect the process (Bakeer & Wynn, 2020). Budiarti et al.
(2024) also emphasized that service quality, financial sup-
port, and government policy play a crucial role in institu-
tions’ adoption of MOOCs. According to the findings of
RQ2, 17 universities have established collaborations with
MOOC providers, most notably Coursera. Both Coursera
and edX provide a diverse array of learning topics and fea-
ture user-friendly interfaces, offering comparable course
formats. Nevertheless, Coursera is distinguished primarily
by its more affordable pricing and a wider breadth of course
content (Likovi¢ & Rojko, 2022).

Based on the findings related to RQ3, compared to platforms
offering courses on a global scale, the number of courses
provided by MOOC platforms in Tiirkiye is quite lim-
ited. Bilgels platform offers the highest number of courses
(n=220), followed by Bozok Akademi and the AKADEMA
platform. In contrast, Sakarya University’s SAUX platform
provides the fewest courses, with only seven. These find-
ings reveal significant disparities in course offerings among
the analyzed platforms, potentially reflecting differences
in institutional priorities, resources, or target participants.
There are also differences in the number of courses offered
by universities worldwide. For example, the University of
London offers 75 courses (University of London, n.d.),
the University of Helsinki offers 119 courses (University
of Helsinki, n.d.), the University of York offers 38 courses
(University of York, n.d.), and Harvard University’s MOOC
platform provides 111 courses (Harvard University, n.d.).
Leading MOOC platforms based in the United States offer
a substantial number of courses, with Coursera providing
over 16,000 and edX more than 6,000 courses. In France,
the Ministry of Higher Education’s platform, FUN MOOC,
offers over 700 courses (Pickard et al., 2025). The number
of courses is an important metric used to evaluate MOOC
platforms (Perifanou & Economides, 2022), as it plays a key
role in attracting and retaining learners (Dholakia, 20006).
This is because the production and sharing of content are
essential for the sustainability of MOOC initiatives (Wiley,
2007). To reach a global audience effectively, MOOC ini-
tiatives need to expand the number of courses offered and
broaden their subject variety (Perifanou & Economides,
2022). RQ4 showed that direct open access to MOOC
courses in Tirkiye is limited, requiring user registration
or authentication via the e-Government portal for access.
Providing easy and free access to platforms is considered
necessary for user sustainability (Aksoy et al., 2025).

In response to RQS, the findings revealed that Open
Celsus and SAUX have not released new courses in the
past five years; platforms like Atademix, Bilgels, Nep 4.2,
and ValEUs remain active with updates as recent as 2025.
Bozok Academy and AKADEMA have not published new
content since 2023. Information on the last course publica-
tion year can be considered as an indicator of the sustain-
ability of MOOC platforms. Therefore, it can be concluded
that the Open Celsus and SAUX platforms, which have not
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published any courses in the past five years, have failed to
ensure sustainability. In the institutional context, Aksoy et
al. (2025) stated that financing, institutional policy, institu-
tional culture, accreditation and certification, and collabo-
ration factors influence the sustainability of OER initiatives.
Furthermore, the participation of content creators in the
production of OER, which is crucial for content sustain-
ability, depends on factors such as time and workload,
copyright awareness, digital skills, ICT needs, knowledge
of open pedagogy, and lack of self-confidence. The anal-
ysis of RQ6 revealed that, in terms of language diversity
among the eight MOOC platforms examined in Tiirkiye,
five offer courses exclusively in Turkish. ValEUs is the
only platform that provides courses solely in English.
Notably, Bilgels is the only platform offering multilingual
content. While the majority of its courses are in Turkish,
Bilgels also includes courses in English, Italian, Spanish,
Greek, and Lithuanian. Overall, the platforms appear to
be primarily local in scope, highlighting the need to incor-
porate greater language diversity in order to engage global
learners (Perifanou & Economides, 2022). Language con-
stitutes a restrictive cultural factor that influences learners’
engagement in course discussions and their ability to com-
municate effectively in online distance education contexts
(Zhang & Kenny, 2010). However, the use of materials
from local contexts and in local languages has been identi-
fied as a key consideration in the development of MOOC:s.
These elements are essential not only for enhancing learner
engagement but also for ensuring cultural relevance and
inclusivity in online education environments (Allotey et
al., 2021). Consequently, offering courses both in the local
language and in English, along with other widely spoken
languages, is essential to broaden access and foster inclu-
sive learning opportunities on MOOC platforms.

With respect to RQ7 and RQ8, the data indicated that
nearly all MOOC platforms provide certificates to users
who successfully complete their courses. When examining
universities’ approaches to recognizing MOOC credits, it
was found that only five universities in Tirkiye award credit
for successfully completed MOOC courses. Aydin (2017)
argues that the CoHE in Tirkiye should develop a stan-
dardized framework for credit-bearing MOOCs and inte-
grate these credits into official higher education programs.
Prioritizing content accreditation is essential for MOOC
platforms to become more effective at the national level,
as it can facilitate the advancement of micro-credential and
nano-degree programs (Bozkurt et al., 2021). Globally, the
United States was the first country to introduce credit rec-
ognition for MOOCs. However, a standardized credit trans-
fer system has not been established at the national level due
to its federal legal framework and the autonomy of individ-
ual universities. Credit recognition is typically implemented
through recommendations from organizations such as the
American Council on Education and through institutional
partnerships. Platforms like edX, Coursera, and Udacity
have collaborated with universities and companies to offer
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certificate programs such as MicroMasters, Nanodegrees,
and Specializations that are eligible for credit transfer. In
Europe, the European Credit Transfer and Accumulation
System (ECTS) plays a central role in recognizing aca-
demic credits across countries. However, transferring
MOOC credits still faces several challenges. First, qual-
ity standards designed for traditional classrooms do not
easily apply to MOOCs, and credit limits vary by coun-
try. Additionally, funding systems are not fully adapted
to support MOOC-based learning. In Malaysia, MOOC
credit recognition and transfer are government-led with
clear roles for stakeholders. Malaysia is the first country
to develop a national policy on counting MOOC credits as
university course credits with the “MOOC Credit Transfer
Guidelines.” Credits are accepted across education levels
and types, transferable up to 30% of total credits. In order
to receive credit for a MOOC, the content must meet
national standards, student identity must be strictly veri-
fied, and achievements must be confirmed through various
assessment methods (Yurong et al., 2023). Such collabo-
rations facilitate the alignment of academic programs in
higher education with international standards.

In conclusion, this study provides a comprehensive overview
of the current status of MOOC initiatives at universities in
Tirkiye. Despite the calls for open, accessible education and
the global trend in this direction, the adoption of MOOCs
in Tirkiye remains limited, with only a small number of
universities developing or collaborating with platforms.
The findings indicate substantial deficiencies in the sus-
tainability and academic recognition of MOOC initia-
tives. The enhancement of institutional strategies (MOOC
development and sustainability), the advancement of digi-
tal infrastructure, and the establishment of credit transfer
frameworks have the potential to foster a more inclusive and
effective MOOC ecosystem.

This study offers several important implications for both
theory and practice in higher education. From a theoretical
perspective, this study contributes to the growing body of
literature on the adoption and implementation of MOOCs
within Turkish higher education institutions. Specifically,
it emphasizes the limited institutional engagement with
MOOC:s, particularly concerning developing and integrat-
ing local platforms into formal credit systems.

From a practical perspective, the findings provide university
administrators, policymakers, and educators with actionable
insights. First, the limited availability of MOOC platforms
and the number of courses indicate that the integration of
MOOCs within the higher education system of Tirkiye
remains in its infancy. In this regard, it is critical to support
initiatives for comprehensive, high-quality and sustainable
MOOC platforms. Awareness campaigns can be conducted,
and incentive mechanisms can be developed for both insti-
tutions and educators to participate in MOOCs. Second,
the provision of access to MOOC courses through user reg-
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istration or national e-government authentication has the
potential to impede the widespread adoption of MOOC:s.
Therefore, information about the course content and course
process may be accessed directly. Third, the recent years of
courses published on MOOC platforms point to the issue
of sustainability. The establishment and implementation of
institutional strategies for long-term sustainability is imper-
ative. Lastly, a limited number of universities were identi-
fied as recognizing MOOC credits. This deficiency imposes
limitations on the potential of MOOC:s to make meaningful
contributions to students’ academic progress and lifelong
learning pathways. Consequently, this study underscores
the necessity for the implementation of policy frameworks
and institutional guidelines, with the aim of standardizing
credit recognition processes.

This study has some limitations. First, the data collection
process was primarily based on the analysis of documents
obtained from institutional websites, MOOC platform
websites, and institutional self-evaluation reports. As a
result, the analysis reflects only the information that was
explicitly disclosed and publicly accessible at the time of
data collection. Institutions offering MOOC:s that did not
make relevant data available online may have been under-
represented in the study. Second, the scope of the research
was limited to MOOC:s explicitly affiliated with or offered
by Turkish universities; non-university providers were
excluded. Future research may involve exploring the fac-
tors that influence universities’ adoption and credit rec-
ognition decisions within the Turkish context. Interviews
with university administrators, instructional designers,
and policymakers could uncover strategic, economic, or
cultural factors that shape MOOC engagement decisions.
Additionally, the MOOC approaches of universities in
Tiirkiye and other countries can be examined compara-
tively. These cross-national comparative studies could
place Tirkiye’s MOOC landscape in a broader interna-
tional context, identifying best practices and policy models

that may be adapted locally.
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Appendix: Tables

i Table 1
Data Collection Criteria Based on the Research Questions

{e] Data Collection Criteria

Words searched on the institution’s homepage and open and distance learning page : MOOC, massive open online course, KACD,

gell kitlesel acik cevrimici kurs, acik ders, acik kurs, Coursera, Udemy, edX, internet tzerinden herkese acik kurs

Words searched for in news and announcements on the home pages of institutions and institutional self-evaluation reports:
RQ2 MOOC, massive open online course, KACD, kitlesel acik cevrimici kurs, acik ders, acik kurs, Coursera, Udemy, edX, internet
Uzerinden herkese acik kurs.

RQ3  All courses offered on MOOC platforms were counted.

RQ4  The access conditions for courses were examined on the main pages of the MOOC platforms.

The publication dates of the courses offered on the platform were recorded. Since there were no dates for the courses on the

e Atademix and AKADEMA platforms, information was obtained by contacting the Open and Distance Learning Center by phone.

RQ6 A detailed analysis was conducted for each platform to identify the languages available for course offerings.

Certification information was identified by examining the ‘About Us’ pages (where available) and course-specific pages on the

el platforms. No relevant information was found on the SAUX platform.
The 2024 institutional self-evaluation reports of the institutions were reviewed. The reports were accessed through the Turkish
RQS Higher Education Quality Council management information system (https://mis.yokak.gov.tr/Report/KidrRapor). Words searched
on the reports : MOOC, massive open online course, KACD, kitlesel acik cevrimici kurs, acik ders, acik kurs, Coursera, Udemy, edX,
internet Uzerinden herkese acik kurs.
i Table 2

Validity and Reliability Strategies

Strategies Explanation

Data were organized logically and coherently within the

Systematization of data framework of the research questions. An Excel file was used to ensure systematization.

2 Audit trail Evidence of the data analysis process was recorded.

=

g Assessment criteria for Websites of all universities in Turkiye were analyzed
documents using a structured Excel file based on the research questions.
Verifiability of documents University websites are public and verifiable.

> Producer The institution’s open and distance learning center was

% confirmation contacted to determine the latest published course date for RQ5.

©

E Recoding To ensure coding reliability, the websites were

analyzed twice by the researcher using the specified criteria.
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I Table 3
Universities with Their Own MOOC Platforms

University Platform Name URL

Yozgat Bozok University Bozok Academy https://akademi.bozok.edu.tr/tr/ana-sayfa
Middle East Technical University Bilgels https:/bilgeis.net/

L Anadolu University AKADEMA https://acik.anadolu.edu.tr/

Q

>

o Atatlrk University Atademix https://atademix.atauni.edu.tr/
Necmettin Erbakan University Nep 4.2 https://nep.erbakan.edu.tr/
Sakarya University SAUX http://saux.sakarya.edu.tr/

5 istanbul Bilgi University ValEUs MOOC https://mooc.valeus.eu/

2

°

5

2 Yasar University Open Celsus https://celsus.yasar.edu.tr/

Wi Table 4

Universities Cooperating with MOOC Platforms

University MOOC Platform Last year of announcement
Anadolu University Coursera 2023
Ankara University Coursera + edX 2024
Bursa Uludag University Coursera 2021
% Dokuz Eylul University Coursera 2020
& Erciyes University Coursera 2024
izmir Demokrasi University Coursera + edX 2020
izmir Institute of Technology Coursera 2024
Sakarya University Coursera 2024
Bahcesehir University Coursera 2024
Cankaya University Coursera 2020
Isik University Coursera 2023
.S Istanbul Okan University Coursera 2024
g Kadir Has University Coursera 2025
§ Koc University Coursera 2025
MEF University Coursera + edX 2025
TED University Coursera + edX 2024
Yeditepe University Coursera 2024
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W Table 5
MOOC Platforms by Access Conditions and Last Course Year

Last
Access Condition Platform Name Course After Course Completion
Course Language
Year
Atademix 2025 Certificate of Participation Turkish
I\/:an.datgry (GRS Bozok Academy 2023 Course Completion Certificate Turkish
ogin via e-government
AKADEMA 2023 Course Completion Certificate Turkish
ValEUs MOOC 2025 Certificate of Participation English
o . . Turkish, English, Spanish,
Bilgels 2025 Course Completion Certificate itz LhuEriEn, Graek
Mandatory registration Nep 4.2 2025 Course Completion Certificate Turkish
SAUX 2019 Unspecified Turkish
Open Celsus 2015 Course Completion Certificate Turkish, English
Wl Table 6
Universities that Recognize MOOC Credits
University Course Recognition Status Reference
An approved online course corresponds to an ECTS course in the relevant department
N based on its duration: 3 ECTS for 30-40 hours, 4 ECTS for 41-60 hours, and 5 ECTS for
Asalulleln Gl Uiy 61 hours or more of digital content. A maximum of two such credited courses can be AU (Z0z2)
taken throughout the entire undergraduate program.
Up to two courses can count as non-departmental electives. Additional courses appear
Ankara University on the transcript, 3 ECTS credits, and letter grades, but are not matched to any elective AU (2020)
or required course.
During their undergraduate studies, students are required to complete at least one
MEF University MOOC course, with a minimum of 4 ECTS and a maximum of 30 ECTS in total. MOOC MEF (n.d.)
courses are considered elective courses.
Students can count the MOOC courses under the “Free Elective” course category. Each
Kadir Has University course corresponds to 1 ECTS credit for every 25 hours of workload. Students may KHU (n.d.)
count up to a maximum of 6 ECTS credits (equivalent to 150 hours of workload) in total.
istanbul Medipol University Students can participate in MOOC courses under 5 themes determined by the university. IMU (2024)

The course load should be approximately 60 hours (2 ECTS).

Bu makale Creative Commons Attribution-NonCommercial-NoDerivs 4.0 Unported (CC BY-NC-ND 4.0) Lisans: standartlarinda; kaynak olarak gésterilmesi
kosuluyla, ticari kullanim amaci ve icerik degisikligi diginda kalan tiim kullanim (¢evrimici baglant verme, kopyalama, bask: alma, herhangi bir fiziksel ortamda
cogaltma ve dagitma vb.) haklartyla acik erisim olarak yayimlanmaktadir. / This is an open access article distributed under the terms of the Creative Commons Attribution-
NonCommercial-NoDerivs 4.0 Unported (CC BY-NC-ND 4.0) License, which permits non-commercial reuse, distribution and reproduction in any medium, without any chang-
ing, provided the original work is properly cited.

Yaymer Notu: Yayinet kurulus olarak Tiirkiye Bilimler Akademisi (TUBA) bu makalede ortaya konan gériiglere katilmak zorunda degildir; olast ticari tiriin, marka ya da kuruluglarla
ilgili ifadelerin icerikte bulunmasi yaymeinimn onayladigi ve giivence verdigi anlamuna gelmez. Yayin bilimsel ve yasal sorumluluklar1 yazar(lar)ina aittir. TUBA, yayinlanan haritalar ve
yazarlarin kurumsal baglantlari ile ilgili yarg: yetkisine iligkin iddialar konusunda tarafsizdir. / Publisher’s Note: The content of this publication does not necessarily reflect the views or policies of
the publisher, nor does any mention of trade names, commercial products, or organizations imply endorsement by Turkish Academy of Sciences (TUBA). Scientific and legal responsibilities of published
manuscript belong to their author(5). TUBA remains neutral with regard to jurisdictional claims in published maps and institutional affiliations.
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Ozet

Amag: Bu caligma, akademisyenlerin pozitif psikolojik sermaye
diizeyleri ile ise adanmugliklar1 arasindaki iliskiyi incelemekte ve
6z liderlik davraniglarinin bu iligskideki roliinii aragtirmaktadir.
Caligmanin temel amaci, tlkemizin gelecegini sekillendiren yiik-
sekogretim kurumlarinda gorev yapan akademisyenlerin bagarisini
artirmaya yonelik unsurlarin belirlenmesi ve gelistirilmesidir. Bu
baglamda elde edilecek her bir bulgunun, tilkemizin kalkinmasi agi-
sindan 6nemli katkilar saglayacagi disiniilmektedir.

Yontem: Aragtirma nicel, kesitsel ve iligkisel bir alan aragtirmasi ola-
rak tasarlanmigtir. Veriler, Antalya’daki tiniversitelerde gérev yapan
628 akademisyenden standartlagtirilmig 6lgeklerden olusan bir anket
araciligiyla toplanmustir. Pozitif psikolojik sermaye, 6z liderlik ve
ise adanmighk arasindaki dogrudan iligkiler ile 6z liderligin aracilik
roliine iligkin dért hipotez, yapisal esitlik modellemesi kullanilarak
test edilmistir. Onerilen modelde degiskenler arasindaki dogrudan
ve dolayli etkiler birlikte incelenmistir.

Bulgular: Bulgular, pozitif psikolojik sermayenin ise adanmughg ve
6z liderligi; 6z liderligin ise ise adanmighig1 pozitif ve anlamli bigcimde
etkiledigini géstermistir. Oz liderlik modele dahil edildiginde, pozitif
psikolojik sermayenin ise adanmughk iizerindeki dogrudan etkisi azal-
mug ancak anlamliligini korumugtur. Bu sonug, akademisyenlerin pozitif
psikolojik sermayelerinin igse adanmughklarint hem dogrudan hem de 6z
liderlik davranglar1 aracihigiyla dolayh olarak etkiledigini ve 6z liderligin
bu iliskide kismi araci rol iistlendigini ortaya koymaktadur.

Sonug ve Oneriler: Calismada elde edilen bulgular, akademisyenlerin
olumlu psikolojik kaynaklarinin ise adanmughgi dogrudan ve 6z liderlik
davranuglari tizerinden gliclendirdigini gostermektedir. Bu nedenle yiik-
sekogretim kurumlarinda psikolojik sermaye ile 6z liderlik becerilerini
gelistirmeye yonelik egitim ve gelisim uygulamalarina yer verilmesi
onerilmektedir. Ote yandan verilerin tek bir zamanda toplanmig olmast,
katulimcilarin anlik fiziksel, duygusal ve biligsel durumlarindan etkilenme
olasiligini artrmakta ve nedensel ¢ikarimlari sinirlandirmaktadir. Gelecek
aragtirmalarda boylamsal desenlerin kullamlmasi ve modelin farkli
kurumlar, meslek gruplari ve baglamlarda sinanmasi énerilmektedir.

Anahtar Kelimeler: Porzitif Psikolojik Sermaye, Oz Liderlik, Ise
Adanmiglik, Akademisyen, Universite

Abstract

Objective: This study examines the relationship between academics’ pos-
itive psychological capital and work engagement and investigates whether
self-leadership mediates this relationship. It aims to identify developable
personal resources that may enhance academics’ work engagement and pos-
itive work outcomes in higher education institutions. By integrating positive
psychological capital, self-leadership, and work engagement within a single
model, the study seeks to contribute to the limited literature explaining how
psychological resources translate into favorable work-related outcomes.
Methods: A quantitative, cross-sectional, and correlational field
research design was employed. Data were collected from 628 academ-
ics working at universities in Antalya, Tiirkiye, through a questionnaire
comprising standardized scales. Four hypotheses concerning the direct
relationships among positive psychological capital, self-leadership, and
work engagement, as well as the mediating role of self-leadership, were
tested using structural equation modeling.

Results: The proposed model simultaneously examined the direct
and indirect relationships among the variables. Positive psychologi-
cal capital was positively and significantly associated with both work
engagement and self-leadership, while self-leadership was positively
and significantly associated with work engagement. When self-leader-
ship was incorporated into the model, the direct relationship between
positive psychological capital and work engagement decreased in mag-
nitude but remained statistically significant. These findings indicate
that self-leadership partially mediates the relationship between aca-
demics’ positive psychological capital and work engagement.
Conslusion and Recommendations: The findings suggest that aca-
demics’ positive psychological resources strengthen work engagement
both directly and indirectly through self-leadership. Higher education
institutions should therefore implement training and development
initiatives designed to enhance psychological capital and self-leader-
ship skills. Because the data were collected at a single point in time,
participants’ responses may have been influenced by temporary phys-
ical, emotional, and cognitive states, limiting causal inference. Future
research should employ longitudinal designs and test the proposed
model across different institutions, occupational groups, and contexts.

Keywords: Positive Psychological Capital, Self-Leadership, Work
Engagement, Academic, University
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tudies in the field of organizational behavior, which
S is essentially human-oriented research by nature,

have focused on concrete indicators over time with
the effect of the utilitarian approach in the field (Luthans
et al., 2007). However, this approach may not create
organizational support that enables individuals to work
happier and more efficiently, especially in business areas
where creativity, originality and individual performance
are important. The way to achieve effective, sustainable
and inimitable results for organizations is to focus on the
developable potential, strengths and psychological capaci-
ties of employees (Luthans & Youssef, 2004). In particular,
the work of academics working in higher education insti-
tutions is of great importance for our country to progress
in the light of science, to follow scientific developments
and even to lead these developments (Erdem, 2013). The
fact that higher education institutions have strong aca-
demic staff and the creation of organizational support that
can reveal the existing potentials and strengths of these
academic staff, such as originality, creativity, productiv-
ity and even develop these aspects is one of the steps that
will ensure the scientific progress of our country. In this
regard, it is important to identify the factors that increase
the productivity, creative performance, and effectiveness
of academics (Kiligh et al., 2023).

Positive psychological capital is conceptualized as a devel-
opable and measurable psychological capacity that can be
leveraged to enhance performance in contemporary work
life (Luthans et al., 2006). In other words, psycholog-
ical capital, often described as a configuration of positive
psychological states, is regarded as a form of capital that
uncovers and cultivates employees’ strengths and positive
attributes (Luthans & Youssef, 2004). Positive psychologi-
cal capital is grounded in Fredrickson’s broaden-and-build
theory of positive emotions (Zhao & Hou, 2009).

This theory suggests that positive emotions broaden indi-
viduals’ thought action repertoires and thereby promote
exploratory behaviour and experiential learning, whereas
negative emotions narrow these repertoires and may hinder
learning and personal development by eliciting avoidance
(Fredrickson, 1998). Furthermore, it is argued that posi-
tive emotions, by encouraging exploration and supporting
psychological growth, lead over time to the development
of cognitive “mental maps” that differentiate effective
from ineffective courses of action; these maps become
relatively enduring cognitive resources (Fredrickson &
Losada, 2005). From this perspective, positive psychologi-
cal capital can be defined as an approach that treats human
resources in organizations as developable, manageable,
and measurable assets and seeks to strengthen their endur-
ing psychological resources.

Building on positive psychology, constructs such as positive

psychological capital and self-leadership emphasize positive,
developable characteristics possessed by individuals (Erkug

150

& Findikly, 2013; Luthans et al., 2007). Self-leadership aims
to enable individuals to work more efficiently and achieve
sustainable outcomes by reducing unconstructive thought
patterns and fostering more adaptive, positive cognitions
(Houghton & Yoho, 2005). It is defined as a process that
provides intrinsic motivation for the attainment of individ-
ual or organizational goals and that positively shapes and
guides behaviour (Houghton et al., 2012). Evidence from
prior research indicates that self-leadership is positively
associated with job satisfaction (Politis, 2006; Ugurluoglu,
2010), job performance (Konradt et al., 2009; Neck et
al., 1999; Sampl et al., 2017), as well as productivity and
creativity (Politis & Breman, 2011). Nevertheless, these
relationships, particularly within higher education set-
tings, have not yet been examined in sufficient depth in
the existing literature.

Social cognitive theory explains self-leadership behavior
(Neck & Houghton, 2006). The theory suggests that an
individual’s self-efficacy supports the process of self-reg-
ulation, which in turn is associated with continuous prog-
ress (Bandura, 1977). Self-efficacy is defined as individuals’
beliefs about how well they can do what they need to do
to cope with the difficulties they face in their lives. Self-
efficacy creates a “can-do” thought in the individual. This
idea increases the sense of control over one’s actions and

thus increases self-leadership skills (Bandura, 1997).

This study suggests that self-leadership is a critical inter-
section point in the relationship between positive psy-
chological capital and work engagement. This view aligns
with Hobfoll’s (1989) Conservation of Resources Theory.
According to this theory, existing resources enable indi-
viduals to access other resources they need. Based on this,
we can say that individuals use their psychological capital,
which is considered a personal resource, to protect, increase,
or rebuild resources that are important to them (Luthans et
al., 2007). In other words, individuals’ realized or unreal-
ized potential is a resource for them, and when appropri-
ate conditions are provided, individuals benefit from these
resources. Within the scope of Hobfoll’s theory, positive
psychological capital constitutes the spiritual resources of
self-leadership and work engagement. In this respect, pos-
itive psychological capital, which is a developable resource,
can positively influence a person’s work engagement, as it is
explained as the control over the individual’s thoughts and
actions and is again expressed as a personal resource.

In this regard, it is believed that positive psychological
capital and self-leadership, when considered as personal
resources, increase individual effectiveness and positively
influence work engagement. Based on prior research show-
ing positive relationships between psychological capital and
self-leadership (Cetin et al., 2016), organizational commit-
ment and job satisfaction (Sesen et al., 2017), job perfor-
mance and self-efficacy (Konradt et al., 2009), and career
success (Stewart et al., 1996), self-leadership is considered
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a critical junction in the relationship between psycho-
logical capital and work engagement and is expected to
increase work engagement. Accordingly, the effects of
positive psychological capital on self-leadership, the effect
of self-leadership on work engagement, and the mediating
role of self-leadership in the relationship between positive
psychological capital and work engagement are examined
in this study.

This study is expected to contribute to the literature in
two different ways. First, the relationship between work
engagement and self-leadership has not been empirically
discussed in the literature except for a few studies (Gomes
et al., 2015; Park et al., 2016). The current study contrib-
utes to the literature by revealing that self-leadership atti-
tudes positively affect an individual’s commitment to work.
Second, the relationship between positive psychological
capital and job commitment has been examined in previous
studies (Bakker & Demerouti, 2008; Luthans et al., 2010;
Sweetman & Luthans, 2010), but no study has been found
to explain the mediating effect of self-leadership behavior
in the relationship between these two variables. Based on
this, this study examined the effect of positive psychologi-
cal capital on self-leadership, the effect of self-leadership on
work engagement, and the mediating role of self-leadership
in the relationship between positive psychological capital
and work engagement.

Literature Framework

The Relationship between Positive Psychological
Capital and Work Engagement

Following the traditional concepts of economic capital,
human capital, social capital and psychological capital has
emerged as an additional type of capital that has evolved
in line with today’s organizational needs, plays a support-
ive role in helping employees reach their potential, and
is concerned with ‘who the individual is’ and ‘who the
individual can be’ (Cetin & Varoglu, 2015; Luthans et
al., 2006). The focus of economic capital is all financial
and physical assets (Bourdieu, 2010). Another type of
capital that is as important as economic capital in today’s
business life is human capital. According to Luthans
and Youssef (2004), human capital is the skills, knowl-
edge, abilities, and experience that a person possesses or
acquires as a result of education, whereas social capital
includes interpersonal or intragroup relationships, social
networks, and connections.

This type of capital is formed not by who the individual is,
but by who he/she knows (Téremen, 2004). Relationships,
connections and friends are important here (Luthans,
2002). Another type of capital that fills the gaps of these
three types of capital and increases their impact is pos-
itive psychological capital (Luthans et al., 2006). The
main differences of positive psychological capital from
other types of capital are that it is based on the positive
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psychology approach, includes situational psychological
factors based on positive organizational behavior, focuses
on positive resources of employees beyond human capital
and social capital, and adopts a people-oriented approach

(Cetin & Varoglu, 2015; Stajkovic & Luthans, 1998).

Adopting a people-centered approach means viewing
employees not merely as inputs or cost factors in the
production process, but as strategic assets for the orga-
nization based on their knowledge, skills, creativity,
networks, strengths, learning capacity, and most impor-
tantly, their potential for development (Cetin & Varoglu,
2015; Zeynel, 2018). From this perspective, employees’
potential, psychological strengths, and well-being levels
are considered one of the key determinants of organi-
zational performance and competitiveness (Luthans &
Youssef, 2004). At this point, the concept of psycho-
logical capital, which plays an important role in realiz-
ing human potential and refers to developable positive
psychological resources such as self-efficacy, hope, opti-
mism, and psychological resilience, comes to the fore.
Psychological capital, as a concrete reflection of this
human-centered approach, serves as a critical lever in
organizations’ efforts to achieve sustainable competitive
advantage (Oru¢ & Kutanis, 2014).

The concept of psychological capital, which focuses on
individuals’ strengths, psychological capacities, and areas
for development, has been found to have positive effects
not only on individual development and progress but also
at the organizational level (Luthans et al., 2007; Wright,
2003; Zeynel, 2018). This effect can be evaluated as the
learning and development experienced at the individ-
ual level also increasing organizational success. In this
respect, psychological capital plays an important role in
achieving valuable, productive, and sustainable results for
the organization and provides concrete contributions to
the organization (Luthans & Youssef, 2004).

One of the central domains of positive organizational
behavior is the construct of engagement, discussed in the
literature under the labels work engagement and employee
engagement. Although these terms are often used inter-
changeably, they differ in scope: work engagement pri-
marily refers to the employee’s relationship with their
work, whereas employee engagement encompasses the
employee’s connection to both the job and the organiza-
tion (Schaufeli & Bakker, 2010). In the present study, the
focus is on work engagement, which is broadly defined
as a positive, fulfilling, work-related state of mind char-
acterized by high levels of energy and motivation, enjoy-
ment of one’s work, and a strong identification with the

job (Salanova et al., 2010).

According to another definition, work engagement is
defined as individuals’ acceptance of their roles in the
organization and their physical, cognitive, and emotional
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devotion to these roles (Kahn, 1990). Work engagement,
which is a widely used concept in the literature, is described
as a state in which employees are willing to make efforts
related to their work, are emotionally committed to their
organizations, have high job satisfaction, and are physically
energetic (Esen, 2011). It is believed that individuals who
have a positive attitude towards their work, an optimistic
view that they can overcome the problems that arise and
find meaning in their work will have high levels of work
engagement (Attridge, 2009). Employees with high levels
of work engagement are found to have more harmoni-
ous behaviors in business life, have a positive approach to
events, and are more successful in their jobs (Llorens et al.,
2007; Sonnentag, 2011). In addition, these individuals are
described as people who can be active in work life and do
not hesitate to take responsibility (Demerouti et al., 2001).
A review of the relevant literature reveals that there are stud-
ies that show that engagement has positive effects on both
the physical and mental health of employees. For example,
Hallberg and Schaufeli (2006) found that work engagement
was negatively related to negative thinking, sleep distur-
bances, depressive symptoms, and physical exhaustion.

It is believed that the personal resource created by positive
psychological capital, which increases the cognitive capac-
ity of individuals, supports their personal development and
positively affects their performance, creates a leverage effect
on work engagement, which expresses the positive rela-
tionship of employees with work (Sweetman & Luthans,
2010). Studies in the literature have found that hope, opti-
mism (Sweetman & Luthans, 2010), self-efficacy (Maslach
& Leiter, 1997), and psychological resilience (Sonnentag,
2011), which are sub-dimensions of positive psychological
capital, each have an enhancing effect on work engagement.
Sweetman and Luthans (2010) argue that the relationship
between these two constructs is mediated by positive emo-
tions and that psychological capital is the antecedent of
work engagement. According to this view, the effect of pos-
itive emotions develops in two different ways: first, positive
emotions lead to positive reactions at work, which in turn
increase the employee’s commitment to work (Salanova et
al., 2010). On the other hand, positive emotions lead to the
development of positive behaviors among employees. This,
in turn, creates a social climate in the organization and nur-
tures employees’ work engagement (Albrecht, 2010).

Previous studies in the literature have supported the rela-
tionship between these two constructs (Alessandri et
al., 2018; Chaurasia & Shukla, 2014; Cheng et al., 2018;
Halbesleben, 2010; Joo et al.,, 2015; Nigah et al., 2012;
Ouweneel et al., 2012; Paek et al., 2015; Waal & Pienaar,
2013; Xanthopoulou et al., 2007). Based on these findings,
the following hypothesis was developed:

H1: It is bypothesized that positive psychological capital is pos-
itively associated with work engagement.
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The Relationship between Positive Psychological
Capital and Self-Leadership

Self-leadership is the process of controlling, directing and
motivating yourself to positively influence your behavior.
(Prussia et al., 1998). It is based on the understanding that
individuals have the power to control their actions (Roberts
& Foti, 1998). In this regard, self-leadership consists of a
number of strategies designed to increase individual pro-
ductivity (Neck & Houghton, 2006). These are: behavioral
strategies, constructive thinking model strategies and natu-
ral reward strategies (Houghton & Neck, 2002).

Behavioral strategies consist of a set of strategies that the
individual follows to produce the desired behavior (Manz &
Sims, 1991). Constructive thinking strategies are designed
to transform the negative thoughts that pass through our
minds into positive and constructive thought patterns (Neck
& Manz, 1992). Here, it is assumed that the person has con-
trol over his/her own thinking and can positively shape the
established thought patterns (Manz, 1986; Neck & Manz,
1992). Natural reward strategies, on the other hand, focus
on the natural rewards that a job or action itself brings and
the motivation that these rewards create for the person
(Manz & Sims, 2001). In other words, it is based on the
assumption that the rewards inherent in the job will increase
motivation and the effectiveness of the desired behavior
(Houghton & Neck, 2002). Essentially, self-leadership is
related to the process of creating constructive thought pat-
terns and the process of influencing the actions of these
constructive thought patterns (Bryant & Kazan, 2013).
Therefore, self-leadership enables the formation of positive
thought patterns that support development and progress by
preventing negative and non-beneficial thought patterns
(Houghton & Yoho, 2005). Developing self-leadership
skills in individuals is an effective way of increasing individ-
uals’ effectiveness and finding solutions to problems created
by complex business systems (DiLiello & Houghton, 2008).

One self-leadership strategy, the natural reward strategy, is
largely based on intrinsic motivation (Deci & Ryan, 1985).
While intrinsic motivation develops an individual’s sense of
self-efficacy, self-efficacy supports the individual’s self-influ-
ence process. Self-influence, in turn, constitutes self-leader-
ship skills (Manz & Neck, 2004; Neck & Houghton, 2006).
In this context, it has been suggested that higher levels of
positive psychological capital enhance individuals’ intrinsic
motivation (Cetin et al., 2016). Self-leadership, which pro-
vides intrinsic motivation by shaping behaviour in positive
ways to achieve desired goals, is therefore likely to be asso-
ciated with positive psychological capital (Houghton et al.,
2012; Seligman & Csikszentmihalyi, 2000).

In previous studies, D’Intino et al. (2007) found that hope
and optimism, two sub-dimensions of positive psychological
capital, enhance self-leadership attitudes. Similarly, Cetin
et al. (2016) reported that individuals’ positive psychologi-
cal capital increases their intrinsic motivation. In addition,
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Kizrak et al. (2017) showed that self-leadership attitudes are
influenced by various psychological capital components,
particularly the sub-dimensions of hope and optimism.

The study by Konradt et al. 2009) supports the relation-
ship between self-efficacy and self-leadership as core com-
ponents of psychological capital. This relationship can also
be explained within the framework of Social Cognitive
Theory. Social Cognitive Theory focuses on how individ-
uals shape their roles across the life span and on the active
or passive influence they exert within these roles (Bandura,
1986; Bandura, 2001). Put differently, the theory empha-
sizes self-regulation, intentional behavior change, and the
cognitive processes that underlie behavior (Houghton &
Neck, 2002). According to this perspective, one of the most
important determinants of behavior is the individual’s sense
of self-efficacy (Bandura, 1977). In this regard, self-efficacy,
as one dimension of psychological capital, represents the
belief that one can successfully accomplish a given task by
mobilizing personal resources to meet situational demands
(Luthans & Youssef, 2004). Such beliefs foster a “can-do”
attitude, strengthen the sense of control over one’s actions,
and consequently enhance self-leadership skills (Bandura,
1977). Furthermore, it is argued that other dimensions of
positive psychological capital, such as optimism, hope, and
resilience, also increase personal effectiveness and positively

influence self-leadership (Neck & Houghton, 2006).

Based on these findings supporting the relationship between
these two concepts, the following hypothesis was developed:

H2: It is bypothesized that positive psychological capital is pos-
itively associated with self-leadership.

The Relationship Between Self-Leadership and
Work Engagement

The starting point of the concept of self-leadership is that
individuals can shape their actions in the desired direction
to achieve individual or organizational goals, evaluate these
actions, and change unwanted behaviors (Neck, 1996). On
the other hand, self-leadership strategies are presented as an
effective way to build the psychological resources that indi-
viduals need for personal or organizational success. This can
be explained by Hobfoll’s (1989) conservation of resources
theory. According to the conservation of resources theory,
existing resources enable access to other resources that have
not yet been obtained (Hobfoll, 1989). From this perspec-
tive, it is thought that self-leadership strategies can develop
work engagement, which is considered another personal
resource (Breevaart et al., 2014).

Gomes et al. (2015) argue that work engagement plays a
mediating role in the relationship between self-leader-
ship and individual innovativeness, Breevaart et al. (2014)
argue that self-management has an effect on increasing the
efficiency of the daily work environment and employee
engagement. Park et al. (2016), on the other hand, inves-
tigate the mediating role of self-leadership and argue that
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self-leadership has a partial mediating effect in the rela-
tionship between organizational justice and work engage-
ment. In addition to these studies, other research in the
literature has shown that self-leadership is positively related
to career success (Stewart et al., 1996), creativity (DiLiello
& Houghton, 2008), job satisfaction and organizational
commitment (Sesen et al., 2017), as well as job performance
and self-efficacy (Konradt et al., 2009). According to Ryan
and Deci (2000), possessing self-leadership skills positively
affects individuals’ intrinsic motivation, competence, and, as
a result, their work performance.

Based on this, the following hypothesis was developed:

H3: It is bypothesized that self-leadership is positively associ-
ated with work engagement.

The Mediating Role of Self-Leadership

Universities are typically classified as professional bureau-
cracies that combine formalized structures with a high
degree of autonomy for academic staff (Bingol, 2012).
Academics are expected to simultaneously carry out teach-
ing, research, student supervision and administrative
duties, often under conditions of intense performance
pressure and blurred work-nonwork boundaries (Turan et
al., 2019). In such environments, individual psychological
resources and self-regulatory capabilities are critical for
sustaining work engagement over time.

Studies conducted in higher education settings show that
academics’ psychological capital is associated with more
favorable work-related attitudes and outcomes. For exam-
ple, Tiiziin et al. (2014) found that academics’ levels of
psychological capital have a negative and significant effect
on their intention to leave. Gokaslan (2018) reported that
increases in teachers’ organizational commitment, job
embeddedness and work engagement reduce their turnover
intention. Similarly, Zeynel (2018) showed that academics’
psychological capital positively predicts their job satisfac-
tion. Orug¢ and Kutanis (2014) found that higher levels of
psychological capital among academics are positively asso-
ciated with the display of desirable organizational political
behaviors such as sincerity, honesty and fairness. Taken
together, these findings suggest that, in higher education
environments, psychological capital functions as a key
motivational resource that can reduce strain and support
sustained involvement in academic work.

Self-leadership theory refers to individuals’ use of cog-
nitive and behavioral strategies such as self-goal setting,
constructive self-talk and natural reward strategies to
regulate their own motivation and shape their behavior
in a positive direction (Houghton et al., 2012; Neck &
Houghton, 2006). In particular, natural reward strategies
emphasize identifying the inherently satisfying aspects of
one’s work; in doing so, they strengthen intrinsic moti-
vation and support the enactment of desired task-related
behaviors. Although self-leadership is regarded as an
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important component of individual effectiveness and as a
personal resource with clear contextual relevance to higher
education, empirical studies focusing on educators and
academics remain relatively scarce. Goksoy et al. (2014)
examined the relationship between teachers’ self-leader-
ship and organizational citizenship behavior and found
that self-leadership significantly predicts organizational
citizenship. Fidan (2020) investigated the relationship
between teachers’ self-leadership and happiness and con-
cluded that self-leadership is an important determinant of
teachers’ happiness.

The literature also provides evidence supporting the rela-
tionships among positive psychological capital, self-lead-
ership and work engagement that form the basis of the
present study’s main hypothesis. Siu et al. (2014), in a
study conducted with university students, reported that
intrinsic motivation mediates the relationship between
psychological capital and work engagement. This mediat-
ing role of intrinsic motivation can be linked to self-lead-
ership, as self-leadership encompasses internal regulatory
processes that enhance intrinsic motivation. The relation-
ship between intrinsic motivation and self-leadership can
be explained through the natural reward strategy (Deci
& Ryan, 1985). As one of the core strategies of self-lead-
ership, natural rewards are based on the assumption that
rewards arising from the work itself increase intrinsic
motivation and thereby facilitate the display of desirable,
task-related behaviors (Houghton et al., 2012). From this
perspective, self-leadership is directly related to intrinsic
motivation, enabling individuals to influence, direct and
activate themselves to exhibit desired behaviors (Neck &
Houghton, 2006). The linkage between intrinsic motiva-
tion and self-leadership thus provides supportive evidence
for the present study.

Building on this reasoning, psychological capital is
thought to foster self-leadership through the psycho-
logical resources it provides. In turn, self-leadership, via
its resource-enhancing effects, is expected to strengthen
employees’ positive and vigorous connection with their
work, that is, their work engagement.

Based on this literature, we conceptualize positive psycho-
logical capital as a personal resource; these resources enable
academics to activate self-leadership strategies in challeng-
ing higher education environments. Academics who are
more hopeful, self-reliant, resilient, and optimistic tend
to exhibit more self-leadership behaviors such as self-goal
setting, constructive thinking patterns, and natural rewards;
this increases their intrinsic motivation and strengthens
their work engagement. In line with the main purpose of
the present research and the theoretical framework outlined
above, the following hypothesis is proposed:

HA4: Self-leadership mediates the effect of positive psychological

capital on work engagement.
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In this study, structural equation modeling (SEM) was
employed to examine the relationships among positive psy-
chological capital, self-leadership, and work engagement.
SEM was preferred because these constructs were modeled
as latent variables measured by multiple indicators, and the
research aimed to test both the measurement model and the
mediating structural relationships within a single analytic
framework while accounting for measurement error and
evaluating overall model fit indices.

W Figure 1
Research Model

P

POSITIVE PSYCHOLOGICAL
CAPITAL

SELF-LEADERSHIP

N

WORK ENGAGEMENT

Method

Research Design

This study was designed as a quantitative, cross-sectional,
and correlational study and was conducted as a field study
among academics. A structured questionnaire consisting
of closed-ended items was used as the data collection
instrument. The survey method was preferred because it
allows for the simultaneous measurement of latent con-
structs such as positive psychological capital, self-leader-
ship, and work engagement in a relatively large sample
and is widely used in organizational behavior research to
test theoretically derived structural and mediation mod-
els. In addition, the use of standardized Likert-type scales
and a survey design facilitates the application of multivar-
iate statistical analyses such as confirmatory factor analy-
sis and structural equation modeling.

Data Collection Tool

In this study, data were collected by means of a struc-
tured survey consisting of closed-ended items. The ques-
tionnaire comprised three standardized scales. Positive
psychological capital was measured with the 24-item
Psychological Capital Scale originally developed by
Luthans et al. (2007), covering four sub-dimensions
(self-efficacy, hope, optimism, and resilience); in the
present study, we used the Turkish adaptation by Akcay
(2014), who reported excellent internal consistency for
the total scale (Cronbach’s a = .97). Work engagement
was assessed with the 17-item Utrecht Work Engagement
Scale (UWES) developed by Schaufeli et al. (2002); the
Turkish version validated by Turgut (2011) was employed,
and the Turkish adaptation study reported satisfactory
internal consistency (a = .89). Self-leadership was mea-
sured using the Revised Self-Leadership Questionnaire
(RSLQ) developed by Houghton and Neck (2002); we
used the 29-item Turkish form validated by Tabak et al.
(2013), whose factor-analytic work supported a multi-
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dimensional structure and yielded acceptable reliability
coefficients for the subscales (Cronbach’s a values gen-
erally ranging from the mid-.60s to around .90). In the
present research, all items were rated on a five-point
Likert-type scale ranging from 1 (strongly disagree) to 5
(strongly agree).

Population and Sample

Determining an appropriate sample in which the issues
addressed within the scope of the research can be
observed and the variables in the model can be measured
is considered very important in terms of the significance
of the findings obtained within the scope of the research,
and in this sense it is aimed to conduct the study on the
most appropriate sample. To this end, the most appropri-
ate sample for this study consists of academics, who have
flexible working hours, a heavy workload, and greater
autonomy than many other professional groups (Wilton
& Ross, 2017). The population of the study consists of
3,772 academic staff members working in different units
and positions at five universities (three foundation and
two state) in the Antalya region. Due to the size of the
population, the dispersion of academics across different
campuses and departments, their intense work pace, and
access constraints, it was difficult to apply probability
sampling methods; therefore, convenience sampling was
preferred for the study. This method was also consid-
ered appropriate in terms of time and cost, as it allowed
the researcher to collect data from academics who were
accessible and willing to participate voluntarily. Through
convenience sampling, data were collected from 628
academics. While this sampling strategy limits strict sta-
tistical representativeness, the size and diversity of the
sample offer a sufficient basis for the analyses.

In terms of demographic characteristics, the sample was
almost evenly split by gender, with 50.5% of the partic-
ipants being female and 49.5% male. The age distribu-
tion was skewed towards early and mid-career academics:
35.2% were aged 25-34 years, 26.1% were 35-44 years,
22.3% were 45-54 years, 9.2% were 20-24 years, and 7.2%
were 55 years or older. Most respondents were married
(58.4%), and more than three quarters held a PhD degree
(77.9%), while 22.1% had a master’s degree. Just over half
of the academics worked in state universities (56.2%), and
the remainder were employed in foundation universities
(43.8%). With respect to academic rank, assistant profes-
sors constituted the largest group (43.0%), followed by
associate professors (19.1%), lecturers (18.2%), professors
(10.4%), and research assistants (9.4%). Regarding fam-
ily status, 55.3% of the participants reported having no
children, 25.6% had one child, 11.8% had two children,
and 7.3% had three or more children. Tenure in the cur-
rent academic title was concentrated in the first ten years
(19.3% less than one year, 39.0% between 1-5 years, and
36.0% between 6-10 years), and a similar pattern was
observed for overall work experience, with 41.7% having
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6-10 years of experience, 27.2% having 11-15 years, and
smaller proportions reporting shorter (0-5 years, 11.3%)
or longer (16 years or more, 19.8%) work histories.

Data Analysis

The data obtained in this study were analysed using SPSS
and LISREL. First, descriptive statistics (means, standard
deviations, skewness and kurtosis) were calculated, and
univariate normality was assessed based on skewness and
kurtosis values; multivariate normality was examined using
Mardia’s multivariate kurtosis statistic. Reliability was eval-
uated by computing Cronbach’s alpha coefficients, AVE
and composite reliability (CR). Construct validity was
tested by confirmatory factor analyses (CFAs), for each
scale separately, with model fit evaluated using y?/df, CFI,
TLI/NNFI, NFI, GFI, AGFI, RMSEA, RMR and SRMR.
Zero-order correlations among the main study variables
were then computed, and finally, the hypothesised media-
tion model was tested using structural equation modelling
(SEM) in LISREL, estimating both direct and indirect
effects among the latent variables.

Analysis and Findings

Findings Related to

Normality Tests of the Scales Used in the Study

One of the prerequisites for parametric tests is that the data
should be normally distributed. One of the methods often
used in the field of social sciences and related to the normal
distribution of data is the calculation of skewness and kurto-
sis values (Cogkun et al., 2012). In order to assume that the
data are normally distributed, these values should be within
the range of + 2 (George & Mallery, 2010). The skewness
value of the positive psychological capital scale is (0.068).
The kurtosis value of the same scale is (-0.28). The skewness
value of work engagement was found to be (-0.59) and the
kurtosis value was found to be (-0.33). Finally, the skew-
ness of the self-leadership scale is (-0.39) and the kurtosis
value is (-0.54). These results, which are within the refer-
ence range, indicate that the data are normally distributed.
In addition, Mardia’s multivariate kurtosis was 4.48 (< 5);
this value falls within the acceptable range suggested in the
SEM literature (Kline, 2016), indicating approximate mul-
tivariate normality.

Findings on the Validity and

Reliability of the Scales Used in the Study
Confirmatory factor analyses (CFAs) were performed to
assess the construct validity of the measurement scales
used in the study. Model fit was evaluated using y%/df, the
Comparative Fit Index (CFI), the Tucker-Lewis Index/
Non-Normed Fit Index (TLI/NNFI), the Normed Fit
Index (NFI), the Goodness-of-Fit Index (GFI), the Adjusted
Goodness-of-Fit Index (AGFI), the Root Mean Square
Error of Approximation (RMSEA), the Root Mean Square
Residual (RMR) and the Standardized Root Mean Square
Residual (SRMR). Following the guidelines of Schermelleh-
Engel and Moosbrugger (2003), values of y?/df 4 3 indicate
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good fit and values up to 5 indicate acceptable fit; CFI, TLI/
NNFI, NFI and GFI values 9 .95 (9 .90 for acceptable fit)
and AGFI ¢ .90 are taken as evidence of good model fit;
RMSEA values 4 .05 (4 .08 for acceptable fit) and SRMR/
RMR values 4 .08 also indicate adequate fit.

Separate CFAs were conducted for each scale to examine
their construct validity. As shown in Bl Table 1, all three
models demonstrated good fit to the data, with x*/df values
below 3, CFI and NFI values of .99, GFI values above .90,
and RMSEA values below .06. These results indicate that
the measurement models for psychological capital, work
engagement and self-leadership satisfy the recommended
cut-off criteria and provide strong evidence for the con-
struct validity of the scales.

In this study, internal consistency reliability was assessed
using Cronbach’s alpha, which is widely used in the social
sciences. A Cronbach’s alpha coefficient of .70 or higher
is generally accepted as the lower threshold for adequate
reliability (Demir, 2012). According to the test results, the
psychological capital scale had a Cronbach’s alpha of .93,
the self-leadership scale .95, and the work engagement
scale .92, indicating high internal consistency for all three
instruments. In addition to internal consistency, convergent
validity and composite reliability were evaluated using AVE
and CR. AVE values of .50 or higher and CR values of .70
or higher are commonly considered indicative of satisfac-
tory convergent validity and construct reliability (Fornell &
Larcker, 1981). As shown in Bl Table 2, the AVE values
for the psychological capital (.70), work engagement (.69),
and self-leadership (.66) scales all exceed this threshold, and
the corresponding CR values (.96, .95, and .97, respectively)
are well above the recommended minimum. These results
demonstrate that the latent constructs are measured with
strong convergent validity and composite reliability.

Correlation Analysis

As shown in Bl Table 3, the mean level of positive psycho-
logical capital among academics (M = 3.64, SD = 0.64) is
slightly higher than their levels of work engagement (M =
3.60, SD = 0.79) and self-leadership (M = 3.47, SD = 0.75).
The zero-order correlations among the main study vari-
ables are positive and statistically significant (r ranging from
.17 t0 .25, p < .01). According to Cohen’s (1988) guidelines,
these coefficients correspond to small effect sizes, indicating
that the constructs are related but not strongly associated.
Therefore, the observed relationships should be interpreted
as modest and with appropriate caution.

Structural Model and Hypothesis Testing

In line with recommendations by Meydan and Segen (2011),
the hypotheses were tested using structural equation model-
ing (SEM) rather than separate linear regressions. All struc-
tural models were estimated in LISREL, and standardized
coefficients (B) are reported.
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As shown in Bl Table 4, psychological capital has a small
to moderate positive effect on work engagement (§ =
0.36, t = 5.89, p < .001). This finding indicates that a
one-unit increase in academics’ psychological capital is
associated with an increase of 0.36 standard deviations in
their work engagement, supporting H1.

The fit indices in B Table 5. indicate an excellent model
fit: y?/df = 1.84 (< 3), RMSEA = .037 (< 0.05), and CFI,
GFI, AGFI, NNFI/TLI, and NFTI all at or above .97 RMR
and SRMR are also low (< .05). These results show that
the structural model testing H1 fits the data very well, so
the estimated path coefficient from psychological capital
to work engagement can be interpreted with confidence.

As presented in Bl Table 6, psychological capital has a
positive and statistically significant effect on self-leader-
ship (B = .33, t = 6.44, p < .001), supporting H2. This
implies that higher psychological capital is associated
with stronger self-leadership among academics.

In addition, self-leadership exerts a moderate positive
effect on work engagement (§ = .56, t = 9.46, p < .001),
supporting H3. In other words, academics with higher
self-leadership tend to report substantially higher levels
of work engagement.

As shown in Bl Table 7, the structural model including
psychological capital, self-leadership, and work engage-
ment exhibits acceptable-to-good fit: y2/df = 3.48 (within
the commonly accepted range of < 5), RMSEA = .063 (<
0.08), and CFI, GFI, AGFI, NNFI/TLI and NFI are all
9 .94. RMR and SRMR also fall within acceptable limits
(< .08). These indices indicate that the model used to test
H2 and H3 adequately represents the observed data.

Structural Equation Modeling Mediator Testing

Following Meydan and Sesen (2011), the mediating role
of self-leadership in the relationship between psycholog-
ical capital and work engagement was examined using
SEM. To examine mediation, three structural models
were estimated. First, a direct-effects model was speci-
fied to test H1, in which psychological capital directly
predicted work engagement (B Tables 4 and 5). Second,
a mediator model without the direct path was tested to
evaluate H2 and H3, where psychological capital pre-
dicted self-leadership and self-leadership, in turn, pre-
dicted work engagement (Ml Tables 6 and 7). Finally,
a full structural model was estimated for H4, in which
psychological capital predicted both self-leadership and
work engagement, while self-leadership also predicted
work engagement; this comprehensive model, presented
in B Figure 2, was used to assess whether self-leadership
mediates the relationship between psychological capital
and work engagement.
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W Figure 2
Structural Equation Model of the Mediating Role of Self-leadership

Self-Leadership
Positive Psychological 15 (.36) ‘Work Engagement
Capital

The path estimates from the full structural model (Model 3)
are reported in B Table 8.

In the mediation model (M Table 8), psychological capital
positively predicts self-leadership (3=.31,t=6.22, p <.001),
and self-leadership positively predicts work engagement (8
=.50, t=7.70, p < .001). The direct effect of psychological
capital on work engagement remains statistically significant
butis reduced in magnitude when self-leadership is included
in the model (§ = .15, t = 2.87, p < .01). Compared with
the direct-effects model without the mediator (8 = .36, t =
5.89, p <.001; M Table 4), the direct path from psycholog-
ical capital to work engagement decreases from .36 to .15
when self-leadership is added, while remaining significant.
This pattern is consistent with partial mediation, indicating
that psychological capital influences work engagement both
directly and indirectly through self-leadership.

In addition, the statistical significance of the indirect effect of
psychological capital on work engagement via self-leadership
was evaluated using a normal-theory (delta method, Sobel-
type) test of the product of coefficients and their standard
errors (MacKinnon et al., 2002; Sobel, 1982). The resulting
z value for the indirect effect was 4.84 (p < .001), indicating
that the indirect pathway from psychological capital to work
engagement through self-leadership is statistically significant.

The product-of-coefficients estimate of the indirect effect
(a x b) is approximately 8 =~ .16 (.31 x .50). On this basis, the
variance-accounted-for (VAF) index is about .30, suggesting
that roughly 30% of the total effect of psychological capital
on work engagement is transmitted via self-leadership. In
line with widely used guidelines, VAF values below .20 indi-
cate no mediation, values between .20 and .80 indicate par-
tial mediation, and values above .80 indicate full mediation
(Hadi et al., 2016; Hair et al., 2014). Because the VAF value
for this model falls between .20 and .80, it also supports the
presence of partial mediation.

The mediation model also demonstrates good overall fit:
y2/df = 3.32 (< 5), RMSEA = .061 (< .08), and GFI, AGFI,
CFI, NFI, and NNFI/TLI range from .94 to .99. RMR
and SRMR are low (4 .051 and .045, respectively). These
indices show that the hypothesized mediation model pro-
vides an adequate and, in many respects, excellent rep-
resentation of the data. Together with the significant
indirect effect and the reduction in the direct path from
psychological capital to work engagement, these find-

Cilt/

ings support H4 and indicate that self-leadership partially
mediates the relationship between psychological capital
and work engagement among academics.

Discussion and Conclusion

The starting point and ultimate goal of this study are to
examine the mediating role of self-leadership in the effect
of positive psychological capital on work engagement and to
test the model developed for this purpose. The study used
and analyzed data collected from academics.

The first of the findings at the end of the study is that aca-
demics’ high positive psychological capital also enhances
their work engagement (H1). This finding is consistent with
previous studies (Alessandri et al., 2018; Halbesleben, 2010
Jooetal., 2015; Ouweneel et al., 2012; Paek et al., 2015; Waal
& Pienaar, 2013). Positive psychological capital creates pos-
itive emotions in employees, and positive emotions increase
work engagement (Sweetman & Luthans, 2010). Second, the
results of the study show that academics with high levels of
positive psychological capital also have increased self-lead-
ership skills (H2). This finding supports the studies in the
literature. Another finding at the end of the research is that
self-leadership behavior has an increasing effect on work
engagement (H3). In the study of Breevaart et al. (2014), sim-
ilar to the findings of the research, self-leadership increases
work engagement, and the reason is that the self-control
and intrinsic motivation provided by employees through
self-leadership behavior optimizes the work environment.

Finally, when the patterns of relationships between positive
psychological capital, self-leadership, and work engagement
were analyzed, it was concluded that self-leadership partially
mediates the relationship between positive psychological
capital and work engagement (H4). This finding supports
the idea that intrinsic motivation, which emerges as a result
of positive psychological capital, increases self-leadership,
and self-leadership positively affects work engagement due
to its constructive effect on the individual (Breevaart et al.,
2014; Park et al., 2016).

On the other hand, the research findings are consistent with
Hobfoll’s (1989) conservation of resources theory and sup-
port the idea that existing resources facilitate access to other
resources that are important to the individual. In Hobfoll’s
(1989) resource conservation theory, positive psychological
capital and self-leadership, which are considered non-mate-
rial resources of the individual, are thought to increase work
engagement by creating a positive effect through existing
resources. From a contextual perspective, strengthening aca-
demics’ psychological resources is considered to be of strate-
gic importance not only for individual well-being but also for
the sustainability and social contribution of higher education
institutions. Considering that positive psychological capital
and self-leadership are important components of individual
productivity and efficiency, our findings are of critical impor-
tance for academics and higher education institutions.
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The literature indicates that positive psychological capi-
tal is associated with various positive work outcomes such
as organizational commitment, job satisfaction, job per-
formance, and creative performance (Avey et al., 2011;
Luthans & Youssef, 2004; Luthans et al., 2007). However,
in the academic profession, where individual performance
is a determinant of social development and progress,
there is no study examining the network of relationships
between positive psychological capital, addressed within
the framework of personal and developable resources,
and self-leadership and work engagement. In particular,
the lack of comprehensive models addressing how positive
psychological capital, as a personal resource, strengthens
individuals’ self-leadership skills and, as a result, affects
their levels of work engagement is noteworthy. In this
context, the present study aims to contribute to filling this
theoretical gap in the literature by addressing the variables
of positive psychological capital, self-leadership, and work
engagement within the same model.

On the other hand, this study offers original contributions
to the literature in various ways. First, although the rela-
tionship between positive psychological capital and work
engagement has been examined in various occupational
groups and sectors, this study addresses this relationship in
the context of academics working in a developing country,
thereby contributing to the generalization of findings in
the field of positive organizational behavior to the higher
education sector.

Second, while positive psychological capital and work
engagement variables have been examined within the
framework of binary relationships in most studies, this
research includes self-leadership as a personal resource
and mediating variable in the model, revealing a plausible
mechanism of relationships regarding how positive psy-
chological capital translates into work engagement.

Thirdly, since both positive psychological capital and
self-leadership are developable personal resources, the
findings provide concrete support for designing training
and development programs aimed at increasing academics’
work engagement levels. In this context, the study contains
important practical contributions not only from a theo-
retical perspective but also in terms of human resources
management and academic performance policies in higher
education institutions.

The research model has been tested on academics and
has shown that self-regulation and personal resources
are quite effective in achieving positive work outcomes.
Further research can be conducted on individuals working
in different fields. Additionally, future studies can examine
the mediating roles of positive psychological capital and
self-leadership and contribute to the limited literature on
self-leadership.
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Ek: Tablolar

i Table 1
Confirmatory Factor Analysis Results of the Scales

Scale/Model X/ df p RMSEA CFl GFI AGFI NNFI NFI RMR SRMR
Psychological Capital 1.837 .000 .037 .99 .93 .93 .99 .99 .051 .038
Work Engagement 2.743 .000 .053 .99 .95 .93 .99 .99 .020 .018
Self-Leadership 1.881 .000 .037 .99 .95 .94 .99 .99 .038 .028

I Table 2

Reliability Statistics for the Scales

Scales Cronbach’s Alpha A\ CR
Psychological Capital Scale .93 .70 .96
Work Engagement Scale .92 .69 .95
Self-Leadership Scale .95 .66 .97

I Table 3
Means, Standard Deviations, and Correlations of the Data

VELEL]S \EERH S.D. 1 2 3
PPC 3.64 .64
WE 3.60 .79 197%*
SL 3.47 .75 170%* 257%*

*p< .05 ** p< .01

W Table 4
Structural Model Results for H1: Effect of Psychological Capital on Work Engagement

Standardized esti-

Hypothesis Path mate (B)

t-value p Result

H1 PPC - WE 0.36 5.89 <.001* Supported

*All coefficients are standardized. *p < .01.

W Table 5
Model Fit Indices for the Structural Model Testing H1

x2/df RMSEA CFl AGFI NNFI/TLI NFI

1.84 <.001 .037 .99 .98 .97 .97 .97 .028 .026
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W Table 6
Structural Model Results for H2 and H3: Effects of Psychological Capital and Self-Leadership

Standardized

Hypothesis Path estimate (B) t-value p Result
H2 PPC = SL .33 6.44 <.001* Supported
H3 SL - WE .56 9.46 <.001* Supported
*All coefficients are standardized. *p < .01.
W Table 7
Model Fit Indices for the Structural Model Testing H2 and H3
x2/df P RMSEA CFI GFI AGFI NNFI/TLI NFI RMR SRMR
3.48 <.001 .063 .97 .96 .94 .97 97 .055 .052

Il Table 8
Structural Path Coefficients for the Mediation Model (H4)

Standardized

Path estimate (B) t-value p
Psychological capital - Self-leadership 31 6.22 <.001*
Self-leadership = Work engagement .50 7.70 <.001*
Psychological capital - Work engagement (direct) A5 2.87 <.01*
*All coefficients are standardized. *p < .05, **p < .01, ***p < .001

W Table 9

Model Fit Indices for the Mediation Model (H4)

X2 df x2/df p RMSEA RMR SRMR GFI AGFI CFI NFI NNFI/TLI
106.29 32 3.32 <.001 .061 .051 .045 97 94 .99 .99 .99
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Ozet

Amag: Bu aragurmada yiiksekogretim diizeyinde 6grencilerin kendi
6grenme siireglerine iliskin farkindaliklarini artirmada etkili bir arac
olarak bulmacalar1 kullanmalar1 amaglanmugtir. Bu amag dogrultusunda
ogretim faaliyetleri igerisine bulmacalar dahil edilmis, bulmacalarin
6grencilerin ders bagarisi tizerindeki etkisi incelenmis ve 6grencilerin
deneyimledikleri bulmaca faaliyetlerinin kendi 6grenme deneyimlerin-
deki etkisine iligkin farkindalik durumlari betimlenmistir.

Yo6ntem: Arastirmanin ¢alisma grubunda 55 okul 6ncesi 6gretmenligi
lisans programi 6grencisi yer almistir. Karma yontem yapisinda tasarla-
nan aragtirma siirecinde; agiklayici sirali desen yapist tercih edilmistir.
Aragtirma verileri, Bulmaca Tlgi Anketi, Ogrenme Farkindalik Anketi,
bulmaca uygulamalar ile ara ve yariyil sonu smav sonuglarindan elde
edilmistir. Durum ve tek grup son test yontemlerinin birlikte kullanil-
dig1 aragtirma siirecinde nitel ve nicel veriler birlikte toplanmus, ayr1
ayr1 analiz edilmis ve her iki veri setinin analiz sonuglarinin birbirleriyle
uyumlu olup olmadigina bakilarak yorumlamalar gergeklestirilmistir.
Bulgular: Aragtirma bulgulari genel olarak ele alindiginda, yiiksekog-
retim 6grencilerinin ders bagar1 durumlarmin arttrilmasinda bulmaca
uygulamalarina yer verilmesinin etkili olduguna ve 6grenme siiregle-
rinde farkindalik sagladigina dair anlaml kanitlara ulagilmistir.

Sonug ve Oneriler: Ogretim tasariminda bulmacalarin sistematik ola-
rak kullanilmasinin, 6grencilerin 6grenmelerini planlama, uygulama
ve degerlendirme kapasitelerini gelistirmede 6nemli bir katki sagla-
yabilecegi distiniilmektedir. Ayrica aragurmanin kurgulanmasinda
6z-diizenleme ve bulmaca mekanizmasindaki benzerlige dikkat cekil-
mesinin de alan literatiiriine katki saglayacak bir diger unsur olarak
degerlendirilmektedir. Arastirmanin sinurliligi olarak degerlendirile-
bilecek ama gelecekteki aragtirmalara ilham olabilmek amaciyla; (1)
Farkli bireysel, cevresel ve 6grenme-6gretim baglamlarina sahip 6gren-
cilerin bulmaca aktivitelerine verdikleri tepkiler ile akademik bagar1 ve
Oz-diizenleme becerileri iizerindeki etkilerinin kargilagtirmali olarak
incelenmesi ve (2) Ogrencilerin bulmaca deneyimlerinin akademik
bagar1 ve 6z-diizenleme becerilerindeki etkisinin incelenmesinde farkli
aragtirma tasarimui yaklagimlarina yer verilmesi 6nerilmektedir.

Anahtar Kelimeler: Bulmaca, Okul Oncesi Ogretmen Adaylari,
Ogrenme, Ogretmen Egitimi, Oz-Diizenleme

Abstract

Objective: This research aims to examine the use of puzzles as an
effective tool for increasing students’ awareness of their own learn-
ing processes at the higher education level. To this end, puzzles were
integrated into teaching activities, the effect of puzzles on students’
academic achievement was examined, and students’ awareness of the
impact of their puzzle-related activities on their learning experiences
was described.

Method: The study group consisted of 55 undergraduate students
in preschool teacher training. In the research process, which was
designed using a mixed methods approach, an explanatory sequential
design structure was preferred. Data were collected from the Puzzle
Interest Questionnaire, the Learning Awareness Questionnaire, puzzle
applications, and midterm and final exam results. Using both case and
single-group post-test methods, qualitative and quantitative data were
collected together, analyzed separately, and interpretations were made
by examining whether the analysis results of both data sets were con-
sistent with each other.

Results: Overall, the research findings indicate that the integration of
puzzle-based activities is effective in enhancing higher education stu-
dents’ academic achievement and increasing their awareness of their
learning processes.

Conclusion and Recommendations: It is believed that the systematic
use of puzzles in instructional design can significantly contribute to
improving students’ capabilities to plan, implement, and evaluate their
learning processes. Furthermore, highlighting the similarity between
self-regulation and puzzle mechanisms in the research design is consid-
ered another element that will contribute to the literature in the field.
As a limitation of the research, but in order to inspire future research,
it is recommended that (1) the responses of students with different
individual, environmental and learning-teaching contexts to puzzle
activities and their effects on academic achievement and self-regula-
tion skills be examined comparatively and (2) different research design
approaches be included in examining the effect of students’ puzzle
experiences on academic achievement and self-regulation skills.

Keywords: Puzzle, Pre-service Preschool Teachers, Learning,
Teacher Education, Self-Regulation

Yiksekégretim Dergisi / TUBA Higher Education Research/Review (TUBA-HER), 16(2), 165-187. © 2026 TUBA

iletisim / Correspondence:

Prof. Dr. Miige Yurtsever Kiliggiin
Erzincan Binali Yildirim Universitesi,
Yalnizbag Yerleskesi, Temel Egitim
Bolimii, Erzincan / Turkiye

e-posta: mykilicgun@erzincan.edu.tr

Gelis tarihi / Received: Aralik / December 18, 2024; Kabul tarihi / Accepted: Ocak / January 15, 2026

Bu makalenin atif kiinyesi / How to cite this article: Yurtsever Kilicgiin, M. (2026). Ogrenmede farkindalik:
Yuksekdgrenimde bulmacalarin bir 6z-dizenleme yéntemi olarak kullaniimasi. Yiksekégretim Dergisi, 16(2), 165-187.
https://doi.org/10.53478/yuksekogretim. 1603740

ORCID: M. Yurtsever Kilicgtin: 0000-0002-4035-6875


http://www.tuba.gov.tr
http://www.yuksekogretim.org
http://orcid.org/0000-0002-4035-6875

v

Mige Yurtsever Kilicgin

unimiiziin etkili ve giigli egitim sistemlerinde;
G O6grenme ve Ogretime dair bilesenlerin goérev-

daglik gosterecek sekilde planlanmasi, tim pro-
sediirlerin kanit temelli sitirdirilebilir bir yaklagimla
gerceklestirilmesi ve hem 6grencinin hem de 6gretmenin
bu siirece proaktif katiliminin saglanmas: énemli unsurlar
olarak gorilmektedir. Egitim yapilanmasinin tim agama-
larinda gerek 6grenciler gerekse 6gretmenler icin 6zellikle
oz-diizenlemeli 6grenmenin bir firsat olarak kullanilmasi
tavsiye edilmektedir (Artlet ve ark., 2003; Organisation
for Economic Co-operation and Development [OECD],
2013, 2016, 2018, 2023).

Oz-diizenleme, bireyin icsel ve cevresel taleplere etkili bir
sekilde yanit vermek i¢in etki, dikkat ve diizenleme kapasite-
sini ifade eden bir terimdir (Raffaelli ve ark., 2005). Egitim
ortamlarinda 6z-diizenleme, 6grencinin bir gérev i¢in hedef
belirleyip plan yaptigi, performansim izledigi ve siiregten
etkilendigi proaktif, dongiisel ve 6zerk bir siiregtir (Torre &
Daley, 2023; Zimmerman, 1999). Hedef belirleme ve plan
yapma, Ogrencinin kendi ilerlemesini kontrol etmek i¢in
kullandig1 yol gostericilerdir. Bu agamada 6grenciden gore-
vin zorlugu ve ilgili icerik alanindaki kendi yetkinligi hak-
kinda 6nceden edindigi bilgileri kullanmasi beklenmektedir
(Zimmerman, 2002). Ayrica planlama; dikkat, odaklanma,
enerji kullanimi ve zaman yonetimi icin de degerli bir arag¢
olarak goriilmektedir (Brenner, 2022). Performansi izleme,
objektif bir yaklagimla siire¢ icerisinde degerlendirmenin
gerceklestirilmesidir. Bu asamada 6grenciden hedeflenen-
lere ve planlananlara uygunlugu takip etmesi talep edilmek-
tedir (Zimmerman, 1999). Yansima ise siirecte ise yarayan
stratejilere bagli kalma konusunda bir degerlendirmedir.
Bu agamada 6grencinin siiregteki bogluklar, iyilegtirmeleri,
yeniden planlanmasi gereken durumlari ve yetkinlikleri tes-
pit ederek degerlendirmesi istenmektedir. Boylece 6grenci-
nin kendi kendine karar verme sorumlulugu, 6zerkligi, bir
sonraki gorev i¢in hazirbulunuglugu ve dolayisiyla uyumun
arturilmas: stirdirilebilir bir anlayigla giiclendirilmekte-
dir (Paris & Byrnes, 1989). Egitim ortamlarinda bu siireg;
6grenci merkezli olabilecegi gibi belirli bir 6grenme gérevi-
nin yerine getirilmesine yonelik 6gretmen rehberliginde de
ilerleyebilmektedir (Zimmerman, 2002; Zumbrunn ve ark.,
2011). Bu siirecin 6grenci tarafindan kendi kendine bagla-
tilarak stirdiiriilmesi istenen bir durumdur (Zimmerman &
Kitsantas, 2014). Ancak bir¢ok 6grenci, bazen diisiik tist-
biligsel farkindaliga neden olsa bile, digsal diizenlemeyi bir
kolaylastirict olarak gérmekte ve bunu bilgi ve becerilerini
geligtirmek i¢in ihtiya¢ duyup talep etmektedir (de la Fuente
ve ark., 2020; Kurtz & Weinert, 1989; Pachén-Basallo ve
ark., 2022; Weinert ve ark., 1989).

Oz-diizenlemenin olumlu etkilerine dair kamitlar hem
bireysel baglamda (6rnegin farkindalik, yansitict diigiinme,
istbiligsel 6grenme, akademik bagar1 gibi) hem de kollektif
baglamda (6rnegin olumlu toplumsal sonuglar, refah gibi)
her gecen giin artmaktadir. Ozellikle bireylerin zamana
ve farkll baglamlardaki gelgeclik, belirsizlik ve karmagik-
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lik kosullarinda bagarili olabilmeleri i¢in 6z-diizenlemeye
ihtiyaglart oldugu diisiintilmektedir (OECD, 2021, 2024).
Nitekim 21. Yiizyill Becerilerinin Degerlendirilmesi ve
Ogretilmesi (Assessment and Teaching 21st Century Skills
- ATC21S) Projesi ve. OECD’nin Uluslararasi Ogrenci
Degerlendirmesi Programi (PISA) kapsamunda 6z-dii-
zenleme bir degisken olarak gorilmiis ve 6z-diizenleme
becerilerinin tanimlanmasma ve degerlendirilmesine dair
olciitlere yer verilmigtir (Griffin & Care, 2015; OECD,
2005; Pellegrino, 2017).

Oz-diizenlemeli 6grenme; 6grenmenin biligsel, isteklen-
dirme ve duygusal yonlerinin anlagilmasinda kavramsal bir
cercevedir. Bu kapsamda, farkls teorik gergeveler olmasina
ragmen, hepsinin ortak noktast 6grenmenin iyilegstirilebi-
lecegi ve 6grencilerin motivasyonel durumlarimi kontrol
edebildikleri ve uygun biligsel ve istbiligsel stratejiler kul-
landiklarinda 6grenme sonuglari tizerinde olumlu etkilerin
gerceklesebilecegi yoniindedir. Ayrica pek ¢ok yetkinlikte
oldugu gibi 6z-diizenleme geligtirilebilir bir niteliktir
(Boekaerts, 1997; Winne, 2011; Winne & Perry, 2000;
Zimmerman, 2002).

Son yillarda egitim ortamlarindaki 6z-diizenlemeli 6grenme
stireglerinin  kullanilmasina iligkin alternatif uygulama-
lara yer verilmeye baslanmistir. Ogrenciler gerek iistbi-
ligsel gerekse motivasyonel ve duygusal farkindaliklarini
gelistirebilecek etkinliklerce desteklenmektedir. Ogrenme
durumlarinda 6grencilerin zorlayici taleplerle karst kargtya
kaldiklarinda 6z-diizenleme siireglerinde proakdf rol tst-
lenebilecekleri yontem ve stratejilerin kullanimma iliskin
deneyimler igerisinde bulunmalari saglanmaktadir. Ornegin
ogrencilerin  bireysel 6grenme yolculuklarinda biligsel
alanda kavram haritasi, kavram agi, V diyagrami, anlam
¢oziimleme tablosu gibi alternatif uygulamalara yer veril-
mektedir. Bu uygulamalardan biri de bulmacalardir.

Bulmacalar, 6grenenler icin tarusal, bigimlendirici ve 6zet-
leyici nitelikte degerlendirme saglayabilen araglardir. Ayrica
bulmacalar yapilar1 geregi siklikla kisa cevapldirlar. Bu
nedenle bulmacalar, degerlendirmenin farkh tiirlerinde kul-
lanilabilmekte ve biligsel islevlerin hizlandirilmasinda (6rne-
gin bilginin hatirlanmasi, karsilagturilmasi, analiz edilmesi
vb. bilissel islevlerde) kolaylik saglamaktadirlar. Ustelik sif-
reli tiirde hazirlanan bulmacalar ile tstbiligsel diisiincenin
geligimini de desteklemek miimkiin olabilmektedir (Almond
& Morrison, 2015; Gaikwad & Tankhiwale, 2012; Murphy
& Cunningham, 2012; Murphy ark., 2016).

Bulmacalar barindirdiklari 6zellikler nedeniyle biri itici
mekanizma (bulmaca tetikleyicisi) digeri siire¢ (bulmaca
cozme) olmak iizere iki temel unsura sahiptir. Bulmaca
¢ozme siirecini tetikleyen unsur, itici mekanizmadir. Itici
mekanizma, bireyin katulimini etkileyen duygusal, moti-
vasyonel ve biligsel faktorleri igeren bir yapidan olugur.
Bulmacalarda tetikleyiciler, bulmacalar: algilamay1 saglayan
bir alg1 yonlendirme mekanizmasini ifade etmektedir. Algi
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yonlendirme mekanizmasi bir goriintii, ses, metin veya dene-
yimlenen bir olay gibi somut herhangi bir sey olabilmektedir.
Bulmacay1 ¢ozen kisi, algisal mekanizmanin etkisiyle yorum-
lamaya yonlendirilmekte yani tetiklenmektedir. Bu nedenle
bulmaca tetikleyicileri, sorunlarin algilanmasini yapilandira-
rak bulmaca ¢ozmeyi baglatmaktadir. Bulmaca tetikleyicileri-
nin kalitesi, girdinin degerlendirilmesine yani sorunun algisini
harekete geciren 6ge veya 6ge kiimesine baglhdir. Bulmaca
tetikleyicilerinin yogunlugu ise bireyler tarafindan daha énce
gelistirilen kavram repertuar ile iligkilidir. Bulmaca tetik-
leyicisi ile temasa gecildigi andan itibaren bulmaca ile ilgili
deneyimler ortaya ¢ikmaktadir. Bulmaca ¢ozme ile bir sorunu
¢6zmek icin goreve iligkin var olan yeterlilik, yeni edinimler,
analiz siireci ve gorevi ele alma refleksi (¢6ziim bulma ref-
leksi) durumlarina atifta bulunulmaktadir (Fontes ark., 2024).
Ozetle bulmaca tetikleyicileri probleme dair algisal mekaniz-
mann yapilandirilarak; bulmaca ¢6zmeyi baglatmakta, prob-
lem ve ¢oziimi arasinda bir baglanti kurulmasma aracilik
etmekte ve bulmacay1 tamamlama siirecindeki katilim sekil-
lendirmektedir. Bulmaca ¢oziimii ise bulmaca ¢ézme siireci-
nin tamamlanilarak ¢6ziime ulagilmasidir. Coziime ulagmada
bulmaca ¢6ziiciiniin degerlendirme yapmast ile kasitli, somut
ve ayni zamanda yapilandirilmug bir tegvik gerceklesmektedir
(Verpoorten ark., 2012).

W Sekil 1’de 6z-diizenleme ile bulmaca arasindaki benzerlik,
disli cark mekanizmast ile ifade edilmistir. Oz-diizenlemede
olast problem durum, hedefi belirleme ve plan yapma icin
harekete gecirici bir gorev gormektedir. Bulmacalarda ise ilk
adim; ¢6ziim gerektiren bir sorunun fark edildigi, sorun ile
¢Oziim arasindaki akisi harekete gegiren tetikleyicilerin aktif
oldugu ve sorunun bi¢imsellestirilmesini, anlagilmasini ve
nasil ¢oziileceginin kesfini iceren siirectir. Oz-diizenlemede
izleme, hedeflenenlere ve planlananlara uygunlugun kont-
roliinii gerektiren bir siirectir. Bulmacalarda ikinci adim,
¢oziimiin bulundugu asamadir. Bu agamada “tek iyi” olana
ulagilmaktadir.  Oz-diizenlemede ~yansima, yapilandir-
manin ve uyarlanmanin degerlendirildigi bir agamadir.
Bulmacalarda tigiincii ve son adim ise ¢oziime ulagmada ise
yarayan stratejilere iliskin bir degerlendirmedir. Boylece bir
sonraki goérev icin hazirbulunugluk saglanmakta dolayisiyla
uyum artmaktadir. Goriildiigii tizere bulmacalar, 6z-diizen-
leme yetisi ile benzer bir mekanizmaya sahiplerdir.

Egitim ortamlarinda 6grencilerin bulmacalara olan kati-
lim1 6grenciye bagl faktorlerden etkilenebilecegi gibi egi-
tim ortamu 6zelliklerine bagl olarak da degisebilmektedir.
Ancak pek c¢ok aragtirmada 6grenciler; 6grenme siirec-
lerinde bulmacalara yer verilmesinin ilging ve eglenceli
oldugunu, yeni kavramlara dair aginaligi ve hatirlamay:
kolaylagtirdigini, 6grenilenlerin korunmasi ve smav hazir-
liklarinda faydali bir arag olabileceklerini ve hatta bagarinin
degerlendirmesinde kullanilabileceklerini belirtmiglerdir
(Abuelo ark., 2016; Agarwal & Rao, 2017; Agarwal ark.,
2020; Bordeos ark., 2023; Cardozo ark., 2016; Mohan
ark., 2018; Mshayisa, 2020; Patrick ark., 2018; Puspita &
Sabiqoh, 2017; Torres ark., 2022).

Cilt/

\a
Arastirma Probleminin Onemi ve Ozgunlig

Herhangi bir uzmanlik alanindaki etkili iletisimin temel
unsurlarindan bir olarak terminoloji kullanimi, ortak bir
kavramsallagtirma saglamanin yaninda standardizasyona da
aracilik etmektedir. Bu nedenle mesleki topluluklarda ter-
minoloji kullanimi 6nemli bir unsurdur. Nitekim belirsiz-
ligi azaltmak ve netligi artirmak i¢in mesleki paylagimlarda
cogunlukla terminolojiye yer verilmektedir. Bu kapsamda
bir meslek olarak 6gretmenlerin de mesleklerine 6zgii bir
terminolojiye sahip olmalar1 énemlidir. Ogretmenlik mes-
leginde etkili iletigimin temel unsurlarindan biri olan ter-
minoloji kullanimi, ortak bir kavramsallastirma saglayarak
mesleki standardizasyonun olusumuna katkida bulunmak-
tadir. Faber (2003), Bordovskaia ve Koshkina (2016) ve
Korthagen’in (2010) ifade ettigi iizere; terminolojik yeterli-
likler mesleki iletigim, karar verme ve problem ¢6zme siireg-
lerini gii¢lendirici etkilere sahiptir.

Ulkemizde 6gretmenlik meslegine yonelik profesyonellerin
yetistirilmesinde egitim fakiilteleri, egitim sisteminin temel
yapi1 taglarindan biri olarak kritik bir rol istlenmektedir.
Ogretmen adaylar1 6grenimleri siiresince hem genel mesleki
terminolojiye hem de kendi uzmanlik alanlarina 6zgii termi-
nolojiye hikim olmay1 amaclayan cesitli derslerle karsilag-
maktadir. Ozellikle ilk iki yilda alinan dersler kapsaminda
ogretmenlik mesleginin ortak terminolojisinin ve ilgili
ogretmenlik alanina 6zgii giris niteligindeki terminolojinin
kazanimi desteklenmektedir. Ilerleyen yillarda ise Ggret-
menlik alanma 6zgi ileri diizeydeki terminoloji edinimi
saglanmaktadir. Boylece 6gretmen adaylarinin hem genel
mesleki yeterliliklerini hem de kendi alanlarinda uzmanlag-
malarini saglayacak saglam bir terminolojik altyap: olustu-
rulmaktadir. Ogretmen adaylar1 bu 6gretim siireci boyunca;
kendi 6gretmenlik alanlarina yonelik terminolojiye hikim
olabilmenin yani sira bu edinimlerini sézli ve yazili ileti-
simde kullanma (6rnegin hizli ve dogru bilgi aligverisi gibi),
mesleki uygulamalarda hizli ¢6ziim tiretebilme (6rnegin ilig-
kili olanlar1 belirleme gibi), karar alma siireclerinde somut
adimlar atabilme (6rnegin egitsel tan1 gibi) ve olasi hatalarin
olusumunu engelleme (6rnegin benzerliklerin/farkliliklarin
ortaya konulmas gibi) konularinda tegvik edilmektedir.

Yiiksekogretim diizeyinde ogrencilerin daha karmagik
bilgi yapilarini anlamlandirmak durumunda olmalari;
onlarin bu siirecte 6z-diizenlemeli 6grenme becerilerine
sahip olmalarinin 6nemini arttiran bir durumdur. Nitekim
Zimmerman (2002) ve Pintrich’e (2000) gore 6z-dii-
zenlemeli 6grenme, ogrencilerin 6grenme sorumlulu-
gunu istlenmelerini, stratejik diigiinmelerini ve 6grenme
stireclerini izlemelerini saglayan etkili bir sirectir. Ayrica
bulmaca ve oyun tabanl 6grenme etkinliklerinin bu bece-
rileri destekleyerek o6grencilerin motivasyon ve biligsel
farkindalik diizeylerini artirdigini  gdsteren aragtirma
bulgulariyla kargilasmak mumkindir (Sung & Hwang,
2013). Benzer sekilde yiiksekogretim kurumlari, 6gren-
cilerin diger egitim seviyelerinden farkli olarak daha
biiyiik, karmagik ve cesitlilikteki bilgilerle karsilagtiklar
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ve bagimsiz 6grenim, rehberlik ve geri bildirim i¢in kisisel
cabalarin daha ¢ok 6n plana ¢iktig1 bir egitim kademesi-
dir. Dolayisiyla yiiksekogretim diizeyindeki 6grenimlerde
ogrencilerin  6zellikle 6z-degerlendirmeye (planlama,
izleme ve degerlendirme) olan ihtiyaglar1 artmakta ve
bagimsiz motivasyon ile duygularini kontrol etme konu-
sunda yetkin olmalar1 beklenmektedir. Efklides (2011),
Panadero (2017), Pintrich (2000) ve Zimmerman (2002)
tarafindan bildirildigi {izere; kendi kendini diizenleyen
o6grenmenin, 6grenci motivasyonu iizerinde faydal etki-
leri vardir ve 6z-diizenlemenin 6grenciler arasinda 6nemli
bagar1 farkliliklart olusturmaktadir. Bu kapsamda 6gren-
cilerin yiiksek6gretimin kazandirmay: hedefledigi termi-
nolojiyi geleneksel yaklagimdan (6rnegin tekrarli yazma,
ezberleme gibi) farkli olarak 6z-diizenlemeli 6grenme
saglayan alternatif uygulamalara yer verilmesinin 6nemi
biiyiiktiir. Bu arastirmada yiiksekogretim diizeyindeki ter-
minolojinin edinimine iligkin 6z-diizenlemeli 6grenmenin
gerceklestirilebilecegi alternatif bir uygulama 6rnegi ola-
rak bulmacalar kullanilmistir.

Aslinda bulmacalarin yiiksek 6gretimde kullanimi yeni bir
olgu degildir. Tip, veterinerlik, mithendislik gibi teknik
terminolojinin ¢ok daha fazla ihtiya¢ duyuldugu alanlarda
bulmacalarmm 6gretim amagh kullanimmin 6grencilerin
motivasyonunu ve katthmini iyilestirdigine dair bulgu-
lar mevcuttur. Ancak bulmacalarin bir 6gretmenlik alani
olan okul oncesi 6gretmenligi lisans programinda kulla-
nimina yonelik herhangi bir aragirmaya rastlanmamigtir.
Bu durum, 6gretmen yetistirme programlarinda -ozel-
likle okul 6ncesi 6gretmenligi alaninda- bulmaca temelli
6grenmenin etkilerini inceleyen arastirmalarin  siurh
oldugunu gostermektedir. Bu nedenle, bu ¢aligma 6gret-
men adaylarinin terminoloji 6grenimi ve 6grenme far-
kindaligina katki saglayabilecek alternatif bir uygulama
olarak bulmaca etkinliklerinin potansiyelini ortaya koy-
may1 amaclamaktadir.

Bu aragtirma kapsaminda okul éncesi 6gretmenligi prog-
raminda 6grenim goéren ogrencilerin bulmacalar1 kendi
ogrenme sireglerine iligkin farkindaliklarmi artarmada
etkili bir arac¢ olarak kullanabilmeleri icin; 6gretim faa-
liyetleri icerisine bulmacalar dahil edilmis, bulmacalarin
ogrencilerin ders bagarist tizerindeki etkisi incelenmis
ve ogrencilerin deneyimledikleri bulmaca faaliyetlerinin
kendi 6grenme deneyimlerindeki etkisine iliskin farkin-
dalik durumlar1 betimlenmigtir. Aragtirmanin amaci ger-
cevesinde aragtirma problemi, “Bulmacalar, 6grencilerin
ogrenme siireclerine yonelik farkindaliklarini geligtir-
mede etkili bir ara¢ olarak iglev gérmekte midir?” sek-
linde belirlenmigtir. Aragturma kapsami dogrultusunda
“Bulmacalarin  6gretim faaliyetlerine dahil edilmesi,
ogrencilerinin ders bagarisini olumlu yonde etkiler.”
ve “Ogrencilerin deneyimledikleri bulmaca faaliyetleri,
kendi 6grenme siireglerine iligkin farkindalik diizeylerini
artrir.” hipotezleri test edilmigtir.
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Yontem

Arastirma Deseni/Modeli

Karma y6ntem aragtirma siirecinde tasarlanan bu aragtirma
kapsaminda; agiklayic sirali desen yapisi tercih edilmigtir.
Creswell ve Plano Clark’a (2020) gére karma yontem aras-
urmalarinda; aragtirma siirecinin pek ¢ok agamasinda nitel
ve nicel yaklagimlarin karigimi ile veri toplama ve analiz
islemleri gerceklestirilmektedir. Aciklayict sirali desen
yapisinda ise 6nce nicel verilen toplanip analiz edilmekte
ve ardindan nitel veri ile nicel bulgular agiklanmaktadir.
Nicel yaklagimla, sayisal veriler tizerinden 6lgme ve ista-
tistiksel analizler yapmasi amaglanirken; nitel yaklagimla,
katilimcilarin deneyimlerinin, algilarinin ve goriislerinin
derinlemesine anlagilmasi amaglamaktadir. Bu kapsamda
arastirma stirecinde c¢aligma grubunda yer alan 6grenci-
lere anket uygulamalar1 yapilmig, 6grencilerin rutin ders
konularini iceren bulmacalar ¢ozmeleri saglanmus ve
ogrencilerin ara ve yariyil sonu sinavi bagar1 durumlari
betimlenmigtir. B Sekil 2°de aragtirma siirecinde takip edi-
len agamalar ile agamalarda amaglananlar, agamalarda ger-
ceklegtirilen etkinlikler ve agamalarda elde edilen veri tiirleri
gorsellestirilmigtir. Durum ve tek grup son test yontemle-
rinin birlikte kullanildig: arastirma siirecinde nitel ve nicel
veriler birlikte toplanmusg, ayr1 ayr1 analiz edilmis ve her iki
veri setinin analiz sonuglarinin birbirleriyle uyumlu olup
olmadigma bakilarak yorumlamalar gergeklestirilmistir.

Bu kapsamda aragtirma siirecinin ilk agamasinda ¢aligma
grubundaki 6grencilere “Bulmaca Ilgi Anketi” uygulan-
mustir. Bu anket uygulamas: ile 6grencilerin (6rnegin
yas, cinsiyet, tiniversiteye kayitlanma sekli, temel ve alan
yeterlilik testi puanlar1 gibi) demografik bilgileri ile bul-
macalara yonelik ilgi, deneyim ve farkindalik durumlari-
nin (6rnegin giinliik ve egitim yasantilarinda bulmacalarla
kargilagma durumlari, bulmaca tirleri konusundaki far-
kindalik durumlari, bulmacalarin 6gretimde ve degerlen-
dirme siireclerinde bir ara¢ olarak kullanilma durumlar:
gibi sorular) betimlenmesi amaglanmistir. Aragtirmanin
ikinci agamasinda normal ders faaliyetlerine devam eden
caligma grubundaki 6grencilere ilgili dersin miifredatinda
yer alan konulardan rastgele secilen ii¢ konuya iliskin
bulmaca uygulamalar1 yapilmistir. Ugiincii agamada ise
dénem sonunda 6grencilere ders igerisinde yer verilen
bulmacalarin 6grenmeleri tizerinde herhangi bir etkiye
neden olup olmadigina dair digiincelerini belirtebilecek-
leri “Ogrenme Farkindalik Anketi” uygulamasi gercek-
lestirilmistir. Ayrica 6grencilerin ara ve yariyil sonu sinav
sorularindaki basari durumlar1 da betimlenerek bulmaca
uygulamalari ile desteklenen ve desteklenmeyen sorular-
daki basar1 durumlari incelenmistir.

Calisma Grubu

Aragurmanmm  ¢alisgma grubu Erzincan Binali Yildirim
Universitesi Egitim Fakiiltesi Temel Egitim Boliimii
Okul Oncesi Ogretmenligi Programinda Erken Cocukluk
Doéneminde Gelisim dersini ilk defa alan 6grencilerden olug-
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turulmustur. Erken Cocukluk Déneminde Gelisim Dersi,
2018 yihinda vyiiriirlige giren Okul Oncesi Ogretmenligi
Lisans Programinda zorunlu dersler kategorisindedir ve
ilgili tarihten beri adi gegen birimde aragtirmaci tarafindan
yuritilmektedir. Aragurmanin  gerceklestirildigi tarihte
ilgili derse kayitlanan 6grenci sayis1 64’tiir. Bu 6grencilerin
55’1 birinci smif olmalar1 sebebiyle derse ilk kez kayitlan-
mus, 2’si bagarisizlik nedeniyle derse ikinci kez kayitlanmig
ve 5’i yiksekogrenim kurumuna ikinci kez kayitlanmugtir.
Daha 6nce bu dersi alip basarisiz oldugu icin ikinci kez alan
ve yiksekogrenim kurumuna ikinci kez kayitlanan 6grenci-
ler, aragtirma siireci normal ders siireglerine entegre edil-
mesi sebebiyle ilgili dersin gerekliliklerini yerine getirmigler
fakat bu 6grencilerden elde edilen bilgiler aragtirma verile-
rine dahil edilmemigtir. Ayrica 2 6grenciden de devamsizlik
nedeniyle veri toplanamamustir. Bu kapsamda aragtirmanin
caligma grubunda 19-24 yag araliginda 42’si kadin (%76,4)
ve 1371 (%23,6) erkek olmak iizere 55 6grenci yer almigtir.
Ogrencilerin Temel Yeterlilik Testi (TYT) puanlar1 250-403
puan arasinda degismekte olup TYT puanlarinin aritmetik
ortalamasi 334,48 ve standart sapmast 32,55; Alan Yeterlilik
Testi (AYT) puanlar1 287-444 puan arasinda degismekte olup
AYT puanlarinin aritmetik ortalamasi 392,11 ve standart sap-
mast 23,79’dur. B Sekil 3’te caligma grubundaki 6grencilerin
bulmaca ¢ézme durumlarini, B Sekil 4te bulmaca se¢me
ve ¢ozme stireci durumlarini, B Sekil 5’te egitsel bir faali-
yet olarak bulmacalarla kargilasma durumlarini, B Sekil 6’da
bulmacalarin egitsel bir faaliyet olarak kullanilmasina iligkin
digiincelerini ve B Sekil 7’de bulmacalara yonelik egitim
alma durumlarini 6zetleyen tablolar sunulmugtur.

Veri Toplama Araclari ve Verilerin Toplanma Sureci

Bulmaca Tlgi Anketi

Bulmaca Ilgi Anketi, arasirma kapsaminda gelistirilmistir.
Anketin geligtirilme siirecinde egitimde 6lgme ve degerlen-
dirme alaninda 2, egitimde program gelistirme alaninda 1,
istatistik alaninda 1 ve okul 6ncesi egitimi alaninda 4 akade-
misyenin uzman goriigiine bagvurularak; ankette yer verilen
maddelerin, aragurma kapsaminda ihtiya¢ duyulan bilgilere
ulasmada ne derece uygun olduguna dair gorig alinmugtir.
Uzmanlardan anket maddelerinin uygunluk durumunun
belirlenmesinde “uygun”, “diizeltilmeli” ve “uygun degil”
seklinde ti¢ segenekli bir degerlendirme yapmalar1 istenmigtir.
Anketin kapsam gecerliligi Lawshe Teknigi ile belirlenmis-
tir. Uzman degerlendirmelerine gore her bir anket maddesi
icin Kapsam Gegerlilik Orani ile anket geneli icin Kapsam
Gegerlilik Indeksi hesaplanmis (Lawshe, 1975) ve bu degerler
Kapsam Gegerlik Oranlari Tablosuna (Ayre & Scally, 2014)
gore degerlendirilmigtir. Bu kapsamda .05 diizeyinde (8
uzman degerlendirmesi icin kapsam gecerlilik degeri = .750)
anketteki tiim maddelerin kapsam gecerlilik oranlar1 ile anket
kapsam gecerlilik indeksi (.998 > .750) anlamli bulunmusgtur.
20 sorunun yer aldig1 Bulmaca {lgi Anket, ii¢ boliimden olus-
maktadir. Caligma grubunda yer alan 6grencilerden anketin
birinci boliimiinde dogum tarihi, cinsiyet, iiniversiteye kayit-
lanma sekli ve TYT-AYT puan bilgilerine yonelik sorulart
(4 soru); ikinci boliimiinde giinlitk yaganularinda bulmaca

Cilt/

¢6zme durumlan ile bulmaca segme ve ¢ozme sirasindaki
durumlarint betimleyen sorulart (10 soru); tgiincii boli-
miinde ise 6grencilerin giinliik ve egitim yaganulari sirasinda
bulmacalarla kargilasma durumlarina, bulmacalarm 6grenme
faaliyetleri icerisinde kullanilip kullanilamayacagina ve mes-
leki egitimleri sirasinda bulmacalara y6nelik bir egitim almak
isteyip istemediklerine y6nelik (6 soru) sorulari cevaplamalari
istenmektedir. Bulmaca lgi Anketi, caligma grubunda yer
alan 6grencilere dair 6zelliklerin betimlenmesi amaciyla ilgili
dersin 6gretim yili baglangicinda uygulanmistir.

Ogrenme Farkindalik Anketi

Ogrenme Farkindalik Anketi, aragtirma kapsaminda
gelistirilmigtir. Anketin gelistirilme agamasinda 8 alan
uzmanimin gorigine bagvurularak; ankette yer verilen
maddelerin, aragtirma kapsaminda ihtiya¢ duyulan bil-
gilere ulagmada ne derece uygun olduguna dair goriis
almmigtir. Uzmanlardan anket maddelerinin uygunluk
durumunun belirlenmesinde “uygun”, “kismen uygun”
ve “uygun degil” seklinde ii¢ secenekli bir degerlendirme
yapmalari istenmistir. Anketin kapsam gecerliligi Lawshe
Teknigi ile belirlenmigtir. Uzman degerlendirmelerine
gore her bir anket maddesi i¢in Kapsam Gecgerlilik Orani
ile anket geneli icin Kapsam Gegerlilik Indeksi hesaplanmis
(Lawshe, 1975) ve bu degerler Kapsam Gegerlik Oranlari
Tablosuna (Ayre & Scally, 2014) gore degerlendirilmistir.
Bu kapsamda .05 diizeyinde (8 uzman degerlendirmesi i¢in
kapsam gegerlilik degeri = .750) anketteki tiim maddele-
rin kapsam gecerlilik oranlari ile anket kapsam gecerlilik
indeksi (.971 > .750) anlamli bulunmugtur.

Ogrenme Farkindalik Anketi’nde arastirma siirecinde bul-
macalarin 6gretim faaliyetlerine dahil edilmesi sonucu olu-
san farkindaligin belirlenmesi amaciyla 26 6nermeye yer
yerilmistir. Bu 6nermeler; bulmacalardaki distinsel yapu,
bulmacalarm 6grenmedeki faydalari ile 6grenme faaliyet-
leri igerisinde bulmacalara yer verilmesine iliskin diigiince-
lerin belirtilmesine yonelik hazirlanmigtir. Ankette ¢aligma
grubunda yer alan 6grencilerin bu énermelere katulma
durumlarint 5’li likert diizende (tamamen kauliyorum,
biyiik ol¢tide katiliyorum, orta diizeyde katliyorum, pek
katilmiyorum, kesinlikle katilmryorum) degerlendirme-
leri istenmektedir. Ogrenme Farkindalik Anketi, ¢alisma
grubunda yer alan &grencilere ilgili dersin 6gretim yili
sonunda uygulanmugtir.

Bulmacalarin Hazirlanmasi ve Uygulanma Siireci

Bulmacalarin hazirlanma siirecinin ilk asamasinda Erken
Cocukluk Déneminde Gelisim dersi igeriginde yer alan
konular arasindan 3 konu rastgele segilmistir. Ikinci aga-
mada bu konular kapsamindaki terimler, kavramlar, kuram-
sal temeller, uygulama alanindaki 6rnekler ve iligkiler
derlenerek temel kelime ve kelime gruplari olusturacak
sekilde formiile edilmistir. Uciincii asamada olusturulan
kelime ve kelime gruplart iligkililik durumlarina gore
kategorilere ayrilarak, her kategorideki sorular zorluk
durumlarina gore derecelendirilerek puanlanmisur (3
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puan, 2 puan ve 1 puan). Dérdiincii agamada egit zorlukta
kodlanan kelimeler/kelime gruplarindan olusan “kelime/
kelime grubu arama (word search)”, “cengel (crossword)”
ve “karigik harflerden kelime/kelime grubu iiretme (word
scramble)” tiirlerinde bulmacalar ve bulmacalarin cevap
anahtarlari, https://qualint.com/wordsheets.html uzan-
tlt web sitesindeki Wordsheets 5.5 yazilimi kullanilarak
hazirlanmigtir. Ek 1’de aragtirma kapsaminda hazirlanan
“kelime/kelime grubu arama”, “cengel” ve “karigik harf-
lerden kelime/kelime grubu iretme” tiirlerindeki bul-

maca ornekleri sunulmustur.

Kelime/kelime grubu arama bulmacalari, harflerden olu-
san bulmaca tabani tizerinde kelimelerin yatay, dikey veya
capraz olarak harf yerlestirilmesi ile tasarlanan bulmaca-
dir. Kelime/kelime grubu arama bulmacalarinda amacg,
kelime listesindeki tim kelimelerin bulmaca tabam tize-
rinde bulunarak isaretlenmesidir. Aragurma kapsaminda
kelime/kelime grubu arama bulmacalari, ders kapsaminda
ogrenilecek bilgilere aginalik saglamak amaciyla kullanil-
mustir. Cengel bulmacalar, karelerden olugan bulmaca
tabani izerinde kelimelerin dikey veya yatay olarak 1zgara
yerlestirilmesi ile tasarlanan bulmacalardir. Cengel bulma-
calardaki amag, soru listesindeki yer alan sorularin cevap-
larina gotiiren kelimelerin bulmaca tabani tizerindeki ilgili
1zgaralara yerlegtirilmesidir. Aragtirma siirecinde ¢engel
bulmacalar, ders kapsaminda 6grenilen/6grenilemeyen
bilgilerin tespitine yonelik kullanilmigtir. Karigik harf-
lerden kelime/kelime grubu tiretme bulmacalari, bulmaca
tablasi iizerinde ilgili kelime/kelime grubuna ait harflerin
karigtirilmasiyla tasarlanan bulmacalardir. Karigik harfler-
den kelime/kelime grubu iiretme bulmacalarindaki amacg,
karigik olarak siralanan harflerden anlamli bir kelime/
kelime grubu olusturmakur. Arastirma siirecinde kelime/
kelime grubu iiretme bulmacalari, ders kapsaminda yeni
ogrenilen kelime/kelime gruplarinin haurlanip tekrar
edilmesine yonelik kullanilmigtir. Aragurma siirecinde
ilgili konuya iligkin 6gretim faaliyetleri baglamadan 6nce
kelime arama bulmacalarr; ilgili konunun 6gretim faaliyet-
lerinin hemen sonunda ¢engel bulmacalar; ilgili konunun
ogretim faaliyetlerinin tamamlanmasindan bir hafta sonra
karigik harflerden kelime/kelime grubu tiretme bulmaca-
lar1 uygulanmigtir. Ders faaliyetleri icerisine dahil edi-
len bu bulmaca uygulamalari, tiim 6grenciler tarafindan
bireysel olarak gerceklestirilmistir. Bulmacalarin cevap
anahtarlar1 ise uygulamalarin hemen ardindan 6grenci-
lerle paylagilmis, Ggrencilerden bulmacalardaki bagari
oranlarini hesaplamalar1 istenmis ve bulmacalarda yanlis
cevaplanan/cevaplanamayan sorular tespit edilerek aras-
trmaci tarafindan bu sorularin cevaplarina iliskin sozli
agiklamalar yapilmistir.

Ara ve Yariyil Sonu Sinavlari

Ara ve yariyil sonu smavlarinin  planlanmasi, ilgili
Universitenin sinav takvimi (8. haftada vize ve 15. haftada final
sinav1) dogrultusunda yapilmigtir. Her iki sinavda da sorularin
hazirlanmasinda, ilgili dersin ders 6grenme ¢iktilar: referans
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alinmigtir. Bu kapsamda ara ve yariyil sonu sinavi sorulari, 5
sikli ¢coktan se¢meli seklinde hazirlanmistir. Sorularin hazir-
lanmasinda Yenilenmis Bloom Taksonomisinin (Anderson,
2005; Anderson & Krathwohl, 2001; Urgo ark., 2019) biligsel
alandaki bilgi tiirleri referans almmugtir. Bl Tablo 1’de ara ve
yariyll sonu smavlarindaki konular ve bu konularin deger-
lendirilmesindeki soru sayilari, Bl Sekil 8’de ise Yenilenmig
Bloom Taksonomisinin biligsel alandaki bilgi tiirlerine gore
hazirlanmis soru 6rnekleri sunulmugtur.

Verilerin Analizi

Arastirmanin nicel verilerinin ¢éztimlenmesi sirasinda fre-
kans, yiizde, aritmetik ortalama ve Ki-Kare Uyum lyiligi
Testi analizleri gerceklestirilmistir. Aragtirmanin nitel
verilerinin ¢oziimlenmesi strecinde ise; kod ve temala-
rin olusturulmasinda izlenen yontemler su sekildedir:
(1) Caligma grubunda yer alan Ggrencilerin Bulmaca lgi
Anketi’nde verdikleri cevaplarda anlamli birimler tes-
pit edilerek kodlanmis, temalar belirlenmis ve temalarin
goriilme durumlar: frekans ve yiizde deger olarak gorsel-
lestirilmistir (W Sekil 2, 3, 4, 5, 6 ve 7). (2) Ogrencilerin
ara smav ve donem sonu smavlarinda sorulan sorularin
analizinde Bloom taksonomisinin temel biligsel basamak-
lar1 temel alinarak sorular yapilandirilmistir (B Sekil 8).
(3) Ogrenme Farkindalik Anketindeki 6nermelere iliskin
temalarin olusturulmasinda, Ki-Kare Uyum lyiligi Testi
bulgular: referans alinmigtir. Aragtirma verilerinin ¢6ztim-
lenmesinde SPSS ve Microsoft Excel programlari kulla-
nilmigtr. Aragurmanin dikkat ¢ekici bulgulari, tablo ve
grafiklere donistiiriilerek gorsellestirilmistir.

Etik Konular

Bu arastirmanin etik kurul izni, Erzincan Binali Yildirim
Universitesi Egitim Bilimleri Etik Kurulunun 29 Mart 2024
tarihli ve 06 sayili oturumunda (Karar No: 06/16) alin-
mugtir. Aragtirma oncesinde aragturmaci tarafindan ¢aligma
grubunda yer alan 6grencilere aragtirma siireci hakkinda
sozli bilgilendirme yapilmig, 6grencilerden gelen sorular
cevaplanmis ve 6grencilerin “Bilgilendirilmis Goniilli Olur
Formu”nu okuyup imzalamalari istenmistir. Aragtirma siire-
cinde toplanan kigisel bilgilerin gizliligi (6rnegin 6grenci
numarasl, cinsiyet gibi) kodlanarak saglanmigtir.

Bulgular

Aragtirma probleminde belirtildigi tizere aragtrma kap-
saminda “Bulmacalar, okul oncesi 6gretmenligi lisans
programundaki 6grencilerinin 6grenme siireclerine yoéne-
lik farkindaliklarini gelistirmede etkili bir ara¢ olarak islev
gormekte midir?” sorusuna cevap aranmigtir. Bu kapsamda
sirastyla “Bulmacalarin 6gretim faaliyetlerine dahil edilmesi,
okul 6ncesi 6gretmenligi programi 6grencilerinin ders baga-
risin1 olumlu yonde etkiler.” ve “Okul 6ncesi 6gretmenligi
programundaki 6grencilerin deneyimledikleri bulmaca faali-
yetleri, kendi 6grenme siireglerine iligkin farkindalik diizey-
lerini artirir.” hipotezlerini destekleyici bulgular iki baglik
halinde ifade edilmistir.
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“Bulmacalarin 6gretim faaliyetlerine dahil edilmesi, 6gren-
cilerin ders bagarisini olumlu yonde etkiler.” hipotezini des-

tekleyici bulgular:

I Tablo 2’de smav sorularinin bilgi tiirlerine gore 6gren-
cilerin ara sinav ve yartyil sonu sinavlarinda dogru olarak
cevapladiklar1 ortalama soru sayilari, B Sekil 9°da ise orta-
lama soru yiizdeleri sunulmustur.

W Tablo 2’de goriildiigii iizere ara smavda 6grencilerin
dogru olarak cevapladiklari ortalama soru sayilar1 olgusal
tirde 14, kavramsal tiirde 5, iglemsel tiirde 4’tiir. Yariyil
sonu sinavinda ise 6grencilerin dogru olarak cevapladiklar:
ortalama soru sayilar1 olgusal tiirde 19, kavramsal tiirde 8,
islemsel tiirde 8 ve tstbiligsel tiirde 3 tiir.

W Sekil 9°da goriildigi tzere 6grencilerin dogru olarak
cevapladiklar1 ortalama soru yiizdeleri ara sinavda olgusal
tiirde %35, kavramsal tiirde % 12,5, islemsel tiirde % 10’dur.
Ogrencilerin dogru olarak cevapladiklari ortalama soru yiiz-
deleri yariy1l sonu smavinda olgusal tiirde %38, kavramsal
tiirde %16, islemsel tiirde %12 ve iistbiligsel tiirde %6’dir.

W Sekil 10’da yariyil sonu smavinda iistbiligsel bilgi tiiriinde
ogrencilerin normal egitim siireci ve bulmaca destekli egi-
tim siirecindeki bagari yiizdeleri sunulmugtur. Ogrencilerin
tstbiligsel bilgi diizeyindeki sorulardaki basar1 durumu yiiz-
desi normal egitim siirecinde %27,6 iken, bulmaca destekli
egitim siirecinde % 54,5’tir.

B Sekil 11’de ara ve yariyil sonu smavlarinda 6grencile-
rin genel bagari yiizdeleri sunulmustur. Ogrencilerin genel
bagar1 durumu yiizdesi ara siavda %59 iken yariyil sonu
sinavinda %72’dir.

“Ogrencilerin deneyimledikleri bulmaca faaliyetleri, kendi
ogrenme siireclerine iligkin farkindalik diizeylerini artirir.”
hipotezini destekleyici bulgular:

Ogrencilerin Ogrenme Farkindalik Anketi’ndeki her bir
yargiya katilma durumlarinin degerlendirilmesinde Ki-Kare
Uyum lyiligi Testi kullanilmis ve analiz sonuglart B Tablo
3’te sunulmustur.

Wl Tablo 3’te gorildigii tizere ¢alisma grubunda yer alan
ogrencilerin Ogrenme Farkindalik Anketi’'ndeki her bir
yargiya katilma durumlar1 13, 14, 15, 16, 18 ve 20. mad-
delerde ,001 diizeyinde “tamamen katuliyorum”; 3, 4, 6, 7,
10, 11 ve 12. maddelerde ,001 diizeyinde “biiyiik 6l¢tide
katiliyorum”; 5, 8 ve 9. maddelerde ,005 diizeyinde “tama-
men katliyorum”; 1 ve 2. maddede ,005 diizeyinde “biiyiik
olciide katitliyorum”;19, 21 ve 22. maddelerde ,05 diize-
yinde “tamamen katiliyorum”; 17, 23 ve 26. maddelerde ,05
diizeyinde “biyiik 6lciide katiliyorum”; 24 ve 25. madde-
lerde ,05 diizeyinde “orta diizeyde katliyorum” seklindedir.

B Sekil 12°de ise Ogrenme Farkindalik Anketindeki ner-
melere iligkin olugturulmus temalar ve &nermeler sunul-
mugtur. “Ogrenme Farkindalik Anketi”’ndeki 6nermeler 7

Cilt/

tema altunda toplanmustir. Bu temalarin bagliklari su sekilde-
dir: (1) Bulmacalardaki genel yapisal 6zellikler ve bulmaca-
larin genel kabul gormiis faydalari, (2) Ogrenme faaliyetleri
icerisinde bulmacalara yer verilmesinin olumlu etkileri ve
bulmacalarin  6grenmeye iligkin 6z-diizenlemede etkili
oldugu, (3) Bulmacalarin biligsel siireglerdeki etkisi, (4)
Bulmacalarin duyugsal siireclerdeki etkisi, (5) Bulmacalarin
ogretim sireclerinde yer verilmesi ile olugabilecek olasi
olumlu etkiler, (6) Ogretim siireclerinde bulmacalara yer
verilmesinin aragtirma siirecindeki olumlu etkileri ve (7)
Ogretim siireclerinde bulmacalara yer verilmesinin aras-
tirma siirecinin olast beklenen etkileri.

Tartisma

Bu aragtirma kapsaminda, yiiksekogretime devam eden
ogrencilerin kendi 6grenme siireclerine iligkin farkinda-
liklarini arttirmada etkili bir arag¢ olarak bulmacalarin kul-
lanilmas1 amaclanmistir. Bu ama¢ dogrultusunda 6gretim
faaliyetleri igerisine bulmacalar dahil edilmis, bulmaca-
larin 6grencilerin ders bagarist iizerindeki etkisi incelen-
mis ve deneyimlenen bulmaca faaliyetlerinin 6grencilerin
kendi 6grenmeleri tizerindeki etkisine iligkin farkindalik
durumlar1 betimlenmistir.

Bulmacalarin ders 6gretim siireglerine dahil edilmesi, hem
ogrencinin 6grenme siirecine aktif olarak dahil olmasina
hem de 6grencilerin ders materyalini 6grenmeleri i¢in
ilgi cekici bir yolun kullamilmasina imkin sunmaktadir
(Raines, 2010). Bulmacalar ¢ogu 6grenci igin okul calis-
malariyla iligkili tehdit olusturmayan eglenceli zorluklar
olarak gorilmektedir. Bu nedenle sinifta bulmaca kulla-
nimina yonelik 6grenci tepkisi siklikla olumlu olmaktadir
(Childers, 1996). Bulmaca ¢6ziimii sirasinda basaridan
kaynaklanan memnuniyet, 6grenciyi devam etmeye motive
etmekte ve dolayisiyla 6grencinin 6grenmesinde olumlu
duygu destegi ile pekistirme saglamaktadir. Haun’a
(1985) gore de bulmacalardaki zorluk, 6grencinin tamam-
lamaya yonelik kararliligini yonlendiren temel unsurlar-
dan biridir. Aragtirma kapsaminda ¢aligma grubunda yer
alan o6grencilere ilgili dersin 6gretim yili baglangicinda
“Bulmaca Ilgi Anketi” uygulanmis ve 6grencilerin giinliik
yasantilarinda bulmacalara yer verme, egitim yasantila-
rinda bulmacalarla karsilasma, bulmaca segme ve ¢ozme
stireclerini etkileyen unsurlar ile bulmacalarin 6grenme
faaliyetleri igerisinde kullanilip kullanilamayacag: ve
kendi mesleki egitimleri sirasinda bulmacalara yo6nelik bir
egitim almak isteyip istemediklerine iligkin bilgi vermeleri
istenmistir. Bulmaca Ilgi Anketi’nden elde edilen dikkat
cekici bulgular 6zetle su sekildedir:

Aragtirmanin ¢aligma grubunda yer alan 6grencilerin bul-
macalara en ¢ok bos zaman doldurmak ve eglenmek icin
bagvurduklari, harf/kelime, sayi/islem ve gorsel bulmaca-
lar1 ¢6zmekten hoglandiklari, giinliik yasgamda bulmaca-
lara yer verme sikliklarini seyrek olarak betimledikleri ve
bulmacalara en ¢ok dijital kaynaklardan ulagtiklar1 goriil-
miistiir (B Sek. 3). Ogrenciler bulmaca secimlerinde en
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cok bulmaca tiiriine ve zorluk seviyesine dikkat ettiklerini,
bulmacalari ¢6zmeye 6ncelikle bulmacalarda siklikla kargi-
lagilan sorulari bulma ve cevabindan emin olunan sorulari
cevaplama stratejilerine bagvurduklarini ve bulmacalarda
bilemedikleri sorulari cevaplamak i¢in yakin ¢evrelerindeki
kisilerden yardim aldiklarini belirtmiglerdir. Bulmacalarin
cevap anahtarina bagvuran veya hi¢ bagvurmayan 6grenci
sayisinin ise ¢ok diisiik bir oranda oldugu goriilmisgtir (M
Sek. 4). Ogrencilerin egitsel bir faaliyet olarak en ¢ok orta-
ogretim ve ilkogretim diizeylerinde Ingilizce, Tiirkce gibi
dil 6grenimine iligkin derslerde yeni kelime 6grenme ve
tekrar yapma amaciyla bulmacalarla kargilaguklart goriil-
miistiir (B Sek. 5). Ogrencilerin ¢ok biiyiik bir cogunlugu
bulmacalarin egitim faaliyetleri i¢erisinde kullanilmasinin
ders basarist tizerinde etkili olabilecegini ve Ggrenmeyi
keyifli hale getirebilecegini ifade etmislerdir. Bulmacalarin
ders basarisi tizerinde etkisi olmayacagini diisiinen 6gren-
ciler ise bulmacalarin sadece eglendirici oldugu, sinavlarda
bulmacalarin yer almadigi ve ozellikle psikomotor bir
degerlendirmede bulmacalarin uygun olamayacag: gerek-
celerini gostermiglerdir (MY Sek. 6). W Sekil 7’de goriil-
digii tizere 6grencilerin tamami bulmacalara iliskin bir
egitim almamakla birlikte 6grencilerin biiyik ¢ogunlugu
mesleki egitimleri sirasinda bulmacalarla ilgili bir egitim
almak istediklerini belirtmislerdir. Bulmacalara iliskin egi-
timlerde de 6grencilerin en ¢ok bulmacalarin egitsel bir
faaliyet olarak kullanimi ile bulmaca ¢ozme becerisi gelig-
tirme konularinda egitim almak istedikleri goriilmektedir.
Yukarida 6zetlenen aragtirma bulgularindan yola cikilarak;
calisma grubunda yer alan 6grencilerin eglenmenin ve
6grenmenin bir yolu olarak bulmacalar1 deneyimledikleri ve
dolayistyla bulmacalarin yararliligina dair olumlu algilarinin
oldugu séylenebilir. Ayrica 6grenciler aragturma siirecinde
yeni bilgilerin ediniminde bir yol olarak bulmacalar1 dene-
yimlerken; bulmacalarin ¢6ziimlenmesi sirasinda kargilagi-
lan zorluklar nedeniyle kendi 6grenme durumlari tizerinde
diistindiikleri ve akranlar gibi yakin ¢evredeki kisilerle iligki
kurma ihtiyact icinde olduklar1 gézlemlenmistir. Aragtirma
siirecine iligkin bir bagka gozlem ise; aragtirma kapsaminda
biiyiik miktarda yeni bilgilerin 6grenilmesini gerektiren
bir dersin 6gretim siirecinde bulmacalara yer verilmesiyle,
ogrencilerin kendi alanlarina 6zgii teknik terminolojiyi
ogrenirken alana 6zgii konulara iligkin merak ve ilgilerinin
arttg1, alana 6zgii yeni kaynaklara yoneldikleri ve yeni bil-
giler 6grenmek icin igsel bir tegvigin ortaya ¢iktigina ilig-
kindir. Nitekim Saxena ve digerleri (2009) bulmacalarin
kavramlar1 gozden gecirmek ve giiclendirmek icin yararl
bir ara¢ oldugunu ve kii¢iik gruplar halinde is birligi yapil-
mast i¢in bir firsat sundugunu belirtmiglerdir. Franklin ve
digerleri (2003) de yeni 6grenilen bilgilerin hatirlanmasinda
bulmacalara yer verilmesinin 6grenciler tarafindan yararl
bulundugunu bildirmislerdir. Benzer sekilde Raines (2010)
da smifta bulmaca kullanimina yénelik 6grenci tepkisinin
olduk¢a olumlu oldugunu ifade etmistir. Martinez-Serna
ve Parra-Azor’un (2011) aragurma bulgularinda da 6gren-
cilerin 6grenme siireglerindeki bulmaca egzersizlerine ilig-
kin algilarinin ¢ogu 6grenci icin bulmacalarin 6grenmek
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icin eglenceli ve kullanigl oldugu yoniindedir. Gaikwad ve
Tankhiwale (2012) de &6grenciler igin bulmacalarin zorla-
yict olmakla birlikte kendi kendine 6grenmelerinde etkili
ve eglenceli bir ara¢ oldugunu belirtmiglerdir. Stanciu ve
Bal (2015) ise lisans ogrencilerinde 6grenmenin derinleg-
tirilmesinde bulmaca kullaniminin etkisini inceledikleri
aragtirmalarinda, ders siireglerine bulmaca 6devleri ekle-
nen 6grencilerin bilginin &l¢tilmesine iligkin testlere iligkin
algilanan zorluk derecesinde azalma olduguna dair bulgular
elde etmislerdir. Bawazeer ve digerleri (2022) bulmacala-
rin bilgiyi haturlama, akilda tutma ve siif kaulimini artir-
mak icin yenilik¢i, yaratici, kolay ve aktif bir 6grenme araci
olduklarini vurgularken; Whisenand ve Dunphy (2010) da
hem lisans hem de yiiksek lisans diizeylerinde 6grenci 6gre-
nimini hizlandirmak i¢in bulmaca kullanimini 6gretim pro-
fesyonellerine tavsiye etmektedirler.

Falkner ve digerleri (2012), baglamdan veya bilgi alanimn-
dan bagimsiz olarak bulmacalarin hem beceri gelisimini
destekleyebilecegini hem de matematik gibi bir alanda ilgi
cekici ve diigtindiiriicii bulmacalarm kullanimi ile 6grenim-
deki bagarimin arturilabilecegini bildirmiglerdir. Aydemir
(2012) ise ¢evrimigi bulmaca kullaniminin 6grencilerin aka-
demik bagarisina ve 6grenmenin kalicihigina etkisi konulu
aragtirmasinda, bulmaca kullaniminin 6grenmede kalicilig
artirdif1 sonucuna ulagmisur. Stetzik ve digerleri (2015)
geleneksel ders Ggretim tarzindan farkli olarak bulmaca
¢Oziimiine dayali bir pedagoji kullanildiginda, 6grenci ders
performansinda 6nemli bir iyilesme oldugunu ifade etmig-
tir. Benzer gekilde Lottering ve digerleri (2018) de bulmaca-
larin hem bir degerlendirme araci olarak kullanilabilecegini
hem de 6grencilerin ders basarisi tizerinde artiga neden ola-
bilecegini belirtmislerdir. Nitekim aragtirmada 6grencilerin
ara ve yartyll sonu smavlarindaki bagari durumlari incelen-
diginde; ara sinavda dogru olarak cevaplanan ortalama soru
sayilarma iligkin oranlarin olgusal tirde %35, kavramsal
tirde %12,5, islemsel tiirde %10 iken; yariyil sonu sina-
vinda bu oranlar olgusal tiirde %38, kavramsal tiirde %16,
islemsel tiirde %12 oldugu goriilmektedir. Ustelik yariyil
sonu sinavinda tistbiligsel bilgi tiirtinde 6grencilerin normal
egitim sirecindeki bagar1 yiizdeleri %27,6 iken, bulmaca
destekli egitim siirecinde bu oran %54,5’tir. Ayrica ara ve
yartyll sonu sinavlarinda 6grencilerin genel basari yiizdeleri
ara siavda %59 iken yariyil sonu sinavinda bu oran %72’ye
yikselmigtir. Goriildigi tizere 6grenim siirecine bulmaca-
larin dahil edildigi konularda 6grenciler tiim bilgi diizey-
lerinde daha yiiksek oranlarda basar1 gostermigler ve elde
edilen bu basarinin bir yansimasi olarak yariyil sonu sinavi-
nin bagar: ortalamasinda da bir artig gerceklegmistir.

Aragtirmanin bir baska degerlendirme araci olan Ogrenme
Farkindalik Anketi’nden elde edilen bulgular incelendiginde
(I Tablo 3 ve B Sekil 12) ise 6zetle su bilgilere ulagilmigtir:

Ogrenciler ,001 anlamhilik diizeyinde 13, 14, 15, 16, 18 ve
20. maddelere “tamamen”; 3,4, 6, 7, 10, 11 ve 12. maddelere
ise “biiyiik 6l¢iide” katldiklarini belirtmiglerdir. Ogrenciler
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tarafindan tamamen ve biiyiik ol¢iide kauliyorum geklinde
tanimlanan maddelerdeki 6nermelerin kapsamu incelendi-
ginde; 13, 14, 15, 16, 18 ve 20. maddelerdeki 6nermelerin
bulmacalardaki genel yapisal 6zelliklere (6rnegin sorularin
tek bir cevabinin olmasi, akil yiiriitme, benzerlik/farkli-
lik bulma gibi becerilere odaklanma, bilindik olma, dogru
olma, hatirlanabilir olma, tekrarlanabilir olma, uzak kav-
ramlar arasinda baglanular kurma gibi 6zellikleri icerme)
ve bulmacalarin genel kabul gormiis faydalarina (6rnegin
farkli sorularla ayni cevaba ulagma, hafiza giiciinii arttirma)
yonelik oldugu gorilmektedir. 3, 4, 6, 7, 10, 11 ve 12. mad-
delerdeki 6nermelerin ise genel olarak 6grenme faaliyetleri
icerisinde bulmacalara yer verilmesinin olumlu etkilerine
iligkin distinceler (6rnegin derse iliskin kelime dagarcigini
gelistirme, anahtar kavramlarin hatrlanmasini kolaylag-
tirma, derste ele alinacak olan konulara iligkin kazanim-
lardan haberdar etme, 6nceki 6grenmelerin hatirlanmasin
saglama, yeni 6grenilen konular i¢in kilavuzluk olugturma)
ile bulmacalarin 6grenmeye iligkin 6z-diizenlemede etkili
olduguna (6rnegin yeni 6grenilenlerin bir tekrarini ve 6ze-
tini sunma, 6grenmenin izlenmesinde etkili bir ara¢ olma)
yonelik oldugu goriilmektedir. Ogrenciler ,005 diizeyinde
5, 8 ve 9. maddelere “tamamen”; 1 ve 2. maddelerde ise
“biiyiik ol¢iide” katildiklarni belirtmiglerdir. Ogrenciler
tarafindan tamamen ve biiyiik ol¢iide kauliyorum geklinde
tanimlanan maddelerdeki 6nermelerin kapsamu incelendi-
ginde; 5, 8 ve 9. maddelerdeki 6nermelerin bulmacalarin
biligsel stireglerdeki etkisine (6rnegin ders sirasinda ele
alinacak konulara dikkatin yoneltilmesi, yeni 6grenilecek
konular i¢in ilgi ¢ekicilik ve motivasyon saglamasi) yonelik
iken 1 ve 2. maddelerde bulmacalarin duyugsal siireglerdeki
etkisine (6rnegin eglenceli olma, 6grenme sirasinda yagana-
bilecek yogun kaygilarin azalulmasi) odaklanan 6nermeler
oldugu gériilmektedir. Ogrenciler ,05 diizeyinde 19, 21 ve
22. maddelere “tamamen”; 17, 23 ve 26. maddelerde “biiyiik
olgiide” ve 24 ve 25. maddelerde “orta diizeyde” katilldikla-
rint1 belirtmiglerdir. Ogrenciler tarafindan tamamen, biiyiik
olgiide ve orta diizeyde katlliyorum seklinde tanimlanan
maddelerdeki 6nermelerin kapsamu incelendiginde; 19,
21 ve 22. maddelerdeki 6nermelerin bulmacalarin 6gre-
tim siireglerinde yer verilmesi ile olugabilecek olasi olumlu
etkilerine (6rnegin bulmacalar bilgileri alisitlmadik formlara
doniigtiirebilmeyi 6gretir, bilginin transfer edilebilirligini
arturir, yeni seyler 6grenmede yararh araglardir, 6grenme
faaliyetlerinin herhangi bir bolimiine dahil edilebilir), 17,
23 ve 26. maddelerdeki 6nermelerin 6gretim siireclerinde
bulmacalara yer verilmesinin aragtirma siirecindeki olumlu
etkilerine (6rnegin 6gretim faaliyetleri igerisinde bulmaca-
lara yer vermek ders bagarisini arturir, bulmacalar 6grenme
niteliginin arturilmasinda agik ara etkili uygulamalardir)
ve 24 ve 25. maddelerdeki onermelerin ise 6gretim siirec-
lerinde bulmacalara yer verilmesinin aragtrma siirecinin
olast beklenen etkilerine (6rnegin bulmacalar bir sinav sekli
olarak kullanilabilirler, 6gretmenlik formasyonu saglayan
yliksek 6gretim kurumlari i¢in bulmaca koleksiyonlar: olug-
turulabilir) odaklanan 6nermeler oldugu gériilmektedir.
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Aragtirma bulgularinca; bulmaca etkinliklerinin 6gren-
cilerin 6grenme farkindaligini artirmada etkili bir arag
olabilecegi bilgisine ulagilmistir. Ogrencilerin 6grenme
faaliyetleri icerisinde yer verilen bulmacalar ile; ¢6ziim
siirecinde strateji gelistirme, hatalarini fark etme ve
kendi 6grenme siireglerini degerlendirme firsati bulduk-
lar1 gorilmiis ve bu nedenle bulmacalarin 6grencilerin
iistbiligsel farkindaliklarini ve 6z-diizenleme becerilerini
gliclendirdikleri distiniilmektedir. Dolayisiyla, 6gretim
tasariminda bulmacalarin sistematik olarak kullanilmasi,
ogrencilerin 6grenmelerini planlama, uygulama ve deger-
lendirme kapasitelerini gelistirmede 6énemli bir katk: sag-
layabilecegi diisiiniilmektedir.

Sonuc ve Oneriler

Diger tim egitim diizeylerinde oldugu gibi yiiksekogre-
tim diizeyindeki 6grencilerin de egitimlerini stirdiirdiikleri
alanlarda ilgi ve 6grenmelerin tegvik edilmesine ihtiyag
duyulabilmektedir. Ozellikle kalabalik siniflarda bu ihtiyac
daha yiiksek diizeyde seyredebilmektedir (Martinez-Serna
& Parra-Azor, 2011; Vosniadou, 2020). Ulkemiz Yiiksek
Ogretim Bilgi Yonetim Sisteminden alinan 2023-2024
yil1 verilerine gore 6gretim elemani bagina diisen 6grenci
sayist ortalama 38 6grencidir (bkz. https://istatistik.yok.
gov.tr/). Bu aragtirmanin gerceklestirildigi ¢alisma gru-
bunda ilgili derse kayitlanan 64 6grenci bulunmaktadir.
Boylesi kalabalik siniflarda 6grencilerin her birine ulagmak
zaman zaman zorlayici olabilmektedir. Bu nedenle aragtir-
manin temel konusu olarak kabul edilen; 6grencilerin aktif
ogrenme stratejilerine iliskin repertuarlarini zenginlegti-
rebilecek ve Ogrencilerin 6grenmelerinde 6z-farkindalik
saglayabilecek bir uygulama olarak bulmacalarin manidar
bir 6grenme aract oldugu diisintilmektedir. Nitekim arag-
tirma kapsaminda elde edilen bulgularda; kalabalik sayila-
bilecek bir 6grenme ortaminda hem 6grenmenin bir yolu
olarak bulmacalar aracilig: ile bagar1 durumunun arttirila-
bilecegi hem de bulmacalarin 6grenme tizerinde 6z-farkin-
dalik edinmede bir yol olabilecegine dair anlamli kanitlara
ulagilmigtir. Ayrica bu aragtrma kapsaminda 6z-diizen-
leme ve bulmacalardaki mekanizmalarindaki benzerlige
dair dikkat cekilerek alan literatiiriine katki saglandigi
diisiiniilmektedir.

Aragtirma bulgular1 genel olarak ele alindiginda, bulmaca-
larin aragtirma siirecine dahil olan 6grencilerin ders bagar1
durumlarinin arttrilmasinda etkili olmalarinin yani sira
ogrenme stireclerinde farkindalik ve 6z-diizenleme sagla-
dig1 gorilmiistiir. Bu tespitten yola cikilarak, lisans diize-
yindeki derslerde 6grencilere yonelik ders materyallerinin
gliclendirilmesinde bulmacalara yer verilebilecegi diisii-
niilmektedir. Bu baglamda lisans diizeyindeki derslerde
ozellikle alana 6zgii terminolojinin ediniminde bulmacala-
rin kullanilmasi 6nerilmektedir. Bu aragtirmanin sinirlilig
olarak degerlendirilebilecek ama gelecekteki aragtirmalara
ilham olabilmek amaciyla baglamsal ve aragtirma tasarimi
yaklagimlariyla iligkili 6neriler su sekildedir:
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» Farkli ders iceriklerinde (6rnegin matematik, fen,
dil) bulmaca uygulamalarinin 6grencilerin akademik
basarilar1 ve 6z-diizenleme becerileri tizerindeki etki-
lerinin kargilastirmali olarak incelenmesi,

®» Farkli 6gretim ortamlarinda (6rnegin yiiz yiize, gev-
rimigi, hibrit) bulmaca uygulamalarinin akademik
basar1 ve 6z-diizenleme becerileri tizerindeki etkile-
rinin incelenmesi,

= Farkli kiiltiirel veya ulusal baglamlardaki 6grencile-
rin bulmaca aktivitelerine verdikleri tepkilerin, aka-
demik basar1 ve 6z-diizenleme iizerindeki etkilerinin
kargilagtirilmast,

= Farkli bireysel baglamlara sahip 6grenci gruplarinda
(6rnegin ilgi alanlari, 6grenme stilleri, dikkat, moti-
vasyon, yas) bulmaca deneyimlerinin akademik bagari
ve oOz-diizenleme stratejileri tizerindeki etkisinin
incelenmesi,

®» Farkli ¢evresel baglamlara sahip 6grenci gruplarinda
(6rnegin siuf sevisi, sinif tasarimi, 6grenci-6gretmen
etkilesimi) bulmaca deneyimlerinin akademik bagar:
ve Oz-diizenleme becerileri iizerindeki etkisinin
incelenmesi,

» Farkli akademik basar1 diizeyine sahip 6grencilerin
bulmacalardan elde ettikleri 6z-diizenleme kazanim-
larinin karsilagtirilmasi ve

» Ogrencilerin  bulmaca deneyimlerinin akademik
basar1 ve oz-diizenleme becerilerindeki etkisinin
incelenmesinde farkli aragtirma tasarumi yaklagimla-
rina yer verilmesi.
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Extended Abstract

Learning Awareness: Using Puzzles as a
Self-Regulation Method in Higher Education

today’s effective and powerful education sys-
In tems, the collaborative planning of learning

and teaching components is considered a cru-
cial element. In this process, the implementation of all
procedures with an evidence-based, sustainable approach
and proactive participation in the process are considered
other structural elements. In all stages of the educational
structure, it is recommended that self-regulated learning

be used as an opportunity for both students and teachers
(OECD, 2013, 2016, 2018, 2023).

Self-regulated learning is a conceptual framework for
understanding the cognitive, motivational, and emotional
aspects of learning, and like many competencies, self-reg-
ulation is a developable quality. In this context, although
there are different theoretical frameworks, the common
point of all is the emphasis on the fact that learning can be
improved. Students who are able to regulate their motiva-
tional states and employ appropriate cognitive and meta-
cognitive strategies may experience positive effects on their
learning outcomes.s (Boekaerts, 1997; Winne, 2011; Winne
& Perry, 2000; Zimmerman, 2002).

Literature Review

In higher education, students’ need for self-assessment
is increasing, and they are expected to be competent in
independent motivation and controlling their emotions.
As reported by Efklides (2011), Panadero (2017), Pintrich
(2000), and Zimmerman (2002), self-regulated learning has
beneficial effects on student motivation, and self-regulation
creates significant differences in achievement among stu-
dents. In this context, it is important to include alternative
practices that provide self-regulated learning, which is dif-
ferent from the traditional terminology that higher educa-
tion aims to impart.

In recent years, alternative practices regarding the use of
self-regulated learning processes in educational environ-
ments have begun to be included. Students are supported
with activities that can improve their metacognitive, moti-
vational, and emotional awareness. In learning situations,
students are provided with experiences involving the use of
methods and strategies that allow them to take a proactive
role in self-regulation processes when faced with challeng-
ing demands. For example, alternative applications such as
concept maps, concept networks, V diagrams, and seman-
tic analysis tables are incorporated into students’ individ-
ual learning journeys in the cognitive domain. One of these
applications is puzzles. Students’ participation in puzzles in
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educational settings can be influenced by student-related
factors as well as by the characteristics of the educational
environment. However, many studies have reported that
incorporating puzzles into learning processes is an engaging
and enjoyable approach that facilitates familiarity with and
recall of new concepts, supports the retention of learned
knowledge, serves as a useful tool for exam preparation,
and can even be employed to assess learning achievement
(Abuelo et al., 2016; Agarwal & Rao, 2017; Agarwal et al.,
2020; Bordeos et al., 2023; Cardozo et al., 2016; Mohan et
al., 2018; Mshayisa, 2020; Patrick et al., 2018; Puspita &
Sabiqoh, 2017; Torres et al., 2022).

Method

This research aims to enable students at the higher edu-
cation level to use puzzles as an effective tool to increase
their awareness of their own learning processes. To this
end, puzzles were included in the students’ teaching activ-
ities, the effect of puzzles on students’ academic success
was examined, and the students’ awareness of the impact
of the puzzle activities they experienced on their own
learning experiences was described. The research pro-
cess was designed using a mixed methods approach, and
an explanatory sequential design was adopted. The study
group consisted of 55 undergraduate students. Data in the
research process were obtained from the Puzzle Interest
Questionnaire, the Learning Awareness Questionnaire,
puzzle applications, and midterm and final exam results.

Findings

Before the implementation of puzzle-based activities, it was
observed that students mostly used puzzles to fill their free
time and have fun, that they enjoyed solving letter/word,
number/operation, and visual puzzles, that they rarely incor-
porated puzzles into their daily lives, and that they accessed
puzzles most often from digital sources. Students stated
that they paid the most attention to the type and difficulty
level of the puzzle when choosing puzzles, that they primar-
ily used strategies such as finding frequently encountered
questions in puzzles and answering questions they were sure
of, and that they sought help from people in their imme-
diate environment to answer questions they did not know
the answer to. It was observed that the number of students
who consulted the answer key or did not consult it at all
was very low. Among the instances where students encoun-
tered puzzles as an educational activity, it was observed that
they encountered puzzles most often in language learning
courses such as English and Turkish at the secondary and
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primary school levels for the purpose of learning new words
and reviewing them. A vast majority of students stated that
the use of puzzles in educational activities could be effective
in academic success and could make learning more enjoy-
able. Students who believed that puzzles would not have an
impact on academic success cited reasons such as puzzles
being merely entertaining, not being included in exams,
and being unsuitable for psychomotor assessments. While
not all students received training on puzzles, a large major-
ity indicated a desire to receive training on puzzles during
their vocational training. In training related to puzzles, the
most frequent requests focused on the use of puzzles as an
educational activity and the development of puzzle-solv-
ing skills. When the students’ success rates in midterm and
final exams were examined after the puzzle applications, it
was found that students showed higher success rates in all
knowledge levels in subjects where puzzles were included in
the learning process, and as a reflection of this success, there
was an increase in the average success rate of the final exam.
Furthermore, it was determined that the inclusion of puz-
zles in learning activities provided students with opportu-
nities to develop strategies in the learning process, identify
learning errors, and evaluate their own learning processes.

Discussion

The inclusion of puzzles in teaching processes allowed for
both active student involvement in the learning process and
the used of an engaging method for students to learn the
course material (Raines, 2010). For most students, puzzles
were seen as fun challenges that did not pose a threat to
schoolwork. Therefore, student responses to the use of puz-
zles in the classroom was often positive (Childers, 1996).
The satisfaction derived from success during puzzle solving
motivates the student to continue and thus provided posi-
tive emotional support and reinforcement in the student’s
learning. According to Haun (1985), the difficulty in puz-
zles was one of the key elements that guided the student’s
determination to complete them. Saxena et al. (2009) stated
that puzzles were a useful tool for reviewing and reinforc-
ing concepts and offered an opportunity for collaboration
in small groups. Franklin et al. (2003) also reported that
students found the inclusion of puzzles helpful in recall-
ing newly learned information. Similarly, Raines (2010)
stated that students’ responses to the use of puzzles in the
classroom were quite positive. In the research findings of
Martinez-Serna and Parra-Azor (2011), students’ percep-
tions of puzzle exercises in their learning processes that
puzzles were fun and useful for learning for most students.
Gaikwad and Tankhiwale (2012) also stated that while puz-
zles were challenging for students, they were an effective
and fun tool for self-learning. Stanciu and Bal (2015) found
that students who had puzzle assignments added to their les-
sons experienced a decrease in the perceived difficulty level
of tests related to the measurement of knowledge. Bawazeer
et al. (2022) emphasize that puzzles were an innovative,
creative, easy, and active learning tool for recalling infor-
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mation, retaining it, and increasing classroom participation;
while Whisenand and Dunphy (2010) recommended the
integration of puzzles into teaching practices to accelerate
student learning at both undergraduate and graduate lev-
els. Falkner et al. (2012) reported that puzzles could sup-
port skill development regardless of context or knowledge
domain, and that the use of engaging and thought-provok-
ing puzzles in a field like mathematics could increase learn-
ing success. Aydemir (2012), in his research on the effect of
online puzzle used on students’ academic success and learn-
ing retention, concluded that puzzle use increased learning
retention. Stetzik et al. (2015) stated that when a pedagogy
based on puzzle solving was used, as opposed to traditional
teaching styles, there was a significant improvement in stu-
dent course performance. Similarly, Lottering et al. (2018)
stated that puzzles could be used both as an assessment tool
and could lead to an increase in students’ course success. As
seen, incorporating puzzle activities into educational pro-
cesses is an effective practice in quality learning. Indeed, the
findings of this research showed that puzzles both improve
academic achievement and contribute to students’ aware-
ness and self-regulation of learning processes.

Conclusion and Recommendations

It is believed that this research contributes to the literature
by highlighting the findings obtained and the similarity in
the mechanisms of self-regulation and puzzles. The fol-
lowing suggestions, which could be considered limitations
of this research but are intended to inspire future research,
are as follows:

= Comparative examination of the responses of stu-
dents with different individual, environmental and
learning-teaching contexts to puzzle activities and
their effects on students’ academic achievement and

self-regulation skills,

® Inclusion of different research design approaches in
examining the effect of students’ puzzle experiences on
academic achievement and self-regulation skills.

Yiiksekdgretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Ogrenmede Farkindalik: Yiksek Ogrenimde Bulmacalarin Bir Oz-Diizenleme Yoéntemi Olarak Kullanilmasi

\.

Kaynakca

Abuelo, A., Castillo, C., & May, S. A. (2016). Usefulness of crossword
puzzles in helping first-year bvsc students learn veterinary ter-
minology. Fournal of Veterinary Medical Education, 43(3), 255-
262. https://doi.org/10.3138/jvme.0915-149R

Agarwal, A., & Rao, S. (2017). Creative pathology teaching with word
puzzles until students learn: A study in a medical university. Asi-
an Journal of Research in Medical and Pharmaceutical Sciences, 2(3),
1-7. https://doi.org/10.9734/AJRIMPS/2017/38416

Agarwal, H. K., Singhal, A., & Yadav, A. K. (2020). Crossword puzz-
le: An innovative assessment tool to improve learning of stu-
dents in forensic medicine. Medico Legal Update, 20(1), 18-22.
https://doi.org/10.37506/v20/i1/2020/mlu/194286

Almond, N. M., & Morrison, C. M. (2015). The art of self-testing
by attempting cryptic crosswords in later life: The effect of cr-
yptic crosswords on memory self-efficacy, metacognition and
memory functioning. Healthy Aging Research, 4(3), 1-16. http://
hdl.handle.net/10454/13163

Anderson, L. W. (2005). Objectives, evaluation, and the improve-
ment of education. Studies in Educational Evaluation, 31(2-3),
102-113. https://doi.org/10.1016/j.stueduc.2005.05.004

Anderson, L. W., & Krathwohl, D. R. (Ed.). (2001). A taxonomy for
learning, teaching, and assessing: A revision of Bloom’s taxo-
nomy of educational objectives. Longman.

Artelt, C., Baumert, J., Julius-McElvany, N., & Peschar, J.
(2003). Learners for life: Student approaches to learning:
results from PISA 2000. OECD Publishing. https://doi.or-
g/10.1787/9789264103917-en

Aydemir, E. (2012). Cevrimici bulmaca kullanimimin  ogrencilerin
akademik basarisina ve ogrenmenin kalicilifma etkisi [Yayimlan-
mamis Yiiksek Lisans Tezi]. Firat Universitesi.

Ayre, C., & Scally, A. J. (2014). Critical values for Lawshe’s content
validity ratio: Revisiting the original methods of calculation.
Measurement and Evaluation in Counseling and Development,
47(1), 79-86. https://doi.org/10.1177/0748175613513808

Bawazeer, G., Sales, 1., Albogami, H., Aldemerdash, A., Mahmoud,
M., Aljohani, M. A., & Alhammad, A. (2022). Crossword puzz-
le as a learning tool to enhance learning about anticoagulant
therapeutics. BMC Medical Education, 22(1), 267. https://doi.
org/10.1186/5s12909-022-03348-0

Boekaerts, M. (1997). Self-regulated learning: A new concept emb-
raced by researchers, policy makers, educators, teachers, and
students. Learning and Instruction, 7(2), 161-186. https://doi.
org/10.1016/50959-4752(96)00015-1

Bordeos, M. L., Mangana, G. R., Lamadrid, J. B., & Ligan, J. E.
(2023). Students’ perceptions of crossword puzzles to enhan-
ce learning in social studies 10. American Fournal of Education
and Technology, 2(3), 147-153. https://doi.org/10.54536/ajet.
v2i3.1920

Bordovskaia, N. V., & Koshkina, E. A. (2016). Structural-functional
model of terminological competence of the professionals. Vestnik of
Saint Petersburg University. Psychology, 6(4), 97-109. https://doi.
org/10.21638/11701/spbul6.2016.408

Brenner, C. A. (2022). Self-regulated learning, self-determination
theory and teacher candidates’ development of competency-ba-
sed teaching practices. Smart Learning Environments, 9(1), 3.
https://doi.org/10.1186/s40561-021-00184-5

Cilt/

Cardozo, L. T., Miranda, A. S., Moura, M. J., & Marcondes, F. K.
(2016). Effect of a puzzle on the process of students’ learning
about cardiac physiology. Advances in Physiology Education, 40(3),
425-431. https://doi.org/10.1152/advan.00043.2016

Childers, C. D. (1996). Using crossword puzzles as an aid to studying
sociological concepts. Teaching Sociology, 24(2), 231-235. https://
doi.org/10.2307/1318816

Creswell, J. W., & Plano Clark, W. L. (2020). Karma yintem
aragtirmalars, tasarmm ve yiritiilmesi (Y. Dede & S. B. Demir,

Cev. Ed.; 4. baski). Am Yayincilik.

de la Fuente, J., Sander, P., Kauffman, D. F., & Yilmaz Soylu, M.
(2020). Differential effects of self-vs. external-regulation on lear-
ning approaches, academic achievement, and satisfaction in un-
dergraduate students. Frontiers in Psychology, 11, 543884. https://
doi.org/10.3389/fpsyg.2020.543884

Efklides, A. (2011). Interactions of metacognition with motivation and
affect in self-regulated learning: The MASRL model. Educational
Psychologist, 46(1), 6-25. https://doi.org/10.1080/00461520.2011
.538645

Faber, P. (2003). Terminological competence and enhanced knowled-
ge acquisition. Research in Language, 1,95-117

Falkner, N., Sooriamurthi, R., & Michalewicz, Z. (2012). Teaching
puzzle-based learning: Development of basic concepts. Teaching
Mathematics and Computer Science, 10(1), 183-204. https://doi.
org/10.5485/TMCS.2012.0303

Fontes, M. M., Morgado, L. C., Pestana, P., Pedrosa, D., & Cravino,
J. P.(2024). Viewing puzzles as two-faced: Theoretical and prac-
tical implications for Puzzle-based Learning. Thinking Skills and
Creativity, 52, 101470. https://doi.org/10.1016/j.tsc.2024.101470

Franklin, S., Peat, M., & Lewis, A. (2003). Non-traditional interventi-
ons to stimulate discussion: The use of games and puzzles. Four-
nal of Biological Education, 37(2), 79-84. https://doi.org/10.1080/0
0219266.2003.9655856

Gaikwad, N., & Tankhiwale, S. (2012). Crossword puzzles: Self-lear-
ning tool in pharmacology. Perspectives on Medical Education, 1,
237-248. https://doi.org/10.1007/s40037-012-0033-0

Griffin, P., & Care, E. (2015). The ATC21S method. P. Griffin &
E. Care (Ed.), Assessment and Teaching of 21st Century Skil-
Is: Methods and Approach (s. 3-33) icinde. Springer. https://doi.
org/10.1007/978-94-017-9395-7_1

Haun, M. W. (1985). Parliamentary puzzles as a teaching methodo-
logy. Parliamentary Journal, 26(3), 95-99.

Korthagen, F. A. J. (2010). How teacher education can make a difference.
Fournal of Education for Teaching, 36(4), 407-423. https://doi.org/
10.1080/02607476.2010.513854

Kurtz, B. E., & Weinert, F. E. (1989). Metamemory, memory per-
formance, and causal attributions in gifted and average children.
Fournal of Experimental Child Psychology, 48(1), 45-61. https://doi.
org/10.1016/0022-0965(89)90040-4

Lawshe, C. H. (1975). A quantitative approach to content vali-
dity.  Personnel  Psychology, 28(4), 563-575. https://doi.or-
¢/10.1111/j.1744-6570.1975.tb01393 x

Lottering, R., Hans, R., & Lall, M. (2018). The impact of crossword
puzzles on students’ performance: Does pre-exposure to puzzles
matter? 2018 IEEE International Conference on Teaching, Assess-

16 | Sayi/ 2026

177

2 | Agustos /



https://doi.org/10.9734/AJRIMPS/2017/38416
https://doi.org/10.1016/j.stueduc.2005.05.004
https://doi.org/10.1177/0748175613513808
https://doi.org/10.1186/s12909-022-03348-0
https://doi.org/10.1186/s12909-022-03348-0
https://doi.org/10.1016/S0959-4752(96)00015-1
https://doi.org/10.1016/S0959-4752(96)00015-1
https://doi.org/10.54536/ajet.v2i3.1920
https://doi.org/10.54536/ajet.v2i3.1920
https://doi.org/10.2307/1318816
https://doi.org/10.2307/1318816
https://doi.org/10.5485/TMCS.2012.0303
https://doi.org/10.5485/TMCS.2012.0303
https://doi.org/10.1016/j.tsc.2024.101470
https://doi.org/10.1016/0022-0965(89)90040-4
https://doi.org/10.1016/0022-0965(89)90040-4
https://psycnet.apa.org/doi/10.1111/j.1744-6570.1975.tb01393.x
https://psycnet.apa.org/doi/10.1111/j.1744-6570.1975.tb01393.x

%

Mige Yurtsever Kilicgin

ment, and Learning for Engineering (TALE) (s. 545-550) icinde.
IEEE. https://doi.org/10.1109/TALE.2018.8615414

Martinez-Serna, M. L, & Parra-Azor, J. F. (2011). Active learning:
Creating interactive crossword puzzles. Congreso Internacional de
Inmovacion Docente (CIID 2011) (s. 1731-1738) iginde. Universidad
Politécnica de Cartagena. https://repositorio.upct.es/server/api/
core/bitstreams/774eac0b-3696-4d14-b2ac-75d301494d94/content

Mohan, B. S., Nambiar, V., Gowda, S., & Arvindakshan, R. (2018).
Crossword puzzle: A tool for enhancing medical students’ le-
arning in microbiology and immunology. International Four-
nal of Research in Medical Sciences, 6(3), 756-759. https://doi.
org/10.18203/2320-6012.ijrms20180591

Mshayisa, V. V. (2020). Students’ perceptions of Plickers and crossword
puzzles in undergraduate studies. Fournal of Food Science Educati-
on, 19(2), 49-58. https://doi.org/10.1111/1541-4329.12179

Murphy, M., & Cunningham, R. K. (2012). A crossword a day impro-
ves verbal fluency: A report of an intervention study. The Irish
Fournal of Psychology, 33(4), 193-198. https://doi.org/10.1080/03
033910.2012.714709

Murphy, M., Spillane, K., Cully, J., Navarro-Pardo, E., & Moret-Ta-
tay, C. (2016). Can word puzzles be tailored to improve different
dimensions of verbal fluency? A report of an intervention study.
The Fournal of Psychology, 150(6), 743-754. https://doi.org/10.108
0/00223980.2016.1182887

OECD. (2005). Problem Solving for Tomorrow’s World: First Measures
of Cross-Curricular Competencies from PISA 2003 (PISA). OECD
Publishing. https://doi.org/10.1787/9789264006430-en

OECD. (2013). Synergies for Better Learning: An International Perspective
on Evaluation and Assessment (OECD Reviews of Evaluation and
Assessment in Education). OECD Publishing. https://doi.or-
2/10.1787/9789264190658-en

OECD (2016). PISA 2015 Results (Volume 1I): Policies and Practices
for Successful Schools. PISA, OECD Publishing. https://doi.or-
2/10.1787/9789264267510-en

OECD (2018). The future of education and skills: Education
2030. OECD Education Policy Perspectives. No. 98, OECD Publis-
hing. https://doi.org/10.1787/54ac7020-en

OECD (2021). Embedding Values and Attitudes in Currviculum: Shaping
a Better Future. OECD Publishing. https://doi.org/10.1787/ae-
e2adcd-en

OECD (2023). Education at a Glance 2023: OECD Indicators. OECD
Publishing. https://doi.org/10.1787/e13bef63-en

OECD (2024). Education at a Glance 2024: OECD Indicators. OECD
Publishing. https://doi.org/10.1787/c00cad36-en

Pacho6n-Basallo, M., de la Fuente, J., Gonzilez-Torres, M. C., Marti-
nez-Vicente, J. M., Peralta-Sinchez, F. J., & Vera-Martinez, M.
M. (2022). Effects of factors of self-regulation vs. factors of exter-
nal regulation of learning in self-regulated study. Frontiers in ps-
ychology, 13,968733. https://doi.org/10.3389/fpsyg.2022.968733

Panadero, E. (2017). A review of self-regulated learning: Six models
and four directions for research. Frontiers in Psychology, 8, 422.
https://doi.org/10.3389/fpsyg.2017.00422

Paris, S. G., & Byrnes, J. P. (1989). The constructivist approach to sel-
f-regulation and learning in the classroom. B. J. Zimmerman &
D. H. Schunk (Ed.), Self-Regulated Learning and Academic Achie-
vement: Theory, Research, and Practice (s. 169-200) iginde. Sprin-
ger-Verlag. https://doi.org/10.1007/978-1-4612-3618-4_7

178

Patrick, S., Vishwakarma, K., Giri, V. P., Datta, D., Kumawat, P.,
Singh, P., & Matreja, P. S. (2018). The usefulness of crossword
puzzle as a self-learning tool in pharmacology. Fournal of Ad-
vances in Medical Education & Professionalism, 6(4), 181-185.

Pellegrino, J. (2017). Teaching, learning and assessing 21st century
skills. S. Guerriero (Ed.), Pedagogical Knowledge and the Chan-
ging Nature of the Teaching Profession (s. 223-251) icinde. OECD
Publishing, Paris. https://doi.org/10.1787/9789264270695-12-
en

Pintrich, P. R. (2000). Chapter 14 - The role of goal orientation in
self-regulated learning. M. Boekaerts, P. R. Pintrich & M. Ze-
idner (Ed.), Handbook of Self-Regulation (s, 451-502) icinde. htt-
ps://doi.org/10.1016/B978-012109890-2/50043-3

Puspita, N., & Sabiqoh, N. (2017). Teaching vocabulary by using
crossword puzzle. English Education: Journal Tadris Bahasa In-
ggris, 10(2), 308-325. https://media.neliti.com/media/publica-
tions/177939-EN-teaching-vocabulary-by-using-crossword-p.
pdf

Raffaelli, M., Crockett, L. J., & Shen, Y. L. (2005). Developmental
stability and change in self-regulation from childhood to ado-
lescence. The Journal of Genetic Psychology, 166(1), 54-76. htt-
ps://doi.org/10.3200/GNTP.166.1.54-76

Raines, D. A. (2010). An innovation to facilitate student engagement
and learning: Crossword puzzles in the classroom. Teaching
and Learning in Nursing, 5(2), 85-90. https://doi.org/10.1016/j.
teln.2008.08.003

Saxena, A., Nesbitt, R., Pahwa, P., & Mills, S. (2009). Crossword
puzzles: active learning in undergraduate pathology and me-
dical education. Archives of Pathology & Laboratory Medicine,
133(9), 1457-1462. https://doi.org/10.5858/133.9.1457

Stanciu, I.-D., & Bal, C. (2015). Utilizing crossword creation softwa-
re to deepen learning in undergraduate students. Conference
proceedings of eLearning and Software for Education (eLSE) (s.
487-494) icinde. Carol I National Defence University Publis-
hing House. https://doi.org/10.12753/2066-026X-15-218

Stetzik, L., Deeter, A., Parker, J., & Yukech, C. (2015). Puzzle-based
versus traditional lecture: Comparing the effects of pedagogy
on academic performance in an undergraduate human anatomy
and physiology II lab. BMC Medical Education, 15, 107. https://
doi.org/10.1186/512909-015-0390-6

Sung, H. Y., & Hwang, G. ]J. (2013). A collaborative game-based lear-
ning approach to improving students’ learning performance in
science courses. Computers & Education, 63, 43-51. https://doi.
org/10.1016/j.compedu.2012.11.019.

Torre, D., & Daley, B. J. (2023). Cyclical phases and processes of sel-
f-regulated learning. Medical Teacher, 45(5), 464-465. https://
doi.org/10.1080/0142159X.2023.2186342

Torres, E. R., Williams, P. R., Kassahun-Yimer, W., & Gordy, X. Z.
(2022). Crossword puzzles and knowledge retention. Fournal of
Effective Teaching in Higher Education, 5(1), 18-29. https://doi.
org/10.36021/jethe.v5il.244

Urgo, K., Arguello, J., & Capra, R. (2019). Anderson and Krat-
hwohl’s two-dimensional taxonomy applied to task creation
and learning assessment. Y. Fang & Y. Zhang (Ed.), Procee-
dings of the 2019 ACM SIGIR International Conference on The-
ory of Information Retrieval the (ICTIR ‘19) (s. 117-124) icinde.
Association for Computing Machinery https://dl.acm.org/doi/
abs/10.1145/3341981.3344226

Yiiksekdgretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)


https://doi.org/10.18203/2320-6012.ijrms20180591
https://doi.org/10.18203/2320-6012.ijrms20180591
https://doi.org/10.1111/1541-4329.12179
https://doi.org/10.1080/03033910.2012.714709
https://doi.org/10.1080/03033910.2012.714709
https://doi.org/10.1080/00223980.2016.1182887
https://doi.org/10.1080/00223980.2016.1182887
https://doi.org/10.1787/9789264267510-en
https://doi.org/10.1787/9789264267510-en
https://doi.org/10.1787/54ac7020-en
https://doi.org/10.1787/aee2adcd-en
https://doi.org/10.1787/aee2adcd-en
https://doi.org/10.1787/e13bef63-en
https://doi.org/10.1787/c00cad36-en
https://doi.org/10.3200/GNTP.166.1.54-76
https://doi.org/10.3200/GNTP.166.1.54-76
https://doi.org/10.1016/j.teln.2008.08.003
https://doi.org/10.1016/j.teln.2008.08.003
https://doi.org/10.5858/133.9.1457
https://doi.org/10.36021/jethe.v5i1.244
https://doi.org/10.36021/jethe.v5i1.244

Ogrenmede Farkindalik: Yiksek Ogrenimde Bulmacalarin Bir Oz-Diizenleme Yoéntemi Olarak Kullanilmasi \

Verpoorten, D., Westera, W., & Specht, M. (2012). Using reflection
triggers while learning in an online course: Using reflection tri-
ggers while learning. British Journal of Educational Technology, 43,
1030-1040. https://doi.org/10.1111/j.1467-8535.2011.01257 x

Vosniadou, S. (2020). Bridging secondary and higher education. The
importance of self-regulated learning. European Review, 28(S1),
94-103. https://doi.org/10.1017/51062798720000939

Weinert, F. E., Schrader, F. W., & Helmke, A. (1989). Quality of ins-
truction and achievement outcomes. International Journal of Edu-
cational Research, 13(8), 895-914. https://doi.org/10.1016/0883-
0355(89)90072-4

Whisenand, T. G., & Dunphy, S. M. (2010). Accelerating student lear-
ning of technology terms: The crossword puzzle exercise. Fournal
of Information Systems Education, 21(2), 141-148. https://aisel.ais-
net.org/jise/vol21/iss2/1

Winne, P. H. (2011). A cognitive and metacognitive analysis of sel-
f-regulated learning. B. J. Zimmerman & D. H. Schunk (Ed.),
Handbook of Self-Regulation of Learning and Performance (s. 15-32)
icinde. Routledge.

Winne, P. H., & Perry, N. E. (2000). Measuring self-regulated lear-
ning. M. Boekaerts, P. R. Pintrich, & M. Zeidner (Ed.), Handbook
of Self-Regulation (s. 531-566) i¢inde. Academic Press.

Zimmerman, B. ]. (1999). Discussion (Chapter 8, Commentary: Towar
a cyclically interactive view of self-regulated learning). Internati-
onal Journal of Educational Research, 31(6), 545-551. https://doi.
org/10.1016/S0883-0355(99)00021-X

Zimmerman, B. J. (2002). Becoming a self-regulated learner: An over-
view. Theory Into Practice, 41(2), 64-70. https://doi.org/10.1207/
$15430421tip4102_2

Zimmerman, B. J., & Kitsantas, A. (2014). Comparing students’ sel-
f-discipline and self-regulation measures and their prediction
of academic achievement. Contemporary Educational Psychology,

39(2), 145-155. https://doi.org/10.1016/j.cedpsych.2014.03.004

Zumbrunn, S., Tadlock, J., & Roberts, E. D. (2011). Encouraging
self-regulated learning in the classroom: A review of the literatu-
re. Metropolitan Educational Research Consortium, Virginia
Commonwealth University. https://scholarscompass.vcu.edu/
merc_pubs/18/

Cilt/ 16 | Sayi/ 2 | Agustos / 2026 179


https://doi.org/10.1016/j.cedpsych.2014.03.004

/ Mige Yurtsever Kilicgin

Ek-1: Bulmaca Ornekleri

AD-SOYAD: OGRENCi NO:

I
N
ey
7]
m
-
0]
m
[
=

FiZIKSEL GELISIM

FiZiKSEL BUYUME

BUYUME DESENi/MODELI
BUYUME EGRISi

BUYUMENIN iZLENMESI
REFERANS

YUZDELIK

ZPUAN

MEDYAN

YASA GORE BOY UZUNLUGU

YASA GORE AGIRLIK

BOY UZUNLUGUNA GORE AGIRLIK
YASA GORE BEDEN KUTLE iNDEKSI
BUYUME GRAFIGI

BUYUME TABLOSU

BEDEN KUTLE iNDEKSI

UZAKLIK EGRISi

I-FTMHA®T-<PU<KCCCPP-VPO®OIMXCOOP A <N X

B
w
E
H
Y]
o
J
E
s
o
Y]
Q
|
J
X
R
H
R
i
s
K
E
D
N
i
E
L
T
0
K
N
E
D
E
B
A

P oOXwNrFrNF Am<me-zIwmrozZIC®<NO<<O>nxoIo
xmMoC<CNOME-F—-x9<wWocCrINMMSESZSZESv——Ancm2zoO

OmMF <O BNZMOXTFrOTMOO—-—CNBAPI<O®—>ZxZ<0

MCNTZTNOSIIXOFNRN®XDP»IXPDXO<O0-PXCO—0=«Zxrn
OAOmMCAmMODTnNCED - <DO0STE-—DuSwOoGAR-mDm
<P OMARINPD<NAC>»C<-rZOC<mMmN-ADZOAmM<OP<C —
NTMmM®<TO®I<CE®NO-—=-——XGMO<-mMOrpPxZr2Z--<
IM®uuIwvwwuIrxr<-—N0IZrrpPrpPwVMXMCEDPwWrF—=MNDZIme
GO - —d4XTMOIOCLUFrNOGINAmMZ2mmE»O0-ASE~<ZITr®nZ
XD - X rEN-XMKEDPODXNICUVCEZN<S»OM=—>mcNO>
<0<DTEVWONUVWDTC-—-—TIMPRONO—><ZDIZUN<OT=T®OH
Sm-—0®<-rpO>»—->xTMROMB<ITIOCrSEZ<AM<ZC<Ow0
AREWZ®VT<O®TVOUWMEI>»<O-000FrmOZCZPm"mIO®®
< P MAEB - @R ATO-—3<<VUMNBDOOTMO>»BI®ONO ——C®ep
W-ZpPpCe-ZDAPFrOZOCrPEOMIMOTORE - —®ZNAMG
IAmMzZ>»CcCINZO>O>PmM<Z A2Z0-4—-—XN>»-PDZ00O0>S0O0
SCroTNOIZP-KrvwOXOPOMOX<<r-roBO<CXrSIImno

A
D
u
J
s
X
X
\
X
N
N
o
B
H
z
A
H
G
K
Y
o
3
A
E
|
P
N
E
L
L
T
H
z
2
S

P OPCMARIZII<EZTR®ROVUD-—ZVTNUNDVACNEC<OZONODNDD X
O FNmMX-rFO0O®<>»4-00XmM<O0UWC<<-—="CDoTD0DTO o™ —
S - < —®FrO0AARXZ<APZTIZTImMecCZTmuem—mO-—Cx—50 =
<O P> - P <O <®PZIZOHrDATZ-—CImMNLS<CAC-0XD»o—5
CHzZxS<OFrEmMmMOTOIRMARDI-~rSZo-ZmMI<<>0nuno
mMFZ0OCSESnE<-rA"<A0ZNOWNP>»XOWOXPDOFr®OSE0Tx=0
Om-®® 0 dAxES——®-—ATInPm<-—SmMAZ R < -0nINNK<
<0 ZOSPPCO<KANRCF-FOO<OGOM®OUO-"TS» ZZm®<P O XON
Z4Z<Z0U0<®WCEXxm<<PEPM—0PLEZO0O<2<=xZINOLWOD> R
P cZZ<CC<PPIOEONST-rPOoALVOEZIvVvEeO<—<0p0O0-—>
— < <LVLPOOPWVLNC—-—X"P>PE®OOP» —=—ImM<CIUDVDANOMNXUG®DFC
<CcCcC<TCcCCPO<N-IDZOo>PUVSESI®<O-ASE>»0—-<®>—0-I
mMI®2ZAZCO00Z®MINOC-<2CO®r<<-NmMP=TIMmMSRDCu®
A F O O RAR<X0WZAIMOR>mMZoZIXI<WIZINSCIAoOmEZ<O
C4M»® W0 <0 ZOOXN<NZ—G-om>20mMZC<C®AMmMO0<

m HIZ EGRISI
Created with the help of Wordsheets - www.Qualint.com
AD-SOYAD: OGRENCI NO: AD-SOYAD: OGRENCI NO:
FIZIKSEL GELISIM FIZIKSEL GELISIM
1.SUBIKLMEEOYZFi o _____
Sikiikla bedendeki boyut veya kiltledeki degisikiikleri ifade etmek igin kullanilr. [TTFTTTTITITPTIIT]
2. EFiLzikssiiLeme — __ ___ ___ _______ - -
Kafatasindaki fontanellerin kapanmasi, ilk dislerin gikmasi, boy uzunlugunun yasa gére artis gostermesi gibi gelisimin — —
normal seyrine 6zgli durumlarin ele alindigi alan.
g
3.INSBYIMEMZNINEELUU  _ __ _ __ _ __ _________ o 1 -
Boy uzunlugu, agirlik, bas gevresi gibi ar ik pi in belirli Olglilerek buyiime egrilerine —| — — —|
islenmesi. °©
— M ) - -
4. RISEHZIIG e _____ o | | | | | | | | | - 1 - —
Belirli bir yastaki biiylime oranini gosterir. —| — —|
5.GSOARRIKLEYIAAG o __ — M . A ||
Cocukluk yillarinda viicut agirhginin clnslye( ve ) yasa gére e tasvir edilmesinde kullanilan biiyiime egrisi. | 1 [ 1 [ |
6.DANMYE — [0 1 [ |
Biiylime egrisi referans gizgisinin ylizdelik bag "%50" veya z-puan baglaminda "0" ifadesi ile etiketlenmesi, | | | | | | | | |
ortalama. 1 | |
7.iYUGUIAMEGFRB _
Cocuklardaki boy uzunlugu, agirlik, bas gevresl g\bl buyumeye iliskin niteliklerin ilgili populasyon ile karsilastirimasina | | | | | | | | | | |
imkan saglamak amaciyla ilgili popiilasyona ait 6zetleyici ylizdelik ve z-score degerlerinin gizge seklinde sunulmasi.
. . = —| -
8. IELGSAIUKRIzZK L FITTTITTTI [ ] — || ||
Belirli bir yasta ulagilan blyiime miktarini gésterir. | | | | | | | |
9. UBMUTBEUYOSLA o |u | | | | | | | | | | | | - - -
Cocuklardaki boy uzunlugu, agurlik, bag gevresl g\bl buylimeye |I|§ sayisal niteliklerin ilgili popiilasyonda — — —
iimasina imkan amaciyla satir ve situnlarla boliinmus hiicreler halinde sistemli sekilde sunulmasi. _ | | | | | |
7S
10. LNNZUIOLAUGEBKOUUGYRGIAR  _ _ F EEEEEEEEE [ =
Cocukluk yillarinda yastan bagimsiz olarak boy uzunlugunun agirliga g re clnswyet deg\§kenl dikkate alinarak tasvir —
edilmesinde kullanilan biyiime egrisi. | | | |
B serondiimesind bel bir popdlamyomds BT N CITTTTTTTTT] [
Biiylime degerlendirilmesinde belirli bir popiilasyonda belirli bir degerin altina dlisen gézlemlerin oransal ifadesi. —
12.NPAZU N CITTTTTTTTITTT] [ ]
Biiytimenin degerlendiriimesinde bir gézlemin popiilasyon ortalamasindan uzaklik ve yoniiniin ifadesi.
13. YULZOASONUYGUEAGBUR -
Cocukluk yillarinda boy uzunlugunun cinsiyet ve ya§a gore (asvlr edllmeslnde kullanilan bi
SOLDAN SAGA YUKARIDAN ASAGIYA
14. TEUEBSKKNDEINLEID 1. Boy uzunlugu, airlik, bas gevresi gibi antropometrik parametrelere iliskin 2. Gocukluk yillarinda BKi'nin cinsiyet degiskeni dikkate alinarak yasa gére
" e - O - T T e T T T PR belli bir zaman periyodu igerinde yapilan goklu élcimlerin gelisimin tasvir edilmesinde kullanilan biyime egrisi.
Kilogram cinsinden viicut agiriginin, metre cinsinden boyun karesine béliinmesiyle hesaplanan bir 6lgit. normal seyrine uygun olup olmadiginin degerlendirilmesinde grafiksel

normal seyrine Lygu 3. Bilylime erisinde karsilastirma lgiita.

cen ) ’ o 4. Gocuklardaki boy uzunlugu, agirlk, bas cevresi gibi biylimeye iliskin
15. NERASREF ~ _ _ ______ 8. Belirli bir yasta ulasilan biiyime miktarin gosterir. sayisal niteliklerin ilgli popilasyonda karsilastinimasina imkan saglamak
Biiyime egrisinde karslastirma 8lgilti. 10. Zamansal baglamda viicut bslmlerinin/dokularinin miktar veya amaciyla satir ve stunlarla balnmis hicreler halinde sistemli sekilde
oranfaninda belrgin degisimlerin veya Kazaian isevierin genel bir tasviri sunulmast.
. L 11. Cocukluk yillarinda boy uzunlugunun cinsiyet ve yasa gore tasvir 5. Beliri bir yastaki bilyime oranini gosterir.
16. SDONEEYGNETLASUKERIABIEKD  ____ ____ _____ _____ _ ——————  cdimeinde kullanian biyime efrisi. 6. Cocukiuk yillarinda yastan bagimsiz olarak boy uzunlugunun agrliga gore
Gocukluk yillarinda BKI'nin cinsiyet degiskeni dikkate alinarak yasa gére tasvir edilmesinde kullanilan biiyiime egrisi.  12. Gocuklardaki boy uzunlugu, agirlik, bas cevresi gibi bisyimeye iliskin cinsiyet degiskeni dikkate alinarak tasvir edilmesinde kullanilan bilyime
riteliklerin ilgili populasyon le karsilastirimasina imkan saglamak erisi.
. . amacyla lgili populasyona ait ozetleyici yazdelik ve -score deg
17.UBEVSUMDEEN 7t ool copsnas, I e s by
Zamansal bag viicut boliimleri larinin miktar veya oranlarinda belirgin degisimlerin veya kazanilan 14. Sikiikla bedendeki boyut veya kiitledeki degisikiikleri ifade etmek igin zgi durumlarin el alnd g lan.
islevierin genel bir tasviri. kullanihr. 9 bir gézlemin
16. Boy uzunlugu, agirlik, bas cevresi gibi belirl ’ n uzaklik ve yoniiniin ifades
; - aralikiarla olglerek byame erilerine islenmesi. 13. B w50
yime egrisinde referans cizgisinin yiizdelik baglamda "%S0" veya
18. SIEMEUFP'GYR‘ b @ bl BT et o TR TESl bi odu icering | 17. Cocukluk yilarinda vcut i iyt ve yasa gore tasi puan baglaminda 0" ifades e etiketlenmesi, otalama.
oy uzunlugu, agirlik, bas gevresi gibi antropometrik parametrelere iligkin belli bir zaman periyodu icerinde yapilan edilmesinde kullanilan biiyime egris 15. Bilyime deg belirl bir belirli bir degerin
goklu 8lgiimlerin geligimin normal seyrine uygun olup olmadiginin degerlendirilmesinde grafiksel ifadenin kullaniimasi. 1. Kilogram cinsinden viicut agirliginin, metre cinsinden boyun karesine altina diisen gézlemlerin oransal ifadesi.
balinmesiyle hesaplanan bir olgat.
Created with the help of Wordsheets - www.Qualint.com Created with the help of Wordsheets - www.Qualint.com
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Ek-2: Sekiller

i Sekil 1
Oz-diizenleme ve Bulmacalardaki Mekanizma Benzerligi

W Sekil 2
Arastirma Streci Asamalari (Veri Turi: 1 = Nitel Veri, 2 = Nicel Veri)

Hazirlik siireci (5 hafta)

Amag: Olgme araglarim ve uygulama
materyallerini geligtirmek.

« Bulmaca Ilgi Anketi
* Bulmacalar
» Ogrenme Farkindalik Anketi

Uygulama siireci (7 hafta)
a Amag: Olgme araglarim uygulamak ve ("
« Bulmaca Ilgi Anketi uygulama materyallerini deneyimlemek. * Anket sonuglari!? .
 Ogrenme Farkindalik Anketi . g;lffsc;ni‘;‘;:fllzm ‘
* Bulmacalar

Degerlendirme siireci (2 hafta)
Amag: Ogrencilerin kendi 6grenme

stireglerine iliskin farkindaliklarinda ve
ders bagarilarnda bulmacalarin etkisi
incelemek.
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W Sekil 3
Calisma Grubundaki Ogrencilerin Bulmaca Cézme Durumlari

Bulmaca Cézme Durumu

- —
Neden bulmaca En sevdiginiz bulmaca Bulmaca ¢ézme sikhgimzi Bulmaca kaynak/kaynaklariniz
¢ozersiniz? f % tiirii hangisidir? f % nasil tammlarsimiz? f % nelerdir? f %
Bos zamani doldurmak 25 45,5  Harf ve kelime 15 27,3  Oldukga sik 17 30,9  Siireli yayinlardaki eglence 9 164
Eglenmek 11 20,0 bulmacalan Seyrek 27 49,1  bolumleri
DinlEnmer 3 55 Say1 ve islem bulmacalar1 14 25,5 Vil cenditadt lndhp oy 11 20 Bulmaca kitaplari 1 1,8
Ogrenmek 5 a6 Gérsel bulmacalar 14 254 Toplam 55 100 Dijital uygulamalar 31 56,4
Kisisel gelisimi 2 36 Mantik bulmacalart 5 Ol Egitim materyalleri (ders kitabs, 1 1,8
$ S =
desteklemek U(; boyutlu bulmacalar SEON]| ddev vb.)
Ortak bir ugras: alan 1 18 Sevdigim bir bulmaca 2 36 Oyun materyalleri (tangram, 3D 1 1.8
yaratmak tiirli yok yapboz vb.)
Odill almak 1 1§ Toplam 55 100 B nifazlellayyalk 12 243
Zorunlu olmak 03 Toplam 55 100
Birden fazla neden 9 164
Toplam 55 100
W Sekil 4
Calisma Grubundaki Ogrencilerin Bulmaca Secme ve Cézme Stireci Durumlari
Bulmaca Se¢me ve Cozme Siireci Durumu
e = B R
///’/1/ W e \\\; ‘\\\‘\\;
e i =y S — —
— e T~ TSy
Bulmaca secerken Bulmaca ¢ézerken siklikla Bulmaca ¢ozerken Igilinmeyen Cevap anahtar
nelere dikkat kullandiginiz bir stratejiniz seylerle karsilasildiginda ne kullanma sikhigmniz
edersiniz? f % var m? f % yaparsiniz? f % nedir? f %
Tirii 25 455 giklikla karsilagilanlar bulma 17 30,0  Gevredekilerden yardim isteme 19 345 Her zaman 13 23,6
Zorluk seviyesi 17 30,9 ©evabindan eniin clonanlar 14 255 Sozliik, internet vb. kaynaklara 158273 Siklikla 19 34,5
Cevap anshtarimin 12 21,8 belirleme !Ja§vurma At oira 15 273
olmast Cevaplananlari isaretleme 10 18,2 ¥pucu bulmaya galisma 7127 N diren 5 91
Tagnabilir olmasi 1 18 Benzer, ortak, iliskili, tekrarli 7 iR Ihtimalleri diisiiniip denemeler SO Hic 3 55
Toplam 55 100  vb. olma gibi ipuglarini arama yapma —— = 1(‘)0
Bilmeyen kistmlar bos 5 91 Cevap anahtarina bakma 8 §5 Oplany
birakarak daha sonra yeniden Bog birakma 3 83
deneme Cdzmekten vaz gegme IS
T‘erAsten gitme, pargalara aymma 1 1,8 C6zmeye ara verme 1 18
gibi yontemler kullanma T =
Sevilen boliimlerden baglama 1 1.8 S
Toplam 55 100
W Sekil 5
Calisma Grubundaki Ogrencilerin Egitsel Bir Faaliyet Olarak Bulmacalarla Karsilasma Durumlari
Egitsel Bir Faaliyet Olarak Bulmacalarla Karsilasma Durumu
'
Egitim yasantilarimiz sirasmda Cevabmiz “evet” ise simif diizeyiniz, dersin ad1 ve
derslerinizde hi¢ bulmaca ¢ozdiiniiz bulmaca ¢6zmedeki amag neydi? f %
o ) = = = =03
mii? f % Ilkokul/Ttirk¢e/Yeni kelime 6grenme 9 243
Evet 37 673 leokul/Hayat Bilgisi/Hatirlama S35
Hayir 18 32.7  flkokul/Zeka oyunlar/Eglenme SR
Toplam 55 100 Otapgretim/ingilizee/Yeni kelime dgrenme, tekrar yapma 14 37,8
Ortadgretim/Teknoloji Tasarimi/Beceri gelistirme il 2
Birden fazla ders SIS
Toplam 37 100
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W Sekil 6
Calisma Grubundaki Ogrencilerin Egitsel Bir Faaliyet Olarak Bulmacalarin Kullanilmasina iliskin Dustinceleri

Bulmacalarn Egitsel Bir Faaliyet Olarak Kullamlmasma iliskin Diisiinceler

]

l

B

e

— s

<« —»
Bulmacalar egitim faaliyetleri Cevabmiz “evet” ise nedeni ne Cevabmiz “hayir” ise nedeni ne
icerisinde kullanmak ders basarisi olabilir? f % olabilir? f %
iizerinde etkili olabilir mi? % Ogrenmeyi keyifli hale getirir. 8 19,5 Bulmacalar sadece eglendirir. 7 63,6
Evet 41 74,5 Hatirlamay1 hizlandirir. 7 17l Sinavlarda bulmacalar yer almaz. 3 203
Hay1r 11 20,0 Bilgi eksikliklerinin/6grenilenlerin 5 12,2 Ornegin bulmacalarla takla atma &l
Bir fikrim yok 3055 farkina varilmasini saglar. dgrenilemez.
Toplam 55 100  Yeni 6grenilen seylerin akilda 5 12,2  Toplam 11 100
kalmasini saglar.
Tekrar1 kolaylastirir. 3 73
Tliski kurmay1 kolaylastirir. 1 24
Hafizay: giiclendirir. 1 24
Unutkanhigi azaltir. 1 24
Biitiinii gormeyi saglar. 1 24
ipuglarim fark etmeyi saglar. 1 24
Ogrenme istegi arttirir. 2,4
Birden fazla neden 7 Wl
Toplam 41 100
W Sekil 7 B
Calisma Grubundaki Ogrencilerin Bulmacalara Yonelik Egitim Alma Durumlari
Bulmacalara Yonelik Egitim Alma Durumu
_— / T
4'///// \\\\\\s
Bulmaca ¢6zme, hazirlama vb. Mesleki egitiminiz sirasinda Hangi konuda/konularda egitim almak
konularda hi¢ egitim ald mi?? f % bul alara yonelik bir egitim almak isterdiniz? £ %
Evet 0 0 ister misiniz? % Bulmacalari egitsel bir faaliyet olarak 38339
Hayir 55 100 Evet 39 70,9  kullanma
Toplam 55 100 Hayr 16 29,1  Bulmaca ¢ozme becerisi gelistirme 9 23,1
Toplam 55 100  Dijital bulmaca uygulamalary SENIPSR
Bulmaca hazirlama 4 103
Bulmaca ¢esitleri 2 Sl
Birden fazla konu 6 154
Toplam 39 100
W Sekil 8

Bloom Taksonomisinin Bilissel Alandaki Bilgi Turlerine Gére Hazirlanmis Soru Ornekleri

Konu Bagligi: 3-6 Yas Cocuklarda Fiziksel Geligim

Olgusal

Kavramsal

islemsel

Ustbilissel

Cocuklara ait kiyafetlerin beden
ifadelerinde ilgili yastaki (ay/yas)
ortalama viicut uzunlugu
kullanilmaktadir. Asagidakilerden
hangisi boylesi bir ifade seklinin
kullanilmasindaki temel nedeni igaret
etmektedir?

a) Ogrenme

b) Biiylime

¢) Hazirbulunusluk

d) Olgunlasma

e) Kiritik donem

Cocuklarin herhangi bir yastaki agirhk
ve boy uzunlugu 6lciimlerinin standart
bitylime egrilerine islenmesine ne ad
verilir?

a) Persentil

b) Boylamsal degerlendirme

¢) Standart sapma

d) Z skoru

e) Kesitsel degerlendirme

Cilt/

Annesi 165 cm, babas1 175 ¢m olan bir
erkek cocugun gelecekteki boy
uzunlugunun ortalama kag cm olmast
beklenir?

a) 170,0+£ 10 cm

b) 163,5+ 10 cm

c) 1750+ 10 cm

d) 176,5+ 10 cm

e) 1650+ 10cm

16 | Sayi/

2 | Agustos /

Erken ¢ocukluk yillarinda yasa gére
uzunluk egrisinde; -2 ¢izgisinin altinda
olunmasi durumunda éncelikle hangi
hastaliktan stiphelenilmelidir?

a) Marasmus

b) Beslenme yetersizligi

¢) Devlik

d) Bodurluk

e) Kwashiorkor

2026




/ Muge Yurtsever Kilicgiin

e Sekil 9 )
Sinav Sorularinin Bilgi Turlerine Gore Ogrencilerin Ara Sinav ve
Yariyil Sonu Sinavlarinda Dogru Olarak Cevapladiklari Ortalama Soru Yizdesi

Dogru Cevaplanan Ortalama Soru Yiizdesi

40 38
35
35
30
25
]
N 20
S 16
15 12,5 12
10
10
6
5 N
0
Olgusal Kavramsal Islemsel Olgusal Kavramsal Islemsel Ustbiligsel
Ara Sinav Bilgi Tiiris Yanyil Sonu Sinavi

W Sekil 10 )
Yariyil Sonu Sinavinda Ustbilissel Bilgi Tartinde
Ogrencilerin Normal Egitim Sureci ve Bulmaca Destekli Egitim Strecindeki Basar Ytzdeleri

Ustbiligsel Bilgi Tiiriinde Bagar1 Yiizdesi
60

50

30 27,6

Yiizde

20

Normal Egitim Siireci Bulmaca Destekli Egitim Siireci

i Sekil 11
Ara ve Yarlyll Sonu Sinavlarinda Ogrencilerin Genel Basari Yizdeleri

Sinav Basar Yiizdesi

80

70

Ara Sinav Yartyil Sonu Smavi
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W Sekil 12 )
Ogrenme Farkindalik Anketindeki Onermelere iliskin Temalar

Bulmacalardaki genel yapisal 6zellikler ve bulmacalarin genel kabul gormiis faydalari

S13- Bulmacalar sorularin sadece tek bir cevabi olmasi gerektigini diistindiirtir.

S14- Bulmacalar akil yiiriitme, benzerlikleri/farkliliklar: bulma gibi becerilere odaklanir.

S15- Bulmacalar bilindik olma, kesin dogru olma, kolayca hatirlanabilir olma, tekrarlanabilir olma gibi 6zellikler igerir.
S16- Bulmacalar uzak kavramlar arasindaki baglantilarin kolayca fark edilmesini kolaylastirir.

S18- Bulmacalar farkli sorularla ayni cevaba ulasilabilmeyi 6gretir.

S20- Bulmacalar hafiza giiciinii arttirir.

Ogrenme faaliyetleri icerisinde bulmacalara yer verilmesinin olumlu etkileri ve bulmacalarin 6grenmeye iliskin 6z
diizenlemede etkili oldugu

S3- Ogrenme faaliyetleri igerisinde bulmacalara yer verilmesi derse iliskin kelime dagarciginin gelistirilmesine yardimei olur.
S4- Ogrenme faaliyetleri igerisinde bulmacalara yer verilmesi derse iliskin anahtar kavramlarin hatirlanmasini kolaylagtirir.
S6- Ogrenme faaliyetleri igerisinde bulmacalara yer verilmesi derste ele alinacak olan konulara iliskin kazanimlardan
haberdar olunmasini saglar.

S7- Ogrenme faaliyetleri igerisinde bulmacalara yer verilmesi énceki 6grenmelerin hatirlanmasini saglar.

S10- Ogrenme faaliyetleri icerisinde bulmacalara yer verilmesi yeni 6grenilen konular icin kilavuzluk olusturur.

S11- Ogrenme faaliyetleri igerisinde bulmacalara yer verilmesi bireyin 6grenim durumumu kendi kendine izlemesinde
etkilidir.

S12- Ogrenme faaliyetleri icerisinde bulmacalara yer verilmesi yeni 6grenilenlerin bir tekrarini ve 6zetini sunar.
Bulmacalarin biligsel siireclerdeki etkisi

S5- Ogrenme faaliyetleri ierisinde bulmacalara yer verilmesi ders sirasinda ele alinacak konulara dikkatin yéneltilmesini
kolaylastirir.

S8- Ogrenme faaliyetleri icerisinde bulmacalara yer verilmesi yeni 6grenilecek konular i¢in ilgi cekicilik sagar.

S9- Ogrenme faaliyetleri icerisinde bulmacalara yer verilmesi yeni 63renilecek konular i¢in motivasyon saglar.
Bulmacalarin duyussal siireclerdeki etkisi

S1- Ogrenme faaliyetleri igerisinde bulmacalara yer verilmesi eglencelidir.

S2- Ogrenme faaliyetleri igerisinde bulmacalara yer verilmesi 6grenme sirasinda yasanabilecek yogun kaygilarin azaltilmasin
saglar.

Bulmacalarin 6gretim siireclerinde yer verilmesi ile olusabilecek olasi olumlu etkiler

S19- Bulmacalar bilginin transfer edilebilirligini arttirir.

S21- Bulmacalarin yeni seyler 6grenmede yararli bir araglardir.

S22- Bulmacalar 6grenme faaliyetlerinin herhangi bir béliime dahil edilebilir.

Ogretim siireclerinde bulmacalara yer verilmesinin arastirma siirecindeki olumlu etkileri

S17- Bulmacalar bilgileri alisilmadik formlara dontistiirebilmeyi 6gretir.

S23- Ogretim faaliyetleri igerisinde bulmacalara yer vermek ders basarisini arttirir.

S26- Bulmacalar 6grenme niteliginin arttirilmasinda agik ara etkili uygulamalardir.

Ogretim siireclerinde bulmacalara yer verilmesinin aragtirma siirecinin olasi beklenen etkileri

S24- Bulmacalar bir sinav sekli olarak kullanilabilirler.

S25- Ogretmenlik formasyonu saglayan yiiksek dgretim kurumlari i¢in bulmaca koleksiyonlar1 olusturulmalidir.
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W Tablo 1
Ara ve Yariyil Sonu Sinavlarindaki Konular ve Bu Konularin Degerlendiriimesindeki Soru Sayilari

Bloom Taksonomisinin Bilissel Alandaki

Sinav Tiirii Konu Bashiklar Bilgi Tiirlerine gore Soru Sayisi

Olgusal Kavramsal islemsel Ustbilissel

3-6 yas cocuklarda psikomotor gelisim 4 2 2 -
3-6 yas cocuklarda duyusal gelisim 4 2 2 -
3-6 yas cocuklarda bilissel gelisim 4 2 2 -
Ara Sinav
3-6 yas cocuklarda yaraticiligin gelisimi 4 2 2 -
3-6 yas cocuklarda sosyo-duygusal gelisim 4 2 2 -
Toplam 20 10 10
3-6 yas cocuklarda kisilik gelisimi 4 2 2 -
3-6 yas cocuklarda dil gelisimi 4 2 2 -
3-6 yas cocuklarda ahlak gelisimi 4 2 2 -
Yarsl'yll Dl 3-6 yas cocuklarda cinsel gelisim 4 2 2 -
Inavi
3-6 yas cocuklarda fiziksel gelisim 4 2 2 -
Gelisim alanlari arasindaki iliski - - - 10
Toplam 20 10 10 10
I Tablo 2

Sinav Sorularinin Bilgi Turlerine Gére Ogrencilerin Ara Sinav ve Yariyil Sonu Sinavlarinda Dogru Olarak Cevapladiklari Ortalama Soru Sayilari

Ara Sinav Yariyil Sonu Sinavi
Bilgi Tiirii
Toplam Soru Sayisi seemrll Za Toplam Soru Sayisi bl e
Ortalamasi Ortalamasi
Olgusal 20 14 20 19
Kavramsal 10 5 10 8
islemsel 10 4 10 6
Ustbilissel - 10 3
Toplam 40 23 50 36
*p<0,01
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I Tablo 3
Ogrencilerin Ogrenme Farkindalik Anketi’'ndeki Her Bir Yargiya Katilma Durumlarinin Ki-Kare Uyum lyiligi Testi ile Degerlendirmesine Dair Sonuclar

Gozlenen Frekans

£ 5 g 9 9 -

2 ¢ § 3z 8z ¥ 0%

Maddeler E E' é % _g' :: 2‘ E _g’ xﬁ §

£ f g8 3§ A S 2

2 ? (@] ] s S
S1 = = = 39 16 4 5 9,618¢° 1 ,002
52 . 1 14 30 . 2 4 11,3820 2 003
s3 - - 8 32 15 3 5 16,618" 2 000
s4 - 7 8 26 14 2 5 16,636¢ 3 001
S5 . . 7 20 28 3 5 12,255 2 002
s6 - 7 12 26 10 2 5 15,473¢ 3 001
57 . 5 5 29 16 2 5 28,418 3 000
s8 - 7 7 17 24 2 5 15,036¢ 3 002
59 . . 10 15 30 3 5 11,818 2 003
510 - - 6 49 3 5 33,618 1 000
S11 . 5 7 25 18 2 5 19,400¢ 3 000
512 - . 9 32 14 3 5 15,964° 2 000
513 5 9 9 8 24 1 5 20,182¢ 4 000
S14 - 5 7 17 26 2 5 20,564¢ 3 000
515 . . 5 22 28 3 5 15,527° 2 000
516 - : 6 15 34 3 5 22,2910 2 000
517 . 7 12 22 14 2 5 8,491¢ 3 037
s18 - 6 - 5 44 2 5 53,927° 2 000
519 . . 12 16 27 3 5 6,582 2 037
520. - . 6 10 39 3 5 35,3820 2 000
S21 = = 11 18 26 3 5 6,145° 2 ,046
522 - . - 19 36 4 5 5,255° 1 022
S23 5 6 15 18 11 1 5 11,4554 4 ,022
524 : 8 22 15 10 2 5 8,491 3 037
525 6 1 20 10 8 1 5 10,545¢ 4 032
526 - 6 12 20 17 2 5 8,200¢ 3 042

a= En dustk beklenen hicre frekansi 28'dir.; °= En dustk beklenen hiicre frekansi 18'dir.; <= En dusik beklenen hiicre
frekansi 14'tir,; = En dustk beklenen hiicre frekansi 11'dir.
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Yiiksekogretim

Dergisi

Akademisyenler icin Kariyer Siirduriilebilirligi
Olceginin Gecerlilik ve Guvenilirlik Analizi

Validation and Reliability Assessment of the Career Sustainability Scale for Academics

Yavuz Demirel’ , Sukran Sirkintioglu Yildirim?

, Enes Ugur Tohum?

! Cankiri Karatekin Universitesi, Iktisadi ve Idari Bilimler FakUltesi, Isletme Blumu, Cankiri, Ttrkiye
2 Kastamonu L"Jniversitesi, !ktisadi ve !dari Bilimler Fakultesi, Finans ve Bankacilik B&lum, Kastamonu, Turkiye
3 Kastamonu Universitesi, Iktisadi ve Idari Bilimler Fakdltesi, Isletme B&limu, Kastamonu, Tirkiye

Ozet

Amag: Bu calismanm amaci, Kariyer Siirdirilebilirligi Olgeginin
Tirkee uyarlamasini gerceklestirerek 6lgegin gecerlilik ve giive-
nilirlik 6zelliklerini incelemektir. Bu dogrultuda olgegin Tirk
kiiltiiriine ve akademik ¢aligma ortamina uygunlugu degerlendirilmis,
akademisyenlerin kariyer siirdirilebilirligi diizeylerinin belirlenme-
sinde kullanilabilecek gecerli ve giivenilir bir 6l¢me aracinin literatiire
kazandirilmasi hedeflenmistir.

Yontem: Aragturmanin orneklemini Tirkiye’deki farkli devlet ve
vakif tiniversitelerinde gérev yapan 413 akademisyen olusturmaktadir.
Uyarlama siirecinde 6lgek Tirkeeye cevrilmis, dil gegerliligi saglanmig
ve uzman goriisleri dogrultusunda nihai form olusturulmustur. Veriler
cevrim ici anket yontemiyle elde edilmigtir. Olgegin yapr gegerliligi
Aciklayic1 Faktor Analizi ve Dogrulayict Faktor Analizi ile incelen-
mig; giivenilirlik analizleri Cronbach’s Alpha katsayilari araciligryla
degerlendirilmistir.

Bulgular: Agiklayic1 Faktor Analizi sonucunda 6lcegin Tiirkce uyarla-
masinda ti¢ faktorli bir yapr elde edilmistir. Dogrulayict Faktor Analizi
sonuglar1, model uyum indekslerinin kabul edilebilir sinirlar igerisinde
oldugunu géstermistir. Olgegin genel Cronbach’s Alpha katsayisi
0,74 olarak hesaplanirken alt boyutlara iliskin giivenilirlik katsayilari
sirastyla 0,738; 0,670 ve 0,744 olarak belirlenmistir. Ayrica yakinsak
gegerlilik kapsaminda degerlendirilen AVE ve CR degerleri olgegin
yapt gecerliligini desteklemistir.

Sonug ve Oneriler: Arastirma sonuglari, Kariyer Siirdiiriilebilirligi
Olgeginin Tiirkge formunun akademisyenlerin kariyer siirdiiriilebilir-
ligini degerlendirmede gecerli ve giivenilir bir 6l¢me aracit oldugunu
gostermektedir. Olgegin gelecekte farkli meslek gruplari ve sektorlerde
uygulanmasi, kariyer siirdiiriilebilirligi kavraminin daha genis 6rnek-
lemler iizerinde incelenmesine katki saglayabilir.

Anahtar Kelimeler: Kariyer, Kariyer Sirdirilebilirligi Olgegi,
Akademisyen, Gegerlilik ve Giivenirlik

Abstract

Objective: The purpose of this study is to adapt the Career
Sustainability Scale to Turkish and examine its validity and reliability
properties. Accordingly, the study evaluates the suitability of the scale
for the Twurkish cultural context and academic work environment, aim-
ing to provide the literature with a valid and reliable measurement tool
for assessing academics’ career sustainability levels.

Method: The sample of the study consisted of 413 academics work-
ing at different public and foundation universities in Tirkiye. During
the adaptation process, the scale was translated into Turkish, linguistic
validity was ensured, and the final version of the scale was developed
based on expert evaluations. Data were collected through an online
survey method. The construct validity of the scale was examined using
exploratory factor analysis and confirmatory factor analysis, while reli-
ability analyses were evaluated through Cronbach’s alpha coefficients.
Results: The results of the exploratory factor analysis revealed a
three-factor structure in the Turkish adaptation of the scale. The
Confirmatory Factor Analysis results indicated that the model fit
indices were within acceptable limits. The overall Cronbach’s alpha
coefficient of the scale was calculated as 0.74, while the reliability
coefficients of the sub-dimensions were determined as 0.738, 0.670,
and 0.744, respectively. In addition, the AVE and CR values calcu-
lated within the scope of convergent validity supported the construct
validity of the scale.

Conclusion and Recommendations: The findings demonstrate that
the Turkish version of the Career Sustainability Scale is a valid and
reliable measurement tool for evaluating the career sustainability of
academics. Future studies may apply the scale to different occupational
groups and sectors, contributing to a broader understanding of the
concept of career sustainability across diverse samples.

Keywords: Career, Career Sustainability Scale, Academician, Validity,
and Reliability
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uintimiiz kogullarinda kariyerler, dinamik ve 6ngo-
G rilemez ekonomik kosullarda ortaya ¢ikmakta-

dir ve bu durum, kariyerlerin siirdiiriilebilirligini
bireyler, orgiitler ve toplumlar i¢in artan bir endige haline
getirmektedir (Lawrence ve ark., 2015). Insanlarin bir kari-
yere sahip olmalarinin yaninda, kariyerlerini siirdiirebilme
durumlarinin kendilerinin ¢ogu kez miidahil dahi olama-
diklar1 unsurlardan etkilendigi digtiniilmektedir. Bu etki-
lenme kogullar cercevesinde farklilik gosterse de kariyerin
stirdiiriilebilirligi calisma hayatinda ve farkli meslek kolla-
rinda 6nemli hale gelmektedir. Kariyer siirdirilebilirligi,
uygulamaya doniik degerinin yani sira 6nemli teorik 6neme
sahip, yeni ortaya ¢ikan bir yap1 olarak ele alinmaktadir (De
Vos ve ark., 2020). Arthur ve ark. (1989) kariyeri “bir kisi-
nin ¢aligma deneyiminin zaman iginde evrilen dizisi” olarak
kavramsallagurmakta; De Vos ve Van der Heijden (2017)
ise kariyer stirdiirilebilirligini “zaman iginde cesitli siirek-
lilik 6riintiileri aracilityla yansitlan, béylece gesitli sosyal
alanlar1 gecen, bireysel eylemlilikle karakterize edilen ve bu
sekilde bireye anlam saglayan kariyer deneyimleri dizisi”
olarak tanimlamaktadir. Bu tanimlamalardan hareketle kari-
yer siirdiiriilebilirliginin bireyler, érgiitler ve toplumlar i¢in

onemli oldugu anlagilmaktadir (Chin ve ark., 2021, s. 770).

Kariyer siirdirilebilirligi ile yapilan farkli ¢aligmalara
bakildiginda, stirdirilebilirlik  kavraminin = siireklilik,
yani uzun vadeli odaklanma olarak ifade edildigi goriil-
mektedir. Bu bakis acisi, kariyer sirdirilebilirliginin
hem bireysel hem de orgiitsel perspektiflerden birlikte
ele alinmas gerektigini gostermektedir. (Piwowar-Sulej,
2021, s. 679). Bununla birlikte, yapilan bazi ¢aligmalar
kariyer siirdiiriilebilirliginin farkli bilesenleri igermesi
gerektigi konusunda uzlagiya varmaktadir. Bu bilegenler
konusunda, genellikle bilginin dinamik gelisimi nede-
niyle kariyerin esnek ve uyarlanabilir olmasi, siirdiiriile-
bilir bir kariyer i¢in yenilenmesi ve bunun i¢in kariyerin
zamana dogru yayilmasi; caliganlarin kariyer yollarinda
kendilerini yenilemeleri ve canlandirmalari icin aralik-
lara ihtiyag duymalary; ayrica calisanlarin kendilerine
uygun bir kariyer tasarlamalari dogrultusunda proaktif
bir bakis acgisina sahip olmalar1 gerekmektedir (De Prins
ve ark., 2014; Newman, 2011). Bu noktada siirdiiriilebi-
lir kariyere sahip bireylerin, kariyerleriyle ilgili temel
deneyimlerden olumlu ya da olumsuz 6grenme, zaman
icinde iiretken, saglikli ve mutlu olma, yani siirdiirilebilir
kariyerlere sahip olmak icin kisisel ve baglamsal bilgiden
yararlanma becerisine sahip olduklari 6ne siiriilmekte-
dir (De Vos ve ark., 2020). Ayrica siirdirilebilir kariyer
tizerinde yapilan caligmalarin ii¢ temel bilesene sahip
olmasi gerektigi vurgulanmaktadir. Bunlardan birincisi,
bireylerin siirdiiriilebilir kariyere sahip olmalari i¢in kendi
kariyer planlamalarinda nasil aktif aktorler olabilecekleri-
nin aragtirilmasy; ikincisi, stirdiiriilebilir kariyerin dogasi
geregi dinamik yapisina ve kariyerin stirdiirilebilirliginin
zaman icinde nasil gelistirilebilecegine iligkin siirecin nasil
olacaginin sorgulanmasi; tigiincii olarak da kariyerlerin bir
boslukta meydana gelmedigi ve bu nedenle, bunun temsil
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edildigi baglamin bir bireyin kariyer yolunun olusumunda
onemli bir rol oynayabilecegi kabul edilmesi gerektigidir
(De Vos ve ark., 2020). Siirdiiriilebilir kariyer hakkindaki
temel bilesenlere dayanarak, bireylerin profesyonel yagam-
lar1 boyunca rol gegisleriyle karsilagtiklarinda ve bunlara
yanit verdiklerinde, siirdiiriilebilir profesyonel kariyerle-
rin geligtirilmesinde fail olabilecekleri kabul edilmektedir.
Ayni zamanda, bir bireyin siirdiiriilebilir bir kariyer ara-
yisinin genellikle daha genis baglamsal giicler tarafindan
sekillendirildigi ya da siurlandirildigt kabul edilmekte-
dir (Horton, 2020). Bu dogrultuda, kariyer gruplarindan
biri olan akademisyenlik mesleginin siirdiriilebilirlik
ilkeleri etrafinda ele alinmasi gerektigi ifade edilebilir.
Akademisyenler akademik hayatlarimin ilk anindan son
anlarma kadar siirekli olarak is ve 6zel yagamlar1 arasinda
bir denge kurmaya galigmakta, farkl rolleri iistlenmekte
ve kariyerleri farkli aktorler tarafindan sekillendirilmekte
ya da sinirlandirilmaktadir. Bu sebeple, akademisyenlik
mesleginin kariyer stirdiiriilebilirligi ekseninde degerlen-
dirilmesinin olduk¢a 6nemli olacagi digiintilmektedir. Bu
noktada, bu olcek uyarlama caligmasinin 6rnekleminin
farkli unvanlarda akademisyenlerden olugsmasi, caligmanin
literatiirdeki boglugu doldurmas: agisindan oldukga kiy-
metli oldugu ifade edilebilir.

Kariyer stirdiiriilebilirligi caligma hayatinda uygulanabilir-
ligi noktasinda 6nem tagimasinin yaninda, son zamanlarda
farkli aragsurmacilar tarafindan akademik calismalarla des-
teklendigi goriilmektedir. Ancak ulusal akademik ¢aligma-
lara bakildiginda (Arar & Cetiner, 2023; Bulgur & Kargika,
2024), kariyer siirdiiriilebilirligi 6l¢ek uyarlamanin 6tesine
heniiz gegememistir. Bu uyarlama c¢aligmalarindan Bulgur
ve Kargika (2024) ¢aligmalarint bankacilik ve biligsim sek-
toriinde caliganlar tizerinde gerceklestirmiglerdir. Arar ve
Cetiner (2023) tarafindan yapilan uyarlama ¢aligmas: ise
kamu ve 6zel sektorde caligan saglik, egitim, bilisim ve
enerji sektoriindeki beyaz yaka caliganlar: iizerinde ger-
ceklestirilmistir. Bu calismanin 6rnekleminin akademik
personel olmasi diger 6lgek uyarlama calismalarindan
ayrigmasini saglamaktadir.

Kariyer Surdurulebilirligi

Insan, davramglariin temelinde yer alan ihtiyac ve
beklentileri kargilamak ve maddi amaglar elde edebilmek
icin caligma hayatinda ¢aba gostermektedir. Calisma haya-
tunda bulundugu kosullardan daha ileriye gitme gercek-
liginin var olmasi, ¢alisanin ise devami agisindan 6nemli
bir olgu olarak gérilmektedir. Bunun saglanabilmesi ise
stirekli egitim ve gelisim gosterme, bulundugu pozisyonda
ilerleme olanaklarinin bulunmasi dogrultusunda gergek-
lesecek bir durumdur. Bu baglamda, kariyer kavrami ve
kariyerin siirdiiriilebilirlik ekseninde ele alinmasi ¢aligma
hayatinda 6nemli bir konu olarak kargimiza ¢ikmaktadir. Bu
sebeple kariyer ve siirdiiriilebilirlik kavramlarinin ayr1 ayri
ele alinmasi ve akabinde biitiinciil bir perspektifte kariyer
stirdiiriilebilirliginin irdelenmesi gerekmektedir.
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Kariyer kavrami iizerinde uzlagilan bir tanim olmamasina
ragmen, Baruch ve Bazuelos (2011, s. 67) kariyer kavra-
muni kiginin caligma hayaunda i ve kisisel gelisim anla-
munda planlama ve yonetim siireglerini kapsayan bir kavram
olarak tanimlamaktadir. Akosah-Twumasi ve ark. (2018,
ss. 13-14) kariyerin, insanlarin 6z farkindaligini, becerile-
rini, is ile ilgili deneyimlerini etkileyen unsurlar1 igerdigini
ifade etmektedir. Bununla birlikte, insanlarin kariyerle ilgili
aldiklar1 olumlu kararlarin kisisel gelisim ve ¢aligma haya-
tinda memnuniyet gibi kavramlarin gelismesinin yani sira
toplumsal olarak ekonomik ve sosyal yapinin da gelisme-
sini saglayabilecegi sdylenebilmektedir. Bu eksende kariyer
planlamasi ve kariyer gelisiminin saglanmast bireysel ve top-
lumsal diizlemde olumlu ¢ikular ortaya koyan bir siirectir
(Gati & Kulesdr, 2021, s. 1). Kariyer ile ilgili yapilan farkli
tanimlamalara bakildiginda; kariyer bireyin siirekli gelisen
bir yolculugu (Arthur ve ark., 1989, s. 8), calisanlarin ¢aligma
hayatinda diizenli olarak kazanim elde ettikleri ve gelistik-
leri stire¢ (Mannix & Neale, 2005, s. 33), kisinin isi ile ilgili
stirekli egitim almasi ve kendini gelistirmesi (Appelbaum &
Batt, 1994, s. 16) olarak tanimlanmaktadir.

Kariyer kavraminin yaninda agiklanmasi gereken bir diger
kavram ise siirdiiriilebilirlik kavramidir. Birlesmis Milletler
(BM) siirdiiriilebilirligi “bugiiniin ihtiya¢ ve isteklerini,
gelecekte bu ihtiyaglar1 kargilama kabiliyetinden 6diin ver-
meden kargilamak” olarak tanimlamaktadir (Brundtland ve
ark., 1987). Insanlar calisarak istikrarli bir gelir ve yasam
kalitesi elde edemediginde, saglk, giivenlik, zindelik ve
esenlife, yani bireylerin sosyal hayatinin siirdiiriilebilirli-
gine ulagmalar1 olanaksiz olarak goriilmektedir (Staniskiene
& Stankeviciute, 2018). Bu sebeple siirdiirilebilirlik, insan
sermayesini tiiketmek yerine, korumak ve gelistirmek
anlamimna gelmektedir. Stirdiriilebilir bir kariyerden bah-
setmek icin, kariyerin éncelikle ¢aliganlarin canliligini koru-
mak iizere yenilenebilir olmasi gerekmektedir. Akabinde,
gliniimiiz kogullarinin siirekli degiskenlik gosterme potan-
siyeli nedeniyle esnek ve uyarlanabilir olmalidir. Son olarak
da stirdiirilebilir kariyerin yagam alanlar1 arasinda biitiinlesg-
meyi saglayan deneyimler icermesi gerektigi ifade edilerek,
isverenlerin deneyimli ¢aliganlara sayg1 gostermesi ve onlar1
isten ¢ikarmak yerine onlara yeni is olanaklar1 olusturmasi
gerektigi vurgulanmaktadir (Newman, 2011, s. 138-140).
Kariyer siirdiirtilebilirliginin bu {i¢ y6niine vurgu yapan
calismaya Chin ve ark. (2019) dordiinci bir kavram olarak
yagam standardini korumak, potansiyel risklerden kaginmak
ve uzun vadeli istthdam edilebilirligi siirdiirmek amaciyla
beceri/yetenek kavramini eklemektedir.

De Vos ve ark. (2020), calismalarinda siirdiirilebilir kari-
yer tanimlamalarini Newman’in (2011) modeliyle biitiin-
lestirerek, stirdirilebilir insan kaynaklari yonetimini
(IKY) bir cikis noktasi olarak benimsemekte ve siirdiirii-
lebilir bir kariyerin dort temel 6zelligini tanimlamaktadir.
Kisinin kariyer ve yagsam degerlerine iyi uyan, yeterli is
giivencesi ve refah duygusu saglayan, kisinin degisen kari-
yer secimlerini kargilamak icin belirli bir diizeyde esneklik

Cilt/

sunan ve alana 6zgii oldugu kadar genel bilgi ve becerile-
rin yenilenmesi i¢in diizenli firsatlar da sunan bir kariyer
kavrami olarak tanimlanmaktadir. De Vos ve ark. (2020),
kariyerleri siirdiiriilebilir kilan {i¢ temel gostergeyi (sag-
lik, mutluluk ve iiretkenlik) ve kariyerlerin siirdiirilebi-
lirligini incelemek i¢in karsilikli etkilesim icinde olan ti¢
boyut (kisi, baglam ve zaman) o6nererek, siirdiriilebilir
kariyerin tanimsal netligini daha da gelistirmektedir. Bu
modeller kugkusuz siirdiiriilebilir kariyer kavramini anla-
mamiza katkida bulunmaktadir. Ancak yine de kariyer
stirdiiriilebilirliginin tam olarak anlagilabilmesi i¢in kav-
ramin, aragtirmacilar tarafindan biitiin yonleriyle ortaya
konulabilmesine, bunun i¢in de ¢ok yénli bir bakis aci-
sina ihtiya¢ duyulmaktadir (De Vos ve ark., 2020, s. 2).
So6z gelimi bireylerin viicutlarinda bir agr1 ya da islerinden
kaynakli olarak stresli veya bitkin hissetmeleri gibi fiziksel
veya zihinsel sagliklariyla ilgili sorun yasarlarsa, bireyler
bu durumda islerini devam ettirmede sorunlar yagayabi-
leceklerinden bu durum kariyerlerinin siirdiiriilebilirligi
noktasinda ciddi engeller tegkil edebilmektedir (Barthauer
ve ark., 2020; van den Groenendaal ve ark., 2022). Buna
ek olarak, bireyler is ve yagamlar1 arasinda bir denge kur-
duklarinda kariyerlerinden memnun olurlar (de Hauw &
Greenhaus, 2015) ve bu durum mutlu olmalarin: saglaya-
cagindan kariyerlerinin siirdiiriilebilirligine olumlu katk:
sunabilir. Ayrica, verimlilik kavrami, kiginin isinde yiik-
sek performans gostermesi ve gelecekte veya farkli iglerde
istihdam edilmesini ya da kariyer potansiyelini artiran bir
olgu olarak goriilmesi nedeniyle bireylerin kariyer siirdii-
riilebilirligine dogrudan katk: saglayabilir. Bu gibi 6rnek-
lerden hareketle, saglik, mutluluk ve verimlilik kavramlari
kariyer stirdirilebilirligi agisindan olduk¢a 6nemlidir. Bu
sebeple bireylerin yasamlar1 boyunca hem yiiksek perfor-
mans (yani iiretkenlik) gostermeleri hem de esenlik (yani
mutlu ve saglikly) olgusuna sahip olmalar1 kariyerlerinin
stirdiiriilebilirligini 6nemli 6l¢iide etkilemektedir (De Vos
ve ark., 2020). Bu bilgiler 1s131nda, kariyer tiirlerinden biri
olan akademik kariyerin de bu ti¢ olguyla dogrudan iligkili
oldugu ifade edilebilir. Mesleki hayatlarinin bagindan iti-
baren akademisyenlerin birden fazla ise ayni anda odaklan-
malari, ig ve yasamlar arasinda denge kurmaya caligmalari,
akademik hayatn bagindan sonuna kadar akademisyenle-
rin kariyerlerinin siirdiiriilebilirlik etrafinda sekillenmesi
gerektigini gostermektedir.

Arastirmanin Amaci ve Arastirma Sorulari

Bu calismanin amaci, Chin ve ark. (2021) tarafindan
gelistirilen Kariyer Sirdiirtilebilirligi C)lgegini (Career
Sustainability Scale), akademik personel 6rneklem gru-
bunda uygulayarak gecerlilik ve giivenirlik testlerinin
yapilmasi ve Tirkge diline uyarlanmasidir. Bu amacg
dogrultusunda ¢aligmada cevaplanmas: gereken sorular su
sekilde belirlenmistir:
= Akademisyenler icin Kariyer Siirdiiriilebilirligi Olcegi
Tirk¢e formunun, orijinal formla dilsel esdegerligi
saglanmig midir?
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= Akademisyenler icin Kariyer Siirdiiriilebilirligi Olgegi
Tirkce formunun Aciklayic1 Faktor Analizinde nasil
bir yap1 elde edilmigtir?

= Akademisyenler icin Kariyer Siirdiiriilebilirligi Olgegi
Tirkce formunun Aciklayict Faktor Analizinde elde
edilen 6l¢gme modeli verilerle uyum gostermekte midir?

= Akademisyenler icin Kariyer Siirdirilebilirligi Olcegi
Tiirkge formunun farkli yontemlerle elde edilen giive-
nirlik katsayilar1 ne diizeydedir?

Yontem

Aragtirma akademisyenler icin Kariyer Siirdiirilebilirligi
Olgeginin Tiirkceye uyarlanmasi ve gegerlilik-giivenirlik
analizlerinin yapilmasi amaciyla yiirtitilmustiir.

Calisma Grubu

Aragtirmanm katilhimeilarini, Tiirkiye’deki devlet tiniversite-
lerinde ve 6zel iiniversitelerde gérev yapan akademisyenler
olusturmaktadir. Katlimcilarin belirlenmesinde kolayda
ornekleme yontemi kullanilmigtir.  Caligmaya toplam
413 akademisyen kaulmistr. Akademisyenlere anketler
cevrimigi olarak génderilmistir. Bu yéntem zaman ve maliyet
agisindan daha ¢ok akademisyene ulagilabilmesini sagladig:
icin tercih edilmigtir. Caligmaya katilan akademisyenlerin
%49,4’1i kadin, %50,6’s1 ise erkek; %65,6’s1 evli, %34,4’
bekirdir. Katlimcilarin yag araligina bakildiginda %27,4’u
36-40 yas araliginda, %25,9’u da 46 yas ve lizeri akademis-
yenlerden olusmaktadir. Calismaya katilan akademisyenler
olcegin giivenirlik ve gecerlilik analizlerinin yapilabilmesi
icin iki gruba ayrilmisur. 206 kisiden olusan birinci gruba
Aciklayict Faktor Analizi, 207 kisiden olugan ikinci gruba
ise Dogrulayict Faktor Analizi uygulanmistir. Orneklem
bityiikligi faktor analizinin uygulanabilmesi acisindan orta
diizeyde aralikta yer almaktadir (Comrey & Lee, 1992).

Kariyer Surdurulebilirligi Olcegi (KSO)

Chin ve ark. (2021) tarafindan gelistirilen 6l¢ek, literatiirde
kariyer stirdiirilebilirligi ile ilgili ¢ikarimlar yapilmasina
olanak saglayan ol¢eklerin var olmasma ve kariyer sitirdi-
riilebilirligini dogrudan 6lgen bir aracin olmamasindan yola
cikarak gelistirilmistir. Olcek 12 maddeden ve dort alt boyut-
tan (1. Mesleki Beceriklik; 2. Esneklik; 3. Yenilenebilirlik; 4.
Tamamlayicilik) olusmaktadir. Olcek altili Likert (1=kesin-
likle katilmiyorum; 6=kesinlikle katiliyorum) tpinde bir
Ol¢me aracidir. Yazarlar, {i¢ asamada ve iki farkli 6rneklem
grubunda olcek gelistirme c¢aligmalarini yiirtitmislerdir.
Caligmanin ilk agamasinda, 75 tam zamanl ¢aligan lisansiistii
ogrenciye olcegin dort alt boyutu tanimlanmig ve boyutlar:
temsil eden ifadeleri yazmalari istenmigtir. Toplam dort
alt boyut icin 120 ifade elde edilmistir. Daha sonra ifade-
lerin yeniden gozden gegirilmesiyle son agamada 16 ifade
elde edilmistir. Olgek gelistirmenin ikinci asamasinda, 367
calisandan toplanan veri ile Agiklayict Faktor Analizi (AFA)
yapilmigtir. Faktor analizi sonucunda faktor yiiki 0,33’in
alunda kalan dort ifade olgekten ¢ikarilmigtir. Dort boyutlu
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bir yap1 toplam varyansin %77,11’ini aciklamaktadir. Bir
sonraki agamada, 12 madde icin 479 kisilik veri setine
Dogrulayict Faktor Analizi (DFA) uygulanmig ve uyum
iyiligi degerleri x?/df = 2.98, CFI = 0.97, RMSEA = 0,06
olarak bulunmugtur. Son agamada ise yazarlar baska bir
orneklemde 6l¢egi dogrulamak icin 197 katilimcidan veri
toplamigtir. Dogrulayici Faktor analizi sonucuna gére uyum
iyiligi degerleri x?/df = 1,89, CFI = 0,98, RMSEA = 0,06
olarak bulunmustur. Dort faktorlii model, ¢ faktorli (x2/
df = 9,81, CFI = 0,79, RMSEA = 0,21), iki faktorli (x*/df =
15,08, CFI = 0,65, RMSEA = 0,27) ve tek faktorli (x*/df =
22,47, CF1=0,46, RMSEA = 0,33) modele gére daha iyi bir
uyum gostermektedir. Cronbach Alfa i¢ tutarhilik giivenir-
lik katsayilart Mesleki Beceriklik i¢in a=0,87, Esneklik i¢in
a=0,85, Yenilenebilirlik i¢cin a=0,87, Tamamlayicilik i¢in
a=0,86 olarak hesaplanmustir.

Veri Analizi ve islem

Oncelikli olarak Kariyer Siirdiriilebilirligi Olceginin
Tiirkgeye uyarlanabilmesi igin ¢aligmanin yazarlarindan
elektronik posta yoluyla izin istenmigtir. Tachia Chin 15
May1s 2024 tarihinde olumlu déniis yapmug ve bu sekilde
uyarlama icin gerekli izin alinmistir. Boylelikle 6lgegin
uyarlama siirecine baglanmigtir. Olcegin dilsel esdegerlili-
ginin belirlenebilmesi amaciyla ilk olarak orijinali Ingilizce
olan 6l¢ek yazarlar tarafindan Tiirkgeye cevrilmistir. Tkinci
agamada her iki dile de hikim olan iki yabanci dil uzma-
nindan 6lgek maddelerinin Tirkgeye cevrilmesi istenil-
mistir. Uciincii asamada ise, olgekteki ifadeler Ingilizceye
tekrar cevrilmis ve bu haliyle uzman goériisii alinmigur.
Ifadelerin Tiirkge formu icin Tiirkge egitimi alanindaki iki
uzmandan dilbilgisi ve ifadelerin anlagilabilirligi acisindan
degerlendirilmesi istenmis; gelen uzman goriigiine gore
Tiirkge 6l¢ek formunun ilk hali yazarlar tarafindan olustu-
rulmustur. Olcek cevrim ici ortama aktarilmis ve akademis-
yenlere gonderilmistir. Elde edilen 413 verinin analiz i¢in
uygun olup olmadigma karar vermek amaciyla 6ncelikle
normallik analizi yapilmis olup, Kariyer Stirdiirilebilirligi
Olgeginin tiim boyutlarina iligkin carpiklik ve basiklik
degerlerinin +3 smurlarinda oldugu ve verilerin normal
dagildigr varsayilmisur (Tabachnick & Fidell, 2013).
Daha sonra Agiklayic1 Faktor Analizine (AFA) uygunlu-
gunun test edilebilmesi i¢in Kaiser-Meyer-Olkin (KMO)
ve Bartlett Sphericity testlerinin sonuglarina bakilmig-
tr. Aciklayici Faktor Analizinde olgekteki her maddenin
tastyacag fakeor yiiki 0,50 olarak belirlenmigtir (Hair ve
ark., 2014). Yapilan AFA sonucundan elde edilen faktor
yapisini dogrulamak amaciyla Dogrulayici Faktor Analizi
(DFA) yapilmigtir. Dogrulayici Faktor Analizi ile model ve
veriler arasindaki uyumu degerlendirmek i¢in ¢esitli uyum
indeksleri (Ki-Kare Uyum Testi, SRMR, RMSEA, AGFI,
GFI, CFI, NFI) kullanilmigtir. Kariyer Sirdiirilebilirligi
Olgegi'nin giivenirligi, Cronbach’s Alpha i¢ tutarlik kat-
sayist ile degerlendirilmigtir. Yap:r gecerligi kapsaminda
belirlenen faktorler arasindaki korelasyonlar ise Pearson
Momentler Carpimi Korelasyon analizi ile hesaplanmigtir.
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Etik Kurul Onayi

Bu ¢aligma i¢in gerekli etik kurul onay1, Cankir1 Karatekin
Universitesi Fen, Matematik ve Sosyal Bilimler FEtik
Kurulunun 07.03.2024 tarihli ve 38 nolu kurul karan ile
almmustr. Yazarlar bu makalede aragtirma ve yayin etigine
bagl kalindigini, Kisisel Verilerin Korunmasi Kanunu’na ve
fikir, sanat eserleri icin gecerli telif haklar1 diizenlemelerine
uyuldugunu belirtmektedir.

Bulgular

Kariyer Surdurilebilirligi Olceginin Yapi
Gecerliligine Ait Bulgular

Bu c¢aligmada Agciklayict Fakeor Analizi ti¢ asamali bir
siirecle yiiriitiilmistiir. Tk agamada, katilimcilardan elde
edilen verilerin faktor analizine uygunlugunu degerlen-
dirmek amaciyla Kaiser-Meyer-Olkin (KMO) 6rneklem
yeterliligi katsayis1 ve Bartlett kiiresellik testi sonuglari
incelenmigtir. Analiz bulgularina gére, KMO katsayisi
0,733 olarak hesaplanmig ve Bartlett kiiresellik testi
sonucu (x2 = 1258,515; df = 55; p < ,001) istatistiksel
olarak anlamli bulunmustur. Bu sonuclar, verilerin fak-
tor analizine uygun oldugunu gostermektedir. Tkinci
ve lclincli asamalarda ise faktorlerin belirlenmesi ve
madde-faktor yiiklerinin degerlendirilmesine yonelik
analizler gerceklestirilmistir.

Kariyer Siirdiirilebilirligi  Olcegine uygulanan fak-
tor analizi sonucunda, 6z degeri 1’in iizerinde olan ii¢
faktor belirlenmis ve bu ii¢ faktoriin toplam varyansin
%58,624’ini acikladig: tespit edilmigtir. Belirlenen fak-
torlere ait yiiklerin birinci boyut i¢in 0,535 ile 0,828,
ikinci boyut i¢in 0,538 ile 0,771 ve {iglincii boyut icin
0,689 ile 0,873 araliginda degistigi tespit edilmistir.
Tablo 2’de sunulan AFA sonucuna gore, ikinci boyuta
ait alunci ifade dugiik faktor yiikii nedeniyle analizden
cikarilmigtir. Orijinal 6lgekte dort alt boyuttan olusan
bir 6l¢ek yapisi bulunmasina kargin, AFA sonucunda bu
yapt ig¢ alt boyuta indirgenmigtir. “Mesleki Beceriklik”
ve “Esneklik” alt boyutlari birleserek birinci faktori,
“Yenilenebilirlik” ikinci faktori, “Tamamlayicilik” ise
dcinci faktori temsil etmektedir. Elde edilen bulgu-
lar, olgegin faktor yapisinin giiclii ve gecerli oldugunu
gostermekte olup, sonraki agamada 6lcegin i¢ tutarliligi
Cronbach’s Alpha katsayilar1 araciligryla degerlendirilmig
ve Dogrulayict Faktor Analizi (DFA) ile yap: gecerligi

dogrulanmistir.

Dogrulayici Faktér Analizi Sonuclan

Calismada, Kariyer Siirdiiriilebilirligi Olgegi'nin orijinal
formunun faktor yapisiun gegerliligini smamak amaciyla
Dogrulayict Faktor Analizi (DFA) uygulanmisur. DFA
sonucunda elde edilen uyum iyiligi indeksleri Bl Tablo 3’te
sunulmaktadir. Aragsirma modeline iligkin DFA sonuglari,
Ki-Kare degerinin (X? = 127,9; p = ,000) istatistiksel olarak
anlamli oldugunu goéstermistir.

Cilt/

Analiz sonucunda hesaplanan X?/sd orami 3.459 olarak
bulunmugtur. Bu degerin 5’in alunda olmasi, modelin kabul
edilebilir diizeyde uyum sagladigini gostermektedir (Klein,
2016). W Tablo 3’te sunulan uyum indeksi degerleri SRMR
- 0,04, RMSEA = 0,077, AGFI = 0,91, GFI = 0,95, CFI =
0,92 ve NFI = 0,90 olarak belirlenmistir. Bu bulgular dogrul-
tusunda, degerlerin kabul edilebilir aralikta oldugu ve mod-
elin genel olarak uygun bir uyum sergiledigi séylenebilir.

Yakinsak gecerliligi  degerlendirmek amaciyla Bilesik
Giivenirlik (CR) ve Cikarilan Ortalama Varyans (AVE)
degerleri hesaplanmisur. Yakinsak gecerlilik icin AVE
degerinin 0,50’nin tizerinde, CR degerinin ise 0,70’in {ize-
rinde olmasi ve AVE degerinden biiyiik olmas: gerekmekte-
dir (Karaman, 2023). Faktor 2 i¢in elde edilen AVE degeri
0,479 ile 0,50 esiginin altinda kalmaktadir. Ancak Fornell ve
Larcker (1981) gore, CR degerinin 0,70’in tizerinde olmasi
durumunda AVE degerinin 0,50’nin altinda olsa bile yakin-
sak gecerlilifin saglandig1 kabul edilmektedir. Caligmada
Fakeor 2 icin CR degeri 0,783’tir. Ayrica Hair, Hult,
Ringle ve Sarstedt (2017) de benzer sekilde, faktor yiikleri-
nin yeterli diizeyde olmasi ve CR’nin 0,70’i agmasi halinde,
AVE’nin sinira yakin degerler gostermesinin gecerlilik
agisindan  sorun  olusturmadigini  belirtmektedir. Bu
dogrultuda Faktor 2 i¢in de yakinsak gegerliligin saglandig:
degerlendirilmektedir. CR ve AVE degerlerine iligkin bul-
gular B Tablo 4’te sunulmaktadir. Tablo incelendiginde,
yakinsak gecerliligin saglandig1 goriilmektedir.

Kariyer Surduralebilirligi Olceginin

Guvenirligine iliskin Bulgular

Kariyer Siirdiiriilebilirligi Olgeginin genel Cronbach’s
Alpha katsayisi 0.744 olarak bulunmus; 6l¢egin alt boyutla-
rina iligkin Cronbach’s Alpha katsayilari ise sirastyla Faktor
1 =0,738, Faktor 2 = 0,670 ve Faktor 3 = 0,744 olarak tespit
edilmigtir. B Tablo 5 incelendiginde, Faktor 1’in (Mesleki
Beceriklilik ve Esneklik) ortalamasinin 3,92 ve standart sap-
masinin 0,630 oldugu; Faktor 2’nin (Yenilenebilirlik) orta-
lamasinin 4,32 ve standart sapmasinin 0,416 oldugu; Faktor
3’in (Tamamlayicilik) ise ortalamasinin 4,62 ve standart
sapmasinin 0,420 oldugu goriilmektedir. Carpiklik ve
basiklik degerleri, tiim faktorler igin +3 sinirlarinda olduk-
larm1 ve dagilimin normal dagilima yakin oldugunu goster-
mektedir. (Park, 2008) Ayrica, alt boyutlara ait Cronbach’s
Alpha degerleri literatiirde kabul edilen giivenilirlik sinirla-
rinda yer almakta (0.60 ve tizeri), bu da 6lcek alt boyutla-
rinin giivenilirligini desteklemektedir (Hair ve ark., 2014;
Nunnally & Bernstein, 1994). Elde edilen bu bulgular
dogrultusunda, Kariyer Siirdiriilebilirligi Olgeginin hem
genel olarak hem de alt boyutlar1 bazinda tutarl ve giiveni-
lir 6l¢iimler sagladig: séylenebilir.

Olgek maddeleri, toplam puani yordama ve ayirt edebilme
diizeylerini belirlemek amaciyla analiz edilmistir. Madde
analiz sonuglarina gore, alfa degerleri 0,25 ve tizerinde olan
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maddelerin 6l¢iilmek istenen 6zelligi ayirt etmek i¢in yeterli
oldugu kabul edilmektedir. Bu dogrultuda, Bl Tablo 6’da
sunulan 6lcek alt boyutlarina iliskin madde-toplam kore-
lasyonlar: tutarli bulunmugtur. B Tablo 6 incelendiginde,
madde-toplam korelasyon degerlerinin 0,27 ile 0,50 arasinda
degistigi goriilmektedir. Literatiirde bu degerin ideal olarak
0,30’un tizerinde olmasi beklenmekle birlikte, 0,20’ye kadar
olan degerlerin de kabul edilebilir oldugu ifade edilmektedir
(Morse & Field, 2013; Streiner ve ark., 2024). Bu sonuglar,
olcegin genel olarak giivenilir ve ayirt edici maddelerden
olustugunu gostermektedir. Elde edilen bulgular dogrul-
tusunda, Olgcek maddelerinin kariyer siirdiirtilebilirligi
kavramini yeterli diizeyde ol¢tiigii ve uygulamalarda gecerli
sonuglar sagladig1 sdylenebilir.

Sonuc ve Tartisma

Bu calismada Chin ve ark. (2021) tarafindan gelistirilen
Kariyer Siirdiiriilebilirligi Olgeginin Tiirkceye uyarlanmas,
gecerlilik ve giivenirlik analizlerinin gerceklestirilmesi
amaclanmigtir. Aragtirma kapsaminda yapilan AFA sonu-
cunda, orijinal 6lgekte dort alt boyut bulunmasina ragmen
ti¢ faktorlii bir yapr elde edilmigtir. “Mesleki Beceriklik” ve
“Esneklik” boyutlarinin birleserek birinci faktorii olugtur-
dugu; “Yenilenebilirlik” ve “Tamamlayiciik” boyutlarinin
ise sirastyla ikinci ve tiglincii faktorleri temsil ettigi belirlen-
mistir. DFA sonuglari, modelin kabul edilebilir diizeyde bir
uyum sergiledigini ortaya koymug; SRMR, RMSEA, AGFI,
GFI, CFI ve NFI gibi uyum indekslerinin kabul edilebi-
lir smurlar icinde yer aldigr gorilmiistiir. Ayrica, yakinsak
gecerliligi degerlendirmek amaciyla hesaplanan AVE ve CR
degerleri, 6l¢egin yap1 gecerligini desteklemistir.

Giivenirlik analizleri dogrultusunda, olcegin  genel
Cronbach’s Alpha katsayis1 0,744; alt boyutlara iliskin
Cronbach’s Alpha katsayilar1 ise 0,738; 0,670 ve 0,744
olarak hesaplanmis, bu degerlerin literatiirde kabul edilen
giivenilirlik kriterlerini kargiladigi belirlenmigtir. Madde
analizlerinde elde edilen madde-toplam korelasyonlarinin
0,27 ile 0,50 arasinda degistigi ve 6lcek maddelerinin yeterli
ayirt edicilige sahip oldugu tespit edilmigtir. Elde edilen
tiim bulgular, Kariyer Siirdiiriilebilirligi Olgeginin akade-
misyenlerin kariyer siirdiiriilebilirligini degerlendirmede
gecerli ve giivenilir bir 6l¢gme araci oldugunu gostermekte-
dir. Bu dogrultuda, dl¢egin gelecekte Tiirkiye’de akademik
personel tizerinde yapilacak aragtirmalarda kullanilabilir ve
glivenle uygulanabilir bir ara¢ oldugu soylenebilir.

Calismanin bulgularina gére Chin ve ark. (2021) tarafin-
dan gelistirilen Kariyer Siirdiiriilebilirligi Ol¢eginin orijinal
dort boyutlu yapisi, Tiirkge uyarlamada ii¢ faktore indir-
genmistir. Ozellikle “Mesleki Beceriklik” ve “Esneklik”
boyutlarinin birleserek tek bir faktor alunda toplandig:
gorilmektedir. Bu durum, yalnizca istatistiksel bir sonug
olmanin 6tesinde, kiiltiirel ve baglamsal dinamiklerle de
aciklanabilir. Tiirkiye’de akademik kariyerler genel ola-
rak daha belirgin hiyerarsik yapilara ve sabit kariyer yol-
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larina sahiptir. Bu durum, bireylerin kariyerlerinde esnek
hareket edebilme kapasitesini sinirlarken, beceriklilik kav-
ramiyla esnekligi daha i¢ ice gecen bir yap: haline getire-
bilir. Chin ve ark. (2019) ¢aligmasinda beceriklilik, bireyin
krizlere kargt problem ¢ozme ve yenilik iiretme kapasitesi
olarak tanimlanirken; esneklik ise degisen kogullara uyum
saglama becerisiyle iligkilendirilmigtir. Ancak Tirkiye’deki
akademik kariyer ortaminda bu iki kavram pratikte birbirine
sikica bagli oldugu i¢in, olgekte ayrigmalarinin gliclestigi
diistiniilebilir.

Hofstede’nin (2001) kiiltiirel boyutlar teorisi kapsaminda,
Tiirkiye gibi kolektivist egilimleri yiiksek toplumlarda
bireysel 6zerklik ve esnek hareket etme kapasitesi ¢ogu
zaman Orgiitsel ¢erceveler ve toplumsal normlar tarafindan
sekillendirilir. Bu durum da, bireysel esnekligin ve becerik-
liligin bagimsiz boyutlar olarak degil, i¢ ice gecmis bir kari-
yer yonetimi stratejisi olarak algilanmasina neden olabilir.

Son olarak, 6lgek uyarlamalarinda kiiltiirel adaptasyonun
etkileri literatiirde siklikla vurgulanmaktadir (Van de Vijver
& Leung, 1997). Uyarlama siirecinde kiiltiirel ve baglam-
sal farkliliklar, 6zgiin 6lgek yapisinin bire bir korunmasini
gliclestirebilir; bu farkliliklar, faktor birlesmeleri agisindan
dogal bir sonug olarak degerlendirilmelidir.

Bu nedenle, Mesleki Beceriklik ve Esnekligin Tiirkce
formda birlesmis olmasi, Tiirkiye’deki akademik kariyerin
dinamiklerine ve kiiltiirel 6zelliklerine 6zgii anlaml bir
sonug olarak yorumlanabilir. Gelecekte yapilacak nitelik-
sel caligmalar, bu iki boyutun akademisyenlerin algilarinda
nasil sekillendigini daha derinlemesine inceleyerek, dl¢egin
kiiltiirel uyarlama siirecine katki saglayabilir.

Kariyer siirdiiriilebilirligi ile ilgili yapilan ¢aligmalarda kav-
ramin farkli boyutlarinin oldugu ortaya konulmaktadir. De
Vos ve ark. (2020), siirdiirilebilir bir kariyerin saglik, mut-
luluk ve tiretkenlik olmak iizere ii¢ grup gostergesini éneren
kavramsal bir model 6nermektedir. Bu kavramsal modele
gore saglik, hem fiziksel hem de zihinsel saglig1 kapsamakta;
kariyer ise kiginin zihinsel ve fiziksel kapasitelerine dina-
mik uyumunu ifade etmektedir. Mutluluk, kisinin deger-
leri, kariyer hedefleri, ig-yasam dengesi veya kigisel geligim
ihtiyaglariyla  dinamik uyumuyla iligkilendirilmektedir.
Verimlilik ise kiginin mevcut igindeki gii¢lii performansinin
yant sira yiiksek istihdam edilebilirlik veya kariyer potansi-
yelini de icermektedir. Bu baglamda arastrmacilar saglik,
mutluluk ve tretkenlik agisindan dinamik bir kigi-kariyer
uyumu kavraminin  siirdirilebilir kariyerin merkezinde
yer aldigini savunmaktadirlar (Chin ve ark., 2021, s. 770).
Sirdirilebilir kariyer kavramini incelemek igin bir diger
caligma Newman (2011) tarafindan ortaya konulmustur.
Newman (2011) yetigkin geligsimi ve kariyer gelisimi teori-
lerini birlestirmis ve siirdiirtilebilir bir kariyerin “yenilene-
bilir, esnek ve biitiinlestirici” olmak tizere ii¢ 6nemli 6zellik
gostermesi gerektigini ifade etmektedir. Chin ve ark. (2019)
caligmasinda ise Newman (2011) modeline dérdiincii bir
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boyut olarak beceriklilik boyutunu eklemigtir. Birlesmeler,
satin almalar, iflaslar ve isten ¢ikarmalarla dolu hizla degisen
is diinyas1 goz oniine alindiginda, becerikliligin kariyerin
stirdiiriilebilirligi noktasinda merkezi bir 6neme sahip oldu-
gunu savunmaktadirlar. Nihai olarak Chin ve ark. (2021)
calismasinda kariyer siirdiiriilebilirliginin doért boyut altinda
toplandigr ifade edilmektedir. Bu boyutlar; beceriklilik,
esneklik, yenilenebilirlik, biitiinlestirici olarak ifade edilebi-
lir. Genel anlamda farkli arasurmacilarin kariyer siirdiiriile-
bilirligine farkli noktalardan baktiklar ifade edilebilir.

Kariyer siirdiiriilebilirligi kavraminin yeni olmasindan kay-
nakli olarak ulusal literatiirde kariyer sitirdiiriilebilirligiyle
ilgili ampirik c¢aligmalarm yer almadigi goriilmektedir.
Yapilan ¢aligmalar Chin ve ark. (2021) tarafindan gelistirilen
Kariyer Siirdiiriilebilirligi Olgeginin Tiirkgeye uyarlanmasi
seklinde yer aldig1 goriilmektedir. Bu ¢alismalarin 6rnekle-
mini farkli meslek gruplarindan katllimeilarin olusturdugu
anlagilmaktadir. Arar ve Cetiner (2023) tarafindan kamu
ve Ozel sektorde farkli meslek gruplart tizerinde yapilan
olcek uyarlama ¢aligmasinda 6lgek iki boyut (profesyonellik
ve adaptasyon ile tamamlayicilik) alunda toplanmaktadir.
Bulgur ve Karcika (2024) tarafindan yapilan 6l¢ek uyar-
lama ¢aligmasinda ise orijinal 6lgekten farkli olarak olcek
ti¢ boyut (becerikli, biitiinlestirici ve yenilebilir) altnda
toplanmaktadir.

Tirkiye baglaminda kariyer siirdiirtilebilirligi kavramu,
ozellikle akademisyenler {izerinde heniiz yeterince incelen-
menmis bir alan olarak dikkat cekmektedir. Onceki uyarlama
calismalarinin farkli sektorlerde (6rnegin saglik, bankacilik,
bilisim) yuriitilmis olmasi, akademik personel 6zelinde
gecerli ve giivenilir bir 6lgiim aracinin eksikligini ortaya
koymustur. Bu caligmayla birlikte, 6l¢ek akademik bag-
lama 6zgii olarak test edilmis ve faktor yapisindaki kiiltii-
rel ve baglamsal farkliliklar ele alinarak literatiire yeni bir
perspektif kazandirilmigtir. Ayrica, 6lcegin yapr gegerliligini
destekleyen giiclii metodolojik yaklagim ve kapsamlr istatis-
tiksel analizler, kariyer siirdiirilebilirligi aragtirmalarinda
giivenilir bir temel sunmaktadir. Bu baglamda caligma,
Tiirkiye’de akademik kariyerlerin siirdiiriilebilirligi konu-
sunda yapilacak nitel ve nicel aragtrmalara yon vermesi agi-
sindan 6nemli bir boglugu doldurmaktadir.
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Extended Abstract

Validation and Reliability Assessment of the
Career Sustainability Scale for Academics

today’s rapidly changing economic, technolog-
In ical, and organizational landscapes, careers are

becoming increasingly dynamic, uncertain, and
fragile. This transformation requires individuals not only
to possess a career but also to develop the ability to sustain
it over time. The academic profession, in particular, faces
unique challenges due to the demands of multitasking,
work-life balance issues, and ongoing performance expec-
tations. In the literature, career sustainability is defined as
an individual’s ability to remain productive, healthy, and
satisfied in their professional life by adapting to changing
conditions and renewing their skills and knowledge (Chin
etal., 2021; De Vos et al., 2020). In this context, individuals
need a range of psychological, structural, and contextual
resources to build meaningful and sustainable careers.

The main purpose of this study is to adapt the Career
Sustainability Scale, developed by Chin et al. (2021), into
Turkish and to conduct validity and reliability analyses with
a sample of academic staff. Through this adaptation, the
study aims to provide a valid and reliable tool for assessing
the career sustainability of academics in the Turkish context.

Literature Review

Career sustainability is often conceptualised around com-
ponents such as renewal, flexibility, agility, and comple-
mentarity (Chin et al., 2019; Newman, 2011). De Vos and
Van der Heijden (2017) further enriched this framework by
emphasizing health, happiness, and productivity as essential
outcomes. While the theoretical framework has been well
developed in the international literature, empirical research
on career sustainability in Tirkiye-particularly in the aca-
demic context-remains limited. Existing studies have pre-
dominantly focused on private sector employees, and no
validated measurement tool has been tailored specifically for
academics. This study fills this gap by adapting and testing
the scale in a university context, thus offering a culturally
relevant and discipline-specific contribution to the field.

Methodology

This study employed a quantitative approach within a
descriptive research design. We first obtained the neces-
sary permissions from the original authors and then trans-
lated the scale into Turkish using a forward-backward
translation method to ensure linguistic equivalence. The
Turkish version was revised based on expert feedback to
ensure conceptual clarity.

196

The study sample consisted of 413 academics working
in various public and foundation universities in Tiirkiye.
Data were collected via an online questionnaire. The
sample was divided into two subsamples: the first group
(n =206) was used for Exploratory Factor Analysis (EFA),
and the second group (n = 207) for Confirmatory Factor
Analysis (CFA). The data were analyzed using SPSS 26.0
and AMOS 26.0.

Findings

EFA results indicated a three-factor structure with
eigenvalues greater than 1, explaining 58,624% of the
total variance. The Turkish version, unlike the original
four-dimensional scale, revealed a merged factor con-
sisting of “agility” and “flexibility”, while retaining the
other two factors-"renewability” and “complementarity”.
Factor loadings ranged from 0,535 to 0,879, and one item
was excluded due to a low loading.

CFA results indicated acceptable model fit indices (y?/df
=3,459; RMSEA = 0,077; SRMR = 0,0488; CFI = 0,925;
GFI = 0,950). The AVE and CR values were examined
for convergent validity, with CR values of 0,829, 0,783,
and 0,820 and AVE values of 0,554, 0,479, and 0,605,
respectively. Although one AVE value was slightly below
the threshold, the CR > AVE condition was satisfied,
supporting the scale’s convergent validity.

Cronbach’s alpha coefficient for the overall scale was
0,744, while the subdimensions had values of 0,738,
0,670, and 0,744, respectively. Item-total correlations
ranged from 0,27 to 0,50, indicating sufficient item
discrimination.

Discussion

The findings demonstrate that the adapted Turkish
version of the Career Sustainability Scale is valid and
reliable for use in the academic context. The merging
of the original dimensions of agility and flexibility can
be interpreted through cultural and contextual lenses.
In Tirkiye, academic careers tend to follow hierarchi-
cal, standardized promotion paths, which may blur the
boundaries between agility and flexibility (Giir & Celik,
2009). In collectivist societies like Tiirkiye, flexibility is
usually influenced more by organizations than by indi-
vidual choices, which helps explain why agility and flexi-
bility seem to blend together.
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This study sets itself apart from previous adaptations by
testing the scale on an academic sample, thereby providing
fresh perspectives on perceptions of career sustainability in
higher education. The study also contributes methodolog-
ically by illustrating how cultural dynamics may influence
factor structures during scale adaptation.

Conclusion and Recommendations

The study confirms that the Turkish version of the Career
Sustainability Scale is a psychometrically sound instrument
for assessing academics’ sustainable career development. It
provides a valuable tool for researchers, policymakers, and
university administrators aiming to evaluate and enhance
career sustainability among academic personnel.

Future studies may further test the scale across different
professions, cultural groups, and academic disciplines to
strengthen its structural validity. In addition, qualitative
research could deepen the understanding of how academ-
ics perceive and navigate career sustainability. The scale
may also guide institutional human resource policies and
practices, helping to design interventions that support
long-term academic well-being, prevent burnout, and fos-
ter continuous professional growth.
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Ek 1: Tablolar

I Tablo 1
Aciklayici Faktor Analizi Sonuclari

-- . Aciklanan S
Olcege lliskin Faktérler Oz Deger y K-M-O Degeri Kiiresellik
EVELH .
Testi
Faktor 1 3,373 20,744
Kariyer Sardurulebilirligi Faktor 2 1,915 20,163 0,733 1258,515 0,000
Faktor 3 1,161 17,717

i Tablo 2 .
Kariyer Surdurulebilirligi Olceginin faktdr yapisi ve madde faktér yukleri

Faktor Yiikleri
. Faktor 2. Faktor 3. Faktor

KS_1 .786

KS_2 .828

KS_3 792

KS_4 .535

KS_5 .538

KS_7 771

KS_8 770

KS_9 .662

KS_10 .689
KS_11 .879
KS_12 .761

Wi Tablo 3 )
Olcege lliskin Dogrulayici Faktor Analizi Uyum Indeskleri

Uyum lyiligi Degerleri lyi Uyum Degeri Kabul Edilebilir Uyum U?S;Egé'g:ri

x2/df 0=<X¥df<2.5 25 <X¥df <5 3,459 Kabul edilebilir uyum

SRMR 00 < SRMR = .05 00 < SRMR = .10 0,0488 lyi uyum
RMSEA 00 < RMSEA < .05 05 < RMSEA = .08 0,077 Kabul edilebilir uyum

AGFI 90 < AGFI < 1.00 85 < AGFI < .90 0,911 Iyi uyum
GFl 95 < GFl < 1.00 90 < GFl < .95 0,950 Kabul edilebilir uyum
CFl 95 < CFl < 1.00 90 < CFl < .95 0,925 Kabul edilebilir uyum
NFI 95 < NFl < 1.00 90 < NFl < 95 0,900 Kabul edilebilir uyum
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Il Tablo 4
Boyutlarin CR ve AVE Degeri Sonuclari

Faktor AVE Degeri CR Degeri Sonucun Yorumlanmasi
Faktor 1 0.554 0.829 Benzesim gecerligi ve kompozit gtvenirlik saglanmaktadir.
Faktor 2 0.479 0.783 Benzesim gecerliligi CR>€VE oldqgu“lcln ge_gerh[lk acisindan yeterli kabul edilmekte ve
ompozit guvenirlik saglanmaktadir.
Faktor 3 0.605 0.820 Benzesim gecerliligi ve kompozit glvenirlik saglanmaktadir.
i Tablo 5

Olcegin Alt Boyutlarina iliskin Tanimlayici istatistikler ve Givenilirlik Degerleri

£ L = x E

Faktorler 7‘3 s I3 = g

£ s a ] S o

(o] [ o (@)
Faktor 1 3,92 0,630 -0,741 2,349 0,738
L Kaniyer B Faktor 2 4,32 0,416 0,262 -0,804 0,670

Surduralebilirligi

Faktor 3 4,62 0,420 -0,656 -0,915 0,744

i Tablo 6
Faktorlerin Madde-Toplam Korelasyon Analizi

Madde Cikarildiginda  Madde Cikarildiginda

Madde-Toplam

R Olcek Ortalamasi Olcek Varyansi [ EEEE AT Korelasyonu
KS_1 46,83 15,16 ,733 418
Faktor 1 KS_2 46,74 15,04 721 ,507
KS_3 46,89 14,21 721 ,501
KS_4 46,86 15,26 ,739 ,380
Faktor 2 KS_5 46,14 17,02 , 745 311
KS_6 46,82 15,92 754 277
KS_7 46,39 16,35 731 472
Faktor 3 KS_8 46,49 15,92 ,726 ,500
KS_9 46,70 15,86 ,740 ,363
KS_10 46,19 16,50 ,736 ,403
Faktor 4 KS_11 46,15 17,05 ,748 272
KS_12 46,05 16,86 ,740 ,373
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Ek 2: Kariyer Siirdiiriilebilirligi Olceginin Tiirkce Uyarlamasi

1 Kariyerim iyi bir yasam standardina sahip olmami saglyor

2 Kariyerim imkanlarimi iyi kullandigim icin beni mutlu ediyor

3 Kariyerim bana parlak bir gelecegim varmis gibi hissettiriyor

4 Kariyerim yeni firsatlar aramami sagliyor

5  Kariyerim surekli olarak yeni seyler 6grenmeme izin veriyor

6  Kariyerim bana cok fazla esneklik saglyor

7 Kariyerim, becerilerimi gincellemem icin bana firsatlar sunuyor.

8  Kariyerim bana yeteneklerimi yeniden degerlendirme sansi veriyor.

9  Kariyerim, yeniden markalasmami veya kendimi yeniden konumlandirmami sagliyor
10 Kariyerim, farkl kaynaklardan edindigim bilgileri btitnlestirmemi sagliyor.

11 Kariyerim, farkli kaynaklardan edindigim bilgileri elestirel bir sekilde degerlendirmemi sagliyor

12 Kariyerim, bilgi ve bilgiyi 6zimseme yetenegimi gelistirir

Bu makale Creative Commons Attribution-NonCommercial-NoDerivs 4.0 Unported (CC BY-NC-ND 4.0) Lisans: standartlarinda; kaynak olarak gésterilmesi
kosuluyla, ticari kullanim amaci ve icerik degisikligi diginda kalan tiim kullanim (¢evrimici baglant verme, kopyalama, bask: alma, herhangi bir fiziksel ortamda
cogaltma ve dagitma vb.) haklartyla acik erisim olarak yayimlanmaktadir. / This is an open access article distributed under the terms of the Creative Commons Attribution-
NonCommercial-NoDerivs 4.0 Unported (CC BY-NC-ND 4.0) License, which permits non-commercial reuse, distribution and reproduction in any medium, without any chang-
ing, provided the original work is properly cited.

Yaymer Notu: Yayinet kurulus olarak Tiirkiye Bilimler Akademisi (TUBA) bu makalede ortaya konan gériiglere katilmak zorunda degildir; olast ticari tiriin, marka ya da kuruluglarla
ilgili ifadelerin icerikte bulunmasi yaymeinimn onayladigi ve giivence verdigi anlamuna gelmez. Yayin bilimsel ve yasal sorumluluklar1 yazar(lar)ina aittir. TUBA, yayinlanan haritalar ve
yazarlarin kurumsal baglantlari ile ilgili yarg: yetkisine iligkin iddialar konusunda tarafsizdir. / Publisher’s Note: The content of this publication does not necessarily reflect the views or policies of
the publisher, nor does any mention of trade names, commercial products, or organizations imply endorsement by Turkish Academy of Sciences (TUBA). Scientific and legal responsibilities of published
manuscript belong to their author(5). TUBA remains neutral with regard to jurisdictional claims in published maps and institutional affiliations.
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Aktdr-Ag Kurami Perspektifinden insan
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Actor Network Theory: Example of Higher Education Norm Staffing Practice
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Ozet

Amag: Bu calisma, personel diizenlemelerinin ve yiiksek6gretim kurumu
norm kadro uygulamalarina iligkin kararlarin ortaya koydugu zorluklari
incelerken, teknolojik altyapi, 6gretim kaynaklari ve 6grenci sayilar gibi
coklu aktorlerin personel normlari tizerindeki etkisini de ele almaktadir.
Personel normlarini sekillendiren insan ve insan dig1 aktorler arasindaki
etkilesimlerin karmagikligini yakalamak i¢in kavramsal bir ¢erceve olarak
aktor-ag teorisi kullanilmigtir.

Yoéntem: Personel norm uygulamalarini aktdr-ag teorisi perspekti-
finden incelemek i¢in nitel bir fenomenolojik tasarim kullanilmistir.
Veriler hem geng¢ hem de kidemli tiniversitelerden segilen 6rnek grup-
larla yapilan yar1 yapilandirilmis goriismeler yoluyla elde edilmistir ve
NVivo nitel analiz programu ile icerik ve betimsel analiz teknikleri kul-
lanilarak analiz edilmisgtir.

Bulgular: Bulgular dért tema altinda sunulmugtur: diizenlemenin uygu-
lanabilirligi, personel planlamasinin siirekliligi, siireci etkileyen aktor ve
aktantlar ile gelecekteki uygulamalara yonelik 6neriler. Standart per-
sonel atama uygulamasi, yiiksekogretim kurumlarmin orgiitsel yapist
ve akademik igleyisiyle uyumsuz bulunmus olup, is etiidii ve analizine
dayanmadif1 i¢in insan kaynaklari planlamasinda cesitli ¢ikmazlar ve
sorun alanlar1 yaratmaktadir. Aktor-ag teorisi perspektifinden bakil-
diginda, yasal diizenlemeler, cografya ve ekonomik kisitlamalar gibi
aktantlar ile akademisyenler ve yoneticiler gibi aktorler, standart per-
sonel atama planlama siirecini dogrudan etkilemektedir. Sistemdeki
tarafsizlik algisinin zayiflamasi, akademisyenlerin gelecege yonelik plan-
lama yapmasini zorlagtirmaktadir.

Sonug¢ ve Oneriler: Norm Kadro Yénetmeliginin, agm daha istik-
rarlt hale getirilmesi igin kurumsal cesitliligi dikkate alan esnek ve geffaf
araglarla gézden gecirilmesi 6nerilmektedir. Bu ¢alisma, yiiksek6gretim
politikalarinin analizinde aktdr-ag teorisinin degerini vurgulamakta ve
akademik personel atamasina daha esnek ve baglama duyarl yaklagimlara
duyulan ihtiyaci ortaya koymaktadur.

Anahtar Kelimeler: Aktér Ag Kurami, Norm Kadro Uygulamasi,
Yiiksekogretim Politikalari, Tnsan Kaynaklari Planlamasi, Kamu Personel
Yonetimi

Abstract

Objective: This study examines the challenges posed by personnel reg-
ulations and higher education institutions’ decisions regarding norm
staffing practice, while also addressing the impact of multiple actors-such
as technological infrastructure, teaching resources, and student num-
bers-on staffing norms. Actor-network theory is used as a conceptual
framework to capture the complexity of interactions between human and
non-human actors shaping staffing norms.

Method: A qualitative phenomenological design was used to examine the
norm staffing practice from an actor-network theory perspective. Data
were obtained through semi-structured interviews with sample groups
selected from both young and senior universities, and were analyzed
using content and descriptive analysis techniques with the NVivo quali-
tative analysis program.

Results: The findings are presented under four themes: the applicability
of the regulation, the continuity of staffing planning, the actors affecting
the process, and suggestions for future applications. The norm staffing
practice is found to be incompatible with the organizational structure and
academic functioning of higher education institutions, and since it is not
based on work study and analysis, it creates various impasses and prob-
lem areas in human resources planning. From an actor-network theory
perspective, actants such as legal regulations, geography, and economic
constraints, as well as human actors such as academics and administrators,
directly affect the norm staffing planning process. The weakening of the
perception of impartiality in the system makes it difficult for academics
to plan for the future.

Conclusion and Recommendations: It is suggested that the norm
staffing practice be revised with flexible and transparent tools that take
institutional diversity into account to make the network more stable.
This study emphasizes the value of actor-network theory in analyzing
higher education policies and highlights the need for more flexible and
context-sensitive approaches to academic staffing.

Keywords: Actor Network Theory, Norm Staffing Practices, Higher
Education Policies, Human Resources Planning, Public Personnel
Management
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"l N\ iirkiye’deki yiiksekogretim kurumlari, post-ne-
oliberal donemde, aragtirma, egitim ve topluma
katkida degisen rollerin yani sira her ilin kendine

ozgl kosullar1 ve tniversitelerinin 6zel hedeflerinin sekil-

lendirdigi ¢ok yonli zorluklarla karsi karsiyadir (Bakir &

Eroglu, 2019). Bolimlerin ve kontenjanlarin kontrolsiizce

genigletilmesi ve ulusal egitim politikalarinda sik sik yapilan

degisiklikler gibi gecmisteki politika hatalari, sistem {ize-
rinde kalici etkiler birakmigtir. 1980’lerden bu yana, neo-
liberal doniigiimler, piyasa odakli manuklart benimseyerek
yiiksekogretimi yeniden tanimlamug; tniversiteler, devlet
onceliklerinin ve piyasa taleplerinin birlestigi yerler haline
gelmistir. Akademik bilgi iiretimi nicel performans goster-
geleri etrafinda yeniden yapilandirilmis 6grenciler giderek
daha fazla miisteri, tiiketici ve iggticii ihtiyaglariyla uyumlu
ciktilar olarak konumlandirilmaktadir (Cosar ve ark.,
2020, s. 5). Girigimci ve yenilikgi tiniversite endekslerinin
yaratugl rekabet baskisi, kalite giivence ve akreditasyon
stirecleriyle yiiksekogretim kurumlarinin rekabet avantaji
beklentileri neoliberal doénigiimiin yiiksek6gretimdeki
yeniden yapilanma bilesenleri olarak degerlendirilmekte-
dir (Bozoglu & Goktiirk, 2022, s. 79). Bu dinamiklerin,
her ilde bir tiniversite politikasiyla birlikte dikkate deger
bir sonucu, akademik enflasyon olmus ve bu da personel
tahsisinde verimsizliklere ve norm kadro diizenlemelerinin

benimsenmesine yol agmigtir (Yalgintas & Akkaya, 2019,

s. 791). Bu ¢aligma, bu zorluklar1 arastuirmak i¢in biitinsel

bir bakis acist benimseyerek, yiikksekogretimde norm kadro

uygulamalarim sekillendiren ¢esitli insan (aktor) ve insan
olmayan (aktant) faktorleri analiz etmek i¢in aktor-ag teo-
risi perspektifinden yararlanmaktadur.

Kamu sektoriindeki norm kadro uygulamalari, igletme
yonetiminden uyarlanmig olup, rolleri, sorumluluklar1 ve
gerekli nitelikleri tanimlamak icin is analizine dayanir. Bu
yaklagim genellikle is yiikiini olcer ve genel is giicii tale-
bine gore ihtiya¢ duyulan personel sayisini ve kalitesini
belirler (Bingél, 2019). Bir¢ok kurumsal baglamda etkili
olmakla birlikte, yiiksek6gretime dogrudan uygulanmasi
kritik endiseler dogurur. Akademik personel alimi, mer-
kezi bir otorite tarafindan dayaulmak yerine, personel
kararlarini her tiniversitenin vizyonu, misyonu ve stratejik
hedefleriyle uyumlu hale getiren merkezi olmayan bir yak-
lagim gerektirir. Kat1 bir sekilde uygulandiginda, standart
personel alimi akademik personeli idari veya biirokratik
rollere indirgeme ve egitim, aragturma ve topluma katk:
gibi temel iglevleri baltalama riski tagir. Dahasi, mevcut
model yerlesik akademik personel yonetimi ilkelerinden
sapmakta ve yiiksekégretim personel alim uygulamalarin-
daki kalict zorluklarin temelinde yatan yapisal bir uyum-
suzlugu ortaya koymaktadir.

Norm kadro planlamasinda uygun yontemlerin eksikligi,
paydaslar arasinda belirsizlik yaratmis ve gerekgesinin net
bir sekilde anlagilmasini engellemistir (Demir & Demir,
2019). Yiiksekogretim kanunlari ile yapilan son diizenle-
melerin uyusmadigi, ortaya c¢ikan uyumsuzlugun atama
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stireglerinde farkli sorun alanlar1 ve uygulama farkliliklar:
olugturdugu bildirilmektedir (Varcan, 2020). Akademik
personel, farkli akademik unvanlar icin farkli atama pro-
sediirleri ongoéren 2914 sayili Yiiksekogretim Personel
Kanunu ile yonetilmektedir. Bu yasal ¢erceve, tek tip bir
model varsayan standartlagtirilmis personel uygulama-
sint karmagiklagurmaktadir (Tahtalioglu, 2021). Benzer
sekilde, 657 sayili Kanun, memurlar icin 40 saatlik bir
calisma haftas1 6ngérmesine ragmen, akademik personelin
6gretim, aragtirma ve toplum hizmeti gibi cesitli faaliyet-
lerini hesaba katmamakta ve bu da salt nicel is yiikii deger-
lendirmelerini sorunlu hale getirmektedir. Sonug olarak,
personel diizenlemelerine kargi direncin kokeni bu meto-

dolojik eksikliklere dayanmaktadir (Karatas & Avci, 2019).

Bir politika siireci olarak yiiksek6gretim norm kadro uygu-
lamasinin bagarisi politika belirleme ve uygulama siirecin-
deki bilesenlerin etkinligine baglidir. Bu dinamikleri analiz
etmek i¢in bu ¢aligma, hibrit sosyo-teknik aglar i¢indeki
cesitli unsurlarin etkilesimini vurgulayan aktér ag kura-
munin perspektifinden yararlanmaktadir (Miles, 2016, s.
27). Aktor ag kurami, politika yapicilar, akademik per-
sonel, yasal cerceveler, teknolojiler ve performans gos-
tergeleri gibi insan ve insan olmayan aktorleri, sonuglari
sekillendirmede esit derecede 6nemli olarak ele almaktadir
(Latour, 2005a, 2008). Bu kuram aglarin heterojenligini
vurgulayarak, tek bir etkeni veya faktori ayricalikh kilan
aciklamalara kargi uyarida bulunmaktadir; ¢iinki bu tir
bir bakig a¢is1 kaginilmaz olarak siireklilik ve degisimin
temel boyutlarini gézden kagirmaktadir. Kuram bir model
olmay1p cesitli durumlarin analizi icin arag¢ niteligindedir
(Cressman, 2009). Aktor-ag kurami regeteli bir model sun-
mak yerine, aktorlerin karmagik 6rgiitsel baglamlarda nasil
etkilesim kurdugunu (Callon & Latour, 1981; Law, 2008),
uyum sagladigini ve etki uyguladigini izlemek icin analitik
bir mercek saglamaktadir (Latour & Woolgar, 1986). Bu
caligmada, birden fazla aktoriin etkilesiminin yiiksekogre-
timde norm kadro uygulamasmin zorluklarm: ve olanak-
larin1 nasil belirledigini aragtirmak icin kullanilmakeadir.
Zira agdaki tiim begeri ve beseri olmayan aktérler fail olma
ihtimaline sahiptir (Callon, 1987; Cressman, 2009; Latour,
2005a). Bu perspektiften ¢alisma agagidaki aragtirma soru-
larina odaklanmaktadir;

Yiiksekogretim kurumlarmda norm kadro planlama siirecle-
rini aktor ve aktantlar nasil sekillendiriyor?

Akademik personelin bulundugu aktor aglar: icerisinde norm
kadro planlama siireglerinin wygulanmasina iliskin deneyim-
leri nelerdir?

Caligmada oncelikle aragtirmaya bakis acist sunan kuramin
felsefi temeli izah edilmis, arastirma ile iligkilendirilme
gerekgeleri ele alinmigtir. Kamu insan kaynaklar1 planla-
masi stireklilik kapsaminda degerlendirilmis, stirekliligin
planlamadaki stratejik 6nemine dikkat cekilerek norm
kadro sistemine iligkin gerekli hususlar ifade edilmistir.
Sonrasinda ise aragtirmanin metodolojisi aktor ag kurami
bakis agisi ile metodolojinin ¢aligma icin 6nemi agiklan-
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mugtir. Aktor ag kuramu bakis acist ve fenomenoloji arag-
tirmasi ile elde edilen veriler kodlanmuis, s6z konusu kodlar
bulgular kisminda icerik analizine tabi tutulmugtur. Sonug
kisminda ise norm kadro planlamalarinin yiiksek6gretimde
uygulanabilirligine ve devamliligina iligkin yapilmas: gere-
kenlere yer verilmistir.

Teorik Cerceve ve Literatiir Gorinimiu

Teorik Cerceve

Akt6r ag kuramu teorisyenleri olan Bruno Latour, John Law,
Michel Callon tarafindan 1980’ler sonunda giindeme getiri-
len kuram modern bilimin ya/ya da seklindeki ayrimlarina ve
ikilemlerine kargilik yeni 6neriler sunmustur (Miles, 2016;
Selman, 2000). Kuram ilk olarak Latour’un Steve Woolgar
ile 1979 tarihinde yapmuis olduklar1 ‘Laboratuvar Hayat:
Bilimsel Gergeklerin Sosyal Olusumu’ adli ¢alismada labo-
ratuvar yasamini sosyolojik bakig acisi ile incelemek iizere
ortaya ¢ikmugtir (Latour & Woolgar, 1986). Calisma netice-
sinde Latour ve Woolgar ag icerisinde cesitli etkilesimlerle
ortaya ¢ikan olgunun ya da bilginin sosyal bir ¢ikt1 oldugunu
belirtmiglerdir. Akt6ér ag kurami bir siirece tekabiil eden
sistemleri, planlamalari ve uygulamalar1 eyleyiciler ola-
rak gérmektedir (Royle, 2021). Latour ve Woolgar’a gore
mevcudiyetleri olugturan temel unsur ag icindeki aktorlerin
iligkiselligi ve birlikteligidir. Kuramin sundugu bakis acist
ile etkilesimler sonucunda olusan kavramlar, bilgiler, yazili
belgeler, binalar, teknolojiler, makineler mevcudiyetlerinin
disinda birer sosyal ¢ikti olarak degerlendirilmelidir.

Modern bilimin elestirisine yonelik olan kuram modern bili-
min varsayimlarini reddeder, “Ozne-Nesne”, “Olgu-Deger”
gibi ikilemlere, ya/ya da ayrimlarina kars: ¢ikar(Callon, 1986;
Latour & Woolgar, 1986; Miles, 2016). Latour, kuram
ile modern bilimin ikilemlere karsi cikarak, 6zne-nesne,
olgu-deger ikilemlerinin birbirini tamamlar nitelikte oldukla-
rint, birinin varliginin 6tekinin varligina bagl oldugunu agik-
lamigtir. Kuram bireyi, 6zneyi, toplumsali, sosyal olani, tiim
madde ve materyalleri diger mevcudiyetlerden ayiran, ikilem
yaratarak tek tarafi 6nceleyen anlayislarin tiimiine yonelik bir
elestiridir. Latour’a gére ag icerisinde hicbir sey tek bagina
mevcudiyet kazanamaz, varliklar tek bagina toplumsal olma-
dig1 gibi tek bagma teknolojik de degildir. Kurama gore ag
icerisinde mevcudiyet kazanan her bir varlik diger mevcudi-
yetler ile etkilesimi neticesinde ag1 doniistiirmekte ve kendisi

de doniigmektedir (Latour, 20052, s. 132).

Aktor ag kurami Callon’un ifadesiyle ‘dondistiiriim sosyolojisi’
(Callon, 1984), dolasgimda olan tiim varliklarin birbirleriyle
girdikleri etkilesimler neticesinde niteliklerini kazandiklar:
anlamini tagimaktadir. Sosyal olanin agiklanmas: gerektigin-
den hareketle kuram, paydas iligkilerinin ve mevcut aglarin
varsayllmak yerine agiklanmasi gerektigini vurgulamakta-
dir (Law, 2008; Miles, 2016). Kuramda, eylemde bulunan
beseri unsurlar aktor, beserl olmayan unsurlar ise aktant
olarak adlandirilir (Callon, 1984, s. 196). Aktoér “Eylemde

bulunan insan olan mevcudiyetler” iken; aktant “Eylemde

Cilt/

bulunan insan digt mevcudiyetler” dir. Aktor veya Aktant
olarak, “ag1 degistiren ve aktorler arasi koordinasyon sag-
layan arabulucular (mediators)”, “eylemin etkisi olmayan
ancak akisa yardimci olan aracilar (intermediaries)”, “iki
aktor arasindaki iligkinin sonucunda meydana gelen agin
olusma siireci” (Callon, 1984, s. 196) olarak ifade edilir
(Callon, 1986, 1999; Callon & Ferrary, 2006). Kuram, tim
aktorlerin hareket etme ve eylemde bulunma kapasiteleri-
nin esit oldugunu kabul etmektedir. Latour, mevcudiyetle-
rin nesnemsiler araciliiyla algilanmasi gerektigine, begeri
ve beserl olmayan aktorler arasindaki iligkinin asimetrik
olmayan, simetrik bir iligki olduguna dikkat ¢ekmektedir
(Latour, 2008; Law, 2008). Agdaki arabulucu roli, ag iligki
stirecini yonlendiren ve siirece etkide bulunan taraf iken;
aract ise iligki aginda akigi ve siirekliligi saglayan ancak hayati
onemde bir etkide bulunmayan katalizérdiir (Callon, 1986;
Latour, 2000, 2005b). Beseri ve beserl olmayan aktorlerin
olusturmus oldugu heterojen yapilara odaklanan kuram,
agdaki iligkilerin gelisimini ve degisimini izleyerek mevcu-
diyetleri anlamay1 saglar (Bosco, 20006).

Aktor ag kurami, tiim nesnelerin (insan, insan dist, ag) sos-
yal aktorler olarak iligkiselligine isaret etmekte (Bussular
ve ark., 2020), modern bilimin yaratug: ikilemlere kars:
cikmakea, iligkiselligin ve etkilesimin aciga ¢ikmasinin
engellendigini (Brown, 1994) ifade etmektedir. Latour’a
gore modern bilim anlayis1 siiregleri gizleyen ilgi cekici
pek ¢ok kutu sunmaktadir. Siireclere odaklanarak mevcu-
diyetleri anlamak agisindan ‘Pandora’nin Kutusu’ agilma-
lidir. Ifade edilen kutular mevcudiyetlere iliskin siireglerin
gizlendigi kutular olup, agilarak aktantlar ve aktorler ara-
sindaki demokratik yapinin gorintrligi saglanmalidir
(Latour, 2000). Kara kutularin ac¢ilmasina yonelik talep
mevcudiyetlerin  olugsmasinda rol oynayan unsurlarin,
catigmalarin ve uzlagilarin ge¢migine ve gelecegine odak-
lanilarak yeniden incelenmesini hedeflemektedir. Kuram
ihtilafli durumlarin haritalandirilmasina olanak saglamak-
tadir (Bussular ve ark., 2020).

Yapilan aragtirmalarda kuramimn ag olusturma siirecinde ag
haritalarinin ¢ikarilmasinda ve kara kutularin anlagilmasinda
aract oldugu ifade edilmektedir (Bisset & Potvin, 2007,
Duff, 2011; Rooke ve ark., 2012; Rushton, 2014; Timpka
ve ark., 2009). Giice ve bilgiye dayali yerlesik iliskilerin izini
stirmek, eylemlerin etkilerini aragtrmak ve adlandirmak
agisindan kuram 6nemli olup, ayrica iligki aglarinin yeniden
adlandirilmasini, goriiniir hale getirilmesini saglamaktadir
(Rushton, 2014). Aktor ag kurami bakis agisi, bir agda kol-
lektif olarak hareket eden cesitli varliklar: birbirine baglaya-
rak etkilerin nasil tiretildigini gostermeye ve gozlemlenen
etkilere yol acan yeni baglantilar1 belgelemeye yardimci
olmaktadir (Callon & Ferrary, 2006; Correa & Domeénech,
2013; Cresswell ve ark., 2010).

Bu kapsamda norm kadro uygulamasinin ag yapisi tanimla-
nirken uygulamada eyleyen olan tiim aktorlerin ag haritasini
olusturdugu ve uygulamanin yeniden yaratildig1 gzlemlen-
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mektedir. Literatiir incelendiginde aktor ag kuraminimn, norm
kadro uygulamas: gibi uygulamalarin yaratug: 6rgiitsel degi-
simleri anlamada bir perspektif sundugu ve yeni stratejilerin
aragtirilmasinda kullanildigr (Bleakley, 2012; Cresswell ve
ark., 2010; Ramiller, 2007; Stoopendaal & Bal, 2013) goz-
lenmektedir. Aktor ag kurami sundugu i¢goriiler ve yonlen-
dirmelerle norm kadro uygulamasini anlamak agisindan bir
perspektif sunmasi sebebiyle aragurmamizda tercih edilmis,
orgiitsel diizeyde yiiksekogretim kurumlar1 6zelinde norm
kadro planlama aglar1 ve giig iliskilerinin nasil sekillendigine,
cevre ile merkez iligkisinin nasil gelistigine odaklanilmigtir.

Yiksekégretim Kurumlarinda Gelisen
iK Politikalari ve Norm Kadro Planlamasi

Universiteler Sanayi Devrimi’nden ¢ok daha eskidir, ancak
devrimin ardindan rolleri 6nemli 6lciide degismistir. Bu
dénemdeki hizli gelismeler, egitim kurumlar ve sanayi ara-
sinda daha yakin etkilesim ihtiyacin1 vurgulamustir. Ornegin,
on dokuzuncu yiizyilda tiniversiteler tarmmi giiglendirmek,
geliri artirmak ve ciftcileri egitmek icin sanayi kuruluglariyla
is birligi yapmustir. Bu is birligi, geleneksel egitim modelleri-
nin yetersiz kaldig1 bir donemde arastirmanin, uzmanlagmig
egitimin ve yeni aragtirma alanlarmm 6nemini artirmugtir.
Bilim, egitim, teknoloji, ekonomi ve sanayiyi birbirine bagla-
yan bir déngii ortaya ¢ikmugtir: aragtirma sonuglar: miifredat
ve laboratuvarlar1 gelistirirken, endistriyel uygulamalar yeni
degerler yaratmis ve verimsizlikleri azaltmigtir. Zenginlegen
toplum egitim kurumlarimi geligtirmis, bilimsel aragtirma
kaynaklarinda artis gerceklegmis, gelisen egitim kurumlar
nitelikli bilim insanlar1 yetigtirmis, nitelikli bilim insan1 tek-
nolojiye katk: saglamugtir. S6z konusu etkilesim dongiisii kap-
saminda bakildiginda yiiksekogretim kurumlari egitim odaklt
bakis acisindan ziyade gelisimin ve rekabetin itici giicii olmasi
ve bilgi birikimini yonetmesi sebebiyle nitelikli bireylerin
varligma her donem ihtiya¢ duymaktadir (Ozilgen, 2009).

Orgiitsel rekabetin 6nem kazanmasiyla stratejik acidan
stiinliik saglamanin yolu siireklilik arz eden insan kaynak-
lar1 politikalarindan gegmektedir (Porter, 1985; Schuler,
1992). Itika (2011) insan kaynaklari politikalarma iligkin
yasanan degigimleri tarihi kirilmalar ¢ercevesinde degerlen-
dirmekte, tarihteki her 6nemli olay veya durumun insan kay-
naklari politikalarini etkiledigine dikkat ekmektedir. Insan
kaynaklar1 politikalar1 6ziinde kamu kaynaklarinin etkin,
rasyonel ve verimli kullanimi amaciyla hizmetin 6nceledigi
nitelik ve nicelikte personel istihdamina yonelik ¢alismalar
kapsamaktadir. Orgiitsel yapinin hizmet alani ve gereklilik-
lerine gore is etiitleri ve is analizleri yapilarak norm kadro
planlanmaktadir (Tortop ve ark., 2010, s. 514). Norm kadro
sistemi, yapilan is analizleri ile isin gerektirdigi standartla-
rin belirlenmesine dayanmaktadir (Can ve ark., 2009, s. 8).
Burada amag is ile insan etkilesimine dayali dogru planlama
standartlarini belirlenmesidir.

Yiiksekogretim kurumlari i¢in insan kaynaklari olarak aka-

demik personel, kurumsal bagari i¢in en kiymetli kaynakur.
Nitelikli akademik personelin varlig1 sadece yiiksekogretim
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kurumunun aragtirmalariin ve egitim programinin kalitesi
icin degil ayni zamanda bilgi varlig1 agisindan da 6nemli-
dir. Bu minvalde yiiksekogretim kurumlari igin nitelikli
akademik personelin varligi rekabet ustinligi olugtur-
mast agisindan stratejik bir konudur. Dolayisiyla bu durum
yiksekogretim kurumlarinda yiiksek nitelikli ve akademik
yetkinlikleri bulunan bireyleri biinyesine katmak acisindan
rekabet olugturmaktadir. S6z konusu yetenekli akademik
personelleri yiiksekogretim kurumlarmm kazanmasi igin
insan kaynaklari planlamalarini nasil yapacaklari, akademis-
yenleri nasil ¢ekecekleri ve daimi kilacaklar1 sorusu giin-
deme gelmektedir (Thunnissen ve ark., 2021, s. 216).

Kamu yo6netiminde insan kaynaklar1 politikalarina yonelik
literatiir incelendiginde Acar ve Akman (2019) insan kay-
naklar1 politikalarini siire¢ modeli ¢ercevesinde analiz ettik-
leri ¢aligmalarinda kamu insan kaynaklar1 politikalarinin
bir arayista oldugunu, toplumsal taleplerin ve teknolojik
gelismelerin politika arayisini gekillendirdigini ifade etmig-
lerdir. Gogoglu ve Kurt (2018) yasanan teknolojik degi-
simlerle ige alim siireclerinde yapay zekd uygulamalarinin
konuguldugu giinimiizde orgiitlerin sahip olduklart insan
kaynag ile stratejik ustiinliikler sagladigini belirtmiglerdir.
Acar (2018) soyut bir deger olarak entelektiiel sermayenin
orgiitsel rekabette 6neminin arttiina, dogru yonetim uygu-
lamalar1 ortaya konuldugunda kamu 6rgiitlerinin devamlilik
arz eden rekabet avantaji saglayabilecegini belirtmektedir.
Sahin (2023) kamu kurumlarindaki rekabet durumunun
insan kaynaklar1 oncelikli olmak tizere tiim kaynaklarinin
kullaniminda optimal diizeyde tutulmasini 6nermektedir.

Yiiksekogretim kurumlarinin kendine 6zgi nitelikleri ve
akademisyenlerin gorev alaninin ¢oklugu sebebiyle yiikse-
kogretim kurumlarindaki norm kadro c¢aligmalarinin bir-
takim zorluklar1 bulunmaktadir (Yilmaz & Ozdem, 2004).
Tirkiye’de yasanan niifus artist ve AB standartlar1 kapsa-
munda geng niifusun egitim olanaklarim artirilmast iggiicii
ag1g1 olugturmus, ihtiya¢ olan alanlarda insan kaynag yetis-
tirmek amaciyla iniversitelerin sayis1 ve kapasiteleri arttiril-
mugtir. Dolayistyla artan talep fiziki yaurimlarin, kontenjan
artirimlarinin, 6gretim eleman yetigtirme gereksiniminin ve
lisanstistii egitime olan talebin artigina ve iiniversiteler arast
rekabete neden olmustur. 2 Kasim 2018 tarihinde 30583
sayili Resmi Gazete ’de yayinlanan “Devlet Yiiksekogretim
Kurumlarinda Ogretim Eleman1 Norm Kadrolarinin
Belirlenmesine ve Kullanilmasma liskin Yonetmelik” ile
yiiksekogretim kurumlar: akademik personel planlamalarim
yonetmelik hitkiimleri dogrultusunda olusturmakrtadir.

Yiiksekogretim kurumlarindaki norm kadro planlamalari ve
stire¢ incelendiginde kadrolarin olugturulmasinda birtakim
streklilik ve uygulanabilirlik problemlerinin varligr goz-
lemlenmektedir (Demir & Demir, 2019, s. 2496). “Neden
stireklilik?” sorusu kadro planlama siirecini anlamak ve arag-
tirmanin amacini ortaya koymak acisindan agiklanmalidir.
Insan kaynaklari planlamas, insan kaynaklarinin edinilmesi,
gelistirilmesi, ise alinmasi ve siirekliliginin saglanmasi stra-
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tejisidir (Bottomley, 1983). Caligma kapsaminda siireklilik-
ten kasit uygulamanin devam ettirilmesidir. Norm kadro
planlamasi kurum i¢i ve kurum dis1 pek ¢ok faktoriin etkisi
ile sekillenen, siireklilik arz eden bir siirece tekabiil etmek-
tedir. Dolayisiyla gelecege iligkin bir personel planlamasi
icermesi ve stirece etki eden faktorlerin cesitliligi sebebiyle
norm kadro uygulamasi siireklilik baglaminda degerlen-
dirilmelidir. Ogrenci sayilarindaki degisimler, teknolojik
degisimler, hedeflerin degismesi, akademik personel sayst,
planlama siiregleri degerlendirildiginde egitim orgiitle-
rindeki siireklilik insan kaynaklari planlamalarinin siirek-
ligine baghdir (Karakiitiik, 2024, s. 161). Yiksekogretim
kurumlar1 6zelinde baktugimizda ise egitim ve aragtirmanin
stirekliligi, nitelikli ve ihtiyag odakl: faaliyetlerin devamlilig
personel planlamalarinin kesintiye ugramadan siirdiiril-
mesini gerektirmektedir. Bu kapsamda norm kadro uygu-
lamalarinin devamlilifi 6zelinde siireklilik kavramu tercih
edilmistir. Stireklilik kelimesi daim olabilme, tiretkenligin
devamli kilinmasi ve daim olabilme durumunun korunmasi
seklinde tanimlanmaktadir (Pfeffer, 2010). Bir fenomenin
korunmasi, gelistirilmesi ve davranig diizeyinin olugturul-
mast noktasinda siireklilik 6nemli bir iglevi yerine getir-
mekte, daim olma durumuna katki sunmaktadir. Yagamsal
bir déngiintin bulundugu her kogulda ve her yerde siiregle-
rin ve islerin devamliligini saglamada siirekliligin siireclere
hakim kilinmasi gerekmektedir. Insan kaynaklari planla-
malarinin siirekliligi ise orgiitlerin deger yaratma kapasi-
tesiyle planlama politika ve uygulamalarini uygulanmast,
bunun neticesinde degerin yeniden iretimi ve yetenegin
yenilenmesi kapasitesinin artirilmast olarak tanumlanabilir.
Orgiitlerin sahip oldugu verileri zenginlestirilmesi, gelistir-
mesi ve uygulanmasi ile deger yaratma kapasitelerini arttir-

malar1 hedeflenmektedir (Wilkinson ve ark., 2001).

Bu anlamda norm kadro gibi uygulamalarin hedef kit-
lesi tarafindan kabullenilmesi ve siirekliliginin saglanmasi
aslinda s6z konusu fenomene ne kadar inandiklart ve ne
derece icsellegtirdikleriyle alakalidir. Kabullenme ve bunun
icin gosterilen ¢aba siirekliligin yoniinii olumlu veya olum-
suz anlamda etkilemektedir. Yiiksekogretimin kalitesi ve
planlamalarin  siirekliligi akademik personelin siirecleri
sahiplenmesine bagl olup, personel planlamalarinm devam-
lilig1 bityiik oranda akademik personelin nasil istthdam edil-
digi, gelistirildigi ve yonetildigiyle iligkilidir (Pienaar &
Bester, 2009). Bu anlamda akademik personel planlamasi
stireglerinin yonetimi ve gelecegi 6nem arz etmektedir.

Yontem

Caligma, fenomenolojiyi nitel arastirma tasarimi olarak
kullanarak, akademik norm kadro uygulamasini aktor-ag
kurami perspektifinden incelemistir. Aktor-ag kurami,
aktér ve aktantlarin kadrolama uygulamalarinda nasil
etkilesim kurdugunu anlamak icin kavramsal bir cerceve
sunarken, fenomenoloji akademisyenlerin bu uygulama-
lara iliskin yasam deneyimlerinin incelenmesine rehberlik
etmigtir (Creswell, 2020; Patton, 2018). Aragturma grubu

Cilt/

ise Yiiksekogretim Kurumunun belirli kriterler cergeve-
sinde siniflandirdigi devlet tiniversitelerinden olugmakta-
dir. Aragtirma orneklemi amagli 6rneklem yontemlerinden
olciit ornekleme yontemi (Yildirim & Simgek, 2021) kapsa-
minda belirlenen geng ve kidemli devlet tiniversitelerindeki
akademisyenlerden olusturulmustur. Orneklem segimine iki
olgiit yon vermigtir: (1) «geng» tiniversiteleri (2006 yilinda
bolgesel akademik altyapiy: giiclendirmek amaciyla kurulan)
«kidemli» iiniversitelerden ayiran YOK Anadolu Projesi
smiflandirmast ve (2) YOK’iin 2020-2021 istatistiklerinde
bildirilen 6grenci sayilart. Ogrenci kapasitesi, kadro ihti-
yaclarini ve planlamasini dogrudan etkiledigi i¢in 6nemli
bir faktor olarak kabul edilmigtir. Buna gore, en yiiksek
ve en digiik 6grenci kayit oranina sahip iniversiteler hem
geng hem de kidemli kategorilerinde belirlenmistir. YOK
Anadolu Projesi kapsaminda yapilan siniflandirmanin
gerekgesi ise 2006 yili itibariyle kurulmus tiniversitelerin
aragtirma alt yapilar1 ve akademik insan giicii agisindan
gelistirilmeleri gerekliliginden hareketle YOK iiniversite-
leri geng ve kidemli iniversite seklinde ayirmus, planlama-
larda bu ayrim dikkate alinmigtir. Bu kriterlere dayanarak,
aragtirma izni veren iki yeni ve iki kidemli olmak iizere
dort devlet tiniversitesi ¢aligmaya dahil edildi. Aragurma
orneklemi, ayni zamanda idari goérevlerde bulunan 32
akademisyenden olugmaktadir; ¢iinkii bu kigiler dogrudan
personel alim siireclerinde ve karar alma siireclerinde yer
almaktadir. Veriler yiiz yiize goriismeler yoluyla topland.
Giivenilirligi artirmak icin, tiye dogrulamasi yapilmig ve
tutarlilhigr saglamak icin de bulgular YOK’in kurumsal
verileriyle capraz referanslanmistir.

Akademisyenlerin goriigleri etik kurul izninde ifade
edilen gizlilik kapsaminda kimlikleri ve kurumlari zik-
redilmeden aktarilmistir. Calismamiza katki sunan akade-
misyenler Geng Universitede olmasi halinde ‘GA’, Kidemli
Universitede olmasi halinde ‘KA’ seklinde kodlanmistir.
Gorigme yapilan 15 (GA-1 / GA-15) akademisyen geng
iniversitelerde gorevli olup, dogu-bati kriterinden hare-
ketle goriismeyi kabul eden akademisyenlerin 6’s1 doguda
bir tiniversitede, 9’u batida bir tiniversitede gorev yapmak-
tadir. 17 (KA-16 / KA-32) akademisyen ise kidemli iini-
versitelerde gorevli olup; 9’u doguda bir iniversitede, 8’i
batida bir iiniversitede gérev yapmaktadir. Goriisiilen aka-
demisyenlerin unvan dagilimi %15,625’i Doktor Ogretim
Uyesi, %15,625’i Docgent, %68,75’i Profesor seklindedir.
Aragtirmanin veri toplama stireci 17 Subat 2022 tarihinde
baglamig 19 Agustos 2022 tarihinde tamamlanmistir. Elde
edilen verilerle NVivo nitel analiz programi araciligiyla
analize hazir kategoriler ve kodlarla olusturulmusgtur.
Verilerden olusturulan kategoriler ve kodlar igerik analizi
ve betimsel analiz teknikleriyle ¢6ziimlenmigtir.

Goriigmeler neticesinde elde edilen veriler ¢oziimlemeye
hazir hale getirilmis, nitel analiz programi NVivo’ya aktaril-
mus, belirlenen temalara iligkin kategoriler ve kodlar olugtu-
rulmugtur. Kodlama, analizin ilk agamasi olup, verilerin ana
iceriginde neyin 6nemli oldugunu belirlemeye ve bir diizen
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olusturmaya yoneliktir (Patton, 2018). Kodlamanin bagarist
aragtirma ¢ikularinin bagarisini belirlemektedir (Bazeley &
Jackson, 2019). Elde edilen verilerin kod, kategori ve tema
seklinde tasnif edilmesiyle 65 alt kod, 41 kod, 7 kategori
ve 4 tema olusturulmus, biitiinde 117 siniflamanin igerik
analizi yapilmigtr. Aragtirmanin giivenilirligi icin uzman
bir akademisyen tarafindan kodlar, kategoriler ve temalar
incelenmigtir. Uzman akademisyen tarafindan yapilan kod-
lama ile yapmis oldugumuz kodlamalar arasindaki uyusum
orani belirlenmistir. Farkli kodlayicilarin goriis birligi diger
bir ifadeyle uyusum oram [givenirlik= goriis birligi / (goriis
birligi + goviis ayriligr) x 100] formiili ile degerlendirilmek-
tedir (Miles & Huberman, 2021). Miles ve Huberman en
az iki kodlayic1 arast uyusum oraninin %80 ve tizeri olmasi
halinde nitel veri analizinde giivenilirlik ve i¢sel tutarliliktan
soz edilebilecegini belirtmiglerdir. Aragurmanin giivenilirli-
gine yonelik uyusum orani %95,72’dir.

Yiiksekogretimdeki insan kaynaklari planlama siiregleri-
nin Orgiitlenmeyi nasil sekillendirdigi sorusu, planlama-
nin yapiyt etkiledigi gibi yapidan da etkilendigi seklinde
cevaplanmaktadir (Alcadipani & Hassard, 2010; Camillis
& Antonello, 2016; Camillis ve ark., 2021). Bu durumda,
akademik personel hem uygulamadan etkilenmekte hem
de etkilemektedir, dolayistyla ag yapist olugmaktadir.
Kuram perspektifinden yiksekogretim kurumlarindaki
norm kadro planlama siireclerinde aktorler ve aktant-
lar aras1 iliskiler incelenerek siirecin mevcut iligkiler
baglaminda anlagilmasi hedeflenmistir. Bu kapsamda
norm kadro planlamasinin uygulanabilirligini etkileyen
ve siirekliligine etkide bulunma potansiyelindeki aktor,
aktant ve aglarin stiregteki etkilerini irdeleyen bir arag-
tirma tasarimi olusturulmustur.

Norm kadro planlama siireglerini incelerken aktor ag
kurami bakig agisinin tercihi ¢alismanin 6zgiin yanini olus-
turmaktadir. Kuram bakis agist ile YOK sistemi ve tiniversi-
teler agisindan aktor ve aktantlarin kimler ya da neler oldugu
fenomenoloji aragtirmast kapsaminda yapilan goriigmeler
neticesinde verilen cevaplar kapsaminda tespit edilmis, bul-
gular kisminda aktor ve aktantlar kategorik siniflandirma ile
ortaya konulmustur.

Calisma  kapsamindaki  temel  arasurma  sorusu;
Yiiksekogretim kurumlarinda norm kadro planlama siireg-
lerini aktor ve aktantlar nasil sekillendiriyor ve akademik
personelin bu aktor aglar: igerisinde norm kadro planlama
stireglerinin uygulanmasina iligkin deneyimleri nelerdir?

Aragtirmamizin alt arastirma sorulari ise;

1. Yiiksekogretim Kurumlari norm kadro uygulamasinda
aktor ve aktantlar nasil etkilesime giriyor ve uygula-
manin ve sonuglarmm gekillenmesinde hangi rolleri
oynuyorlar?

2. Aktor ve aktantlar arasindaki farkli durumlar ve etkile-
simler, Yiiksekogrenim Kurumlarinda norm kadronun
uygulanmasini nasil etkiler?
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3. Aktor-ag iligkileri, Yiiksekogrenim Kurumlarinda
insan kaynaklar1 planlamasimin  sirekliligini nasil
sekillendirir?

4. Bir  aktant olarak mevzuat, Yiiksekogrenim
Kurumlarinda norm kadro uygulamasinin siirekliligini
etkilemek icin insan ve kurumsal aktorlerle nasil etki-
legime girer?

Aragtirma kapsaminda katlimcilara yoneltilen goriisme
sorularinin ilk ikisi fenomenoloji aragtirmalarinda deneyim-
leri anlamak amaciyla sorulan iki temel soruyu i¢ermekte;
diger sorular ise norm kadro uygulamasina iligkin deneyim-
leri etkileyen ve diger belirleyici aktorlerin varligini ortaya
koymaya yonelik olarak uzman goriisii de alimarak hazirlan-
mustir. Etik kurul komisyonu tarafindan ¢aligma kapsaminda
uygun bulunmugtur. Goriisme sorulari;

1. Norm kadro uygulamasma iligkin deneyimleriniz
nelerdir?

2. Hangi durumlar norm kadro uygulamasina iligkin dene-
yimlerinizi etkilemigtir?

3. Yiiksekogretim kurumlarindaki insan kaynaklar1 planla-
malarinin devamliligy ile ilgili deneyimleriniz nelerdir?

4. Mevzuat norm kadro planlama siirecinin devamhiligini
hangi yonde etkilemektedir? Bu husustaki deneyimleri-
niz nelerdir?

5. Norm kadro siirecinde aktf rolti bulunan aktérlerin
etkileri nelerdir? Siiregte etkisi bulunan begeri ve begeri
olmayan aktorler siirekliligi ne yonde etkilemektedir?

6. Norm kadro uygulamas: yiiksekogretimde nasil tasarlan-
malidir? Uygulama hakkinda 6neriniz bulunmakta midir?

Arastirma Bulgulari

Akademisyenlerden elde edilen veriler dogrultusunda alt
kodlar, kodlar ve kategoriler olusturulmusg; yapilan tasnif
dogrultusunda bulgular1 bir kompozisyon seklinde akta-
rabilmek amaciyla temalar belirlenmigtir. Arastirmanin
bulgular1 olan kodlar ve kategoriler dort tema altinda ele
alinmaktadur.
» Norm Kadro Diizenlemesinin Uygulanabilirligi
(“Norm Kadro Uygulamas1” ve “Yiiksekogretimde
Akademik Personel Planlamas1”)

» Siirecte Etkili Olan Aktorler (“Beseri Olmayan Aktor
(Aktant) Etkisi” ve “Begeri Aktor Etkisi”)
= Norm Kadro

(“Yiiksekoégretimde
Iliskin Deneyimler”)

Planlamasinin
Siirekliligi” ve

Stirekliligi
“Uygulamaya

= Planlamaya Iliskin Oneriler (“Oneriler”)

Norm Kadro Dizenlemesinin Uygulanabilirligi

Booth ve Brice (2004) uygulanabilirligi ¢ikularin uygula-
may1 ne diizeyde etkiledigi ile iligkilendirerek agiklamak-
tadir. Kanita dayali uygulamalarda farkli uygulanabilirlik
seviyeleri oldugu gibi uygulanabilirligin tespiti de dnem-
lidir (Wilson, 2010). Uygulanabilirligin tespiti noktasinda
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yasanan sorunlar politikalar1 belirleyenler ile uygulayan-
lar arasinda bir iletisim eksikligi oldugunu gostermektedir
(Booth & Brice, 2004). Bir fenomen ya da norm ilgililerince
onemsendigi ve gozetildigi takdirde etki olugturmakta,
uygulanabilirlifi miimkin hale gelmektedir. Normlarin
uygulanabilirligi belirli bir mekinda ve belirli bir kitleye
yonelik oldugunda gecerli olup, insan davraniglarina aufta
bulunan normlarin uygulanabilirligi smirli bir mekin ve
stire icin gecerlidir. Bu anlamda, bir normun zaman ve
mekanla iligkisi s6z konusu normun mekAinsal ve zamansal
gecerliligini ifade etmektedir (Navarro & Moreso, 2005).
Ilgilileri tarafindan kabul gormeyen ve hak kayiplar1 yaratan
normlarin uygulanabilirligi tartugmalidir.

Sistematik inceleme siireclerinde uygulanabilirligin analizi
onemlidir. Aragtirma bulgularinm belirli bir popiilasyonda
veya baglamda yapilabilirligi ya da uygulanip uygulanama-
yacagmm analizini icermektedir (Burford ve ark., 2013).
Orgiitsel yapidaki girisimlerin uygulanabilirliginin tespiti
ile s6z konusu girisimlerin yapiya uygunlugu ya da yapila-
bilir olma durumu incelenmektedir. Dolayisiyla yiiksekog-
retimde orgiitsel yapiya uygunlugun belirlenmesi agisindan
norm kadro diizenlemesinin uygulanabilirli§i incelenmeli-
dir. Norm kadro diizenlemesinin uygulanabilirligi temasi
“Norm Kadro Uygulamasi1” ve “Yiiksekogretimde Akademik
Personel Planlamasi” kategorileriyle incelenmistir.

Norm Kadro Uygulamasi

Norm kadro uygulamas: kategorisi B Sekil 1’de ifade edilen
kodlar ve alt kodlar alunda incelenmigtir. Arastirma kapsa-
munda yapilan gortismelerde katulimcilarin sorulara vermis
oldugu yanitlardan hareketle ana temalar belirlenmis, tema-
larmn altunda olugturulan kategoriler, kategorilerin altnda
olusturulan kodlar ve kodlarin altinda olusturulan alt kod-
lar ise kaulimeilarin vermis olduklar: cevaplardaki anahtar

W Sekil 1

ifadeler kapsaminda belirlenmigtir. Norm kadro uygulamasi
kategorisi kapsaminda kattlmer goriigleri yiiksekogretim
kurumlarima uygunluk, bilimsel faaliyetlere etkisi, planlama-
daki iglevselligi, uygulamanin tutarlilig1, uygulamanin seffaf-
11g1, uygulamanin ¢ikmazlar: seklinde kategorize edilmistir.
Yiiksekdgretim kurumlarina uygunluk kategorisi katilimer
cevaplarindan hareketle 6rgiitsel yapiya ve akademik isleyige
ne derece uygun oldugu kodlanmistir. Uygulamanin ¢ik-
mazlar1 kategorisinde ise norm kadro uygulamasinin baski
unsuruna doniigsmesi, tiim birimleri tek tiplegtirmesi, akade-
misyen mobilitesine etkisi, say1 smnirlamasi, terfi ve istthdam
sorunu olusturmas gibi kodlar verilen cevaplar kapsaminda
olusturulmugtur. Bilimsel faaliyetlere etkisi kategorisinde
ise uygulamanin iten motivasyon unsurlarina neden oldugu
ve bilimsel ¢aligmalardaki kaliteyi ne yonde etkiledigi kod-
lanmugtir. Planlamadaki islevselligi kategorisinde norm digt
kadro ve norm i¢i kadro ayrimimin yaratug: etkiyi ortaya
koymak a¢isindan kodlanmigtir.

Akademisyenlerdeki (GA-10; GA-14; GA-15; KA-24;
KA-26) ortak diigiince norm kadro uygulamasinin yiik-
sekogretimin orgiitsel yapist ve sistem isleyisiyle uyus-
madigidir. Uygulama ile yasal mevzuat arasinda 6nemli
farkliliklarin  varligr ifade edilmektedir. Norm kadro
diizenlemesinin yiiksekogretim insan kaynaklar1 planla-
malar1 ile biitinlesemedigi, uygulamada sorun alanlari
yarattig1, ig etiidii ve ig analizinin yapilmadan bir personel
planlamasinda norm kadronun uygulanabilir olmayacag:
belirtilmigtir. Katulimcilarin goriiglerine iligkin detaylar
W Tablo 1.1 (bkz Ekl.)de verilmis olup 6rnek ifadeler

agagida sunulmugtur;

norm kadro wygulamast iiniversitelere ve akademisyenlige
wygun degildir ... (GA-15)
norm kadro iiniversitelerin orgiitsel yapisina uygun degil ...

(KA-24)

Norm kadro uygulamasi kategorisine iliskin kodlarin NVivo gésterimi

Norm Kadro:
o e
Chil — \ \\
Child \
O// S
I'e Child
Yiksekogretim N Child
Kurumlanna Child R
Uygunluk A
Chifd Child
¥ X

O Child

Orgutsel Yaprya Akademik isleyise

Q

iten Motivasyon

Child
\ \
<
O Uygulamanin Uysg;flfaaﬂlk i
Planlamadaki Tutarihg:
islevselligi

Bilimsel Y N
Faaliyetlere Etkisi Child Child
7 X x Y
Child Child O
¥ <
Norm Digi Kadro ~ Norm Igi Kadro
Bilimsel

Calismalarda Kalite

Uygulamanin
P 7kmazi<n \ Unsuru
Child Child Chi Chlxhlld\O
Tiim Birimleri Tek Basks Unsuruna i Say Terfi ve Istihdam

Tiplestirmek Doénasmesi Mobilitesine Etkisi

Cilt/

Sorunu
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Uygulamanin Yiiksekogretim kurumlarindaki planlamaya
islevsellik saglamadigi, mevcut igleyise olumsuz etkileri
oldugunu, amag ile neticenin uyusmadifi, norm dist
kadro ile sistemde bir sapma olusturdugu akademisyen-
ler tarafindan (GA-12; KA-29; KA-16) Bl Tablo 1.2 (bkz
Ekl.)’de belirtilmistir.

...n07772 igi ve norm digt kadro ile istenilen alimlarm yapimas:
aynen devam etmektedir. Norm kadro ile yapilan smrlamaya
ragmen istenilen almlar yine yapiryor. Universiteler plansizca

kuruldu, norm kadro ise bir bagka plansizhk oldu ... (KA-29)

Akademik personele iligkin getirilen say1 sinirlamasi diizen-
lemenin uygulanabilirligini olumsuz etkilemekte, uygu-
lamanin béliim ve birimleri tek tiplestirdigi, akademisyen
tizerinde baski unsuruna dénistiigii, terfi ve istihdam sorun-
larma yol agug1 (GA-1; GA-11; GA-12; GA-14) I Tablo
1.3 (bkz Ek1.)'de ifade edilmektedir.

Akademik igleyiste sayr simrlamast dogru degildir. Asgari
kadro sayisi olan 3 kisi ile boliim veya anabilim dali siirecleri
yiiriitiilemez. [...] Akademisyenler asgari kadro sayist sebebiyle
terfi konusunda magduriyetler yasamaktadw ... (GA-11)

Personel planlama siireglerindeki geffaf olmayan uygulama-
larin {iniversitelerin kurumsal aidiyet mekanizmasma zarar
verdigi, kadro planlama siireclerinde karar vericilerin hesap
verebilir ve seffaf olmadigy, tutarsizlik barindiran ikili uygu-
lamalar ile terfi igleyisinde sorunlarin oldugu (GA-9; GA-10;
GA-14; KA-16) Wi'Tablo 1.4 (bkz Ek1.)’de ifade edilmektedir.

.. kadro igin personel degil, personel icin kadro ayarlan-

maktadrr. Bu dogru bir tutum degildir. (GA-9)

Efendim “Rektor Hoca dyle uygun buldu” yiiksekigretim bu
cevaplamay: tagiyamaz ....(KA-16)

W Sekil 2

Uygulama ile niteligin degil, sayilar odakli niceligin 6n
plana cikaruldigr (GA-10; KA-18) bu kapsamda norm
kadro diizenlemesine iligkin tek konugulan unsurun say1
sinirlamast oldugu (GA-1; KA-26) B Tablo 1.5 (bkz
Ek1.) belirtilmektedir.

Norm kadro uygulamast ile bep sayilar: konustuk. Sayilar
onemli, sinirlar onemli, puan onemli ama nitelik ortada

yok ... (GA-10)

Norm kadro uygulamasinda sayisal sinirlandirma uygu-
lanabilirligini zorlu bir hale donidistiirmiistiir. (KA-18)

Norm kadro uygulamasi kategorisinde en ¢ok ifade edilen
kodlar B Sekil 2’de gorsellestirilmis, bu kategoride norm
kadro uygulamasinin niceligi 6nceleyen bir uygulama
oldugu, akademik mobiliteyi etkiledigi, baski unsuruna
donigtigii, hak kayiplarina neden oldugu vurgulanmis-
tir. Sistemi basitce kusurlu olarak gérmek yerine, aktor
ag kurami perspektifinden personel politikasinin bir ag
etkisi oldugunu; mevzuat, kurumsal yapilar, planlama
araclar1 ve akademisyen tepkileri arasindaki etkilesim-
lerin bir sonucu oldugunu vurgulamaktadir. Degisim,
yalnizca kurallar1 yeniden yazmayi degil, agin yeniden
yapilandirilmasini da gerektirecektir. Bu, is analizlerini
entegre etmek, seffaf arabulucu araglar olusturmak ve
personel planlamasini, farkli aktorlerin (akademik disip-
linler, kurumsal misyonlar) bir arada var olmasin1 sagla-
yacak sekilde daha esnek hale getirmek anlamina gelir.
Aktor ag kurami, norm kadro uygulamasini tek bir uyum-
suz politika olarak degil, stirekli gerilim ireten kirilgan
bir aktor ve aktantlar ag: olarak yeniden gergeveler.

Norm Kadro Uygulamasi Kategorisinde Olusan Kod Bulutu
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4

Yiiksekogretimde Akademik Personel Planlamasi
Yiiksekogretimde Akademik Personel Planlamasi katego-
risi B Sekil 3’te ifade edilen alt kodlar ve kodlar altinda
incelenmigtir. Personel planlamasinda ortaya ¢ikan sorun-
lara kalict ¢oziimler sunulamadigi, giinii kurtaran gele-
cegi planlamayan ¢oziimlerle uygulamaya devam edildigi,
planlamalarda esitlikten ziyade adaletin de gozetilmesinin
gerektigi, bolim ihtiyaglarmm ve personel gerekliliginin
degiskenligi (KA-16; KA-20) Bl Tablo 1.6 (bkz Ekl.)’da
ifade edilmektedir. Personel planlamalarinin rasyonel
olctitlerle yapilan ihtiyag analizleriyle uygulanabilir olacag:
ve isin niteligi geregi nicelikten ziyade nitelige daha fazla
odaklanilmas: gerektigi (KA-25; KA-31) Il Tablo 1.6 (bkz
Ek1.)da ifade edilmektedir. Ayrica akademisyenler (KA-20;
KA-31) personel ihtiyacinin digaridan gorevlendirmeler ile
kargilanmasinin pratikte ihtiyaci kargilasa da kalict anlamda
akademisyen ihtiyacini kargilamadigini, s6z konusu gorev-
lendirmelerle arasurmacilarin akademi diginda yetigtirildi-
gini belirtmektedirler.

Ne yazik ki diniversitelerde igrenci sayis fazla, akademik per-
sonel sayist azdir. Bu agdan bakildigmda ibtiyaca yonelik insan
kaynagy istibdam soz konusu degil, boyle olunca da 31. maddeye
yitkleniliyor, gorevlendirme ile personel agigi giderilmeye cali-
stmaktady. Gorevlendirme ile isler yiiriitiildiigii icin ibtiyaca
yonelik personel yetistirilmesi ertelenmektedir (KA-31).

Yiiksekogretimde nicelik odakli planlamalarin liyakat
ve ehliyet olmak iizere nitelige yonelik unsurlarin ihmal
edildigi, 6grenci kapasitesini éncelemeyen planlamalarin
yapildig1 (GA-6; GA-7; GA-11; GA-14; KA-23; KA-32)
W Tablo 1.7 (bkz Ek1.)’de ifade edilmektedir.

Insan  kaynaklar: planlamalar:  siirdiiriilebiliv olsa veya
nitelige gove yapimas olsaydr iiniversiteler mevcut sorunlar

konuguyor olmazdi (GA-14).

Yapics, etkin, rasyonel planlamalar yapilmals; ogrenci sayist
ve ogrencinin ogretim siiveci boyunca elde edilecek ¢iktilart,
saglanacak faydalar hesaplanmaly bu veriler ercevesinde

planiama yapilmalidir (KA-23).

W Sekil 3

Yiiksekogretimde norm kadro uygulamasi say1 dayatmasi
ile ihtiyac kavramini arka plana itmis, birimlerin farklilik-
larina ragmen birimleri tek tiplestiren planlamalar olug-
turulmugtur. Bu minvalde norm kadro planlamalarina
kargi yapilan en temel elestiri planlamalarin ihtiya¢ odakli
degil nicelik odakli oldugudur. Personel planlamalarinda
ogrenci potansiyelinin dikkate alinmadan ihtiyac oldugu
gerekeesiyle kadro kullanimlar: yapildig: (KA-27; KA-31)
W Tablo 1.8 (bkz Ekl1.)’de ifade edilmektedir.

Boliimlerin ogrenci sayiari, Yiiksek lisans ve doktora
programlar: dikkate alinavak planlama yapilmas: gerek-

mektedir (KA-27).

Yiiksekogretimde Akademik Personel Planlamasi katego-
risinde en ¢ok ifade edilen kodlar B Sekil 4’te gorselleg-
tirilmis, bu kategoride akademik yiikselme ve akademik
atama ile ilk atamalarin farkli sekilde planlanmasi, stra-
tejik planlama, nicelik odakli planlama ve 6grenci potan-
siyelinin etkisi gibi farkli temalar vurgulanmigtir. Thtiyag
odakli planlamanin gerekliligi, gérevlendirmelerle giinii
kurtaran planlamalarin yapildigi, planlamalarin nice-
lik odakli oldugu 6ne ¢ikan kodlardir. Aktor ag kurami
perspektifinden degerlendirildiginde, politika yapicilar,
personel alimini bir say1 oyununa dontstiirirler. Burada
sayilar zorunlu gegis noktalar: haline gelir; yani kararlar,
boliim ihtiyaclari veya kalite 6l¢iimleri yerine YOK tara-
findan konan kotalar tizerinden geger. Akademisyenler,
adaleti, bolim cesitliligini, 6grenci kapasitesini ve kali-
teyi vurgulayarak konuyu yeniden yorumlamaya calig-
maktadir. Bu, personeli kadro sayisindan daha fazlasi
olarak ¢erceveliyor; egitim, aragtirma ve toplumsal katk:
aracilari olarak goriiyorlar. Su anda, sayilar ve kotalar aga
hakimken, ihtiyaglar, adalet, 6grenci kapasitesi ve kalite
zayif bir sekilde dikkate aliniyor ve dolayisiyla g6z ardi
edilmistir. Agin farkli bir sekilde istikrara kavagmasi i¢in
yeni araglarin (ihtiyag analizleri, liyakate dayali kriterler,
ogrenci-personel oranlarr) hesaba katildig: kalici kayitlar
haline gelmesi gerekir.

Yiiksekogretimde Akademik Personel Planlamasi Kategorisine iliskin Kodlarin NVivo Gésterimi

Yuksekogretimde
Akademik Personel
Planlamas:

Child
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W Sekil 4

Yuksekdgretimde Akademik Personel Planlamasi Kategorisinde Olusan Kod Bulutu

Surecte Etkili Olan Aktantlar ve Aktorlerin Etkisi

Norm kadro diizenlemesinin uygulanabilirligi ve uygu-
lamanin siirekliligi kapsaminda aktér ag kurami; siirecin
sadece bireylere odaklanarak degil tiim bilesenler tizerinden
degerlendirilmesinin bakig agisini sunmugtur. Kuram aktor-
leri ya da aktantlar1 birbirine 6ncelemeden bakig agimizi
degistirmemizin gerekliligine vurgu yaparak, tim aktor-
lere esit bir bakis acisiyla yaklagmamizi ifade etmektedir.
Yiiksek6gretim kurumlarinin niteligi ve niceligi, bulundugu
cografya, ideolojik ve politik etkiler, yasal diizenlemeler,

W Sekil 5 .
Aktant Etkisi Kategorisine lliskin Kodlarin NVivo Gosterimi

‘Odakli Planla‘nl'lI

‘°'ley1§te’ Plv nl

Yiksekogretimde T’(—'I\

il Odakl

Ic Atam

ndirmenin Etkis

ekonomik gerekeeler, gorev tanimu belirsizligi, akademik
istihdam, yiiksekogretim sistemi norm kadro planlama siire-
cine eyleyen olarak etkide bulunan aktantlar ya da aktor-
lerdir. Siiregte etkili olan aktorler temasi “Begeri Olmayan
Aktor (Aktant) Etkisi” ve “Begeri Aktor Etkisi” kategorile-

riyle incelenmigtir.

Aktantlarin Etkisi
Aktant Etkisi kategorisi B Sekil 5’te ifade edilen alt kodlar
ve kodlar alunda incelenmistir.
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I Sekil 6

Aktant Etkisi Kategorisinde Olusan Kod Bulutu
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Akademisyenler (KA-17; KA-20; KA-22; KA-29; KA-30;
KA-31) norm kadro planlama siirecinde bir¢ok begert akto-
riin etkide bulundugunu ancak begeri olmayan aktor diger
bir ifade ile aktant etkisinin de 6nemli diizeyde oldugunu
Wl Tablo 2.1°de (bkz Ek1.) gérildiigi gibi ifade etmektedir.

Bulundugu birimde akademik unvan ilerleyisi norm kadroya
takilan akademisyenler baska arayiglara icerisine girmekte,
politik siirecleri igletmek istemekte ya da torpil gibi arayislara
girmektedirler (KA-17).

Universitenin doguda olmasi, sebrin belirli avantajlardan
yoksun olmasi, fiziki kosullarin yetersizligi kadrolagmaya ve
wygulamanin siirdiiriilebilirligine etki etmektedir (KA-20).

Planlama siireclerinde yalnizca birey etkisinden bahset-
menin dogru bir degerlendirme sunmayacagi da (GA-4;
GA-7; GA-9; GA-10; GA-11) Il Tablo 2.2 (bkz Ekl.yda
ki gibi ifade edilmektedir.

Siireci etkileyen beseri olmayan aktor olavak [...] ekomomik
durum (GA-4).

Sebrin olanaksizliklar: personel ibtiyacini bep diri tutwyor ve
stire¢ bu durumdan etkileniyor (GA-11).

Norm kadro planlamasi yapilan kamu kurumlarindan
farklt olarak yiiksekdgretim kurumlarinda yapilan isin
niteliginin ve o6nceliginin geregidir. Yiksekogretimde ig
taniminin yapilabilmesinin birtakim zorluklar barindirdig:
(GA-4; KA-25; KA-30) I Tablo 2.3 (bkz Ekl1.)’de ifade
edilmistir. Bununla birlikte 6gretim faaliyetleri, aragtirma
faaliyetleri ve toplumsal katki gibi 6nemli gorevlerinin
yant sira idari gorevleri de bulunan akademik personelin
memur gibi degerlendirilmesinin ve norm kadro planla-
masina tabi kilinmasinin dogru olmadigr (GA-4; KA-25;
KA-30) tarafindan belirtilmektedir.

Cilt/

1

Akademisyenlerin  yiiksekogretim faaliyetleri agisindan i
onemli gorevi bulunmaktadir: Arvagtrma ve gelistivme,
Egitim oGretim faaliyetleri, toplumsal katks. [...] Ogretim
faaliyetleri agisindan  norm  kadro wygulanabiliv - fakat
aragtirma ve gelistivme ile toplumsal katk: gorevleri agisin-
dan wygulanabilivligi miimkiin degildiv. Ya akademisyenle-
rden bu ii¢ islevi bekleyip, norm kadroyu kaldiracaksiniz. Ya
da morm kadroyu wygulayabileceginiz tek islev olan ogretim
Jaaliyetleri agisindan personel planiamasi yapmak icin norm

kadroyu uygulayacaksimiz (KA-30).

Uygulamaya iligkin mevzuat degigikliklerinin siirecte begeri
olmayan aktor olarak dikkat cektigi, siireklilik arz eden
bir yasal mevzuatin bulunmadigi (GA-2; GA-15; KA-20;
KA-24; KA-32) Wi Tablo 2.4 (bkz Ek1.)’de belirtilmektedir.

Cok fazla koklii degisiklikler, cok ani bir sekilde yapilryor,
bizle bir sekilde yapiliyor ve buna wywm saglayamuyor
(GA-2).

Dogru planlama olmadig: icin yasal bogluklarda oluguyor.
Her bir diizenleme de mevcut uygulamay: diizenlemeye
calisirken is daba karmasik bale geliyor (KA-20).

Yiiksekogretim kurumlarida norm kadro planlamalarinin
standartlarini belirlemek amaciyla 2018 yilinda norm kadro
yonetmeligi uygulanmaya baslanmis, uygulamanin ukandig:
noktalarda 2023, 2022, 2020 ve 2019 yillarinda yasal diizen-
lemeler yapilmus, bazi durumlarda ise YOK yiiriitme kurulu
kararlar1 alarak iglevsellik saglanmaya ¢aligilmigtir.

Aktant etkisi kategorisinde en ¢ok ifade edilen kodlar
W Sekil 6’da gorsellestirilmis, bu kategoride siiregte etkili
olan aktant olarak yasal degisiklikler sik vurgulanmugstir.
Ayrica politik etkilerin, YOK kararlarinin, cografi nitelik-
lerin, tiniversitenin gen¢ ya da kidemli olmasinin, iniver-
sitelerin niteliginin 6nemli kodlar olarak 6n plana ¢iktig:
gozlemlenmektedir.
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Aktorlerin Etkisi

Aktor etkisi kategorisi Bl Sekil 7°de ifade edilen alt kodlar
ve kodlar alunda incelenmigtir. Karar verici aktorler; per-
sonel planlama c¢aligmalari ile bilimsel bir degerlendirme
yapmamakta sadece idari bir degerlendirme yapmaktadir.
Aktorlerin yapmis oldugu degerlendirmenin somut bir
nitelige sahip olmamast planlamanin stratejik anlamdaki
en gii¢siiz noktasidir. Zira karar vericilerin yapug: deger-
lendirme ve 6ngoriilerde kisisel zaaflarinin etkisi olasidir,
bu anlamda kisisel zaaflarin etkileri neticenin olumsuz
olmasini muhtemel kilmaktadir (Aykag, 1999).

Akademik personel tarafindan norm kadro planlama siireg-
lerinin aktorler ve aktantlar tarafindan yonlendirildigi,
planlamanin siirekliligi ve uygulanabilirlifine dogrudan
ya da dolayl etkide bulunan beseri akt6rlerin bulundugu,
sahip olduklar1 yetkiler sebebiyle tist yonetimin siirecte
etkili aktorlere dénigtirildigi (GA-1; GA-10; GA-14;
KA-22) Il Tablo 2.5 (bkz Ekl1.)’de belirtilmektedir.

Karar vericiler kadro planlamalarini akademik personel
tizerinde bir bask: unsuruna dondistiirdi. [...] Sartlarin
saglamg akademik personelin kaderi karar vericinin inisi-

yatifinde olmamalidir (GA-14).

Belki yonetici kotii niyetli, dist yonetim neden bu kadar cok
yetkili kilnds. Bu durumlarin diizenlenmesi gerekmektedir
(KA-22).

YOK yonetiminin bagt olarak YOK bagkan1 ve daire
bagkanlarinin; tniversiteler izerindeki yaptirim giici,
yiksekogretim yapilanmasinin siyasi otorite tarafindan
belirlenmesi ve merkezi yapr ile dogrudan iligki icerisinde
bulunmalart bakimmndan 6nemli birer aktor olduklart
(GA-7; KA-16; KA-26; KA-29; KA-30) Il Tablo 2.6 (bkz
Ek1.)’de ifade edilmektedir.

W Sekil 7
Aktér Etkisi Kategorisine iliskin Kodlarin NVivo Gosterimi

Norm kadronun iiniversiteler birakilmasina ragmen YOK
bir kere olaya ¢ok miidahil durumdadir. Universitelere
biraktik dedi ama tiim siireclere karigiyor. YOK'iin siirece
cok fazla etkisi var (KA-16).

Merkezi yapilanma YOK siireglere cok fazla miiidabildir.
Bu durumda wygulamanin siivdiiviilebilivligini etkilemek-

tedir (GA-7).

Akademik personel tarafindan (GA-9; GA-12; GA-14;
KA-16; KA-20) tniversite digt aktorler olarak siyasilerin
siireclere ¢ok fazla miidahil olduklari, politikacilarin etkisi
sebebiyle tiniversitelerde politik ve ideolojik kayirmaciligin
yayginlagugi, yereldeki politik faaliyetler ve se¢cmen talepleri
sebebiyle politikacilarin tiniversiteleri politik manevra alanina

doniigtiirdigii B Tablo 2.7 (bkz Ek1.)’de belirtilmektedir.

Akademik kadrolara akademik calismalar ve bagar: ile degil,
akademi dust iligkilerle gelinmektedir. [...] Siireclere ideolo-
Jik anlamda etki oldugu, ideolojik kutuplasmalar nedeniyle
stirecler ciddi etki altindadir (GA-9).

Universiteler politikacilarmn arenast gibi. Akademisyenlik
20 yil once aile meslegi idi. Simdi politikacilarin meslegi
oldu (KA-16).

Akademik personel (GA-8; GA-15; KA-17; KA-19) beseri
aktor olarak rektorlerin siirecte kilit bir role sahip oldukla-
rin1, personel planlamasinda rektorlerin bagat bir konumda
oldugunu, rektoriin kilit aktér olma durumunun ve yetki
gliciintin alt birimlerdeki karar vericileri pasif hale getir-
digini, rektorlerin merkezi yapilanma YOK ile iliskileri-
nin planlama siireglerinde etkili oldugunu Tablo 2.8 (bkz
Ek1.)’de ifade etmektedir.

Norm kadro wygulamas: ile anabilim dalinda bes boca varsa,
altinct hoca norm kadro say: simrlamast ile almmayor. Ancak
rektor isterse norm digi kadro ile altinc: hoca almzyor (KA-17).
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W Sekil 8

Aktor Etkisi Kategorisinde Olusan Kod Bulutu
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Aktor etkisi kategorisinde en ¢ok ifade edilen kodlar Bl Sekil
8’de gorsellestirilmis, bu kategoride siirecte etkili olan aktor
olarak rektoriin siiregteki roliine vurgu yapilmistir. Aktér
ag kuramimin temel ilkelerinden biri, genellestirilmis analiz
simetrisidir; aktor ve aktantlar, birini digerine Gistiin tutma-
dan incelenir. Aktorler; akademisyenler, yoneticiler, poli-
tika yapicilar, YOK, karar vericiler. Aktantlar ise personel
yonetmeligi, mevzuat, siyasi ideolojiler, cografya, ekonomik
kisitlamalar, ig tanimi belirsizligi, kurumsal yas, tiniversite
kalitesi ve hatta yasal degisikliklerin tarihleri (2018, 2019,
2020, 2022, 2023). Ancak, istikrarsizlig1 sik sik yapilan degi-
sikliklerle (2019-2023) ortaya c¢ikmaktadir. Her degisiklik
sadece bir diizeltme degil, ayn1 zamanda agin rekabet eden
baskilar etrafinda istikrar kazanmaya calistigr bir yeniden
ceviri eylemi haline geldigini gostermektedir. Siyasi etkiler,
cografi 6zellikler, kurumsal yag ve iniversite kalitesinden
bahsedilmesi, personel aliminin tek bir birlesik siire¢ degil,
birden fazla diizenleme oldugunu ve baglama gore farkli
goriindiigiinii vurgular. Akademisyenlerin siradan memur-

W Sekil 9
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lar gibi muamele gérmemesi gerektigi elestirisi ontolojik bir
tartigmadir. Yonetmelik, akademisyenleri biirokrasi iginde
sayilabilir birimler olarak kabul etmektedir. Siirekli yapi-
lan degisiklikler, aktér-agin kirilgan oldugunu ve bir arada
kalabilmesi igin siirekli bakim gerektirdigini gostermekte-
dir. Daha fazla istikrar i¢in planlamanin, kalite ve kurumsal
cesitlilik gibi insan dig1 faktorlerin aga akdf olarak kaul-
masma olanak tanityan esnek araglarin (6rnegin, is analiz
araglari, seffaf kriterler, 6grenci-personel oranlarr) icermesi
gerektigi soylenebilir.

Norm Kadro Planlamasinin Surekliligi

Norm  kadro  planlamasinin  siirekliligi ~ temasi
“Yiiksekogretimde Sireklilik” ve “Uygulamaya Iliskin
Deneyimler” kategorileri altinda incelenmistir.

Yiiksekogretimde Siireklilik
Yiiksekogretimde siireklilik kategorisi B Sekil 9’da ifade
edilen alt kodlar ve kodlar altinda incelenmigtir.

Yiksekdgretimde Strekliligi Kategorisine lliskin Kodlarin NVivo Gésterimi
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W Sekil 10

YUksekogretimde Surekliligi Kategorisinde Olusan Kod Bulutu
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Norm kadro planlamasinin akademik personel planlama-
larinda istenilen sonug ve etkileri yaratmadigi, mevzuat,
planlama ve sistem rasyonel sekilde olusturulsa bile uygu-
lamada farkll tutumlarin ortaya konulmasi durumunda
stirekliligin saglanamadigi, personel planlama siiregleri-
nin tarafsizligma dair alginin olusturulamadigy, belirsizlik
algist olusturan uygulamanin akademik personele gelecek
planlamasi yaptiramadig1 (GA-2; GA-10; GA-13; KA-20;
KA-26) Il Tablo 3.1 (bkz Ek1.)’de ifade edilmektedir.

Birilerinin bazi 6zel uygulamalara ihtiyact var ve yasalar
bu ihtiyaclar dogrultusunda siirekli degisime ugratiliyor.
Boyle olunca da siirece olan giiven azalmakta, uygulamalar
inandiriciligin, giivenilirligini ve siirdiiriilebilirligini kay-
bediyor. Siz inanmadiginiz seyi stirdiiremezsiniz (GA-13).

Akademik personel (GA-8; GA-12; KA-21; KA-26; KA-31)
norm kadro uygulamasinin akademik personelde motivas-
yon kaybina neden oldugunu, orgiitsel barigin olumsuz
etkilendigini, kurum ici ilerleyiste hak kayiplarinin yagan-
digini, uygulamadaki farkliliklar sebebiyle kurumsal kiil-
tiriin olugturulamadigini B Tablo 3.2 (bkz Ek1.)’de ifade
etmektedir.

Makamlarm kigisellestirilmis olmast ¢aligma ortamindaki
barisi ve diizeni bozuyor (GA-8).

Ekonomik, sosyal ve prestij anlaminda bak kayiplar: mey-
dana gelmekte, kurumsal aidiyet zedelenmektedir (KA-21).

Akademik personel (GA-2; GA-9; KA-16; KA-17; KA-31)
planlamalardaki sorunlu tercihlerin yiiksekgretimde
insan kaynaginin ve kamu kaynaklarinin verimli ve etkin
kullanilmamasina sebep oldugunu, bu durumun kullanila-
mayan kaynak sorunu yarattigini, yiiksekégretim faaliyet-
lerinin uzun vadede olumsuz etkiledigini B Tablo 3.3 (bkz
Ek1.)’de ifade etmektedir.
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Yiiksekogretimde kaynak kullansmimnm etkin ve verimli old-
ugu ifade edilemez. Kullanilmayan kaynak sorunu bulun-

maktadr (GA-2).

Norm kadro uygulamasinin varligi veya yoklugunun bir
fark yaratmadigi, norm kadro mevzuatna ragmen ozel
uygulamalarin s6z konusu oldugu, yonetmelige ragmen
stirecin igletildigi akademisyenler tarafindan (GA-8; GA-10;
KA-16; KA-27, KA-29) Il Tablo 3.4 (bkz Ekl.yde dile
getirilmektedir.

Norm kadro yonetmeligini yiiriitmede sikintilar soz konu-
sudur. Yonetmelikteki kurallar nesnel ve siirdiiriilebilir
ancak oznel bir wygulamaya doniigmesi nedeniyle kigiye ozgii
wygulamalar neticesinde yonetmelik siirdiiriilebiliv olmak-
tan ¢itkmaktadir (KA-29).

Yiiksekogretimde siirekliligi kategorisinde en ¢ok ifade edi-
len kodlar B Sekil 10°da gorsellestirilmis, bu kategoride
yonetmeligin siireklilik arz etmedigi vurgulanmistir.

Uygulamaya liskin Deneyimler

Uygulamaya iliskin deneyimler kategorisi Bl Sekil 11°de
ifade edilen kodlar alunda incelenmigtir. Akademisyenler
(GA-1; GA-5; GA-11; GA-13) Il Tablo 3.5 (bkz Ekl.yde
uygulamanin karar alma mekanizmalarindaki egemene bireyi
tabi kildigini, akademiye olan dolayli etkileri nedeniyle bilimsel
alani olumsuz etkiledigi, uygulamadaki farkliliklarin birimler
ve kadro beklentisi olan akademisyenler i¢in bir ¢tkmaz olus-
turdugu degerlendirmesinde bulunmaktadir.

Norm kadro wygulamas: yiiksekogretime insan kaynagimin
planlamasi agisindan bir diizen getirecegi bakis agist ile ger-
ekli gibi goriilse de [...] iiniversiteler agisindan wygulama bir

bandikaptir (GA-11).
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W Sekil 11

Uygulamaya iliskin Deneyimler Kategorisine iliskin Kodlarin NVivo Gésterimi
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Yiiksekogretimde norm kadro diizenlemesinin siirekli-
ligi ¢geligkiler barindiran bir uygulama oldugu, yénetme-
lik hiikiimlerinin sik degistirildigi, akademik personele
gelecek kaygisi yagattigr ve akademisyenleri farkl alter-
natiflere yonlendirdigi akademisyenler tarafindan (GA-4;
GA-8; GA-13; GA-15; KA-19) Bl Tablo 3.6 (bkz Ek1.)’de
ifade edilmektedir.

Her yil en az iki tane yonetmelik ya da kural degisimi
gerceklesiyor (GA-4).

Tiim kurumlarda oldugu gibi iiniversitelerde de olsun
fakat suistimale agik bir wygulamaya doniisiince olumsuz
etkiler ortaya ¢ikiyor (GA-13).

Akademik personel (KA-22; KA-27; KA-30) B Tablo 3.7
(bkz Ek1.)’de yonetmeligin anlagilirli1 ve agik noktasinda
belirsizlik oldugunu, mevzuattaki sinirlandirict ifadelerin
degisken ve yoruma ac¢ik oldugunu, asgari sinirlar1 belir-
leyen oranlarin neye gore belirlendiginin ac¢ik olmadigini
ifade etmektedir.

Norm kadro wygulamas: akademik atama ve unvan iler-
lemesinde belirli kisitlamalara sebep oldu. [...] Anabilim

daly ya da boliim bazlh say: simwrlamalar: dogru bir uwygu-
lama degildir (KA-27).

Yiiksekogretim kurumlart arasindaki farkliliklarr minimize
etmek, akademisyen hareketliligi saglamak amaciyla uygu-
lanan norm kadronun; farkliliklar1 derinlestirdigi, bolimleri
ve birimleri tek tiplestirdigi ve benzer muamele uyguladigi,
bolimlerin esitligi dayatmas: sebebiyle adil planlamalarin
yapilmadigi, rektor haricindeki karar vericileri etkisiz kil-
dig1, akademik personeli kadro buldugu birimde unvan iler-
leyisini saglamaya mecbur kildig1 (KA-31; KA-32) Bl Tablo
3.8 (bkz Ekl1.)y’de ifade edilmektedir.

Cilt/

Norm kadro uygulamas: iiniversitelerin yapisina uygun
degil. Oncelikle biliimler bazinda kadro sayist belirle-
nirken ana bilim dallar: dikkate alinarak planiama yapil-
mamastir. Hal boyle olunca da mevcut bocalar boliim ve
ana bilim dalimin yiikiinii tasiyamaz, tasisa bile bilimsel
caligma yapamaz hale gelmistir. Bu noktada da norm dis:
kadro talebi giindeme gelmektedir. Uzmanlik alaninda
birey istibdam edilmiyor, sirf kadro alabilmek icin farkl:
alanlarda kadro aliyor (KA-32).

Akademik personel (GA-8; GA-10; KA-17) Bl Tablo 3.9
(bkz Ek1.)’de idari birimlerdeki karar vericilerin siireci y6n-
lendirmede etkili olduklarini, iist diizeydeki karar verici-
nin inisiyatifi ile stireglerin gekillendigini, norm digt kadro
kullaniminin rekt6rii 6nemli bir aktére doniistirdigint
belirtmektedir.

“Dekanlar, boliim baskanlar: ve anabilim dali baskanlar:
pasif bale getirildi, rektorler tek yetkili konumundadur. [...]
Yonetici kademesinde bulunan karar vericiler kadro plan-
lamalarim kisisellestivmeden balletmelidivler. Makamlarm
kisisellestirilmis olmast caligma  orvtamndaki barisi ve

diizeni bozuyor.” (GA-8).

Uygulamaya iliskin deneyimler kategorisinde en ¢ok ifade
edilen kodlar B $ekil 12°de gorsellestirilmis, bu kategoride
mustir. Aktor ag kuramu perspektifinden degerlendirildi-
ginde, mevzuat ve planlama araglari, kurumlar genelinde
personel dagilimini istikrara kavusturmak igin tasarlanmig-
ur. Ancak uygulama resmi kurallardan (6zel uygulamalar,
rektoriin takdir yetkisi, standart digt atamalar) sapuginda
etkileri zayiflar. Bu, siirekliligin bozulmasina yol agar; ag bir
arada kalamaz, ¢iinkii yazili belgeler farkli boliimlerde istik-
rar1 saglamak icin zayif kalmaktadir.
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W Sekil 12
Uygulamaya lliskin Deneyimler Kategorisinde Olusan Kod Bulutu
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Bu nedenle, siireklilik yalnizca yasal bir tasarim meselesi
degil, ayn1 zamanda aktor ve aktantlarin kalic bir ag olug-
turup olusturmadiginin bir irtiniidir. Diizenleme, tarafsiz
bir arabulucu gorevi goremez; bunun yerine, belirsizlikler
ve yorumlama esnekligi, karar vericilerin takdir yetkisi kul-
lanmalarina olanak taniyarak onyarg: algilarina yol actigi
goriilmektedir. Bunlar aslinda istikrarsiz agin etkileridir;
akademisyenler giiven kaybeder ve diizenleme, kurumsal
kiiltiiri istikrara kavusturmak yerine zayiflatir. Norm kadro
diizenlemesi, personel yetkisini esit olarak dagitmak icin
tasarlanmig olsa da pratikte rektorleri agin etrafinda dén-
diigii merkezi bir aktor haline getirmektedir.

W Sekil 13

Oneriler kategorisine iliskin kodlarin NVivo g(‘jsterimi

Planlamaya iliskin Oneriler

Planlamaya iliskin 6neriler temast “Oneriler” kategorisinde
B Sekil 13’te ifade edilen kodlar alunda incelenmistir.
Deneyimlere odaklanan ¢alismamiz kapsaminda uygulama
bir¢ok yoniiyle incelenmis, siirece miidahil olan tim aktor
deneyimlerinden hareketle bir degerlendirmede bulunmak
amaciyla 6nerilere yer verilmistir.

Akademisyenler (GA-12; KA-24; KA-25) Il Tablo 4.1 (bkz
Ekl.y’de uygulamanin kriterlerinin yeniden diizenlenerek
yiiksekogretimde akademisyen hareketliligini saglayacak bir
yapiya donistiriilmesini 6nermektedirler.
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Rotasyon olmalidrr. Ozellikle boca bulunamayan alanlarda
diniversiteler aras: rotasyon yapilsin, belirli avaliklarla perso-
nel temini saglanmalidir (KA-24).

Yonetmeligin rasyonel standartlarda, birimlerin ve akademik
personelin ihtiyaglarina iliskin olarak adil kriterler barindi-
racak nitelikte diizenlenmesinin gerekliligi akademisyen-
ler tarafindan (GA-7; GA-15) Il Tablo 4.2 (bkz Ek1.)’de

onerilmektedir.

Yapilan diizenlemeler giinii kurtaran, o ana iliskin
cozdimler diretirken, gelecege yomelik biitiinciil diizenlem-

eler sarttir (GA-7).

Akademik personel (KA-20; KA-21; KA-23; KA-28; KA-29)
B Tablo 4.3 (bkz Ekl.yda tiim birimlerin goriistini dik-
kate alan boliim bazinda planlamalarin yapilmasi gerekti-
gini, boliimleri ve birimleri esit kilmak adina yapilanlarin
farkli sorunlar olusturdugunu, bu anlamda planlamalarin
boliimiin ihtiyaglari, 6grenci sayist ve uygulamali bilim olup
olmamasina gore olugturulmasini 6nermektedir.

Norm kadro wygulamas: fakiilte, boliim ve anabilim dal
bazimda planlamalar yapmahd (KA-21).

Ogremi sayismdan ziyade wygulamals bilimler olup olmadig:

da dikkate alimmalidir (KA-23).

Akademik personel (GA-3; GA-4) B Tablo 4.4 (bkz
Ek1.)’da say1 sinirlamasinin alan digt alimlarda uygulanma-
sini alanin uzmani olan akademik personelde uygulanma-
masint 6nermekeedir.

Planlama olsun fakat alan disi hocalar icin norm kadro simar-
lamasi getirilsin, alan bocalarma smirlama getivilmemesi
gerektigini dijgiintiyorum (GA-4).

Norm kadro siirecinde YOK koordinasyonuna dikkat eki-
lerek merkezi ve yerel birimler arasinda is birligi beklentisi
(KA-25) Wi Tablo 4.5 (bkz Ek1.)’de dile getirilmektedir.

Yiiksekogretim kurumiarimn gelisimi iilke genelinde bir
koordinasyon gerektirir. Merkezi atama usulii ile bu is halle-
dilir, koordinasyon saglanir. Universiteler kriterleri belirle-

meli YOK merkezi atama yapmahdr (KA-25).

Kadro planlamasinda kurum ici unvan ilerleyisinde ilana
cikilmamasina ve yoneticinin inisiyatifine birakilmamasina
yonelik beklenti (GA-1; GA-7; GA-10) Bl Tablo 4.6 (bkz
Ek1.yde dile getirilmektedir.

Kurum igi unvan ilerleyisinde yiikselmelerin ozellikle yonet-
icilerden ve boliim bagkanlarmdan bagimsizlagtirdmasina

ibtiyag var (GA-1).

Akademik personelin kadro ve unvan ilerleyigindeki yerini
performansinin belirlemesi gerekliligini akademisyenler (GA-
11; KA-28) Wi Tablo 4.7 (bkz Ek1.)’de dile getirmektedir.

Cilt/

Akademisyenlik performansa dayal sozlesmeli bir is olsun, iy
garantisi olmasm, kigi profesor oluyor geligimi birakwyor, per-
formans sistemi olusturulmahdy (GA-11).

Performans gostergesi onemlidir. Bir akademisyen profesor
de olsa performanst degerlendirmeli, iivetmiyor ve bilim yap-
mayor ise caligtirilmamahidir (KA-28).

Ulusal 6ncelikler ve bolgesel potansiyel gozetilerek tiniver-
sitelerin uzmanlik alanlar1 belirlenmeli, kadro planlamalar:
ve kaynak kullanimimin ihtisaslagma 6zelinde yapilmasi
(KA-30) I Tablo 4.8 (bkz Ekl1.)’de onerilmektedir.

Universitelerin hepsini ayni formda ayni gekilde kurgu-
lamak dogru degil. Yapilmast gereken diniversiteleri bilge
ve bolge potansiyellerine gore, wlusal onceliklerine gore,
uzmanlk alanlarima gore evrensel rekabete gore grup-

landrrmaktr (KA-30).

Akademik personel (GA-1; GA-5; GA-14; KA-21; KA-24)
deneyimleri dogrultusunda kadro uygulamasinin yiikse-
kogretim sisteminde gerekli olmadigini Bl Tablo 4.9 (bkz
Ek1.)y’de belirtmistir.

Norm kadro wygulanmamast gereken bir sistemdir (GA-5).
Norm kadro iiniversitelerin yapisina uygun olmayan, yanlis

bir wygulamadir (KA-21).

Akademik personel (GA-7; GA-8; GA-11; GA-15) Il Tablo
4.10 (bkz Ekl.yde planlamalarin yiiksekégretimin yapisina
uygun olarak donistirilmesini, akademik igleyise uygun per-
sonel planlamasi seklinde revize edilmesini 6nermektedir.

Insan  kaynagr  planlamas:  yapilacak ise  arastirma
ve gelistirme faaliyetleri yapilarak, en iyi ornekler
aragtirilarak, bu yonde planlamalar ve yasal diizenlemeler

yapilmahdir (GA-15).

Oneriler kategorisinde en cok ifade edilen kodlar W
Sekil 14°te gorsellestirilmis, bu kategoride uygulamanin
revize edilmesi stk vurgulanan kod olmugtur. Aktor ag
kurami perspektifinden bakildiginda, norm kadro uygu-
lamasinin yalnizca yasal bir ¢erceve degil, ayn1 zamanda
stirekli olarak yeniden miizakere edilen bir dizi yasa,
politika, kurumsal 6zellikler ve akademik uygulamadir.
Kirilganlig1, “ag onarimlar1” geklinde islev goren siirekli
degisikliklerde agik¢a goriilmektedir. Aktor ag kurami
perspektifinden bakildiginda, norm kadro uygulamasi-
nin “stirekliligi” istikrarlt bir sistemin degil, kirilgan ve
celigkili bir aktor-agin irtintidiir. Tekdiizeligi saglamak
icin tasarlanan yonetmelik, belirsizlik yaratmakta, gayri
resmi uygulamalar: tegvik etmekte ve giicii rektorlere ve
st diizey karar vericilere kaydirmaktadir. Yasal metin-
ler, kotalar ve degisiklikler gibi aktantlar, sistemin kendi
hedeflerini baltalayacak sekilde aktorlerle etkilesime
girebilme potansiyeline sahiptir.
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W Sekil 14

Oneriler Kategorisinde Olusan Kod Bulutu
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Tartisma ve Sonuc

Aktor-ag kuramu perspektifinden yiiksek6gretim norm
kadro uygulamasmm degerlendirildigi bu ¢alismada aktor-
lerin faillikleri tizerinden uygulamanin siirekliligi degerlen-
dirilmistir. Amag “neyin iyi ya da neyin kéti” (Royle, 2021)
oldugunun saptamasi olmayip, aktorlerin biitiinciil bir bakig
agisiyla diisiintilmesidir. Caligmanin bulgular1 kapsamimda
yiksekogretimdeki orgiitsel yap1 ve akademik isleyis baki-
mindan uygulamanin hedeflenene hizmet etmedigi agik-
tr. Kuram perspektifinden; siirecte rolleri bulunan ve ag:
olusturan aktorlerin belirli bir etki diizeyine sahip olduk-
lar1 fakat etki diizeylerinin derecesinin farklilik arz etmesi
durumunda kilit role sahip aktoriin ya da aktantun belirlen-
digi gozlemlenmistir. Pienaar ve Bester (2009) fenomenler
tizerine yapmug olduklar1 ¢aligmalarinda da ifade edildigi
gibi bir fenomen olarak norm kadro planlamasi anlamli
oldugu olgiide ilgilileri ve deneyimleyenleri tarafindan
kabul gérmektedir. Uygulamay: rasyonel bulduklar: 6l¢iide
deneyimleyenler tarafindan kabullenme ya da reddetme ger-
ceklesmektedir. Akademik personelin uygulamay: ne kadar
benimsedigi ve sahiplendigi aslinda norm kadro planlama-
sinin etkinligini de beraberinde getirmektedir. Benzer bir
bulguya sahip olan bir bagka ¢alismada kadro ¢aligmalarinin
bireyler nezdinde 6rgiitsel degisim ya da yeniden yapilanma
seklinde algilandif1 ve bu baglamda bireysel tepkilerin
olustugu belirtilmistir. Norm kadro siireglerinde yapilan
diizenlemelerin bireyler nezdinde direngle karsilanmasi
aslinda yontem sorunlarmm bir sonucu olarak gériilebilir
(Karatag & Avci, 2019). Norm kadro planlama siirecinde
dogru yontemlerin belirlenmemesi; taraflarin zihinlerinde
soru igaretleri olugmasina ve uygulamanin gerekgelerinin
tam olarak anlagilmamasina neden olabilmektedir (Demir
& Demir, 2019). Yiiksekogretim kanunlari ile yapilan norm
kadro diizenlemelerin uyusmadigi, ortaya ¢ikan uyumsuz-
lugun atama siireglerinde farkli sorun alanlari ve uygulama
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farkliliklar1 olugturdugu belirtilmektedir (Varcan, 2020).
Akademik personel mesleki faaliyet alanindaki atama usul-
lerinin 6zgiinliigi kapsamunda farkli unvanlarin farkl
atama usullerine tabi olmasi tek tip bir atama planlamasi
olan norm kadro planlamasimnin uygulanmasini giiclestir-
mektedir (Tahtalioglu, 2021). Ayrica akademik personelin
caligma siiresine iliskin bir degerlendirme yapilmamasi; faa-
liyet alaninin egitim, aragtirma ve topluma katk: diizeyinde
farklilagmasi da nicel degerlendirmeye dayali bir uygulama
olan norm kadronun uygulanabilirligini zorlagturmaktadir
(Karatas & Avci, 2019). Bu minvalde norm kadro ve gerek-
tirdigi ig 6lctimleri yiiksekogretim kanunun da ifade edilen
akademik personel gorevleri ile birbirini destekler nitelikte
bir planlama olugturamamaktadir.

Akademik personelin norm kadro uygulamasma iligkin
deneyimi bakis acilarini farklilagtirmakta her bir akade-
misyen kendi deneyimlerinden hareketle uygulamay: farkl
sekilde algilamakta, benimsemekte ya da reddetmektedir.
Dolayisiyla birey degisimi kabullenirken ya da reddeder-
ken begerl olmayan aktorlere de dogrudan veya dolayli
olan etkisi sebebiyle siiregte ag iligkileri olusturulmakta-
dir. Norm kadro uygulamasinin devamliligina iligkin ise;
kurumsal igleyis, yasal degisimler, kaynak kullanimi ve
ogretim faaliyetleri a¢isindan planlamalarin daimi olmasi-
nin tartigmali oldugu saptanmugtir. Bulgularimizi destek-
leyen bir bagka caligmada ise akademisyenlerin zihninde
yiksekogretim kurumlarindaki norm kadro uygulamasina
yonelik soru isaretleri bulundugu ifade edilmektedir (Demir
& Demir, 2019). Aragsurmamiz neticesinde soru igaretleri-
nin yaninda uygulamaya iligkin bircok farkli bakis acis1 da
bulunmaktadir. Bu anlamda bazi akademisyenler i¢in norm
kadro uygulamas: gerekli bir uygulama iken, bazilar1 i¢in
yiksekogretimin yapisina uygun olmadig ya da birtakim
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diizenlemelerin gerektigi vurgusu yapilmistir. Bir bagka
caligmada ise yiiksek6gretim mevzuatt ile son dénem kanun
ve yonetmelik degisimlerinin geligkiler icerdigi, diizenle-
melerin yaratugi farkliliklarin atama siireglerinde sorunlar
olusturacagina dikkat cekilmektedir (Varcan, 2020). Soz
konusu uyumsuzluk sadece mevzuat kaynakli olmayip, YOK
kararlarinin siireclere miidahil olmasindan kaynakli oldugu
da gozlemlenmistir. Bu durum akademik personelde uygu-
lamaya iligkin bir belirsizlik oldugu algis1 olusturmusgtur.

Aragtirma kapsaminda akademisyen deneyimlerinden yapi-
lan ¢ikarimla hali hazirdaki norm kadro uygulamasinin; yiik-
sekogretimin kurumsal yapisina, igleyisine ve is siireclerine
uygun olmadigidir. Deneyim paylagimi yapan akademisyen-
ler; “diizenlemenin yeniden g6zden gegirilmesini, degismesi
gerekenlerin dogru tespit edilmesini, kadro olgiitlerinin
yapilacak is analizleriyle belirlenmesi gerektigini, tiniversi-
telerin akademik isleyisine uygun yeni diizenlemeler yapil-
mast gerektigini, kurum ici yeniden atamalarin norm kadro
say1 sinirlamasi diginda tutulmasini ve ilana ¢ikilmamasini”
dile getirmiglerdir. Norm kadro yonetmeliginin tiniversite-
lerin niteliklerine gére uygulanmast iiniversiteler arasindaki
farkliliklar1 derinlestirmektedir. Buna ek olarak birimlerin
ve bolimlerin farkliliklart g6zetilmeden tek tip bir diizen-
leme ve asgari kadro sayist getirilmigtir. Yiksekogretim
kurumlarinda hangi is siiregleri dikkate almarak birimleri
tek tiplestiren is etiitlerinin ve i analizlerinin yapildig:
konusunun da net olmadig1 yoniinde bir kanaat olugmustur.
Aragtirma bulgular1 kapsaminda akademik personel tarafin-
dan sunulan oneriler:

= Yiiksekogretim Kurulu (YOK), oncelikle kurumsal
performans: denetleyen ve diizenleyici ve denetleyici
insan kaynaklar1 planlamasini koordine eden merkezi
bir kuruma doéntstiiriilmelidir. Yerel bir birim olarak
islev goren tniversite diizeyinde, personel planlama-
sin1 giinlik idari iglerden bagimsiz olarak yonetmek
icin miitevelli heyetleri kurulabilir. Bu heyetler, cesitli
Avrupa iilkeleri ve Amerika Birlesik Devletleri’nde kul-
lanilan y6netigim modellerine benzer sekilde, 6gretim
tyeleri, mezunlar ve dig uzmanlar dahil olmak tizere
paydaslarin dengeli bir sekilde temsil edilmesiyle olug-
turulabilir. Yurt disginda uyarlanmig 6rnekler mevcut
olmakla birlikte, bunlarin Tiirkiye’ye uygunlugu, ulu-
sal yiiksekogretim oncelikleri, yasal yapilar ve kiiltiirel
beklentilerle uyumunu saglamak icin dikkatli bir bag-
lamlandirma stratejisiyle yiiriitilebilir.

» Norm kadro planlamasi ile tim birimlerin biitiincil
diizenlemelere tabi tutulmasinin tiniversitelerin 6zerk-
ligi ve bilim dali ¢esitliligine aykiridir. Bu noktada
planlamalar yapilirken esitlige degil adil planlamalara
onem verilmelidir.

= Niceligi 6n plana cikartan norm kadro uygulamasi
yerine nitelige vurgu yapan insan kaynaklari planlama-
lar1 yapilmali, yasal mevzuatta biitiinliik saglanmalidur.
Norm kadro uygulamasi yerine stratejik yetenek yone-
timi uygulamalarindan faydalanilmalidur.
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® Yiiksekogretim kurumlarinda 6grenci almi durduru-
lan veya kapaulan programlardaki akademik personel
bilimsel aragurma faaliyetlerine yonlendirilmeli ve
ihtiyact olan iniversitelere akademisyen hareketliligi
saglanmalidir.

» Norm kadro uygulamasi say1 sinirlamast ve oransal
dagilmim ifade eden “kadrolarmn 3/44 aymi unvan
icin kullanilabilir” hususuna daimi kadrolar dahil
edilmemeli, s6z konusu oranlama gecici kadro statii-
stinde uygulanmalidir. Aragtirma kapsaminda yapilan
gortisme verilerinden hareketle profesor ve dogent gibi
st akademik kadrolarin yogun oldugu iniversitelerde
alt kadrolarin unvan ilerleyisi giiclesmektedir.

Arastirmanin Sinirliliklari ve
Gelecek Calismalar icin Oneriler

Aragtirma yonteminin nitel aragtirma olmasi aragtirma evre-
ninin sinirlt tutulmasina, yiiz yiize goriismelerin uzunlugu
sebebiyle goriisme talebimize olumlu déniis yapan akade-
mik personelin deneyimlerine odaklanimigtir. Bu anlamda
elde edilen verilerin tiim yiiksekogretim kurumlarma genel-
lenememesi aragurmanm  smurhiligini - olusturmaktadir.
Gelecek aragtirmalar igin aragtirma verilerini genellenebilir
kilacak aragtirma yontemleri ve norm kadro uygulamasinin
akademisyen deneyimleri digindaki farkli aktorlere odakla-
nan ¢aligmalar 6nerilmektedir. Bir diger 6nerimiz ise yiikse-
kégretim kurumlarmdaki personel planlamasmin aract olan
norm kadro uygulamasinin fakiilte, birim ya da program
temelli spesifik ¢aligmalarla uygulanabilir olup olmadiginin
tespitine yonelik ¢aligmalar yiirtitilmesidir.

Aragtirmamizin bir diger sinirliligt ise aragtirma 6rneklemini
olusturan st diizey idari pozisyonlarda erkek yoneticilerin
oransal fazlalig1 sebebiyle kadin akademisyenlerin yeterli
diizeyde temsilinin saglanamamig olmasidir. Arastirma
kapsaminda toplamda 32 akademisyenle yiiz yiize gériigme
yapilmus, goriisme yapilan kadin akademisyen sayist 4 olup
bu durum idari kademelerdeki kadin akademisyen oraninin
digtkliigii ile iligkilidir. Bu anlamda gelecek caligmalar igin
aragtirmacilara kadin ve erkek akademisyenlerin oransal
esitligi gozetilerek nicel ya da nitel aragtirma desenleriyle
yiksekogretim insan kaynaklari planlamalarina odaklanan
caligmalar yiirtitmeleri 6nerilmektedir.

2026

221

16 | Sayi/ 2 | Agustos /




%

Benazir Oztirk & Salih Bortecine Avci

Extended Abstract

Evaluation of Human Resources Policies
from the Perspective of Actor Network Theory:
Example of Higher Education Norm Staffing Practice

ince the 1980s, neoliberal transformations have

redefined higher education with a market-oriented

logic; universities have become places where state
priorities and market demands converge. The competitive
pressure created by entrepreneurial and innovative univer-
sity indices, and the expectations of competitive advantage
for higher education institutions through quality assurance
and accreditation processes are considered components of
the restructuring in higher education within the neoliberal
transformation. A notable consequence of these dynamics,
along with the policy of having a university in every prov-
ince, has been academic inflation, leading to inefficiencies
in personnel allocation and the adoption of norm staffing
regulations. In order to ensure standardization in academic
personnel management in higher education institutions,
the norm staffing practice was introduced with the per-
sonnel regulation amendment made in 2018. However,
the diverse missions and autonomous structures of these
institutions in the fields of education, research, and social
contribution make uniform practice difficult and threaten
the sustainability of human resources planning. This study
examines the challenges posed by staffing regulations and
higher education institution decisions, while also consid-
ering the impact of many actors, such as technological
infrastructure, teaching resources and student numbers,
on staffing norms.

Literature Review

The success of the higher education staffing norm imple-
mentation as a policy process depends on the effectiveness
of the components in the policy-making and implemen-
tation process. To analyze these dynamics, this study
utilizes the perspective of actor network theory, which
emphasizes the interaction of various elements within
hybrid socio-technical networks (Miles, 2016, p. 27).
Actor network theory considers human and non-hu-
man actors, such as policymakers, academic staff, legal
frameworks, technologies and performance indicators, as
equally important in shaping outcomes (Latour, 2005a,
2008). By emphasizing the heterogeneity of networks,
this theory warns against explanations that prioritize a
single factor or element, as such a perspective inevitably
overlooks the fundamental dimensions of continuity and
change. The theory is not a model but a tool for analyzing
various situations (Cressman, 2009). Instead of offering
a prescriptive model, actor network theory provides an
analytical lens for observing how actors interact (Callon
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& Latour, 1981; Law, 2008), adapt, and exert influence
in complex organizational contexts (Latour & Woolgar,
1986). This study uses this approach to investigate how
the interaction of multiple actors determines the chal-
lenges and opportunities of staffing norm implementation
in higher education. All human and non-human actors in
the network have the potential to be agents (Callon, 1987;
Cressman, 2009; Latour, 2005a). From this perspective,
the study focuses on the following research questions:
How do actors and agents shape staffing norm planning
processes in higher education institutions? What are the
experiences of academic staff regarding the implemen-
tation of staffing norm planning processes within their
respective actor networks?

Method

Using a qualitative phenomenological design, the norm
staffing practice was examined from an actor-network the-
ory perspective. The research group consisted of academ-
ics from both young and senior universities selected from
state universities using a criterion sampling method. The
research sample also included academics holding adminis-
trative positions and involved in decision-making processes.
Data were obtained through semi-structured interviews and
analyzed using content and descriptive analysis techniques
with the NVivo qualitative analysis program. The data were
classified into codes, categories, and themes, resulting in
65 child-codes, 41 codes, 7 categories, and 4 themes. For
reliability, the codes, categories, and themes were reviewed
by an expert academic. The agreement rate between the
coding performed by the expert academic and our own
coding was determined to be 95.72%. To further enhance
reliability, member verification and cross-referencing were
performed. The findings are presented under four themes:
the applicability of the regulation, the continuity of person-
nel planning, the actors influencing the process, and recom-
mendations for future applications.

Findings

When the findings are examined, it is seen that the norm
staffing practice is incompatible with the organizational
structure and academic functioning of higher education
institutions and because it is not based on work study and
analysis, it creates various impasses and problem areas
in human resources planning. The regulation becomes
a pressure element in the academic field, homogenizing
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units, leading to promotion and employment problems
due to numerical limitations and negatively affecting the
quality and motivation of scientific studies. From the per-
spective of actor network theory, the personnel planning
process is directly affected not only by human actors such
as academics and administrators but also by non-human
components such as legislation, geography, economic
constraints, and institutional age. Frequent changes in
the regulation reveal the fragility and instability of the
system, while uncertainties and non-standard appoint-
ments in practice weaken the written rules, highlight-
ing the discretionary power of rectors and making them
a central actor where power is concentrated. Since this
situation undermines the perception of institutional neu-
trality and makes it difficult for academics to plan for the
future, it is recommended that the application be fun-
damentally revised with flexible dynamics that take into
account institutional diversity, job analysis tools, and
transparent criteria. The findings emphasize the value of
actor network theory in analyzing higher education poli-
cies and the need for more flexible and context-sensitive
approaches to academic staffing.

Discussion

The question of how human resources planning pro-
cesses in higher education shape organization is answered
by stating that planning both influences and is influenced
by the structure (Alcadipani & Hassard, 2010; Camillis
& Antonello, 2016; Camillis et al., 2021). In this case,
academic staff are both influenced by and influence the
practice, thus forming a network structure. From an
actor-network theory perspective, the continuity of the
practice in staffing planning has been evaluated through
the agency of the actors. The aim is not to determine
“what is good or what is bad” (Royle, 2021), but to con-
sider the actors from a holistic perspective. Within the
scope of the study’s findings, it is clear that the practice
does not serve its intended purpose in terms of organi-
zational structure and academic functioning in higher
education. The resistance faced by individuals to the reg-
ulations made in staffing processes can actually be seen
as a result of methodological problems (Karatas & Avci,
2019). The failure to determine the correct methods in
the staffing planning process; This can lead to question
marks in the minds of the parties and a lack of full under-
standing of the rationale behind the practice (Demir &
Demir, 2019). It is stated that the norm staffing regula-
tions made with higher education laws are inconsistent,
and the resulting inconsistency creates different problem
areas and application differences in appointment pro-
cesses (Varcan, 2020). The fact that different titles are
subject to different appointment procedures within the
scope of the uniqueness of the appointment procedures
in the professional field of academic personnel makes it
difficult to implement norm staffing planning, which is
a uniform appointment plan (Tahtalioglu, 2021). In this
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context, a plan that supports the norm staffing and the
required work measurements with the academic person-
nel duties expressed in the higher education law has not
been created.

Conclusion and Recommendations

Academic staff’s experience with the norm staffing practice
leads to differing perspectives; each academic perceives,
adopts, or rejects the system differently based on their own
experiences. In this sense, while some academics consider
the norm staffing practice a necessary practice, others
have suggested that it is incompatible with the structure
of higher education or that certain adjustments are needed.
In this context, the Council of Higher Education should
be transformed into a central institution that oversees
institutional performance, boards of trustees should be
established in universities, and contextualization strategies
should be implemented to ensure compliance. The norm
staffing practice, which subjects all units to uniform regu-
lations, should prioritize fair planning rather than equality,
as it contradicts the autonomy and diversity of academic
disciplines of universities. Instead of a norm staffing prac-
tice that prioritizes quantity, human resources planning
that emphasizes quality should be implemented, and stra-
tegic talent management practices should be utilized. The
provision in the norm staffing practice stating that “3/4
of the positions can be used for the same title” should not
include permanent positions; this ratio should be applied to
temporary positions.
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Ek 1: Tablolar

Wi Tablo 1.1
Orgtsel Yapiya Yonelik Katilimci Gordsleri

Katihm Katiimar Gériisii Vurgulanan Sorun
Akademisyenleri ikiye ayirmak gerekiyor. Arastirmaci akademisyen . e . .
GA-10 ve ders veren akademisyen seklinde bir ayrim yapilmalidir. Bu ayrim YUksekggﬁfg'argﬁ? 'Z arrlwrilllﬁlr}]/aagilzzﬁal;ad;)epklt?vnilama5|
Uzerinden is analizi yapilsin ve norm kadro uygulansin. yap 9!, ay 9 9

Universitelerin islevleri acisindan norm Norm kadro uygulamasinin Gniversitenin
GA-14 A ; g o o o
kadro uygulamasi yapiya uygun degildir. islevleriyle ortismedigi
Norm kadro uygulamasi Universitelere ve Norm kadro uygulamasinin
GA-15 ' e g . L
akademisyenlige uygun degildir. akademiye uygun olmadigi
KA-24 Norm kadro Universitelerin érgitsel yapisina uygun degil. Universitelerin érgltsel yapisina uygun olmadigi
Universitelerdeki 6rgutsel yapiyla drtiismeyen bir uygulamadir. Norm kadronun éraiitsel vaoi ile uvumlu olmadidi ve
KA-26 Bu nedenle uygulamada oldugu gibi insan kaynaklari orgutsel yap yu 9
e e L strekliliginin olmadigi
planlamalari da strduralebilir degildir.
I Tablo 1.2

Planlamadaki islevsellige Yonelik Katilimcr Gortsleri

Katiima Katihima Goriist Vurgulanan Sorun

Kodu

Yuksekdgretimde plansizligi diizeltmek amaciyla norm kadro uygulamasi

GA-12 devreye konmustur. Norm kadro uygulamasi yasal bir perdeleme; Yuksekogretimdeki plansizligr perdelemek
aslinda, isine geleni al, kadro ver; isine gelmeyene “norm kadro var” amaciyla olusturulmus yasal dizenleme
diyebilmenin yasal diizenlemesidir.
Norm ici ve norm c_ilsl kadro ile |st<_3n|Ien alimlarin yapllmast Norm kadro uygulamasina ragmen
aynen devam etmektedir. Norm kadro ile yapilan sinirlamaya ragmen :
KA-29 N 8 SR norm disi alimlarin yapildig,
istenilen alimlar yine yapiliyor. Universiteler plansizca kuruldu, . :
e kadro planlamalarina riayet edilmedigi
norm kadro ise bir baska plansizlik oldu.
Yonetim ihtiyac olmasa da norm disi kadro ile Norm disi kadro yetkisi ile sayi ve ihtiyactan ziyade
KA-16 . o el : ) T o 9
istedigini yine ise alabilmektedir. keyfilik s6z konusu oldugu
i Tablo 1.3
TUm Birimleri Tek Tiplestirmek lle llgili Katilimer Gorusleri
St Katilima Gorusii Vurgulanan Sorun
Kodu
- Arastnma gorevlllefl ve dq'kt“or ogretimidyelerii Akademisyenler tizerinde bir baski olusturuldugu,
GA-1 bir baski unsuru oldugunu gériyorum. Bu durum onlari Sneticive tabivet ve badimlilik varattidi
bolimde hakim olan kisiye tabi olmaya zorluyor. y Y Y 9 y 9
Akademik isleyiste sayi sinirlamasi dogru dedgildir. Asgari kadro : ] "
sayisi olan 3 kisi ile bolim veya anabilim dali strecleri yurtttlemez. Alsedemideiasganiiadio Sayist ils quvsturuIan say!
GA-11 X . . X sinirlamasinin dogru olmadigi ve
[...] Akademisyenler asgari kadro sayisi sebebiyle terfi konusunda maddurivet varattds
magduriyetler yasamaktadir. gaunyety 9
GA-12 Ogrencisi olana da olmayana da ayni norm kadro sayi sinirlamasini Tek tip kadro planlamalarinin
getirirseniz, burada rasyonel planlamadan bahsedilemez. rasyonel planlamalar olmadig
Uygulama yillardir bolimde calisan her anlamda . L
GA-14 bir emek ortaya koymus insanlarin sayi sinirlamasi ile Asganﬂkagjro S R LI yavrlatarak
orgutsel aidiyeti olumsuz etkiledigi

bekletildigi bir durum ortaya cikarmustir.

226 Yiiksekdégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)




Aktdr Ag Kurami Perspektifinden insan Kaynaklari Politikalarinin Degerlendirilmesi \

W Tablo 1.4.
Uygulamadaki seffafliga yonelik katilimci gorusleri
K?(tggsc' Katihma Goriisii Vurgulanan Sorun
GA9 Kadro icin personel degil, personel icin kadro ayarlanmaktadir. Norm kadro planlamasinin kisiler Gizerinden
Bu dogru bir tutum degildir. yUrittldugu amaci disinda hareket edildigi
GA-10 Bir S|stemde_ dUrU“stI“Uk olqusa ;Qrdﬂrg!e@hrhkten bahsedilemez, Aktrlerin etik davranmadig.
isler yurtimez. Bizler 6nce durust olmaliyiz.
GA-14 Uygulama ile ilgili kafa karisikligi var, cok fazla degisti. [...] Uygulamanin cok fazla degistigi, kuralsizlik ve
Norm kadro yonetmeligine karsin yapiimak istenenler yapiliyor. keyfiyet s6z konusu, aktantlar strecte cok etkili
KA-16 Efendim “Rektor Hoca 6yle uygun buldu” Yoneticilerin seffaflik ve hesap verilebilirlik ilkeleri
ylksekogretim bu cevaplamayi taslyamaz. dogrultusunda hareket etmedikleri
W Tablo 1.5
Sayi sinirlamasina iliskin katilimer gorusleri
K?(TCI;ECI Katihma Goriisii Vurgulanan Sorun
Norm kadro uygulamasi hiyerarsik bir yapi kurmak tzere tasarlanmistr,
GA-1 oysa Universitelerde 6nemli olan bu degildir. Universitenin glctnl ve Planlamalarin nicelik degil
islerligini strddrebilmesi icin asgari sayi sinirlamalarinin degil nitelik odakli olmasi gerektigi
liyakat ve ehliyet esas alinmalidir.
GA-10 Norm kadro uygular_na5| ile hep salyllarl ko_nu;ruk. Sayilar 6nemli, Norm kadro uygulamasi ile niteligin gz ardh edildig
sinirlar 6nemli, puan énemli ama nitelik ortada yok.
KA-18 Norm kadro uygulamasinda sayisal sinirlandirma uygulanabilirligini Nicelige odakli planlamanin
zorlu bir hale dénustirmustar. uygulanabilirligi glclestirdigi
Oncelikle hedefler belirlenmeli, stirecin nasil yiritiilecegini netlestir, . )
KA-26 sonra say! belirlensin. Ancak ifade edilen hicbir hususta calisma Uygulamna;cl(le(?i ggaoc:jeanlgllgnp()jlﬁr?lamamn
yapmadan ilk énce sayilara takilmak dogru degil. 9 9
W Tablo 1.6
Nitelik ve Niceligin Etkisine lliskin Katimci Gérusleri
Kz;r(t‘l)l:jr:u Katilima Gorusii Vurgulanan Sorun
Uygulamali alanlarda ya da farkli gereklilikleri olan boélimlerde sayi
sinirlamasi kaliteyi azaltmaktadir. Norm kadro ile su mu denmek . oo
KA-16 isteniyor; bizim fakulteye 6 hocalik bilim yeter! 7 hocalik bilim fazla! Wil Ogiﬂ'ﬂ?;?;::?;?ﬁnegilltgillli akdl
Aslinda akademide nitelige bakmaliyiz, bir yerde 20 hoca da olsa P 9
nitelik yoksa sayinin bir nemi yoktur.
Yuksekogretimde gun kurtaran planlamalar yapiimakta fakat boyle Norm kadro planlamas: ile giind kurtaran
KA-20 olmamali, anabilim dali sayisi ve 6grenci sayisi belli, bunlara gore Iar?lamalarm a ﬁdm
yapiimalidir. [...] Planlamalar giin degil gelecegi kurtarmalidir. P yapiidig
: Goruldugu tzere kervan yolda dizilemiyor, uygulamada bircok sikint g g
Nae s6z konusudur. Esas olan planlamadir, planlama saglam ise gerisi gelir. ki) ETETIT) 10 [SETTERT GO e e
Ne yazik ki Gniversitelerde 6grenci sayisi fazla, akademik personel
sayisi azdir. Bu acidan bakildiginda ihtiyaca yonelik insan kaynadi
KA-31 istihdami s6z konusu degil, boyle olunca da 31. maddeye yukleniliyor, Norm kadro uygulamasinin sézlesmeli ve ders saati

gorevlendirme ile personel acigi giderilmeye calisiimaktadir.
Gorevlendirme ile isler yarittldagu icin ihtiyaca yonelik personel
yetistirilmesi ertelenmektedir.

Ucretli istihdami 6zendirdigi

Cilt/
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Wi Tablo 1.7
Ogrenci Kapasitesinin Etkisine lliskin Katilimci Gorusleri

Katilima
Kodu

Katilima Gorisii Vurgulanan Sorun

Ozellikle dgretim tyesi aliminin belli bir sayiya ve 2/3 gibi
GA-6 unvan sinirlamasina tabi tutulmasi yeni kurulan tniversitelerde
akademik istihdami zorlastirdi.

Asgari kadro sinirlamasinin
yarattigi istihdam sorunu

Ogrenci sayisi dikkate alinmiyor. Once égrenci aliniyor,

GA-7 o Planlamada 6grenci sayisinin dikkate alinmamasi
sonra hoca talep ediliyor.
Tamamen plansiz bir dizlemde ilerlemeyelim ama 2/3 veya 3/4 gibi Asgari kadro sayi sinirflamasinin
GA-11 . e ) M
kurallar sayi sinirlamalari sacmaliktir, akademik yapiya uygun degildir. akademik yapiya uygun olmadigi
GA-14 insan kaynaklari planlamalari stirdiriilebilir olsa veya nitelige gore Planlamanin niteligi esas almamasi devamliligini
yapilmis olsaydi tniversiteler mevcut sorunlari konusuyor olmazdi. etkileyecegi, planlama yapiimadig

Yapici, etkin, rasyonel planlamalar yapiimali; 6grenci sayisi ve 6grencinin
KA-23 ogretim slreci boyunca elde edilecek ciktilari, saglanacak faydalar
hesaplanmali bu veriler cercevesinde planlama yapilmalidir.

Norm kadro planlamasinin etkin ve
etkili bir sekilde tasarlanmadig

Akademideki norm kadro sayi sinirinin neye gére yapildigi belirsiz,
KA-32 netlik kazanmamistir. Bu sebeple de uygulama ile gerceklik értismdyor.
Uygulama strecinde sikintilar olusmaktadir.

Norm kadro sayi sinirinin hangi ihtiyactan kaynakli
olusturuldugunun belirsizligi

Il Tablo 1.8 .
Mevcut Personel Planlamasina lliskin Katilimci Gorusleri

Katilimci
Kodu

Katilima Gorusii Vurgulanan Sorun

Bolumlerin 6grenci sayilari, Yiksek lisans ve doktora programlari

dikkate alinarak planlama yapilmasi gerekmektedir. Clgpane szl Gl et elimmes) gl

KA-27

Bir bolum birden fazla alt disiplinden olusmaktadir. Ogrenci potansiyeli
KA-31 de dikkate alindiginda akademik personel ihtiyac
YOK'Un belirledigi sayi sinirlamasinin cok tzerindedir.

Her disipline uygun yeknesak bir planlamanin
mUmkun olamayacagi

I Tablo 2.1
Aktant Etkisini Vurgulayan Katilimci Gorusleri

Katilimai
Kodu

Katilima Gorusii Vurgulanan Sorun

Bulundugu birimde akademik unvan ilerleyisi norm kadroya takilan
KA-17 akademisyenler baska arayislara icerisine girmekte, politik stirecleri
isletmek istemekte ya da torpil gibi arayislara girmektedirler.

Planlamalara disaridan mtdahale yapilmasi fikrinin
yayginlastigi, etik olmayan davranislara tesvik ettigi

Universitenin doguda olmasi, sehrin belirli avantajlardan yoksun olmasi, )
KA-20 fiziki kosullarin yetersizligi kadrolasmaya ve Universitenin sartlarinin planlamada etkili oldugu
uygulamanin strdurdlebilirligine etki etmektedir.

Beseri olmayan aktorler acisindan baktigimizda ise liyakate énem
vermeyen anlayis, yerellesmenin getirdigi kayirmacilik, hemsehricilik Planlamalarin niceligi 6n plana cikarmasi ile liyakate
anlayisi stirece etkide bulunmaktadir. Universiteler yerellestirildikce deger vermeyen bir anlayis yaratildigi
kayirmacilik ve hemsehricilik artiyor.

KA-22

Butce gortsmeleri her seyi belirliyor. Butcede Universitelerin ihtiyacina
KA-29 gore degil, maddi olanaklar kapsaminda atama 6ngoriyor. Bitcenin
durumu akademik personel planlamalarinda etkili olmaktadir.

Butcenin akademik kadro
planlamalari Gizerindeki etkisi,

Universitelerde norm kadro uygulamasi amaci tahmin edilemeyen

bir dizenlemedir. Kurumlarin politize olmasi sebebiyle norm kadro Planlama surecindeki disaridan mtdahalelerin
KA-30 uygulamasi uygulanabilir degildir. Politik yon rasyonel standartlari yok rasyonel standartlari yok saydigi ve
sayar ve rasyonel standartlar ortadan kalkinca da norm kadro islemez. uygulanamaz kildigi
Norm kadro uygulamasi ile birokratik strecleri bir yenisi eklenmistir.
KA-31 Butce kapsaminda atama sayilar belirlenmekte dolayisiyla ihtiyactan Biitce olanaklar kapsaminda
ziyade butcenin olanaklari 6nemli hale gelmistir. planlamanin sekillendigi
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I Tablo 2.2
Aktant Etkisini Vurgulan Katilimci Gorusleri

Sahine Katilimc Gorisii Vurgulanan Sorun
Kodu
GA-4 Sureci etkileyen beseri olmayan aktor olarak [...] ekonomik durum. Ekonominin de sureci etkiledigi
GA-7 Universitenin nitelikleri, sehrin imkanlari, YOK merkezi yapilanma olarak  Universitelerin ve bulunduklari sehrin niteliklerinin
o6nemli ve ciddi etkisi olan beseri olmayan aktorler olarak ifade edilebilir. etkisi
GA9 Akademiye akademik basari ve calismalarla degil, akademi disi iliskilerle Niteligin degil kisisel iliskilerin Snem arz etmesi

gelinmektedir.

Norm kadro uygulama strecinde sehrin buytk ya da ktictk olmasi, )
GA-10 Universitenin kidemli veya genc bir Universite olmasi aslinda her biri ayri Universitelerin niteliklerinin strecteki etkileri
ayn etkili olmaktadir.

Sehrin olanaksizliklari personel ihtiyacini hep diri tutuyor ve stirec bu

durumdan etkileniyor. Sehrin niteliklerinin dolayl etkisi

GA-11

i Tablo 2.3
Yuksekodgretimde Is Taniminin Yapilabilmesinin Birtakim Zorluklar Barindirdigina lliskin Katilimer Gorasleri

Katilimci
Kodu

Katihima Gorisii Vurgulanan Sorun

GA-4 40 saat boyunca ders verip, sonrasinda da akademik ilerleme yapmamiz, ~ Akademisyenlerin ders disi gérevlerinin olmasi ve

idari gorevler yurtitmek mimkin degil. planlamanin gticlesmesi
KA-25 Haftalik 30 saat ders veren akademisyen bilim yapamaz, tretemez. AT AT TSR GRS R UTUIET GETElS
algilanmamasi gerektigi
Akademisyenlerin yiksekogretim faaliyetleri acisindan tic Gnemli gorevi
bulunmaktadir: Arastirma ve gelistirme, EGitim 6gretim faaliyetleri,
toplumsal katki. [...] Ogretim faaliyetleri acisindan norm kadro
uygulanabilir fakat arastirma ve gelistirme ile toplumsal katki gorevleri Akademik faaliyetlerin cesitliliginin
KA-30 v A o : . . 2
acisindan uygulanabilirligi mimkdn degildir. Ya akademisyenlerden bu is analizini guclestirdigi
Uc islevi bekleyip, norm kadroyu kaldiracaksiniz. Ya da norm kadroyu
uygulayabileceginiz tek islev olan 6gretim faaliyetleri acisindan personel
planlamasi yapmak icin norm kadroyu uygulayacaksiniz.
W Tablo 2.4

Sureklilik Arz Eden Bir Yasal Mevzuatin Bulunmadigina lliskin Katilimei Gorusleri

Katilimai
Kodu

Katilima Gorisii Vurgulanan Sorun

Cok fazla koklt degisiklikler, cok ani bir sekilde yapiliyor,

hizl bir sekilde yapiliyor ve buna uyum saglayamiyor Mevzuat degisikliklerinin uygulanabilirligi etkiledigi

GA-2

Yasal diizenlemelerin

GA-15 Yasal duzenlemeler sturdurulebilir degil. {igiinti kurtarmak amaciyla yapimasi
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Il Tablo 2.2
Aktant Etkisini Vurgulan Katilimc Gorusleri

Gy Katilima Gorisii Vurgulanan Sorun
Kodu
GA-4 Sureci etkileyen beseri olmayan aktor olarak [...] ekonomik durum. Ekonominin de sireci etkiledigi
GA-7 Universitenin nitelikleri, sehrin imkanlari, YOK merkezi yapilanma olarak Universitelerin ve bulunduklari sehrin
onemli ve ciddi etkisi olan beseri olmayan aktorler olarak ifade edilebilir. niteliklerinin etkisi

Akademiye akademik basari ve calismalarla degil,

akademi disi iliskilerle gelinmektedir Niteligin degil kisisel iliskilerin 6nem arz etmesi

GA-9

Norm kadro uygulama strecinde sehrin buyik ya da ktictk olmasi, )
GA-10 Universitenin kidemli veya genc bir tniversite olmasi Universitelerin niteliklerinin strecteki etkileri
aslinda her biri ayri ayri etkili olmaktadir.

Sehrin olanaksizliklar personel ihtiyacini hep diri tutuyor ve

stirec bu durumdan etkileniyor Sehrin niteliklerinin dolayh etkisi

GA-11

i Tablo 2.3
Yuksekogretimde Is Taniminin Yapilabilmesinin Birtakim Zorluklar Barindirdigina lliskin Katilimcr Gorusleri

Katilimai
Kodu

Katilima Gorisii Vurgulanan Sorun

40 saat boyunca ders verip, sonrasinda da akademik ilerleme yapmamiz, ~ Akademisyenlerin ders disi gérevlerinin olmasi ve

Gt idari gorevler yurtitmek mimkan degil. planlamanin gticlesmesi
] - . Akademinin sadece ders veren kurumlar olarak

KA-25 Haftalik 30 saat ders veren akademisyen bilim yapamaz, Uretemez. alglanmamas gerektigi

Akademisyenlerin yiksekdgretim faaliyetleri acisindan ¢ 6nemli gorevi

bulunmaktadir: Arastirma ve gelistirme, Egitim 6gretim faaliyetleri,
toplumsal katki. [...] Ogretim faaliyetleri acisindan norm kadro

uygulanabilir fakat arastirma ve gelistirme ile toplumsal katki gérevleri Akademik faaliyetlerin cesitliliginin is analizini
KA-30 e ata . A e ; h 2

acisindan uygulanabilirligi mimkdin degildir. Ya akademisyenlerden bu glclestirdigi

Uc islevi bekleyip, norm kadroyu kaldiracaksiniz. Ya da norm kadroyu

uygulayabilecegdiniz tek islev olan 6gretim faaliyetleri acisindan personel

planlamasi yapmak icin norm kadroyu uygulayacaksiniz.
W Tablo 2.4

Sureklilik Arz Eden Bir Yasal Mevzuatin Bulunmadigina lliskin Katilimcr Gorusleri

Katilimai
Kodu

Katilima Goristi Vurgulanan Sorun

Cok fazla koklu degisiklikler, cok ani bir sekilde yapiliyor,

hizh bir sekilde yapiliyor ve buna uyum saglayamiyor. Mevzuat degisikliklerinin uygulanabilirligi etkiledigi

GA-2

GA-15 Yasal diizenlemeler strdurulebilir degil. - ecalidiiceniemelenn
glnu kurtarmak amaciyla yapilmasi
Dogru planlama olmadigr icin yasal bosluklarda olusuyor.
KA-20 Her bir dizenlemede mevcut uygulamayi diizenlemeye calisirken
is daha karmasik hale geliyor.

Sik yapilan mevzuat degisiklikleri net olmayan
uygulamayi daha fazla glclestirdigi

Beseri olmayan unsurlar acisindan yasal diizenlemelerin sikligi ve

KA-24 el e s slialn GlTslE AnlEe ciEmEEe Mevzuat degisiklikleri stirecte dnemli bir belirleyici
KA-32 Surekli yasal mevzuatta glincelleme yapmak Mevzuattaki glincellemeler uygulamanin
islerin dogru ilerlemediginin en buytk emaresidir. dogru planlanmadiginin gostergesi
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Il Tablo 2.5
Aktor Etkisini Vurgulayan Katilimcr Gordsleri

Katilimai
Kodu

Katilimc Gorisii Vurgulanan Sorun

Kurum ici unvan ilerleyisinde yikselmelerin 6zellikle yoneticilerden ve
GA-1 b6lim baskanlarindan bagimsizlastiriimasina ihtiyac var. [...] Bu durum
karar vericilere taninan gtictin suistimal edilme ihtimalini artirmaktadir.

Norm kadro planlamasinin idarecilerden azade bir
sekilde gerceklestirilmesi gerektigi

Akademik personelin unvan ilerleyisinin yoneticinin inisiyatifine
birakilmamasi gerekir. [...] Norm kadro uygulamasi karar vericilerin Akademisyen unvan ilerleyisi yoneticinin
GA-10 g : >
inisiyatifine birakilmis bir uygulamadir. Karar verici isterse kadro inisiyatifinde olmamali
aliyorsun, istemezse kadro alinamiyor.

Karar vericiler kadro planlamalarini akademik personel tizerinde bir
GA-14 baski unsuruna doéndstarda. [...] Sartlarini saglamis akademik personelin
kaderi karar vericinin inisiyatifinde olmamalidir.

Yoneticiden bagimsiz olmayan kadro
planlamalarinin bir baski unsuruna dénustugu

Belki yonetici kotu niyetli, Gst yonetim neden bu kadar cok yetkili kilindi.

KA-22 Bu durumlarin dizenlenmesi gerekmektedir Yoneticinin sahip oldugu inisiyatifi nasil kullandigi
W Tablo 2.6
Merkezi Aktorlerin Etkisini Vurgulayan Katilimcr Gordsleri
i Katihma Goriisii Vurgulanan Sorun
Kodu
GA-7 Merkezi yapilanma YOK siireclere cok fazla midahildir. Bu durumda Norm kadronun uygulanabilirliginde
uygulamanin strduralebilirligini etkilemektedir. YOK'in mudahilligi

Norm kadronun Gniversiteler birakilmasina ragmen YOK bir kere olaya .
KA-16 cok mudahil durumdadir. Universitelere biraktik dedi ama YOK'Un surecteki baskin etkisi
tim sdreclere karisiyor. YOK'Uin strece cok fazla etkisi var.

Akademik personel planlamasi Ankara’da belirlenmemelidir. Yilda alti
bin atama diyeceksiniz, sonra donup Universitelere kadrolari planlayin

KA-26 diyeceksiniz. Her Universiteye zaten kac kisi dustyor ki! Say baskisi YOK'in merkezi idare ile
liyakati ortadan kaldiriyor. [...] Bu durum YOK'U yari iletken bir kuruma Universiteler arasinda islevsiz kaldigi
donustirmastar. Kadro sayisini belirleyen ile bitceyi saglayan ayni yer olunca
YOK'Un islevselliginden stz edilemez.
Y(“)I_{ duzenleyici isleve sahip bir kurum fakat kisisel cabalarla ilerlemektedir. )
Universitelerde sorun alanlari ortaya cikinca YOK harekete gecmekte, Universitelerde sorunlar ortaya cikmadan
KA-29 konjonkttre gore pozisyonunu belirlemekte, YOK'Un inisiyatif almadigi,
sorunlar olustuktan sonra diizenlemeler yapmaktadir. [...] planlamalar yapmadigi
Suya sabuna dokunmayan metinler hazirlamaktadir.
KA-30 YOK merkezi karar mekanizmasi olarak calismalara cok fazla midahale YOK'tin Universitelerin
ediyor. Yoneten erk planlama sureclerine dahil olmaktadir. karar mekanizmalarina mudahil oldugu
W Tablo 2.7

Politik Aktorlerin Etkisini Vurgulayan Katilimc Gordsleri

Katilimci
Kodu

Katilima Gorusii Vurgulanan Sorun

Akademik kadrolara akademik calismalar ve basari ile degil, akademi
GA-9 disi iliskilerle gelinmektedir. [...] Streclere ideolojik anlamda etki oldugu, Planlama sireclerine dis midahalelerin varligi
ideolojik kutuplasmalar nedeniyle stirecler ciddi etki altindadir.

Universite disi beseri aktérler alarak siyasiler cok etkili,
GA-12 cok fazla stireclere dahil olmaktadirlar. Siyasiler sehirde
Universiteyi gclt kilmak icin stirece dahil oluyorlar.

Universitelerin politik manevra alani olarak
isletilmesi

Kayirmacilik cok fazla artti, 15 Temmuz sonrasi kontroli saglamak icin
GA-14 siyasi otorite tarafindan getirilmis bir uygulamadir Uygulamanin kayirmaciliga neden oldugu
norm kadro ama ¢6zim olmamistir.

Universiteler politikacilarin arenasi gibi. Akademisyenlik 20 yil 6nce

ile aile meslegi idi. Simdi politikacilarin meslegi oldu.

Politikacilarin strece mudahil olmasi

Norm disi kadrolarla yapilan atamalar tniversiteleri Norm disi kadro yetkisinin politik mudahaleye
KA-20 oy . e -
politikacilarin midahale ettigi alanlara donustirmustdr. zemin hazirlamasi
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Il Tablo 2.8
Yerel Aktorlerin Etkisini Vurgulayan Katilimcr Gordsleri

Katilimai
Kodu

Katilimc Gorisii Vurgulanan Sorun

Rektér ile YOK arasindaki ikili diyalog énemli, iliskiler iyi olunca
GA-8 norm kadronun cokta dikkate alindigi sdylenemez.
Norm kadroya ragmen isler yurttulmektedir.

Norm kadronun merkezi birim ile yerel birim
arasindaki iliskinin yénine bagl bir planlama olmasi

Universite ydneticisi dzellikle rektér beseri aktér olarak aktif rol
GA-15 oynamaktadir. Clnku rektor aktif ise sorun yasanmiyor,
istenilen kadro rahatlikla alinabiliyor.

Yoneticinin baglantilari ile isletilen
bir planlama olmasi

Norm kadro uygulamasi ile anabilim dalinda bes hoca varsa, altinci hoca
KA-17 norm kadro sayi sinirlamasi ile alinmiyor. Ancak rektor isterse Norm disi kadro yetkisinin sinirsiz ve belirsiz olmasi
norm disi kadro ile altinci hoca aliniyor.

Rektorin iletisim agina gore norm disi kadro ile Yonetici inisiyatifinde norm disi kadro

NaS) ihtiyac dist alimlar yapiimaktadir. uygulamasinin varlgi

I Tablo 3.1
Yiksek Ogretimde Surekliligin Saglanamadigina lliskin Katilimcr Gorusleri

el Katilima Gorusti Vurgulanan Sorun
Kodu
GA-2 Surdurdlebilir olmasi icin akilcr kurallar koyacaksin ve her defasinda Rasyonel kurallar iceren planlamalarin
degisiklige gitmeyeceksin, strddrdlebilirlik icin tutarl olmak gerekiyor. tutarl olmasina ihtiyac oldugu

Yuksekogretim sistemi strddrulebilir olmadigi gibi personel planlamalari
GA-10 da surdardlebilir degil. [...] Yapilan planlamalarin ya da yonetmeliklerin
nasll oldugunun bir 6nemi yok, énemli olan uygulamadir.

Sorunun mevzuat ya da planlama disinda
uygulamadan da kaynaklandigi

Birilerinin bazi 6zel uygulamalara ihtiyaci var ve yasalar bu ihtiyaclar

dogrultusunda surekli degisime ugratiliyor. Boyle olunca da stirece Kisiye 6zel uygulamalarin stirece olan

olan gliven azalmakta, uygulamalar inandiriciligini, gtvenilirligini ve glivene zarar verdigi
strdurdlebilirligini kaybediyor. Siz inanmadiginiz seyi sirdiremezsiniz.

GA-13

Plansizca yurutdlen sirecler nedeniyle uygulamalarin
KA-20 strdurulebilirligi etkileniyor. Strekli degisen mevzuat
ylUztnden akademisyenler énlerini géremiyor.

Mevzuat degisikliklerinin streklilige etkisi,
sik ve danisilmayan mevzuat degisiklikleri

Universitelerin sorununun tek basina personel
planlamasi olmadigi, cok boyutlu
dustndlmesi gerektigi

Universitelerde bir sistem sorunu vardir.

ke Sistem objektif olmalidir, tim strecler aciklanabilir olmalidir.

I Tablo 3.2 )
Kurumsal Acidan Surekliligin Saglanamadigina lliskin Katilimcr Gorusleri

Katilimci

Kodu Katilima Gorusti Vurgulanan Sorun
Makamlarin kisisellestirilmis olmasi Kisiye 6zel uygulamalarin akademik calisma ortamindaki
GA-8 ; IR : L U
calisma ortamindaki barisi ve dzeni bozuyor. barisi etkilemesi, etik ve yonetisimin gerekliligi
GA-12 Uygqla_rp_a akademlsyengie Vs YRS el guggnde e Rl Uygulamanin akademik motivasyona olan etkileri
eksikligine sebep oldugu icin strdurulebilir degil, olmayacaktir.
Ekonomik, sosyal ve prestij anlaminda Yasanan hak kayiplarinin kurumsal aidiyete zarar
KA-21 e . )
hak kayiplari meydana gelmekte, kurumsal aidiyet zedelenmektedir. vermesi

Liyakat gz ardi ediliyor, bu da keyfiyet getiriyor. Org(it barisi
KA-26 bozuluyor. Norm kadro yurdrltge girdigi gtinden bugtine Norm kadronun kurumdaki barisi olumsuz etkiledigi
Universitelerdeki 6rgut barisini bozmustur.

is ortamindaki érgitsel barisi olumsuz etkilemektedir. Orgitsel
KA-31 baris ortami bitince de akademik ilerleyisi duran kisi 6rgiit icerisinde
dislandigini distinmekte, farkli arayislara girmektedir.

Akademik personelin dolayli olarak akademi disina
yonlendirilmesi
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W Tablo 3.3
Kaynak Kullaniminin Stirekliligine iliskin Katilimar Gérusleri

Gy Katilima Gorisii Vurgulanan Sorun
Kodu
Yuksekdgretimde kaynak kullaniminin etkin ve verimli oldugu ifade Planlama kapsaminda kaynaklarin etkin
GA-2 ; A
edilemez. Kullanilmayan kaynak sorunu bulunmaktadir. kullaniimadig
Yetgrm_ge"akademlk personel olmayan bolimlerde ders saatlerinin Norm eksigi olan birimlerde yasanan sorunlarin
GA-9 fazlaligi ylztinden akademisyenlerin arastirmalari ve bilimsel faaliyetleri 9 .
- yarattigi etki
etkileniyor.
Akademisyenin fazlasi da azi da kamu kaynagi acisindan israftir. Planlamadaki aktorlerin ve aktantlarin esit diizeyde
KA-16 Yapilmasi gereken dogru planlama ile gerektigi kadar ve ihtiyac oraninda ~ 6neme sahip oldugu, hibrit bir ag yapisinin dikkate
personel istihdami saglamaktir. alinmasi gerektigi

Norm kadro 6zellikle lisans Usti egitimi olumsuz etkilemektedir. Norm
KA-17 kadro sayi sinirflamasi sebebiyle profesér ve docent kadrolarindaki
sikintilar lisans Ustu egitim programlari acilmasini engellemektedir.

Akademik planlamalarin egitim streclerini
engelleyici durumlar ortaya cikarmasi

Norm kadro uygulanacak ise tniversitelerin en dnemli islevi olan egitim- Norm kadro planlamasi 6gretim faaliyetlerine

gl ogretim faaliyetleri kapsaminda uygulanmalidir. yonelik yapilacak is analizleri kapsaminda yapilmasi

W Tablo 3.4
Mevzuat Strekliligine iliskin Katiima Gérusleri

Katilimai
Kodu

Katilima Gorisii Vurgulanan Sorun

Kadro talep edilirken her defasinda yonetmeligin farkli noktalarinda
takildigimizi gézlemliyorum. Bu durum yonetmeligin cok fazla Akademik alana uygulanabilir olmadigindan norm
degismesinden ve mudahale edilmesinden kaynaklidir. [...] Yénetmeligin kadro yénetmeliginin sik degistigi
mevcut hali ile uygulanabilirliginde sikinti bulunmaktadir.

GA-8

Surekli degisen yonetmelik, YOK kararlari stirecin stirdirdlebilirligini

GA-10 etkileyen énemli beseri olmayan bir aktor, ctinkt takip edilemez hizda Tetdlol gjue detisliirertn wialamerim ezsgmilizn

degisimler s6z konusu. etkilemesi
Norm kadro yonetmeligi surdurdlebilir degildir. Strdirtlememektedir. Yonetmeligin sik degisimi stirecin dogru
KA-16 I P T
Zaten cok defa degisti. yurGtilemedigine isaret etmekte
Genel hatlariyla bakildiginda uygulama genel isleyisi cok da etkilemedi.
Isler bir sekilde yurtyor ctinkt kadro acilmak istenen personele Norm kadro uygulamasi éncesi sorunlarin
KA-27 T 2 : .
kadro acilabiliyor, acilmak istenmiyorsa norm kadro gerekce olarak uygulamaya ragmen devam ettigi
sunulabiliyor.
Norm kadro yénetmeligini yiratmede sikintilar s6z konusudur. - .
) . : i o o ) . Nesnel 6lcttlerle baslatilan uygulamanin 6znel
Yonetmelikteki kurallar nesnel ve strdirtlebilir ancak 6znel bir = h e el
KA-29 Olctlere hizmet ettigi, etik ve yonetisim sorunlari

uygulamaya dontsmesi nedeniyle kisiye 6zgii uygulamalar neticesinde

yonetmelik strdurulebilir olmaktan cikmaktadir. Sl
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W Tablo 3.5
Uygulamaya iliskin Katilimcr Gorsleri

Katilimci
Kodu

Katilima Gorusii Vurgulanan Sorun

Arastirma Gorevlileri ve Dr. Ogr. Uyeleri icin bir baski unsuru
GA-1 oldugunu goériyorum. Bu durum onlari boélimde
hakim olan kisiye tabi olmaya zorluyor.

Akademik kariyer ilerleyisinin basinda olanlar
acisindan belirsiz bir stirec sundugu

ihtiyacimiz var ama bolimde talep ettigimiz kadrolarda
GA5 kadro alamama gibi bir sorunla karsilasiyoruz. Hem Universiteler Asgari kadro sayi siniri akademinin
bu kadar cok hem de akademisyen hak ettigi kadroyu alamiyor; ihtiyaclarina hizmet etmemekte
biraz kendi icerisinde celiskili bir durum var sanki.

Norm kadro uygulamasi ytksekdgretime insan kaynaginin
GA-11 planlamasi acisindan bir diizen getirecegi bakis acisi ile gerekli gibi
gorulse de [...] Universiteler acisindan uygulama bir handikaptir.

Uygulamanin akademik personel
planlamasina ¢6ziim olamadigi

Arastirma Universiteleri norm kadro uygulamasinin disinda tutuluyor,
GA-13 diger Universiteler norm kadroya tabi; bu durum tniversiteler arasindaki ~ Norm kadro uygulamasinin disinda olan ile olmayan
ucurumu derinlestiriyor. Bu bir tir Gniversiteler arasi Universiteler arasi ucurum derinlesmekte
kast sistemi gibi dustnulebilir.

Wi Tablo 3.6
Uygulamanin akademik personele yansimasina iliskin katihmci gorusleri

Sahine Katilimc Gorisii Vurgulanan Sorun
Kodu
GA-4 Her yil en az iki tane yonetmelik ya da kural degisimi gerceklesiyor. Degisen mevzuattan kaynakli uyum sorunlari
Degisimler streci ylzde yUz etkilemektedir. Kadro talep edilirken her P S . -
Cas defasinda yonetmeligin farkli noktalarinda takildigimizi gézlemliyorum. etV @il A vt SOl GlSvemnl e i
GA-13 Tum kurumlarda oldugu gibi tniversitelerde de olsun fakat suistimale Uygulamanin net olmayan yonleri sebebiyle
acik bir uygulamaya dénustnce olumsuz etkiler ortaya cikiyor. amaclananin yapilamadigi
Planlamalar strdurdlebilir degil, akademisyen docent olmus profesér
olamiyor. Bir anabilim dalinda on kisi var dokuz tanesi profesér,
GA-15 diger unvanlarda akademisyen bulunmamakta, islerin ve stireclerinin Akademideki devamliliga ve sirktlasyona hizmet
strdurulebilirligi noktasinda sikintili bir durumdur. [...] Akademideki eden bir uygulama olmadigi

yetismis insan kaynag strddrulebilir olmayan veya yanlis planlamalar
sebebiyle kaybediliyor.

Norm kadro ciddi bir engelleyici, personel gelecek kaygisi yasiyor. Bu
KA-19 nedenle de farkli arayislara ve farkli Gniversitelere yoneliyor. Lisans Gstl
egitim goz ardi edilerek planlama yapilmis durumdadir.

Norm kadro planlamasinin tiim streci kapsayan
planlamalar ortaya koymada yetersiz oldugu

W Tablo 3.7 )
Amac ile Neticenin Uyusmazligina lliskin Katilimci Gorusleri

Katilimai
Kodu

Katilimc Gorisii Vurgulanan Sorun

Norm kadro yonetmeligi anlasilir degildir. Sayi sinirlamasi neye gore
KA-22 yapildi. Gercekten ihtiyac olan bolumlerde kadro verme noktasinda sayi
sinirlamasi nedeniyle sikinti yasanmaktadir.

Bolumlerin ihtiyaclari ile asgari kadro sayisinin ayni
amaca hizmet etmedigi

Norm kadro uygulamasi akademik atama ve unvan ilerlemesinde belirli
KA-27 kisitlamalara sebep oldu. [...] Anabilim dali ya da bolim bazli sayi sinirla-
malari dogru bir uygulama degildir.

Boltmlerin niteliklerini dikkate almayan sayi sinirla-
malarinin dogru olmadig

Norm kadronun asgari kosullari ne 6lctlebilirdir ne de uygulamadaki
KA-30 gerceklik acisindan rasyoneldir. Yuratulebilir degildir. [...] Norm kadro Asgari kadro sayi sinirinin rasyonel élcutlerle belir-
yonetmeligindeki maksimum ve minimum ifadeleri belirsizdir. Kadrolarin lenmedigi
neye gore, hangi kriterler cercevesinde talep edildigi belirsizdir.
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WiTablo 3.8
Liyakat Etkisine lliskin Katimcr Gorusleri

Katilima
Kodu

Katilima Gorisii Vurgulanan Sorun

Norm kadro uygulamasi bélimlerin ve anabilim dallarinin
sayl sinirlamasi ile gelisimini engelleyen bir uygulama oldu. B&limler

icerisinde ana bilim dali cesitligi sebebiyle personele ihtiyac olmasina Anabilim dali bazli akademik
KA-31 ragmen bolum bazinda sayi kriteri getirilmis, alimlar buna gére personel ihtiyacinin asgari kadro
yapilmistir. Anabilim dallari ihtiyaci olan personeli sayi kisitlamasi sayi sinirlamasi sebebiyle karsilanamamasi

ylUzinden talep edememekte, fakultelerin gorisu alinsa da karar
mekanizmasi bu gorusleri dikkate almamaktadir.

Norm kadro uygulamasi Universitelerin yapisina uygun degil. Oncelikle
bolumler bazinda kadro sayisi belirlenirken ana bilim dallari dikkate

alinarak planlama yapilmamistir. Hal boyle olunca da mevcut hocalar Norm disi kadro uygulamasi boélum bazli asgari
KA-32 bolum ve ana bilim dalinin yikini taslyamaz, tasisa bile bilimsel calisma  kadro sinirlamasinin stirekli olmadiginin gostergesi
yapamaz hale gelmistir. Bu noktada da norm disi kadro talebi glindeme olmasi

gelmektedir. Uzmanlik alaninda birey istihdam edilmiyor, sirf kadro
alabilmek icin farkli alanlarda kadro aliyor.

I Tablo 3.9
Yonetici Inisiyatifine lliskin Katilimci Gorusleri

Katilima
Kodu

Katilima Gorisii Vurgulanan Sorun

Dekanlar, bolim baskanlari ve anabilim dali baskanlari
pasif hale getirildi, rektorler tek yetkili konumundadir. [...]
GA-8 Yonetici kademesinde bulunan karar vericiler kadro planlamalarini
kisisellestirmeden halletmelidirler. Makamlarin kisisellestirilmis olmasi
calisma ortamindaki barisi ve dzeni bozuyor.

Norm kadro uygulamasinin Gniversite rektorleri
inisiyatifinde bir planlama oldugu

Norm kadro uygulamasi karar vericilerin inisiyatifine birakilmis bir
GA-10 uygulamadir. Karar verici isterse kadro aliyorsun, istemezse kadro
alinamiyor. Norm disi kadro kullanim yetkisi bunu desteklemektedir.

Norm disi kadro kullanim yetkisi ile strecteki
belirleyicinin rektorler olmasi

Ayrimcilik cok fazla oluyor, yonetim isine geleni norm disi da olsa alirken;

57 isine gelmiyor ise norm kadro bahane edilerek kadro veriimemektedir.

Yonetimin ikili uygulamalara yol acan kararlari

I Tablo 4.1
Norm kadro uygulamasinin yeniden diizenlenmesi gerektigine iliskin katimci gérusleri

Ratlins Katilima Goriisi Vurgulanan Sorun
Kodu
Universiteler arasi mobilizasyon olsun, Akademisyen hareketliligini
GA-12 o . Lo / ;
Universitelerde akademisyen hareketliligi saglansin. engelleyen bir uygulama oldugu
KA-24 Rotasyon olmalidir. Ozellikle hoca bulunamayan alanlarda tiniversiteler Akademik personel hareketliligine
arasl rotasyon yapilsin, belirli araliklarla personel temini saglanmalidir. izin vermeyen bir kadro planlamasi olmasi
Ulke genelinde akademisyen mobilitesi olmali, bu gereklidir. [...]
Akademisyen tek bir Universitede kalmamali, kurumlar ve Engellenen akademisyen hareketliliginin
KA-25 ; Tt - - g e . . o s g
bireyler arasi etkilesim olmali, tek tip uygulamalar dogru degil, Universitelerin gelisimine engel oldugu

ylksekogretimin gelisimine ket vurmaktadir.
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W Tablo 4.2
Norm Kadro Uygulamasinin Adil Kriterler Barindiracak Nitelikte Diizenlenmesinin Gerektigine iliskin Katiimc Gérusleri

Katilimai
Kodu

Katilima Gorusti Vurgulanan Sorun

Yapilan dizenlemeler giinU kurtaran, o ana iliskin céztimler tretirken,

G gelecege yonelik bitiincl diizenlemeler sarttir.

Uygulamanin kisa vadeli planlamalar icermesi

Yasal duzenleme ve insan kaynagi planlamasi yapilacak ise arastirma ve
GA-15 gelistirme faaliyetleri, ders veren akademisyen sayisi, uzmanlik alanlari ve
ogrenci sayisi dikkate alinarak diizenlemeler yapiimalidir.

Planlamalarin birden cok odak noktasina gore veya
akademinin gerekliliklerine gore yapilmadigi

Wi Tablo 4.3 )
Insan Kaynaklari Planlamalarinin Bolimn Ihtiyaclari, )
Ogrenci Sayisi ve Uygulamali Bilim Olup Olmamasina Goére Hazirlanmasi Gerektigine lliskin Katilimcr Gordsleri

Katilimci
Kodu

Katilima Gorusti Vurgulanan Sorun

Universitelerde planlamalar sorunlu, baltmlerin,
KA-20 anabilim dallarinin gérusleri alinarak, bu gordsler
dogrultusunda personel planlamasi yapiimalidir.

YUksekogretimde katilimcr anlayisla yapilan
planlamalara ihtiyac oldugu

KA-21 Norm kadro uygulamasi fakulte, bolim ve Planlamalarin tiim alt birimleri
anabilim dali bazinda planlamalar yapmalidir. kapsayici nitelikte olmasi gerektigi
KA-23 Ogrenci sayisindan ziyade uygulamali bilimler Bolumlerin niceligi degil niteliklerinin de
olup olmadigi da dikkate alinmalidir. planlamada dikkate alinmasi gerektigi

Bazi Universite ve bolumlerde kadro fazlasi var iken
KA-28 bazilarinda norm kadro acigi mevcuttur. Arastirma ve gelistirme
calismalari ile sayr dengelenmelidir.

YUksekodgretim sisteminde akademik kadrolarin
dagiliminin dengeden uzak olusu

Her bolimin her ana bilim dalinin gereklilikleri farklidir.

KA-29 Tek tip bir sayi sinirlandirmasi dogru degildir.

ihtiyac odakli planlamalarin eksikligi

W Tablo 4.4 )
Alan Disi ve Alan ici Ayinminin Yapilmasi Gerektigine Iliskin Katilimcr Gorusleri

el Katilima Gorusti Vurgulanan Sorun
Kodu
GA-3 Asgari kadro disinda kalan norm kadro sayilari Universitelerin ihtiyaclari Kadro planlamalarinin ihtiyac odakli belirlenmesi
dogrultusunda belirlenmelidir. gerektigi
GA-4 Planlama olsun fakat alan disi hocalar icin norm kadro sinirlamasi getiril-  Planlamada alan ici ve alan disi kistasinin uygulan-
sin, alan hocalarina sinirlama getirilmemesi gerektigini dtstntyorum. madig
W Tablo 4.5

Merkezi ve Yerel Birimler Arasinda is Birligi Beklentisi Olan Katilimci Gorisleri

Katilimai
Kodu

Katilima Gorusti Vurgulanan Sorun

Yiksekdgretim kurumlarinin gelisimi tlke genelinde bir koordinasyon
KA-25 gerektirir. Merkezi atama usull ile bu is halledilir, koordinasyon saglanir.
Universiteler kriterleri belirlemeli YOK merkezi atama yapmalidir.

YOK ile Universiteler arasindaki
koordinasyon sorunlari
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Il Tablo 4.6
Kararlarin Yéneticinin inisiyatifine Birakilmamasina Yoénelik Katilimcr Gorisleri

Katilima
Kodu

Katilima Gorisii Vurgulanan Sorun

Kurum ici unvan ilerleyisinde yikselmelerin ¢zellikle yoneticilerden ve

G bolim baskanlarindan bagimsizlastirimasina ihtiyac var.

Kurum ici ilerleyisin yoneticilerin inisiyatifinde olmasi

Norm kadro acisindan YOK en azindan
GA-7 ic ilerleyiste sinirlama getirmemelidir. I ilerleyiste
kendi personeli icin ilana cikiliyor, bu durum duzeltilmelidir.

Kurum ici ilerleyisin asgari kadro
sayl sinirina tabi tutulmasi

Kurum ici ilerleyiste ilana cikilmasi durumu tam anlamiyla bir sacmalik.

GA-10 Kurum kendi personelinin docent olmasini istiyor ise, Universiteler Kazanilmis kadronun ya da hakkin
arasl kurulda docent unvanini vermis ise bu akademisyenin ilerlemesi yoneticinin karari dogrultusunda verilmesi
yoneticinin inisiyatifine birakilmamalidir.
W Tablo 4.7

Akademik kadrolarin performansa dayali belirlenmesi gerektigine iliskin katilimci gérusleri

Katilimci
Kodu

Katilima Gorusii Vurgulanan Sorun

Akademisyenlik performansa dayall sézlesmeli bir is olsun,
GA-11 is garantisi olmasin, kisi profesér oluyor gelisimi birakiyor,
performans sistemi olusturulmalidir.

Sayi kriterine dayali degil performansa dayali bir
kadro planlamasina ihtiyac oldugu

Performans gostergesi Gnemlidir. Bir akademisyen
KA-28 profesor de olsa performansi degerlendirmeli,
Uretmiyor ve bilim yapmiyor ise calistirlmamalidir.

Uretmeyen, arastirmayan akademisyenler icin
performans planlamalarinin yapilmasi gerektigi

i Tablo 4.8
Universitelerin Uzmanlik Alanlarinin Belirlenerek Kadro Planlamalarinin Bu Alanlara Gére Yapilmasina iliskin Katilimcr Gorsleri

Katilimai
Kodu

Katilimc Gorisii Vurgulanan Sorun

Universitelerin hepsini ayni formda ayni sekilde kurgulamak dogru degil.
Yapilmasi gereken Universiteleri bolge ve bolge potansiyellerine gore,
ulusal dnceliklerine gore, uzmanlik alanlarina gére evrensel rekabete

gore gruplandirmaktir.

Norm kadro uygulamasinin yiksekégretim
kurumlarini sayi standardi olan kurumlara
doénusturdigu

KA-30

W Tablo 4.9
Norm Kadro Uygulamasinin Yksekdgretim Sisteminde Gerekli Olmadigina iliskin Katilimer Gorisleri

et Katihma Gorisii Vurgulanan Sorun
Kodu
GA-1 Norm kadro uygulamasinin gerekli oldugunu disGnmuyorum. Yuksekogretimde gerekli olmadig
GA-5 Norm kadro uygulanmamasi gereken bir sistemdir. Yuksekogretimde uygulanmamasi gerektigi
GA-14 Yonetmelik kaldinlmalidir, cok fazla degisti. Norm kadro mevzuatinin sik degismesi

Norm kadro Universitelerin yapisina uygun olmayan, yanlis bir uygula-

2 madir.

Universitelerin yapisina uygun olmamasi

Norm kadro Universitelerin érgitsel yapisina uygun degil. Bir planlama

2t olacaksa bu norm kadro olmamalidir.

Universitelere uygun bir planlama olmadig
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W Tablo 4.10
Akademik isleyise Uygun Personel Planlamasi Yapilmasi Gerektigini Diistinen Katilimar Goérusleri

Katilima
Kodu

Katilima Gorisii Vurgulanan Sorun

Uygulamadaki ciktilari bilen yoneticiler ve
GA-7 sikintilari deneyimleyen akademisyenlerle
istisare edilerek ihtiyaclara yonelik bir planlama yapilabilir.

Yuksekogretimin ihtiyaclarina odakli bir planlama
olmadigi

GA-8 Norm kadro uygulamasi olsun ama esnetilsin. Uygulamanin revize edilmesi gerektigi

Planlamalar olmali, tamamen olmaz diye bir durum olamaz,

GA-11 ] LT
ama akademiye Universitelerin 6rgltsel yapisina uygun olsun.

Akademik yaplya uygun bir planlama olmadigi

insan kaynagi planlamasi yapilacak ise arastirma ve gelistirme
GA-15 faaliyetleri yapilarak, en iyi érnekler arastirilarak, bu yonde
planlamalar ve yasal diizenlemeler yapilmalidir.

Planlamanin akademinin gerekliliklerine gore revize
edilmesi gerektigi
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Ozet

Amag: Insan var olduk¢a devam edecek olan hemgirelik meslegi icin
degisim ve gelisim kacinilmaz ve gereklidir. Gelecekteki saglik sistemi
icinde yeni mezun bir hemsirenin rollerinin, yetkinliklerinin ve yeter-
liklerinin neler olmas: gerektiginin saptanmasi, bu roller, yetkinlikler
ve yeterlikler arasindaki iliskinin ortaya konulmasi meslegin gelecegi
ve egitim kurumlarmim kendini yenileyebilmesi acisindan 6nemlidir.
Bu calismada bir hemsirelik 6grencisinin lisans egitimi sonunda sahip
olmas: beklenen rolleri, yetkinlikleri ve yeterliklerini ulusal olarak
belirlemek ve hemgirelik egitim programlarina bir temel olugturmak
amaclanmugtir. Calismanin ulusal ¢apta gergeklestirilmesi, hemsirelik
egitim programlarinin gelistirilmesi ve degerlendirilmesine rehber
niteligi tasgimasi ve akreditasyon agisindan giivenilir temellere dayanan
bir veri kaynagi olmasi arastirmanin 6zgiin ve 6nemli 6zellikleridir.
Yontem: Calismada karma aragurma yontemi kullamilmistir.
Aragtirma sirast ile; bireysel goérigmeler, calistay, Delphi calis-
mast ve uzman paneli olmak iizere dort asamada tamamlanmigur.
Bireysel goriismeler 11, caligtay 111 katilimer ile; Delphi calismast
Tiirkiye’deki 15 hemsirelik fakiiltesinde gorev yapan 82 6gretim
tyesi, uzman paneli ise alaninda uzman yedi 6gretim iyesi ile ger-
ceklestirilmistir. Her bir asamanin bulgusu bir sonraki asama icin veri
olusturmusgtur. Arastirma sonuglar1 dort asamal bir siizgegten gegiri-
lerek elde edilmistir.

Bulgular: Yeni mezun bir hemsirenin lisans egitimi sonunda kazan-
mast beklenen bes hemsirelik rolii, dokuz hemsirelik yetkinligi ve 40
hemgirelik yeterligi belirlenmis, hemsirelik rolleri, yeterlikleri ve yet-
kinlikleri gruplandirilarak aralarindaki baglanti ortaya ¢ikarilmistir.
Sonug ve Oneriler: Caligmadan hemsgirelik egitim programlarina
temel olugturacak giincel bir sonu¢ elde edilmis ve ilgili kurum ve
kuruluglarin kullanabilecegi bir iriin ortaya konulmustur. Bunun
yaninda bu ti¢ kavramin alana 6zgii tanimlari giincellenmigtir. Caligma
sonuclarinim hemsgirelik egitimcileri tarafindan 6ncelikle ele alinmasi
ve calismanin belirli araliklarla giincellenmesi 6nerilmektedir.

Anahtar Kelimeler: Hemgirelik Egitimi, Hemsirelikte Roller,
Hemgirelikte Yetkinlikler, Hemsirelikte Yeterlikler

Abstract

Objective: Change and development are inevitable and necessary for
the nursing profession, which will continue as long as human beings
exist in a rapidly changing world. Determining what the role, compe-
tencies and proficiencies of a newly graduated nurse should be in the
health system of the future and revealing the connection between these
roles, competencies and proficiencies is important for the future of the
profession and the self-renewal of educational institutions. The aim
of this study is to determine the roles, proficiencies and competencies
that a nurse is expected to gain at the end of the education process
and to create an up-to-date basis for nursing education programs. The
unique and important features of the study are that it was conducted
on a national scale, that it provides guidance for the development and
evaluation of nursing education programs, and that it is a data source
based on reliable foundations in terms of accreditation.

Method: Mixed research method was used in the study. The study was
completed in four stages: Individual Interviews, Workshop, Delphi
Study and Expert Panel. Individual interviews were conducted with 11
participants, the workshop with 111 participants, the Delphi study with
82 faculty members working in 15 nursing faculties in Tirkiye, and the
expert panel with seven faculty members who are experts in their fields.
The findings of each stage constituted data for the next stage and the
research results were obtained through a four-stage filter.

Results: As a result of the research, five nursing roles, nine nursing
proficiencies and 40 nursing competencies expected to be acquired by
a new graduate nurse were identified. In addition, nursing roles, profi-
ciencies and competencies were grouped by associating them.
Conclusion and Recommendations: The study produced a result that
will form the basis for nursing education programs and a product that
can be used by relevant institutions and organizations at national and
international level. Along with this, the field-specific definitions of these
three concepts have been updated. It is recommended that the results of
the study should be prioritized by nursing educators and the study should
be updated periodically.

Keywords: Nursing Education, Nursing Roles, Nursing Proficencies,
Nursing Competencies
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agliktan hastalifa, toplumdan bireye, hastaneden afet
S alanlarma kadar pek ¢ok ¢alisma alani bulunan hem-

sirelik bugiiniin ve gelecegin meslegi olmaya devam
edecektir. Odag1 insan olan ve 6zveri gerektiren hemgire-
lik; cag1 yakalamasi, degisen kogullara hizla uyum saglamas:
gereken bir meslek grubudur. Bu baglamda gelecegin hem-
sireleri, kiiresel degisim ve doniisiimlerin yaninda toplum-
sal kiiltiir ve degerleri géz 6niinde bulundurularak, asgari
kogullarda dahi mesleki ihtiyaglara cevap verebilecek rol,
yetkinlik ve yeterliklerle mezun olmalidir.

‘Hemsirelik nedir, nitelikleri, yetkinlikleri ve rolleri neler-
dir, toplumun hemgsirelerden beklentileri nelerdir, bir
hemsire hangi yeterliklerle mezun olmalidir, saglikta, egi-
timde ve teknolojide yasanan doniisiim ve degisimlerde
hemsirelik egitimini ve meslegini neler beklemektedir ve
bunlarla nasil basa ¢ikilabilir?” sorulari bizi hemsirelik rol-
lerini, yetkinliklerini ve yeterliklerini yeniden sorgulamaya
gotiiren temel nedenlerdir. Ayni zamanda dijital doniisi-
miin hizla diinyamiz etkilemesi, Endistri 4.0‘n getirdigi
bir¢ok inovasyon alani hemgirelik mesleginin de gelecegini
sekillendirmektedir. Gelecekte zamanla yok olmasi bekle-
nen bir¢cok meslek grubuna kargin hemsgirelik; yapisinda ve
icrasindaki degisimlerle birlikte her gegen giin 6nemi artan
ve gelecegin meslekleri arasinda da gosterilen bir meslek
grubudur (World Economic Forum, 2023; Yiiksekogretim
Kurulu  [YOK], 2019). Bu nedenle, hemsirelik egitim
programlar1, 6grencilerin hemsirelik rollerini yetkin ve
etik bir sekilde yerine getirmelerini saglayan temel yeter-
likleri edinmelerini saglamalidir.

Hemygirelikte rol, yetkinlik ve yeterliklerin ayr1 konu-
lar olarak ulusal ve uluslararasi galigmalarda ele alindig:
bilinmektedir (American Nurses Association [ANA],
2004; American Association of Colleges of Nursing, 2021;
European Federation of Nurses Associations [EFN],
2015; Saglik Bakanlii, 2021). Bununla birlikte hemsi-
religin icra edildigi ortamlar, sosyokiiltiirel farkliliklar,
toplumsal degerler, ekonomik ve dogal kaynakli siirecler
g6z ontine alindiginda hemsirelikte temel rol, yetkinlik ve
yeterliklerin yeniden diizenlenerek giincellenmesi mesleki
profesyonellik ve uyum saglayabilirlik acisindan gerekli
gorilmistiir. Ayrica durdurulamaz degigimin yaninda yer
alarak hemsgirelerin temel ve gelisen mesleki 6zelliklerinin
glinimiiz ve gelecek kogullar1 dahilinde giincellenmesi,
profesyonel rol, yetkinlik ve yeterliklerin acik sekilde ifade
edilmesi meslegin daha iyi anlagilmasina ve sirlarinin
cizilmesine de yardimert olacakur (ANA, 2021). Boylece
caligilan kurumlarin yeni mezun bir hemsgireden bekleye-
cegi performansin da sinirlari ¢izilmis olacak ve bu durum
iki taraf icin de bir giivence kaynag1 olusturacakur.

Caligma i¢in 6nemli goriilen bir diger faktor de rol, yetkin-
lik ve yeterliklerin ulusal kiiltiir, deger ve beklentilere gore
farklilagmasi ve konu ile ilgili caligmalarda yetkinlik ve yeter-
liklerin hem kavram hem de igerik olarak karistirilmasidir.
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Bu dogrultuda; gelecekteki saglik sistemi icinde yeni mezun
bir hemsirenin rol, yetkinlik ve yeterliklerin neler olmasi
gerektiinin saptanmasi, bu rol, yetkinlik ve yeterliklerin
baglantusinin ortaya konulmasi, ¢aligmanin ulusal ¢apta
gerceklestirilmesi, hemsirelik egitim programlarinin gelis-
tirilmesi ve degerlendirilmesine rehber niteligi tagimasi ve
akreditasyon acisindan giivenilir temellere dayanan bir veri
kaynag1 olmasi aragtirmanin 6zgiin ve 6nemli 6zellikleridir.

Kavramlar
Rol, yetkinlik ve yeterlik kavramlari incelendiginde tanimla-

rinin ve kapsamlarinin ilkelere ve mesleklere gore degistigi
hatta ayn1 meslek grubu i¢gin bile farkli anlamlarda kullanildig1
goriilmektedir (Khan & Ramachandran, 2012; Pijl-Zieber ve
ark., 2014). Uluslararasi ¢aligmalarda ortak dil olarak kulla-
nilan Ingilizce’de 6zellikle yeterlik ve yetkinlik (competence,
competency, proficiency vb.) kavramlar1 birbirinin yerine
kullanilmaktadir. Ulkemizde de ¢ogunlukla kavramlarin gevi-
rilerinin benimsenip yayginlasmasi bu karmagay: artiran en
biyiik etkenler arasindadir (Khan & Ramachandran, 2012;
Pijl-Zieber ve ark., 2014; Yalcin, 2017). Bu sebeple bu arag-
turmada hemsirelikte rol, yetkinlik ve yeterlik kavramlart
iizerinde onemle caligtlmig, ¢aligma kapsaminda giincel ve
ana dile uygun tanimlart yapimustir. Tanimlar yapilirken
aragtirmanin ilk iki agamas: olan bireysel goriigme ve calig-
tay katilimcilarindan “rol, yetkinlik ve yeterlik” tanimlart
icin oneriler alimmugtur. Caligmadan elde edilen veriler analiz
edilirken hemsgirelik alaninda kabul géren Benner’in beceri
edinimi siralamast ve Miller'in up egitimi i¢in tanimladig
yeterlikler piramidi 6ncii kaynaklar arasindadir (Benner ve
ark., 1992; Miller, 1990). Bu baglamda literatiir, mesleki ve
ulusal faktorler goz 6niinde bulundurularak alanda kullanila-
bilecek giincel ve ulusal tanimlar yapilmigtir.

Rol kavrami Tirk Dil Kurumu’nda (TDK) dort farkh
anlamda yer almaktadir. Ancak aragurma konusu kapsa-
mundaki tanimi “Bir iste bir kimse veya seyin tistiine diigen
gorev.” seklindedir (TDK, 2025). Oxford Languages’da ise
rol (role); “Belirli bir durumda bir kisi veya sey tarafindan
istlenilen islev veya oynanan rol.” olarak tanimlanmaktadir.
Ayrica caligmalarda roliin “kiiltiir” tarafindan belirlendigi
de vurgulamaktadir (Lopata, 1991).

Yeterlik kavramu TDK’da yeterli olma durumu, yeterlik; bir
isi yapma giicinii saglayan 6zel bilgi, ehliyet; gorevini yerine
getirme giicti, kifayet olarak tanimlanmaktadir (TDK, 2025).
Benner'm ¢aligmasinda  “yeterli” kavramima kargihk “com-
petent” ifadesini kullanmus ve hemsirelikte beceri edinimini
sirast ile; acemilik, yeterlik (deneyimli kalfa, gelismis acemi-
lik), yetkinlik, ustalik ve uzmanlik olarak bes asamada siuf-
landir ve ancak yeterliklerini tamamlamsg kigilerin yetkinlik
agamasina gegebilecegini vurgulamistir (Benner ve ark., 1992).

Yetkinlik kavram1 TDK’da “yetkin olma durumu, olgunluk,
kemal, mitkemmeliyet” olarak, yetkin ise “gerekli olgunluga
erigmis, olgun, kAmil, mitkemmel” seklinde tanimlanmakta-
dir (TDK,2025); Benner’in beceri edinimi siniflandirma-
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sinda “proficient” olarak kullanmugtir. Proficient; yetkin, bir
seyi iyi, ustaca yapabilme olarak tanimlanmaktadir (Benner,
1982). Miller’in yeterlikler piramidinin son basamaginda ise
mesleki performansin gercek yasam kosullarinda uygulan-
mast “yetkinlik” olarak tamimlanmigtur (Miller, 1990).

Oncii kabul edilen kaynaklarda oldugu gibi bu calismada
da hiyerargik olarak yetkinlik yeterligin bir tist basamagi
olarak kabul edilmigtir. Nitekim hemsgirelik ve tip alaninda
yayimlanan ulusal ¢ekirdek egitim programlarinda kullani-
lan ifadeler de bu tanimlar1 desteklemektedir (Benner, 1982;
Benner, 1992; HUCEP, 2014; Miller, 1990; UCEP, 2020) .

Caligma, kavramlara yonelik bu yaklagim ve tanimlar ¢er-
cevesinde ilerlemigtir. Bu sebeple ¢alismanin anlagilirhig:
acisindan elde edilen sonuglarin makalenin bu béliimiinde
verilmesi uygun gorilmiistiir.

Hemsirelikte rol (role) kavrami: Yasa ve yonetmelikler
cercevesinde, mesleki gorev ve sorumluluklar dogrultu-
sunda hemgirelik meslegini icra eden bireylerden bekleni-
len tutum ve davraniglardir.

Hemsirelikte yetkinlik (proficiency) kavrami:
Belirlenen yetkinlige yonelik ilgili yeterliklerle dona-
narak, duruma bilimsel ve analitik olarak yaklagabilme,
karar verme ve inisiyatif alabilme yetisinin gercek is yaga-
minda sergilenmesidir.

Hemsirelikte yeterlik (competency) kavramu: [lgili
gorev ve sorumlulugun yerine getirilebilmesi i¢in gereken
temel bilgi, beceri ve davraniglarin gercek veya gercege
uygun bir ortamda sergilenebilmesidir.

Bu caligma icin kazanilmasi hedeflenen rol, yetkinlik ve
yeterlikler agama asama Bl Tablo 6 ve Bl Sekil 2°de verilmis-
tir. Agiklama getirilmek istenilen bir diger konu ise ¢alig-
manin hedef grubudur. Bu aragtirma sonuglarinin hedef
grubu lisans egitiminden yeni mezun olmug hemsirelerdir.
Ciinkii bilinmektedir ki mesleki deneyim, kisinin bireysel
geligimi, alman lisansiistii veya mesleki gelisim egitimleri
gibi bircok faktor hemsirelerin rol, yetkinlik ve yeterlik
diizeylerini etkilemektedir.

Yontem

Aragtirmada karma aragtirma yontemi kullanilmigtir. Karma
yontem aragtirmalari, aragtirmacinin tek bolimden olusan
veya agamali ¢aligmalarda nitel ve nicel yontem, yaklagim ve
kavramlar1 birlestirmesi olarak tanimlanir (Cotten, 1999,
Onwuegbuzie ve ark., 2009). Arastirma sirast ile Bireysel
Goriigmeler, Caligtay, Delphi Caligmasi ve Uzman Paneli olmak
tizere dort asgamada tamamlanmigtir (B Sek. 1).

Bireysel goriismeler, nitel arasturmalarda veri toplama yon-

temlerinden biridir (Dombekei & Erigen, 2022). Goriisme
teknigi, arastirmaya dahil edilen bireylerin bir konu ya da

Cilt/

durum hakkinda duygu, diisiince, tutum ve tecriibelerinin
anlagilabilmesi yolu ile bilgi toplama etkinligi olarak tanim-
lanabilmektedir (Démbekci & Erigsen, 2022).

Calistay; bilim insanlari, uzmanlar ve konu ile ilgili kisilerin
bir konuda 6n caligmalar yapmak icin kullandig1 inceleme
ve degerlendirme toplanusi olarak tanimlanabilir (Sahan,
2011; TDK, 2023).

Delphi teknigi; bir konu tizerinde uzlagi saglayacak konu
uzmanlarinin yiiz yiize gelmeden, birbirlerinden habersiz
bir sekilde grup yargist olusturma isidir (Karacaoglu, 2009).
Delphi genel olarak anonimlik, yineleme, kontrollii geri bil-
dirim ve grup yanitlarinin istatistiksel olarak toplanma 6zel-
liklerine sahiptir (Shang, 2023) . Gruplarda en az 7 en ¢ok
100 ve izeri sayida uzman yer alabilir (A. E. Sahin, 2001).
Egitimcilerin daha ¢ok program gelistirme ve 6grencileri
gelecege hazirlama amaciyla Delphi teknigini kullandigi
belirtilmektedir (Green, 2014).

Panel ise; belirli bir konu iizerine uzmanlarin farkll goris
ve digiincelerini dile getirdigi karar verilemeyen sorun ve
konularin tartigildig: bir toplanti olarak tanimlanabilmek-
tedir (Tan, 2015).

Bu caligmada karma yontem kullanilmasinin amaci aragtir-
may1 ¢ok boyutlu olarak ele alip, cesitli veri toplama yon-
temleri kullanilarak aragtirmanin kapsamuni, gegerligini ve
giivenirliini artrmaktir.

Amac

Bu ¢aligmada bir hemsirenin hangi temel roller, yetkinlik-
ler ve yeterlikler ile mezun olmasi gerektigi ve bu yeterlik,
yetkinlik ve rollerin birbirleri ile baglantisinin ortaya konul-
masi amaglanmigur.

Arastirma sorulari
1. Giincel ve temel hemsirelik rolleri nelerdir?
2. Giincel ve temel hemsirelik yeterlikleri nelerdir?
3. Giincel ve temel hemsirelik yetkinlikleri nelerdir?

4. Hemgirelikte roller, yeterlikler ve yetkinlikler arasin-
daki baglanti nasildir?

Katilimcilar

Dort agamada tamamlanan aragtirmanin evren ve orneklem
boliimii galigma agamalarma gore sirasi ile agiklanmigtir.

Bireysel Goriisme Katilimcilart

Bireysel goriismelerde, nitel aragtirmalarda amagh 6rnek-
leme yontemlerinden olan maksimum ¢esitlilik 6rnekleme
yontemi kullanilmigtr. Bu yontemin amaci, c¢alismanin
amaci dogrultusunda aragtirma sorularmn: en verimli yanit-
layabilecek katthimeilarin tercih edildigi goreli olarak kiigiik
bir érneklem grubunun olusturulmasidir (Biiyiikoztiirk ve
ark., 2008; Yildirim & Simsek, 2016).
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Goriigmeler ¢aligmanin ikinci asamasi olan “caligtaya” davet
edilecek gruplardan birer kisinin secilmesi ile yapilmistir.
Bunlar; bir 6gretim tiyesi, bir Hemgirelik Egitimi Dernegi
tiyesi, bir Hemsirelik Egitim Programlar1 Degerlendirme
ve Akreditasyon Dernegi iiyesi, bir Tirk Hemgireler
Dernegi tiyesi, bir YOK Hemsirelik Calisma Grubu iiyesi,
bir Ogrenci Hemsireler Dernegi iiyesi, bir Saglik Bakanligi
Temsilcisi, bir Sivil Toplum Kurulusu iyesi, bir hemsire,
bir hasta ve bir hasta yakini olmak tizere 2021 Temmuz-
Agustos tarihleri arasinda 11 kisi ile gerceklestirilmistir.
Bireysel gorismeler sirasinda katilimer olarak belirlenen
kisilerin ¢aligmaya maksimum katki verebilmesi amaci ile
kurum ve kuruluglarin yonetim grubuna ulagilmaya, diger
kaulimeilarin mesleki deneyimlerinin olmasina, hasta ve
hasta yakininin ise goriisme sorularina cevap verebilecek
kadar hastanede kalmig olmasina (en az bir hafta) ve egi-
tim seviyesi lise ve istii olan bireylerin segimine Gzen
gosterilmistir.

Calistay Katilimcilar

Caligmanin ikinci agamasi olan ¢alistay i¢in ulusal diizeyde
ulagilabilen hemsirelik paydaglar1 6rneklem olarak secil-
migtir. Bu dogrultuda Tiirkiye’de hemsirelik egitimi veren
tim devlet tniversitelerine caligtay duyuru yazisi gonde-
rilmistir (N:106) (YOK Atlas, 2023). Calistaya dénemin;
Hemsirelik Egitimi Dernegi Yoénetim Kurulu Bagkani,
Hemgirelik Egitim Programlari Degerlendirme ve
Akreditasyon Dernegi Yonetim Kurulu Bagkani ve Bagkan
Yardimeis;, Hemsgirelik Fakiilteleri Dekanlar Konseyi
Yénetim Kurulu Baskani, YOK Hemsirelik Calisma
Grubu iiyesi, Tirk Hemgireler Dernegi bagkan: bagsta
olmak tizere, farkli tiniversitelerin dekanlari, bolim bas-
kanlar1 ve anabilim dali bagkanlarinin katlimi olmustur.
Ayni zamanda bir¢ok farkli ildeki tniversite ve hastane-
lerden, 6gretim elemanlar1, uzman hemgire ve hemgireler,
lisans ve lisansiistii 6grenciler katilmis ve toplamda 111 kisi
ile gerceklestirilmigtir (M Sek. 3).

Delphi Calismasi Katilimcilari

Delphi ¢aligmasinin 6rneklemi, Tirkiye‘de hemsirelik ala-
ninda fakiilte olarak egitim veren kurumlarda (N:15) gorev
yapan Ogretim tiiyeleri olarak belirlenmis (N:372) ve bu
agama 82 Ogretim iiyesi ile tamamlanmistir.

Uzman Paneli Katilimcilar

Uzman Panelinde, hemsirelik alaninda ulusal diizeyde
gorevleri ve ¢aligmalar1 bulunan 6gretim tyelerinin kaul-
masina 6zen gosterilmigtir. Panel o dénemin; Hemsirelik
Fakiilteleri Dekanlar Konseyi Bagkani, Hemsirelik
Ulusal Cekirdek Egitim Programi Calisma Grubu
Bagkani, Hemsirelik Egitim Programlari Degerlendirme
ve Akreditasyon Dernegi Yénetim Kurulu Uyesi, Asya
Pasifik Hemgirelik Egitim Birligi Yonetim Kurulu Uyesi,
Hemsirelik Egitimi Dernegi Yonetim Kurulu Bagkani, bir
hemsirelik fakiiltesi dekan yardimcisi ve bir hemsirelikte
egitim anabilim dalinda gérevli 6gretim tyesi olmak tizere
yedi uzman ile gerceklegtirilmistir.
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Veri Toplama Araclari

Aragtirmanin birinci asamasi olan gorigme verileri ilgili
literatir taranarak aragtirmact tarafindan olugturulan
“Gortigme formu” ile toplanmigtir. Form; yas, cinsiyet,
meslek, egitim durumu gibi toplamda dokuz sorudan olu-
san “Tamitic1 Bilgi Formu” ve “hemsirelik rolleri neler
olmalidir, yetkin bir hemsire nasil olmalidir ve idealiniz-
deki hemsireyi betimler misiniz?” gibi toplamda sekiz
agik uclu sorudan olugan “Yar1 Yapilandirilmig Goriigme
Formu* olarak iki boéliimden olugmaktadir.

Ikinci asama olan Calistay verileri dort form ile toplanmis-
tir. Bunlardan birincisi ¢aligtaya kayit asamasinda kullani-
lan yas, cinsiyet, calisma y1l1, unvan gibi sorularin yer aldig1
“Tanmiticr Bilgi Formu” dur. Diger tigii ise Caligtay ¢caligma
gruplarinda kullanilmak iizere olugturulan “Hemsgirelikte
Roller Veri Toplama Formu”, “Hemsgirelikte Yetkinlikler
Veri Toplama Formu”, “Hemsgirelikte Yeterlikler Veri
Toplama Formu” dur. Bu formlar literatiir taramasi ve
bireysel goriigme analizleri sonucu elde edilen veriler dog-
rultusunda olusturulmugtur.

Aragturmanin tigiincii agamasi olan Delphi ¢alismasinin veri-
leri literatiir taramasi, bireysel gériismeler ve ¢aligtay verileri
dogrultusunda olusturulan “Delphi Veri Toplama Formu” ile
toplanmuistir. Formda; “Hemsirelikte roller” “Hemsirelikte
yetkinlikler” ve “Hemgirelikte yeterlikler” baghg: alunda top-
lamda 39 6nerme yer almaktadir. Delphi formundaki 6ner-
meler; 1-hi¢ uygun degil, 2-uygun degil, 3-kismen uygun,
4-uygun, 5-tamamen uygun seceneklerini icermektedir.

Son agama olan uzman paneli verileri ise “Uzman Paneli
Goriig Formu” ile toplanmigtir. Form hazirlanirken 6nce-
likle, Delphi ¢aligmasindan gelen sonuglar analiz edilmis,
onermeler aldiklar1 uzlagi puanlarma gore biiyiikk puandan
kii¢tige dogru siralanmigtir. Sonrasinda bu veriler aldiklar:
uzlagt puanlar1 ve anlam biitiinligii bakimindan incelen-
mis ve uygun sadelestirmeler yapilarak veri toplama formu
olusturulmustur. Uzman Paneli Goriis Formundaki oner-
meler “uygundur ve uygun degildir” isaretleme secenekleri
ve her bir 6nerme i¢in “énerinizi yaziniz” stitunu iceren
bir tablo ile uzmanlara sunulmustur.

Verilerin Toplanmasi ve Analizi

Verilerin toplanmasi ve analizi siireci aragurma agamalari
sirasina gore agiklanmustir.

Bireysel Goriisme Veri Toplama ve Analiz Yontemleri
Aragurmanin ilk agamasi olan bireysel goriismeler Covid-
19 pandemisi kogullar1 geregi ¢evrimici ortamda planlanmug
ancak siirecin gidisati dogrultusunda bir kistm yiiz yiize yapil-
mustr. Online ve yiiz yiize yapilan her iki goriigme biciminde
de video kayd: alinmig ve bu gekilde analiz siirecinde oluga-
bilecek veri kaybini en aza indirmek hedeflenmistir. Ayrica
nitel aragurmalarda gecerlik ve giivenirligi saglamada ses ve
goriintli kayitlarinin kullanilmasi en 6nemli yontemler ara-
sinda gosterilmektedir (Arastaman ve ark., 2018).
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Gorigmeler, tanigma ve bilgilendirme ile baglanmig ve
goriigme siirelerinin, veri doygunlugu saglanincaya kadar
stirdiirtilmistiir. Ortalama 25-45 dakika araliginda tamam-
lanmusur. Gerekli goriilen durumlarda acgiklamalar yapil-
mig, sonda sorular kullanilmigtir. Goriismeler sirasinda
katilimeilarla ilgili notlar alinmis ve goriisme sonuglaria
eklenmigtir. Verilerin analizinde gorismeye iliskin ses,
goriintii kaydi ve yazili notlardan (Yildirnm & Simsgek,
2016) yararlanilmug, betimleyici analiz ile transkript kodlar
ve kategoriler belirlenmistir.

Caligtay Veri Toplama ve Analiz Yontemleri
“Hemgsirelikte Rol, Yetkinlik ve Yeterlik Belirleme
Caligtay1” iki oturumda gerceklesmistir. Calistayda bir
panel, bes calisma grubu yer almigtir. Birinci oturumda
yer alan ilk i¢ calisma grubu, veri toplama formlar:
dogrultusunda “hemgirelikte rol, hemgirelikte yetkin-
lik ve hemsirelikte yeterlikleri neler olmalidir?” sorular:
iizerine c¢aligmigtir. Birinci oturumu sonunda, calisma
gruplar: tarafindan raporlanan veriler tim katilimcilara
sunularak tartigilmustir. Ikinci oturumunda ise iki ¢alisma
grubu yer almistir. Bu oturumda birinci oturumdan elde
edilen bulgular ikinci ¢aligma grubu tarafindan “hem-
sirelikte rollere yonelik yetkinlikler” ve “hemgirelikte
yetkinliklere yonelik yeterlikler” seklinde gruplandiril-
mig, sonuglart tim kaulimeilarla paylagilarak tartigil-
mugtir. Caligtay kapaniginda, elde edilen veriler gézden
gecirilmis ve kaulimeilar tarafindan uygun bulunmustur.
Taniticr Bilgi Formu verilerinin ise SPSS 22 paket prog-
rami kullanilarak yiizdelik ve frekans dagilimlar: hesap-
lanmistir. Ardindan galigtay raporlari, calistayda alinan
notlar ve kattlimecilardan gelen goriisler dogrultusunda
veriler diizenlenmis ve Delphi asamasi icin veri toplama
formu hazirlanmistir.

Delphi Veri Toplama ve Analiz Yontemleri
Aragtirmanin  iciincii agamast olan Delphi caligma-
sinin verileri Google Form araciligi ile toplanmis-
ur. Tirkiye’deki Hemsirelik Fakiilteleri‘nden (N=15)
uygulama izinleri alinmig daha sonra hazirlanan veri
toplama formunun linki iist yazi ile kurumlara génde-
rilmigtir. Bunun yaninda ¢aligmaya katulimi arurabilmek
icin 6rneklem grubuna e-mail ortamindan hatirlatmalar
yapilmis ve veri toplama formunun Word dosyasi yine
e-mail aracilig ile iletilmistir.

Delphi ¢aligmasinda, bir 6nermeyi ¢ikarma ya da kabul
etmede uzmanlarm %75 ya da %80 oraninda uzlag1 sagla-
masi yeterli goriilmektedir (Jiinger ve ark., 2017). Bunun
yaninda bir 6nerme iizerinde uzlagmak i¢in merkezi egi-
lim medyan ya da ceyrekler arasi fark degerine bakilmali-
dir (Hasson, Keeney & McKenna, 2000). Aragtirmamizda
uzlagma varlig1 icin Medyang4, Genislik (R) 4 2,5 ve 4-5
sikl1§19%70 ise kabul edilmistir (Hasson ve ark., 2000;
Sahin, 2001; Sezer & Sahin 2021) (M Tablo 1). Delphi
turundan elde edilen veriler SPSS 22 paket programi kul-
lanilarak énermelerin uzlagma durumu hesaplanmistir.

Cilt/

Delphi ¢aligmasinin birinci turunda tiim énermeler {ize-
rinde uzlagmaya varilmig ve Delphi c¢aligmasinin sonlan-
dirilmasina karar verilmistir. Bunun yaninda uzmanlardan
gelen oneriler gozden gegirilmis ve literatiire dayali olarak
dilbilgisi agisindan diizeltmeler yapilmigtir (Hasson ve ark.,
2000; Jinger ve ark., 2017). Uzlag kriterleri ve diizenle-
meler sonucunda elde edilen onermeler bir 6nceki agama
olan ¢alistaydan elde edilen gruplandirmalar dogrultusunda
“Hemsirelikte Rollere Yonelik Yetkinlik ve Yeterlikler
Tablosu” nda birlegtirilmis ve Delphi ¢aligmasinmn ilk turuna
katilan 6gretim iiyelerine e-posta yoluyla gonderilerek goriis
almmustr. Bu islem, ¢alismanin gegerlik ve giivenilirligini
artirmak amaci ile yapilmugtir. Bu sekilde uzmanlar Delphi
caligmasi sonuglarini gruplanmis bir sekilde tek bir tabloda
gormiis ve biitiinciil olarak degerlendirebilmiglerdir.

Katilimcilara gonderilen tablo, delphi birinci turu forma-
tunda hazirlanmig yine ayni uzlagt kriterleri (B Tablo 1)
dogrultusunda degerlendirilmigtir. Kaulimecilarin %75,6 s1
(n:62) donts yapnus ve tabloyu uygun bulmustur. Bunun
yaninda tabloda rol ve yetkinlik bagliklar1 altinda tekrarlayan
onermelerin (6rnegin, bir yeterligin birden fazla yetkinlikte
yer almast gibi) bulunmasinin tablonun kullanimi ve anla-
silirligr agisindan zorluga sebep oldugu ve énermelerin en
uygun baglik altinda gruplandirilarak tabloda sadelestirilme
yapilmasi 6nerilmigtir. Uzlagi kriterleri baglaminda tabloda
goriis birligi saglansa da uzmanlardan gelen 6neriler uygun
goriilerek tabloda sadelestirmeye gidilmistir. Bu iglem yapi-
lirken oncelikle 6nermeler anlam biitiinligi bakimindan
gozden gegirilmis ve uzlag kriterlerinden aldiklar1 puanlar
dogrultusunda biiyiik puandan kiigiige dogru siralanmigtir.
Daha sonra hangi 6nerme hangi grupta en yiiksek puani
aldi ise o baglik altinda birakilarak 6nermelerin tekrarindan
kacinilmustir. Bu islemler sonucunda aragtirmada daha kul-
lanigli, 6z bir sonuca ulagabilmek ve calismanin gecerlik ve
glivenirligini artirabilmek icin son bir goriis alinmasi uygun
bulmug ve uzman paneli yapilmasina karar verilmigtir.

Uzman Paneli Asamasi

Veri Toplama ve Analiz Yontemleri

Aragtirmanmn son adimi olan Uzman Paneli, aragurmaya
son halinin verilebilmesi i¢in ¢evrimi¢i ortamda yapilnug-
ur. Panel, yedi uzman ile gergeklestirilmigtir. Panel acili-
sindan sonra aragtrmanin daha 6nce yapilan tiim agamalart
uzmanlara 6zet olarak sunularak ¢aligma hakkinda 6n bil-
gilendirme yapilmistir. Daha sonra “Uzman Paneli Goriig
Formu” kaulimcilara iletilmigtir. Formun cevaplanabil-
mesi i¢in kaulimeilara 20-30 dk siire tanimnustir. Veri top-
lama formundaki tabloda her bir énerme ve gruplamalar
“uygun” ve “uygun degil” segenekleri ile degerlendirilmig-
tir. Ardindan tim uzmanlara sz hakk: verilmis goris ve
onerileri alinmigur. Veri kaybi olmamasi agisindan notlar
tutulmug ve kaulimcilardan izin alinarak panel kayit altna
alinmistir. Elde edilen veriler iizerinde uzmanlardan gelen
goriis ve oneriler dogrultusunda tagima, baghk degistirme,
bagliga uygun sekilde yazma ve birlestirme iglemleri yapil-
mugtir. Bu sekilde forma son hali verilerek uzmanlara bilgi-
lendirme maili gonderilmigtir.
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Etik Aciklamalar

Bu aragtirma icin Ege Universitesi Bilimsel Arastirma ve
Yayin Etigi Kurulu‘ndan etik kurul onay1 (24.06.2021 tarihli
toplantinin 06/11 karar sayist ve 1008 protokol numarali
onayl) almmustr. Bireysel goriismeler icin yazili, dephi
caligmast i¢cin Google Forma eklenen bilgilendirilmis onam
formu ile etik izinler alimmugtir. Caligtay ve uzman panelinin
cevrimigci ortamda kaydedilmesi i¢in program sirasinda kati-
limeilardan sozli izin alinmugtir.

Bulgular

Calismanin bulgular béliimii aragtirma agamalarina goére
sirast ile aktarilmigtir.

Bireysel Gértisme Bulgular

Goriigme verilerinin analizi sonucunda 136 kod olusturul-
mugtur. Olusturulan kodlarin aragtirma sorularma uygun
olarak kategorilestirmek icin literatiir destegi ve Goriigme
Formu kullanilmig “hemgirelik rolleri, hemgirelik yetkinlik-
leri ve hemsirelik yeterlikleri” seklinde ii¢ kategori elde edil-
mistir. “Hemgirelik rolleri” kategorisine yonelik 15 6nerme
elde edilmis (B Tablo 2).

Rol kategorisi olusturulurken katiimecilardan elde edilen
bazi cevaplar agagida sunulmugtur.

1. “Savunuculuk rolii bence hemsirenin en énemli ve
glindemdeki rollerinden biridir. Hem de geligtirilmesi
gerektigini digtindigim rollerden biri. Ayrica bence
savunuculuk rolii hem hasta hem de meslegi savunma
seklinde ele alinmali.”

2. “Hemgire dedigimizde hastaya bakmasi, ilgilenmesi,
iyilestirmesi geliyor aklima. Rol olarak nasil soyleye-
cegimden emin degil ama hastaya her tirli yardima
olma bakimni yapip destek olma rolii diyebilirim.”

Bireysel goriigme verilerinin analizi sonucunda “Hemsirelik
yetkinlikleri” kategorisine yonelik 13 6nerme elde edilmis
(B Tablo 2). Yetkinlik kategorisi olusturulurken katilimci-
lardan elde edilen bazi cevaplar agagidaki sunulmustur.

1. “Yetkinligi konugmamiz iyi oldu. Bu sekilde distine-
cek olursak okulundan yeni mezun olmug bir hem-
sire hemsirelik felsefesine sahip, mesleki ahlaki olan
buna uygun gorevini yerine getiren, ¢aligtig1 birimde
sorumluluk alabilen, iletisimi iyi, pozitif ve yardimse-
ver ve probleme ¢6ziim odaklr yaklagan bir birey olmali
bence. Bunlarin tamamu yetkinlik olarak ele alinir mu
bilemem ama bence ¢ok 6nemli ozellikler.”

2. “Bence yetkin dediginiz sey yani benim anladigim daha
deneyimli olmak gibi geldi. Ama yeni ise baglamig bir
hemsire olarak diistinecek olursam, hastayla iyi iligkiler
kurar diyebilirim. Bakimu iyi yapsm, empati kurabil-
sin ¢aligan arkadaglariyla iyi geginsin, sorulan sorulara
cevap versin hastayla iyi ilgilensin onu bilinglendirsin.
Bence iyi bir hemgire boyle olur.”
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Bireysel goriigme verilerinin analizi sonucunda “Hemsgirelik
yeterlikleri” kategorisine yonelik 36 6nerme elde edilmig
(I Tablo 2) ve yeterlikler kategorisi olugturulurken kati-
limcilardan elde edilen bazi cevaplar sunulmugtur.

1. “Yeterli dedigimizde, yeterli bir hemsire isini iyi yapsin
onu sevsin, hastalar1 sevsin, empati yapsin, sorularina
cevap versin onlar1 yalniz hissettirmesin. Anlayacaginiz
hocam hemgirenin isi zor insan bazen evinde goreme-
digini hastaneden hi¢ tamimadiklarindan bekliyor. Bu ig
iste o yiizen sevilmeden yapilmaz bence.”

2. “Yeni mezun bir hemsire bir kere asgari diizeyde
Hemsgirelik Ulusal Cekirdek Egitim Programi yeter-
liliklerini kargilamali. Bunun yaninda aldig1 egitimi
ve meslegini icsellestirmig olmali. Yaratci olmal ki
calisugt her ortamda her duruma ¢6ziim odaklr yaklag-
sin. Tyi bakim versin ve empati becerisi gelismis olsun.
Bana birakirsan daha ¢ok sey eklerim ama temel olarak
bakalim diyorsunuz temelde bunlar olmali bence.”

Bireysel goriigmeler sonucunda hemsirelikte rol, yetkinlik
ve yeterlik bagliklarina yonelik 64 6nerme elde edilmigtir.

Calistay Bulgulari

Caligtay 111 kaulima ile gerceklestirilmistir (B Sek. 3).
Calistay sonucunda kaulimeilar tarafindan hemsirelik rol-
leri i¢in yedi, hemsirelik yetkinlikleri i¢in 10 ve hemgire-
lik yeterlikleri i¢in 24 6neri kabul edilmistir. Hemsirelikte
rollere yonelik yetkinlikler gruplamasinda “Bakim Verici
Rol” i¢in sekiz, “Egitici Rol” i¢in beg, “Arastirict Rol” i¢in
iki, “Yonetici Rol” i¢in doért, “Danigmanhik Roli” igin bes,
“Savunuculuk Roli” i¢in dort ve “Liderlik Roli” i¢in yedi
yetkinligin yazilmas: 6nerilmistir.

Hemgirelikte yetkinliklere yonelik yeterlikler gruplamasinda
“Profesyonellik Yetkinligi” icin on doért, “Kamita Dayal
Uygulamalarin Yonetimi Yetkinligi” icin bes, “Isbirlikci/Ekip
Yaklagim Yetkinligi” icin ii¢, “Liderlik\Doniigtimeti Liderlik\
Teknolojik/Digital Déniisiim Liderligi Yetkinligi” icin alt,
“Klinik Rehberlik ve Yonderlik Yetkinligi” icin ti¢, “Esneklik
ve Uyum Saglayabilirlik Yetkinligi” icin bir, “Yagamboyu
Ogrenme Yetkinligi i¢in bes”, “Ftkili Tletisim Yetkinligi” icin
iki, “Kalite Yonetimi Yetkinligi” icin {i¢, “Bakim Yonetimi
Yetkinligi” igin 15 yeterligin yazilmasi 6nerilmistir.

Elde edilen veriler gézden gegirilerek benzerlikler saptan-
mus, tekrarlayan cimleler ¢ikarilmis ve sonugta altu rol, 11
Yetkinlik ve 22 Yeterlik olmak tizere 39 6neri elde edilmistir
(I Tablo 3, 4).

Delphi Calismasi Bulgulari

Delphi ¢aligmasinmn ilk turu 82 6gretim iyesi ile tamam-
lanmugtir. Ogretim iiyelerinin %98,84 kadindir. Caligma
yili ortalamasi 13,466,75 (min 1-max 39) yildir. Alinan
goriislerin gecerligi ve giivenirligi agisindan 6gretim tyesi-
nin dagilimma bakilmis ve %53,6sinin Profesér ve Dogent
unvanina sahip oldugu goriilmiistiir.
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Delphi uzlagmasi i¢in kabul edilen degerler dogrultusunda
yapilan analizlerde sonucunda;

= Onermelerin timiinde (39) medyanin 4 ve iizeri, genis-
ligin (ceyrekler arasi fark) 2‘nin altinda oldugu,

= Onermeler icin 4-5 siklig1 hesaplanmug ve tiim Gner-
melerde uzlagmanin %70 ve iizerinde oldugu saptan-
mugtir (I Tablo 4).

Delphi ¢aligmasinin birinci turunda tiim 6nermeler iize-
rinde uzlagmaya varilmigtir. Daha sonra Delphi sonuglari ve
caligtayda yapilan gruplamalar diizenlenerek “Hemsirelikte
Rollere Yonelik Yetkinlik ve Yeterlikler Tablosu” olustu-
rulmugtur. Goriis almak amaci ile birinci tur katilimcilarina
tekrar génderilen bu tablo ayni uzlagi degerleri ile analiz
edilmis ve “medyan 5, genislik 1 ve alt, 4-5 siklig1 % %78,2
ve lizerinde” oldugu bulunmugtur (B Tablo 5 ).

Uzman Paneli Bulgulari

Uzman panelinde rol, yetkinlik ve yeterlik 6nermeleri
icin gruplamalarda; ayirma, birlestirme, tagima ve dil-
bilgisi agisindan diizenlemeler yapilmasi talep edilmis-
tir. Yapilan diizenlemeler sonucunda olusan “Hemygirelik
Rollerine Yonelik Yetkinlik ve Yeterlikler Tablosu” 5 Rol,
9 Yetkinlik ve 40 Yeterlik ile son halini almistir (B Tablo
6, W Sek. 2). Olusturulan tablo bilgilendirme amaci ile
uzmanlara iletilmistir.

Tartisma

Calismadan elde edilen bulgular sirasi ile; hemgirelikte rol-
ler, yetkinlikler, yeterlikler ve aralarindaki baglant olarak
literatiir dogrultusunda tartigmigur.

Bu bolimde hemsirelik rollerine iliskin bulgular tarugil-
mustir. Hemgirelik rolleri iklimsel, sosyal ve ekonomik
bircok faktorden etkilenerek sekillenmektedir. Zaman
icinde hemsireligin odaginda olan bakim verici role egi-
tici, savunucu, aragtirmact gibi sosyal rollerin de katldigi
gorilmektedir (Acikgoz & Baykal 2023; Gediik, 2018).
Literatiir de bunu destekler nitelikte olup hemsirelik rol-
lerini; temel hemsirelik rolleri ve ¢agdas hemsirelik rolleri
olarak ayirmakeadir (Gediik, 2018; Jokiniemi ve ark., 2012;
Pazar ve ark., 2015). Bu durum, hemgirelik rollerinin degi-
sim siirecinin bir parcasi olarak degerlendirilmektedir.

Aragturma agamalarinda katulimcilardan gelen hemsgirelik
rolleri 6nerilerine bakildiginda; “bakim verici, egitici, arag-
tiricl, yonetici, karar verici, savunucu, iletisim ve koordi-
natorliik, bakim koordinatorii, 6zerk ve sorumluluk sahibi
olma, rehabilite edici, psikolog, danigman, tedavi edici,
kariyer gelistirici, saghg1 koruyucu ve geligtirici, degerlen-
dirme ve yonlendirme” seklinde gruplandig: goriilmektedir.
Bu sonuglar kaynaklarda yer alan hem temel hem ¢agdas
hemsirelik rollerini kapsamaktadir. Bu konu tizerine yapi-
lan ¢aligmalarda ise hemsgirelik rolleri; “bakim verici, egitici,
aragtirict, yonetici, karar verici, savunucu, iletisim ve koor-

Cilt/

dinatorliik, bakim koordinatorii, kariyer gelistirici, 6zerk
ve sorumluluk sahibi olma, rehabilite edici, rahatlatici, sag-
l1g1 tegvik eden, psikolog, 3. diizey saglik hizmet saglayicisi
tedavi edici, danigman, esgiidiim saglama, degisim ajani,
ekonomist, siipervizor, gozetmen, denetmen, halk saglig
savunucusu” olarak yer almaktadir (ANA, 2004; A¢ikgoz
& Baykal, 2023; Ertem, 2007; Gediik, 2018; Hakreader ve
ark., 2007; Nursing and Midwifery Council, 2010; Taylan
ve ark., 2012; The Nursing Council of Hong Kong, 2012).
ANA’nin bir metninde (2012) hemsirelerin temel rol ve
sorumluluklarini; kritik kararlar vermeden o6nce fiziksel
muayeneler ve saglik gecmislerini gézden gecirme; sag-
lig1 gelistirme, danigmanlik ve egitim saglama, ilaclari ve
diger kigisellegtirilmis miidahaleleri yonetme ve cesitli
saglik uzmanlari ile igbirligi icinde bakimi koordine etme
olarak belirtilmigtir. Kaynaklarda belirtilen hemsirelik rol-
leri ile caligmada 6nerilen rolleri benzerlik gostermekte-
dir (ANA, 2004; Agikgoz & Baykal, 2023; Gediik, 2018).
Ancak bu roller kendi icinde ve literatiir kapsaminda
incelendiginde bazilarimin i¢ ice gegtigi bazilarinin ise
birbirini kapsadigi goriilmekledir. Bu nedenle arastirma
sonucunda “bakim verici, egitici, aragtirmaci, lider yone-
tici ve savunucu” olmak iizere bes temel rol belirlenmig
ve elde edilen sonug literatiirde gecen temel hemsirelik
rolleri ile benzerlik gostermistir (Agikgoz & Baykal, 2023;
ANA, 2004; Gediik, 2018). Bu roller ayn1 zamanda ulusal
Hemgirelik Yonetmeligi icinde belirtilen hemgirenin rol
ve sorumluluklar1 kapsaminda yer almaktadir (Hemgirelik
Yonetmeligi, 2010). Bu durum ¢aligmada belirlenen hem-
sirelik rollerinin meslege yonelik yasa ve yonetmeliklerle
de desteklendigini gostermektedir.

Roller kapsaminda caligmanin sonucu degerlendirdigi-
mizde hemsirelik rollerinin geniglemesinden ¢ok temel ve
uygulanabilir roller olmasi gerektigi sonucuna ulagilmigtr.
Bununla birlikte hemsirelikte rollerin artirilmasindansa
hali hazirda var olan temel rollerin iceriginin giincel yet-
kinlik ve yeterlikler dogrultusunda yenilenmesinin egitim
programlar1 ve meslek iiyeleri agisindan daha anlaml ola-
cag1 sonucu ortaya ¢ikmaktadir.

Bu béliimde hemsgirelik yetkinliklerine yonelik bulgular tar-
ugilmugtir. Yapilan aragtirma sonucunda “biitiinciil bakim
yonetimi, etkili iletigim, is birlikli olma ve ekip yaklagimi,
esneklik ve uyum saglayabilirlik, egitim ve damigmanlik,
yasam boyu 6grenme, bilimsel yaklagim ve gelisim, profes-
yonellik ve savunuculuk” olmak iizere dokuz temel hemgire-
lik yetkinligi belirlenmistir.

Ulusal ve uluslararasi kurum ve kuruluglarin calismalari
ve konu ile ilgili makaleler incelediginde OECD*nin 2018
yilinda yaptig1 calismada “yenilikgi, sorumlu, bilingli” ola-
rak ¢ farkli yetkinlik kategorisi belirledigi gortilmektedir
(OECD, 2018). Calisma sonuglar ile kargilagtirildiginda
OECD nin yetkinlik kategorisini iginde barindirdig1 soy-
lenebilir. Diger kaynaklarda hemsire yetkinlikleri “profes-
yonel degerler, iletisim ve kigileraras: iligkiler, hemsirelik
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uygulamalar1 ve karar verme, liderlik, yonetim ve takim
caligmasi, elestirel diisinme ve hemgirelik uygulamasini
analiz etme, terapotik ve profesyonel iligkiler kurma, uygu-
lama yetenegini koruma, kapsamli degerlendirmeler yapma,
hemgirelik uygulamalar1 i¢in plan geligtirme, saglig1 gelig-
tirme ve hastaliklar1 6nleme, giivenli bakim rehberlik ve
ogretim, karar verme, iletisim ve ekip caligmasi, aragtirma,
gelistirme ve liderlik, hemgirelik bakimi, tam1 ve deger-
lendirme, bakim planlamasi, kalite degerlendirmesi, etkili
iletisim, kanita dayali uygulama, ekip caligmasi ve igbir-
ligi, bakim yonetimi, kalite iyilestirme ve mesleki liderlik”
olarak yer almaktadir (Bahreini ve ark., 2011; EFN, 2015;
Halcomb ve ark., 2016; Karahan & Kav, 2018; Matsutani ve
ark., 2012; Memarian ve ark., 2007; Saglik Bakanlig1, 2021;
The Australian Nursing and Midwifery Council, 2002; The
Nursing and Midwifery Council, 2010). Hemsirelikte yet-
kinlikler konulu olcek gelistirme ¢aligmalarma da rastlan-
maktadir (Hsu & Hsieh, 2013; Lin & ark., 2017; Maruyama
ve ark., 2011; Takase & T'eraoka, 2011). Yapilan ¢aligmalar
ile aragtirma sonuglar1 kargilagtirildiginda bazi ¢aligmalarda
yetkinlik ve yeterliklerin karigugi, benzer ve i¢ ige gegmis
yetkinlikler oldugu goriilmiistiir. Rollerde oldugu gibi genel
belirli yetkinlikler olmakla birlikte yetkinliklerin de ulusal
kiiltiir, deger ve beklentilere gére farklilagtug: gorilmiistiir.

Bu boliimde hemsirelik yeterliklerine yonelik bulgular tarti-
stlmigtir. Ulusal ve uluslararast kurum ve kuruluglarin genel
hemsirelik yeterlikleri tizerine yapugi caligmalar incelendi-
ginde; International Council of Nursing hemsire yeterlik-
lerini “profesyonel, etik, yasal uygulama, bakim saglanmasi
ve yonetimi, profesyonel kigisel ve kalite geligimi olarak
kategorize etmistir. American Association of Colleges of
Nursing (2021), profesyonel hemsirelik egitimi i¢in ¢cekirdek
yeterlikleri yayimlamigtir. Bu metinde hemsirelerin ¢aligtig
alanlara gore farkli yeterlik ve yetkinliklerin beklenebilecegi
ancak tiim hemsirelik mezunlarinin ortak olarak belirlenmis
temel yeterliklere sahip olmasi gerektigi aciklanmigtir.

Bu yeterlikler; hemgirelik uygulamalar: igin gereken bilgi,
hasta merkezli bakim, toplum sagligi, mesleki egitim,
kalite ve giivenlik, meslekleraras: ortakliklar, sistem tabanli
uygulama, bilisim ve saglk teknolojileri, profesyonellik
ve kigisel, profesyonel ve liderlik gelisimi olarak belirlen-
migtir. Hemgirelik Egitim Programlari Degerlendirme ve
Akreditasyon Dernegi (2019) tarafindan belirlenen hemsi-
relik egitim programlarinin program ¢ikular;, Hemgirelik
Ulusal Cekirdek Egitim Programi’nda yer alan (2014, 2022)
“Hemygirelik Lisans Programi Ulusal Yeterlikleri”, Avrupa
Birligi Mesleki Yeterlikler Direktifi (2013), National League
for Nursing’in (2010) hemsirelik mezunlar1 igin hedefledigi
yeterlikler ulusal ve uluslararas: kurum ve kuruluglarin hem-
sirelik yeterlikleri izerine yapug1 ¢aligmalardir.

Literatiirde genel hemsirelik yeterlikleri iizerine yapilan
olcek gelistirme ¢aligmalar1 da yer almaktadir. Bu ¢aligmalar
incelendiginde hemsirelik yeterliklerinin; hemsirelik bakimi
ve yardim etme, 6gretim ve kogluk becerisi, durum yéne-
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timi, terapotik girisimler, kaliteyi saglama, mesleki bilgide
yeterli olma, koruma, kiiltiirel bilgi, beceri ve duyarlilik,
ekiple ¢aligma, mesleki gelisim, degerlere dayali hemsirelik
bakimi, ubbi teknik bakim, dokiimantasyon ve bilgi tekno-
lojisi, hemgirelikte mevzuat ve giivenlik planlamasi, hem-
sirelikte liderlik ve gelisme, personel/6grenci denetim ve
egitimi, hemgirelik tanist koyma, hemsgirelik siirecini uygu-
lama, saglik \hasta egitimi, mesleki gelisim, etik uygulama,
elegtirel diigtinme, ekip caligmasi, aragtirma ve gelistirme,
kisilerarasi ve insani beceriler, bakimin niteligi, teknik bece-
riler, seffaflik ve bilgilendirici olma alt bagliklarinda ele alin-
dig1 goriilmektedir (Caligkan & Senyuva, 2022; Kennedy ve
ark., 2015; Meretoja ve ark., 2004; Nilsson ve ark., 2014;
Perng & Watson, 2012; Takase & Teraoka, 2011)

Aragtirmada belirlenen 40 hemsirelik yeterligi (B Tablo 6)
cesitli kaynaklarla benzerlik géstermekle birlikte bortak bir
standardinin bulunmadigt ve yeterliklerin ilkelere, bolge-
lere ve kiiltiirlere gore farklilik gosterebildigi goriilmektedir.
Hemgirelik yeterlikleri tizerine yapilan bir ¢aligma bu sonucu
destekler nitelikte olup hemsirelik kiiltiirii ve gelenekleri,
hemsirelik bakim siireci, hemsirelik egitiminin gelenekleri
ve yeterlik diizeylerindeki farkliliklardan dolayr hemsirelik
yeterliklerin bir standardinin olmadig: ve ulusal 6zelliklere
sahip oldugu ifade edilmigtir (Istomina ve ark., 2011).

Hemsgirelikte rol, yetkinlik ve yeterliklerin birbirleri ile
baglantsi incelendiginde alanda yapilmig bu ti¢ kavrami bir
arada inceleyen caligmalara rastlanmamakla birlikte hemsi-
relikte rol-yeterlik veya yetkinlik-yeterlik iligkilendirilme-
lerine rastlanmaktadir. Hemgirelikte cekirdek yetkinlikleri
belirlemek tizerine yapilmis bir calismada hemsgirelik rolleri,
bes temel yeterlik alani ile iligkilendirilmigtir (The Nursing
Council of Hong Kong, 2012). Calismada birinci yeterlik
alan1 olan “Mesleki, Yasal ve Etik Hemgsirelik Uygulamas:”
“bakim verici rol ve hizmet saglayici rol‘ ile; ikinci yeterlik
alan1 olan “saglig gelistirme ve saglk egitimi”; “egitmen-e-
gitici rol, danigman rol, saglig1 tesvik eden rol, bakim koor-
dinatorii roli ile hasta savunucu roli” ile; tigiinci yeterlik
alan1 olan “yonetim ve liderlik”, “yonetici rol, siipervizor,
gozetmen, denetmen rolii, degisim ajami roli, lider roli ve
halk saglig1 savunucusu roli” ile, dérdiincii yeterlik alani
olan “aragtirmaci1” “aragtirmaci rol” ile ve son olarak “Kisisel
Etkililik ve Mesleki Geligim” yeterlik alan1 “Mesleki profes-
yonellik roli” ile iliskilendirilmigtir (The Nursing Council
of Hong Kong, 2012). Calismanmn bu aragturma ile benzer
iliskilendirmeler yaptg1 saptanmstir.

Bu alanda yapilan bir diger ¢aligma Saglhk Bakanlig1 tara-
findan yayimlanan Hemsirelikte Temel Yetkinlikler
Kilavuzudur. Calisma yedi temel yetkinlik ve bu yetkinlik-
lerin kazanilmasi icin belirlenen kriterlerden olusmaktadir
(Saglik Bakanligi, 2021). Bu kilavuzun odagi, genel bakim-
dan sorumlu hemsirelerden beklenen temel yetkinlik ve
yeterlikler olarak agiklanmigtir. Aragtirma sonuglari ile ben-
zer Ozellik gosteren baghk ve iliskilendirmeler olsa da galig-
mamuzin odag1 hemsirelik lisans egitiminde kazandirilmasi
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hedeflenen temel rol, yetkinlik ve yeterliklerdir. Caligmanin
hem kapsami hem de odagma aldig1 grup bu ¢alisma ile
farklilik gosteren 6zelliklerindendir.

Son olarak; hemsirelik rol, yetkinlik ve yeterliklerinin evrensel
bir standardinin olmamasi beklenen bir durumdur. Ancak mes-
leki agidan bu ii¢ 6nemli konunun ulusal olarak standartlagmast
ve egitim programlarinin bu dogrultuda giincellenmesi 6nemle
tizerinde durulmasi gereken bir konudur. Aksi durumda isteni-
len rol ve nitelikte mezunlar vermek hayali bir diigiince olarak
kalacaktir. Bunun yani sira gergevesi ¢izilmeyen bir hemgirelik
meslegi 6zellikle heniiz is yasaminin baginda olan hemgireler
icin sinurlari agmakta; ozgiiven eksikligine, mesleki profesyo-
nelligin azalmasi ve tilkenmiglige sebep olabilmektedir (Camci

& Kavuran, 2021; Can & Hisar, 2019; Uzun & Mayda, 2020).

Sonuc

Saglik sisteminde, hemgirelik mesleginde ve toplumda hizh
ve sonu gelmeyen degisim ve doniisiimler; pandemi, deprem
gibi 6ngoriilemeyen afetler, teknolojinin neredeyse her giin
yenilenmesi gelecege hazir, nitelikli hemsirelerin mezun
edilmesini zorlagtiran baglica etkenler arasindadir. Ancak
yapilan aragtirma sonuglarimin egitim kurumlarimca kabul
goriip programlarinda 6nceliklendirilmesi mezun hemsgi-
relerde giincel ve temel niteliklerin ve becerilerin kazan-
dirilmasimi kolaylastiracak, boylece mezun olunan egitim
kurumundan bagimsiz olarak her yeni mezun hemsirenin
temel olarak belirlenen rol, yetkinlik ve yeterliklere sahip
olmasi beklenebilecektir. Bu durum meslegin simirlariin
cizilmesine de yardimeci olacak boylece igveren ve galisan
arasindaki beklentinin kargilanmasinda kolaylik saglayacak-
tir. Ayrica calisma sonuglar hemgirelik egitim programlar:
icin bir yol haritasi niteliginde olup kurumlara akreditasyon
caligmalarinda da rehberlik edecedi 6n gorilmektedir.

Oneriler

Calisma sonuglarinin kullanilmasi, giincellenmesi ve etkinli-
ginin degerlendirilmesi i¢in agagidaki 6neriler geligtirilmigtir.
® Arasturma sonuclar1 Tirkiye’de lisans diizeyinde hem-
sirelik egitimi veren tiim kurumlarin uygulayabilecegi
niteliktedir. Bu nedenle ¢alisma sonuclarinin kullanimi

i¢in ilgili kurum ve kuruluglarin desteklemesi,

® Rol, yetkinlik ve yeterlik kavramlarinin alana yonelik
caligmalarin anlagilirhigr ve kavram karmagasii gider-
mesi acisindan ¢alismada belirlenen sekilde kullanilmasi,

= Egitimcilerin 6grencilerde; belirlenen rol, yetkinlik ve
yeterlikleri gelistirmeyi 6nceliklendirmesi,

=» Hemgirelik egitimi veren kurumlarinin egitim program-
larin1 ve program g¢iktilarini galigma sonuglar: dogrultu-
sunda gozden gecirmesi,

= Belirlenen temel hemgirelik rol, yetkinlik ve yeterliklerin
oleme degerlendirmesine iligkin ¢caligmalar yapilmasi,

® Bu caligmanin belirli araliklarla  gilincellenmesi

onerilmektedir.

Cilt/

Tesekkiir

Turk Hemsireler Dernegi, Hemgirelik Egitimi Dernegi,
Hemgirelikte Program Degerlendirme ve Akreditasyon
Dernegi, Hemgirelik Fakiilteleri Dekanlar Konseyi,
Ogrenci Hemsireler Dernegi basta olmak iizere ¢alismaya
katki veren akademik ve klinik ¢aligma arkadaglarimiz dahil
tim degerli paydas gruplarimiza goniilden tesekkiir ederiz.
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Extended Abstract

Determining Current Roles, Proficiencies and
Competencies in Nursing: A Mixed Method Research

( : hange and development are inevitable and neces-
sary for the nursing profession, which will con-
tinue as long as human beings exist in a rapidly

changing world. Determining the role, competencies and
proficiencies of a newly graduated nurse in the health sys-
tem of the future and revealing the connection between
them is important for the future of the profession and for
educational institutions to renew themselves.

The research questions sought to be answered in this study
are as follows: What are the current and basic nursing
roles, What are the current and basic nursing competen-
cies? What are the current and basic nursing proficiencies?
What is the link between roles, proficiencies and compe-
tencies in nursing?

The aim of the study is to determine the roles, proficiencies
and competencies expected to be acquired by a nurse at the
end of undergraduate education at the national level and
to provide an up-to-date basis for nursing education pro-
grams. The unique and important features of the study are
that it was conducted on a national scale, it is a guide for
the development and evaluation of nursing education pro-
grams, it addresses these three important issues together,
and it is a data source based on reliable foundations in terms
of accreditation.

In this context, updating the basic and developing pro-
fessional characteristics of nurses, which are next to the
unstoppable change, in today’s and future conditions, and
clearly expressing professional roles, proficiencies and com-
petencies will also help to better understand the profession
and draw its boundaries.

Literature Review

Roles, proficiencies and competencies in nursing have
been addressed nationally and internationally as sepa-
rate research topics in the recent and distant past, and
these studies guided our research. The standards of the
Association for Evaluation and Accreditation of Nursing
Education Programs (2021), the National Core Education
Program in the field of medical education (2020), the Guide
to Basic Competencies in Nursing (2021) published by
the Ministry of Health, and the National Core Education
Program in Nursing (2022) are among the current studies
conducted at the national level. The International Council
of Nursing has published nurse competencies, the American
Association of Colleges of Nursing (2021) has published
core competencies for professional nursing education, the
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European Union Professional Competencies Directive
(2013) and the National League for Nursing (2010) have
published competencies for nursing graduates. However,
it was deemed necessary for professionalism to reorganize
the basic roles, proficiencies and competencies in nursing
by taking into account the environments where nursing
is practiced, socio-cultural differences, social values, eco-
nomic and natural processes. In this way, the boundaries of
the performance expected from a newly graduated nurse by
the institutions employing nurses will be drawn and this will
be a source of assurance for both parties.

Method

This study used a mixed research method. The research
was completed in four stages: individual interviews, work-
shop, Delphi study and expert panel. Individual interviews
were conducted with 11 participants using a semi-struc-
tured interview form developed by the researcher. Codes
and categories were identified through descriptive analysis
and transcription of the data. In the second stage, 111 peo-
ple participated in the workshop and data were collected
from the study groups with the workshop data collection
forms prepared by the researcher. The data obtained were
organized by taking into account the workshop reports,
notes taken in the workshop and the opinions of the par-
ticipants. The third stage, the Delphi study, was conducted
with 82 faculty members working in 15 nursing faculties
in Tirkiye and data were collected with the Delphi data
collection form. For the presence of consensus, Mediang4,
Width (R) 4 2.5 and 4-5 frequency 970% were accepted
(Hasson ve ark., 2000; Sezer & Sahin 2021; Sahin, 2001).
In line with the opinions and suggestions of the experts,
moving, changing the title, writing in accordance with the
title and merging processes were carried out. In this way,
the table of proficiencies and competencies for nursing
roles was finalized. In this study, the findings of each stage
constituted data for the next stage and the research results
were obtained through a four-stage filter.

Result

As a result of individual interviews, 15 propositions for
“nursing roles”, 13 propositions for “nursing proficien-
cies” and 36 propositions for “nursing competencies” were
presented (M Table 2), these propositions were reviewed,
similarities were identified and repetitive sentences were
removed, and as a result, 39 propositions were obtained,
including six roles, 11 proficiencies and 22 competencies
(I Table 3, W Table 4). The first round of Delphi study
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was completed with 82 faculty members. In the analyses
made according to the values accepted for Delphi consen-
sus “Median 94, Width (R) 4 2.5 and 4-5 frequency970%”,
the consensus status for each suggestion was calculated and
consensus was achieved in the first round. Then, the data
received were organized in line with the suggestions and
grouped as “Proficiencies and Competencies for Nursing
Roles” and presented to the same group again. At this stage,
75.6% response rate was obtained. The grouping table was
analyzed one by one in line with the same consensus criteria.
As a result of the analysis, it was seen that there was consen-
sus for the propositions. However, corrections were made
in the table in line with the suggestions from the experts
and the literature. The table was presented to the expert
panel to finalize the table in a valid and reliable way and
the “Table of Proficiencies and Competencies for Nursing
Roles” was finalized with five roles, nine proficiencies and
40 competencies (Il Table 6, B Figure 2).

The roles identified are caregiver, educator, researcher,
leader manager and advocate. Proficiencies identified are
holistic care management, flexibility and adaptability, effec-
tive communication, collaboration and team approach, pro-
fessionalism, education and counseling, lifelong learning,
scientific approach and development, and advocacy.

Discussion

When examining the proposed nursing roles derived from
studies, it is seen that they encompass both fundamental
and contemporary nursing roles found in the literature.
The studies on this topic describe nursing roles as “care
provider, educator, researcher, manager, decision-maker,
advocate, communicator and coordinator, care coordina-
tor, career developer, treatment provider, autonomous and
responsible, rehabilitative, comforting, health-promoting,
psychologist, consultant, coordinator, change agent, econ-
omist, supervisor, overseer, inspector, and public health
advocate” (Acikgoz & Baykal, 2023; ANA, 2004; Gediik,
2018; Hakreader ve ark., 2007; Nursing and Midwifery
Council, 2010). The nursing roles mentioned in the liter-
ature show similarities with those proposed in this study.
However, when analyzing the roles, it is evident that some
of them overlap or encompass one another. Therefore, as
a result of the research, five core nursing roles have been
identified: “care provider, educator, researcher, lead-
er-manager, and advocate.”

Upon reviewing the literature regarding competence and
proficiency in nursing, nursing proficiencies are defined
as “professional values, communication and interpersonal
relationships, nursing practices and decision-making, lead-
ership, management and teamwork, critical thinking and
analysis of nursing practice, the ability to establish thera-
peutic and professional relationships, maintain application
capability, conduct comprehensive assessments, develop
plans for nursing practices, health promotion and dis-

Cilt/

ease prevention, guidance and teaching, decision-mak-
ing, research, nursing care, diagnosis and evaluation, care
planning, quality assessment, professionalism, -effective
communication, evidence-based practice, management
of care, quality improvement, and professional leader-
ship” (Australian Nursing and Midwifery Council, 2002;
Bahreini ve ark., 2011; EFN, 2015; Halcomb ve ark., 2016;
Karahan & Kav, 2018; Matsutani ve ark., 2012; Memarian
ve ark., 2007; Ministry of Health, 2021; The Nursing and
Midwifery Council, 2010).

Research conducted on nursing competencies indicates
terms such as “professional, ethical, legal practice, care
delivery and management, professional personal and qual-
ity development, knowledge required for nursing practices,
patient-centered care, community health, professional edu-
cation, quality and safety, interprofessional partnerships,
system-based practice, health information and technolo-
gies, professionalism and personal, professional and lead-
ership development, teamwork, research and development,
interpersonal and humanitarian skills, quality of care, tech-
nical skills” (American Association of Colleges of Nursing,
2021; Caligkan & Senyuva, 2022; International Council
of Nursing, 2008; Kennedy ve ark., 2015; Nilsson ve ark.,
2014). In addition, the interchangeable and intertwined
use of the concepts of competence and adequacy in English
sources has been one of the factors that complicate the
research.

In the research, it was determined that the 40 nursing
competencies identified (Bl Table 6) show similarities with
various sources; however, there is no standard, and they
vary and show similarities according to countries, regions,
and cultures.

Conclusion and Recommendations

The study has produced a current and national outcome
that can serve as a foundation for nursing education pro-
grams and has developed a product that can be used by
relevant institutions and organizations. Additionally, the
field-specific definitions of the concepts of role, compe-
tence, and proficiency have been updated, contributing to
the literature. It is recommended that the results of the
study be prioritized by nursing educators and that the
study be updated periodically.
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Ek 1: Sekiller

W Sekil 1
Arastirma Asamalari Akis Semasi

11 katilimci
Bireysel gérisme formu
15 rol, 13 yetkinlik, 36 yeterlik 6nermesi

1. Asama

\_¢

Bireysel goériismeler

F’

Calistay * Rol, yetkinlik ve yeterlik gruplamasi

3. Asama ® 82 égretim uyesi
e Delphi veri toplama formu

Fl

Delphi Caligmasa e 5 rol, 7 yetkinlik, 23 yeterlik nermesi

® Rol, yetkinlik ve yeterlik gruplamasi

4. Asama ® 7 ggretim lyesi

Uzman Paneli e Uzman paneli géris formu

F‘

e 111 katilimci
2. Asama e Calistay veri toplama formlarr
e 7 rol, 10 yetkinlik, 24 yeterlik 6nermesi

® 5 rol, 9 yetkinlik ve 40 yeterlik

® Rol, yetkinlik ve yeterlik gruplamasi

l

[ — j Tablo 6.

Hemsirelik rollerine yonelik
yetkinlikler ve yeterlikler —\_>
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i Sekil 2
Hemsirelikte Rol, Yeterlik ve Yetkinliklerin iliskilendirilmesi

Bakim Verici Lider Yonetici

Biitiinciil Esneklik ve Etkili Ts birlikli ' Yasam boyu Bilimsel
bakim uyum iletisim olma ve ekip Profesyonellik grenme yaklagim ve Savunuculuk
yonetimi saglayabilirlik yaklagtm1 gelisim
( \f \(I.Balnm \( M. \( \( \( \( A

LBittincil bakam gy il 1Mesleki  etik . . LYasam boyu 1.Bilimsel ey
yaklagmuyla birey, aile L0 uy la, 1.Bakim ke - 1.Saghidihasta birey, Shrenmeyi sl 1.Saghkyhasta
ve toplumun sazlik balam kogullarda rnda ethili uygulamalarm degerlere uygm aile  ve toplumun sidiirir :‘f:mm 5 birey, aile ve
gereksinimlerin: kargilar. bakun siireci tetigm da Bhciamar efitm 2 Meslektaslan Lyl — toplumun bakun,
2.Hemsirellk  meslegine sk w8 el bcenl e meslektaslarm Z.Evm.\s'el ve 5.‘?“_"‘3‘_“‘“‘1”“" mn yasam boyu uygulamalara egitim v
yonelik ,Lsap"m" bigimde Lullanr. no v Vilfirel bittincal  yaklasmla Serenmelerini katia salar. danismanhk
posedir,  yesa  ve || YOO e i deperler  ile || Defien  plaulan - desteider 2Mesleki S o
yonetmelikleri  bilir; 2Bakm uygulamala geligiminde soveal haldany uygular, degerlendirir 3 Mesleki g I savunur.
bakim gulamalanm uygulamal nnda en az sorumluluk Gzetir. ve kaydeder. uygulamalarmd bil.i;im = 2Evrensel  ve
bunlar  dogrultusunda evrensel  ve bir yabanci ar g Mesleki 2.Meslektaslannn a2 okuryazarhk tekmolojivi Kiiltiirel degerler
gergeklegtirir. Kiiltirel dili 2.Disiplin ~ igi Sritlenme mesleki ve hizmet ici (saglk, efiin, Qk - ile sosyal haklan
3Bakm uygulamalanmy || fakondalik ki, ve disililer || )i vetlerine efitim temoloji  ve || giwenti gooett,
hasta ve galigan gitvenlizi bilinei ) Vlle ;} aras1  isbirligi katilc gereksinimlerini vatandaghk vb.) sekilde 3:M&1ek, birey,
ilkelerine uygun yapar. gergeklegtinr. Yapar. 4 Mesleki hesap bitinctl  vaklagmla bilei e Jullanr. aile ve u'sphlm
4.Bakim uygulamalannda verebilizlik belirler, . planlar, Vncerilatin 3 Mesleli savunuculugu
zamam etkil: yonetir. \—) ;} bilincine uygular, degerlendirir o — ilaida yapar.
§Bakm uygulamalanm sahiptir. ve lsa‘):deden 4 Mesleld :'k“nasm_mm Ik 4.Hem5_mlﬂ:
mesleki etk ilke ve 3.Egitim uygulamalarmd (saiik, m"esle'gme -
degerlere uygun sekilde \. ) uygulamalarinda 2 venilesim ve teknoloji e yonehk' politika,
gergeklestirir. Ogretim  yontem  ve girisimeilik 5 p{osedin,_yasa_\'e
6.Bzkim uygulamalannda tekniklerini  etkin Becarilscg vb) bilsi ve vénetmeliklerin
problem  ¢ozme, kriz bigimde kullamr. leullanr, becerilerini olu.stmu]mag ve
yénetimi ve karar verme 4 Meslektaglann ~ ve el diizenlenmesine
siireglerinde elegtirel ég;gnqﬂetin N’ 4 .Mﬁlei:i aktif olarak
dilgiinme becerilerini egmx_lde ve Al Lanla:ak {
Yullamr. geligiminde da 3 venilesim meslegini
7Kamta dayah arastma sorumluluk alir. ve girigimeilik savunur.
sonuglanm balim 5.Saghklthasta birey, becarilerins
uygulamalarmda kullamr. alle ve toplumun Jeallanr. \ /
8.Bakim uygulamalannda damgmanhik
bilisim  ve  bakim gereksinimlerini \ /
teknolojilerini etkin, etik biitincil  yaklagmla
ve givenli sekilde kargilar.

Jullamr. /
W Sekil 3
Calistay Katilimcr Dagilimi
m Ogrenci
u Akademisyen

= Hemgire ve uzman hemsire
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Ek 2: Tablolar

I Tablo 1
Uzlasi Degerlendirme Kriterleri

Uzlasma Durumu Aciklama

Medyan =4 ve Genislik (R)< 1,5

Var
Medyan =4, Genislik (R) = 2,5 ve 4-5 sikligi=%70
Medyan<3 ve Genislik (R) <1,5
Yok
Medyan <3, Genislik (R) < 2,5 ve 1-2 sikligi 2%70
Belirsizlik (Kararsizlik durumu) Medyan=3 ve Genislik (R) < 2,5

Uzlasma degerlendirme kriterleri tablosu Sahin‘in (2001, s215-22.) “Egitim Arastirmalarinda Delphi Teknigi ve
Kullanimi” makalesinden alintilanmistir.

W Tablo 2 .
Bireysel Gortisme Verilerinden Elde Edilen Rol, Yetkinlik ve Yeterlik Onerileri

Onermeler
Bakim verici
Egitici
Arastirici
Yonetici
Karar verici
Savunucu
S “ iletisim ve koordinatérlik
Ozerk ve sorumluluk sahibi olma
Rehabilite edici
Rahatlatici
Danisman
Tedavi edici
Kariyer gelistirici
Saghgr koruyucu ve gelistici

Degerlendirme ve yonlendirme

Profesyonellik
Liderlik ve sorumluluk
Verimlilik
Kaliteyi gelistirme
Etkili iletisim
Kanita dayali uygulama
Hemsirelik Yetkinlikleri BUtuncul bakim yonetimi
Sosyal ve kulturler arasi yetkinlik
Yasam boyu 6grenme
Kuresel bilinc ve kulturel farkindalik
Esneklik ve uyum saglayabilirlik
Yenilesim ve inovasyon

Bilimsel ve Analitik Yaklasim
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Etkili iletisim becerilerini kullanir.
Mesleki etik ilke ve de@erlere uygun davranir.

Hemsirelik uygulamalarinda bilimsel ilke ve yontemleri kullanir.
Mesleki uygulama ve arastirmalarda bilisim ve bakim teknolojilerini kullanir.
Birey, aile ve toplumun saglik bakim gereksinimlerini buttncul yaklasimla karsilar.
En az bir yabanci dili mesledi dogrultusunda kullanir.

Hemsirelik meslegine yonelik politika, yasa ve yonetmelik bilir, Gretir ve kullanir.
Mesleki farkindaliga sahiptir.

Mesleki sosyalizasyonu vardir.

Kurum kaltarina benimser ve katki saglar.

Bilimsel arastirma yarutebilir.

Temel deger ve sosyal haklarin evrenselligini gozetir.

Ceuvre, saglik ve vatandaslik okuryazarhgi vardir.

Elestirel disinme, problem cdzme ve karar verme becerisine sahiptir.
Uretken ve mesleki hesap verilebilir.

Dijital okuryazardir.

Yenilikci distnar.

Hemsirelik Yeterlikleri Ekip calismasi ve isbirligi yapar.
Sonuc odakli planlama ve yUritme yapar.
Kisisel ve sosyal sorumluluga sahiptir.
Mesleki ve kilturel etik degerleri benimser.
Mesleki teknik arac gerecleri kullanir.
Butlncul bir egitimi planlar uygular ve degerlendirir.
Meslektaslarina rol model olur.
Olaganustu kosullara hizli adapte olarak ve meslegini yapar.
Humanisttir.
Zaman ve stres yonetimi yapabilir.
Multidisipliner calisir.
Hemsirelik felsefesine sahiptir.
Uluslararasi calismalar yapabilir.
Kisisel ve mesleki olarak strekli gelisim icindedir.
Meslek, birey, aile ve toplum savunuculugu yapar.
Bireyin gelisimsel dénemlerine uygun iletisim becerilerini kullanir.
Hemsirelik uygulamalarinda bireyin yararini gézetir.
Hemsirelik uygulamalarini buttncdl olarak planlar uygular ve degerlendirir.

Dijital dontisim sureclerine katki saglar.
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i Tablo 3
Calistay 6nermeleri Gzerinde yapilan degisiklikler

Delphi Birinci Tur Formu Bireysel Goriisme Verilerinden o Delphi Birinci Tur Formu
p . . . . " Onerme Ekleme, Azaltma --
Onermelerinin Belirlenmesi Olusturulan Onerme Sayisi Onerme Sayisi
Hemsirelikte Roller 7 1 6nerme azaltma 6
Hemsirelikte Yetkinlikler 10 J onerme ezl 11
2 6nerme ekleme
Hemsirelikte Yeterlikler 24 2 dnerme azaltma 22
Toplam 41 39
W Tablo 4

Hemsirelikte Rol, Yetkinlik ve Yeterlik Onermelerinin Analizi

Hemsirelik Rolleri Onermeleri c c R (C3-C1) Sl1k-|2Ik 4-5 sikhk glor{llésl
Bakim verici 5 5 5 0 1,2 93,9 Var
Egitici 5 5 5 0 1,2 93,9 Var
Arastirici 5 5 5 0 4,9 93,9 Var
Yonetici ve Lider 4 5 5 1 4,9 86,6 Var
Danisman 4 5 5 1 2,4 87,9 Var
Savunucu 4 5 5 1 4,9 87,8 Var

Hemsirelikte Yetkinlik Onermeleri R(C3-C1) |2 45sikik gx{l‘;
BUtuncul bakim yonetimi 5 5 5 0 1,2 92,6 Var
Profesyonellik 5 5 5 0 4.8 85,4 Var
Etkili iletisim 5! 5! 5 0 1,2 92,7 Var
isbirlikli olma ve ekip yaklasimi 4 5 5 1 1,2 91,5 Var
Kuresel bilinc ve kulttrel farkindalk 3,75 5 5 1,25 4,9 77,6 Var
Bilimsel ve analitik yaklasim 4 5 5 1 1,2 81,7 Var
Yasam boyu 6grenme ve strekli mesleki gelisim 5 5 5 0 1,2 91,4 Var
Esneklik ve uyum saglayabilirlik 4 5 5 1 2,4 82,9 Var
Kalite yonetimi 4 5) 5| 1 4,8 78 Var
Klinik rehberlik ve yonderlik 4 5 5 1 1,2 82,7 Var
DonUsUmci liderlik 4 5 5 1 1,2 81,7 Var

Hemsirelikte Yeterlik Onermeleri ¢ ¢ R (C3-C1) 5|1k-I2|k 4-5 siklik g::lrll;
Etkili iletisim becerilerini kullanir. 5 5 5 0 0 96,3 Var
Mesleki etik ilke ve degerlere uygun davranir. 5 5 5 0 0 96,3 Var
Bilimsel arastirmalarda yer alarak katki saglar. 4,75 5 5 0,25 4,9 86,6 Var

Kanita dayali arastirma sonuclarini
mesleki uygulamalarinda kullanir.

5 5 5 0 6,1 89,1 Var

Mesleki uygulama ve arastirmalarda

bilisim ve bakim teknolojilerini etkin ve glvenli sekilde kullanir. ol . 2 U2 2 2l ey
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Birey, aile ve toplumun saglik bakim
gereksinimlerini buttncdl yaklasimla belirler;
bakimi planlar uygular, degerlendirir ve kaydeder.

Saglikli / hasta birey, aile ve toplumun
egitim ve danismanlik gereksinimlerini btancdl
yaklasimla belirler, planlar, uygular, degerlendirir ve kaydeder.

Bireysel ve mesleki gelisimini stirdirmede ve mesleki
uygulamalarinda en az bir yabanci dili kullanir.

Hemsirelik meslegine yonelik politika, prosedur,

yasa ve yonetmeliklerin olusturulmasi ve diizenlenmesine
aktif olarak katilir; bunlari bilir, izler ve mesleki uygulamalarini
bunlar dogrultusunda gerceklestirir.

Evrensel ve kulttrel degerler ile sosyal haklari gozetir.
Meslek, birey, aile ve toplum savunuculugu yapar.
Okuryazarlik bilgi ve becerilerine sahiptir.

Problem cézme, kriz yonetimi ve
karar verme sireclerinde elestirel disinme becerilerini kullanir.

Yaraticilik ve yenilenme becerilerine sahiptir.
Mesleki hesap verebilirlik bilincine sahiptir.
Disiplin ici ve disiplinler arasi isbirligi yapar.

Olagandisi kosullarda bakim sdrecini
hizli ve etkili bicimde yonetir.

Zamani etkili yonetir.

Mesleki gelisiminde yasam boyu 6grenmeyi strddrdr,
meslektaslarini destekler ve cesaretlendirir.

Meslektaslarin ve 6grencilerin gelisiminde sorumluluk alir.
Hasta ve calisan guvenligi ilkelerine uygun davranir.

Mesleki 6rglitlenme faaliyetlerine katilir.

5 5
5 5
5 5
5 5
5 5
5 5
5 5
5 5
5 5
5 5
5 5
5 5
5 5
5 5
5 5
5 5
5 5

7.3

49

6,1
6,1

3,7

4,8

7,3

92,7 Var
92,7 Var
79,3 Var
81,7 Var
87,8 Var
86,6 Var
85,3 Var
92,6 Var
90,2 Var
87,8 Var
91,5 Var
97,6 Var
93,9 Var
92,7 Var
92,7 Var
95,1 Var
85,4 Var

Il Tablo 5
Hemsirelik Rollerine Yonelik Yetkinlik ve Yeterlikler Tablosunda Yapilan Degisiklikler

Degisiklik yapilan basliklar Mevcut sayi Degisiklik icerigi Kalan 6nerme sayisi
o Birlestirme
Hemsirelikte roller 6 Pl k e e 5
Birlestirme
Hemsirelikte yetkinlikler 11 Tasima 7
Baslik duizenleme
. . Tasima
Hemsirelikte yeterlikler 22 T T (e — 23
mrelF o Tasima
Rollere yonelik yetkinlikler 31 Siflesitinme 13
. . . Tasima
Yetkinliklere yonelik yeterlikler 89 Bliflestime 24
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Il Tablo 6

Hemsirelik Rollerine Yonelik Yetkinlik ve Yeterlikler

Hemsirelik
Rolleri

Hemsirelikte
Rollere Yonelik
Yetkinlikler

Hemsirelikte Yetkinliklere Yonelik Yeterlikler

Bakim Verici

Buttincul bakim
yonetimi

Butlncul bakim yaklasimiyla birey, aile ve toplumun saglik bakim gereksinimlerini karsilar.

Hemsirelik meslegine yonelik politika, prosedir, yasa ve
yonetmelikleri bilir; bakim uygulamalarini bunlar dogrultusunda gerceklestirir.

Bakim uygulamalarini hasta ve calisan guivenligi ilkelerine uygun yapar.
Bakim uygulamalarinda zamani etkili yonetir.

Bakim uygulamalarini mesleki etik ilke ve degerlere uygun sekilde gerceklestirir.

Bakim uygulamalarinda problem c6zme,
kriz yonetimi ve karar verme streclerinde elestirel distinme becerilerini kullanir.

Kanita dayali arastirma sonuclarini bakim uygulamalarinda kullanir.

Bakim uygulamalarinda bilisim ve bakim teknolojilerini etkin, etik ve gtvenli sekilde kullanir.

Etkili iletisim

Bakim uygulamalarinda etkili iletisim becerilerini kullanir.

Bakim uygulamalarinda en az bir yabanci dili kullanir.

is birlikli olma ve
ekip yaklasimi

Esneklik ve uyum
saglayabilirlik

Bakim uygulamalarinda meslektaslarinin ve 6grencilerin gelisiminde sorumluluk alir.
Disiplin ici ve disiplinler arasi isbirligi yapar.
Olagandisi kosullarda bakim strecini hizli ve etkili bicimde yonetir.

Bakim uygulamalarini evrensel ve kalturel farkindalik bilinci ile gerceklestirir.

Egitici

Egitim ve
danismanlik

SaglikiNhasta birey, aile ve toplumun egitim gereksinimlerini
buttncll yaklasimla belirler, planlar, uygular, degerlendirir ve kaydeder.

Meslektaslarinin mesleki ve hizmet ici egitim gereksinimlerini
buttncul yaklasimla belirler, planlar, uygular, degerlendirir ve kaydeder.

Egitim uygulamalarinda 6gretim yontem ve tekniklerini etkin bicimde kullanir.
Meslektaslarin ve 6grencilerin egitiminde ve gelisiminde sorumluluk alir.

Saglikinhasta birey, aile ve toplumun danismanlik gereksinimlerini butincdl yaklasimla karsilar.

Yasam boyu
6grenme

Yasam boyu 6grenmeyi strdrdr.
Meslektaslarinin yasam boyu 6grenmelerini destekler.
Mesleki uygulamalarinda okuryazarlik (saglik, teknoloji ve vatandaslik vb.) bilgi ve becerilerini kullanir.

Mesleki uygulamalarinda yenilesim ve girisimcilik becerilerini kullanir.

Arastirmaci

Bilimsel yaklasim ve
gelisim

Bilimsel arastirmalarda yer alarak mesleki uygulamalara katki saglar.
Mesleki arastirmalarda bilisim ve teknolojiyi etkin, etik ve guvenli sekilde kullanir.
Mesleki arastirmalarda okuryazarlik (saglik, teknoloji ve vatandaslik vb.) bilgi ve becerilerini kullanir.

Mesleki arastirmalarinda yenilesim ve girisimcilik becerilerini kullanir.
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Mesleki etik ilke ve degerlere uygun davranir.

Evrensel ve kulttrel degerler ile sosyal haklari gozetir.
Profesyonellik

Mesleki 6rgutlenme faaliyetlerine katilir.

Mesleki hesap verebilirlik bilincine sahiptir.

‘O
=
g Lider bir yonetici olarak etkili iletisim becerilerini kullanir.
QL Etkili iletisim
o] Lider bir yonetici olarak mesleki calismalarinda en az bir yabanci dili kullanir.
o)
3
o Lider bir yonetici olarak meslektaslarin ve 6grencilerin gelisiminde sorumluluk alir.
Is birlikli olma ve
ekip yaklasimi
P yaxias Disiplin ici ve disiplinler arasi isbirligi yapar.
. Olagandisi kosullarda sureci hizli ve etkili bicimde yonetir.
Esneklik ve uyum
saglayabilirlik . . . S
glayabfirt Lider bir yonetici olarak evrensel ve kilturel farkindalik bilinci ile davranir.
Saglikli/hasta birey, aile ve toplumun bakim, egitim ve danismanlik alma hakkini savunur.
g Evrensel ve kilturel degerler ile sosyal haklari gozetir.
E Savunuculuk
5 Meslek, birey, aile ve toplum savunuculugu yapar.

Hemsirelik meslegine yonelik politika, prosedr, yasa ve
yonetmeliklerin olusturulmasi ve dizenlenmesine aktif olarak katilarak meslegini savunur.
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Abstract

Objective: Due to growing emphasis on quality teaching in higher
education, universities worldwide have established Learning and
Teaching Centers (L'TCs). However, the literature often focuses on
local-level case studies or descriptive ones, thus comparative perspec-
tive on the effectiveness of these centers remains limited.

Methods: This study” ™ is designed on a qualitative comparative anal-
ysis approach and a multiple case study. Accordingly, open-access
documents published by the LTCs at ten universities selected based
on the Times Higher Education rankings and representing different
higher education regions were examined and analyzed using qualitative
comparative analysis methods.

Results: The results revealed four key conditions that constitute the
effectiveness of the centers: strengthened innovative pedagogies, high
institutional capacity, active student engagement, and rigorous quality
mechanisms. The findings demonstrate that effectiveness arises from
specific alignments of these four conditions.

Conclusions and Recommendations: While multiple pathways can
lead to effectiveness, institutional capacity consistently emerges as
a critical condition. The findings also reveal a Western dominance,
with the strongest configurations observed in North American and
European contexts, while alternative pathways in non-Western con-
texts indicate how effectiveness can also emerge through compensatory
mechanisms. It is recommended that further comparative research be
conducted in context-specific settings, and that institutional capacity be
prioritized to ensure the sustainability.

Keywords: Learning and Teaching Centres, Quality Teaching in
Higher Education, Learning in Higher Education, Comparative
Education, QCA in Education

Ozet

Amag: Yiiksekogretimde nitelikli 6gretime iligkin artan baskilar
sonucu bir¢ok iiniversite, Ogrenme ve Ogretme Merkezi kurmustur.
Alanyazinda yiiritillen ¢aligmalarin ¢ogunlugu yerel diizeyde vaka
incelemesi veya betimleyici odakli olmasiyla merkezlerin etkililigine
dair kargilagtirmali bir perspektif sunmakta sinirli kalmaktadir.

Yontem: Bu aragtirma nitel kargilagtirmali analizi benimsemekte
olup ¢oklu durum ¢alismas: desenindedir. Bu dogrultuda, Times
Higher Education siralamasina dayali ve yiiksekogretim bolge-
lerini temsilen belirlenen on iiniversitedeki Ogrenme Ogretme
Merkezi’'nin yayimnladigr acik erigimli dokiimanlar incelenmis ve
nitel kargilagtirmali analiz yontemiyle analiz edilmistir.

Bulgular: Aragtirma sonucunda merkezlerin etkililigini olugturan yeni-
lik¢i 6gretim, giiclii kurumsal kapasite, aktif 6grenci katulimi ve etkili
kalite mekanizmalar1 olmak tizere dort temel kogul 6ne ¢ikmugtir.

Sonug ve Oneriler: Merkezlerin etkililiginde ilgili kogullarin belirli
uyumlar1 ortaya ¢ikmig; ancak alternatif ¢oziim yollarina ulagil-
masia ragmen giicli kurumsal kapasitenin kritik kosul oldugu
gorilmistir. Ayrica, merkezlerin etkililigini olusturan en giicli
yapilarin Kuzey Amerika ve Avrupa tniversitelerinde yogunlastigi,
diger bolgelerde ise tamamlayict mekanizmalar araciligiyla etkilili-
gin saglandig1 belirlenmistir. Farkli baglamlara 6zgt karsilastirmali
aragtirmalarin yapilmasi ve etkililigin siirdiirilebilirligi i¢cin kurum-
sal kapasitenin onceliklendirilmesi 6nerilmektedir.

Anahtar  Kelimeler:  Ogrenme ve Ogretme Merkezleri,
Yiiksekogretimde Nitelikli Ogretim, Yiiksekogretimde Ogrenme,
Kargilagtirmali Egitim, Egitimde Nitel Kargilagtirmali Analiz
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uality teaching has recently gained a renewed

focus in higher education. In response to an

increasing demand for outcome-driven educa-
tion, mrany higher education institutions are strengthening
their teaching quality strategies to align with labor market
needs, meet accountability expectations, and sustain rep-
utation alongside research output in an intensified global
competition atmosphere. This changing climate, marked
by the internationalization and diversity of learner profiles
(Kondakg1 et al., 2018) and immense technological disrup-
tion caused by the pandemic and GenAl has forced univer-
sities to account for and demonstrate the quality of their
teaching and learning outcomes.

This turbulent atmosphere has also affected faculty, feel-
ing disconnected due to increasing demands of fast-paced
reforms, often imposed from outside (Marquina, 2025),
which caused frustration, resistance, and a sense of los-
ing their autonomy (Woelert, 2023). While some have
been forced to be pushed out of the system against pres-
sures on academic roles, others have adapted by rethinking
their teaching and using innovative approaches. As teach-
ing-focused identities are becoming increasingly strained
within the evolving demands of academic work (McCune,
2021), institutions are increasingly forced to adopt policies
that aim to provide faculty with support in teaching and
learning. Studies have shown that efforts of volunteering
change agents within institutions as the leaders of innova-
tive teaching often remain relatively isolated (Hannan &
Silver, 2000) and far from creating a learning community
amongst other faculty across disciplines unless the insti-
tution embraces a role of serving as a locus for improving
teaching (D’andrea & Gosling, 2005). Therefore, main-
taining the real inclusion of the academy in learning com-
munities that will help them implement effective teaching
strategies for all students is best possible through a poli-
cy-based institutionally driven and supported initiative to
enhance the quality of teaching and learning.

The critical role that universities have undertaken to trig-
ger the enhancement of teaching and learning quality has
been to establish ‘Learning and Teaching Centre’s (LT Cs),
usually structured in the form of a central unit dedicated to
professional development of faculty in innovative pedago-
gies and thus supporting learning. The establishment of the
first formal LTC in 1962 at the University of Michigan was
remarkable in the evolution of these structures (Wright,
2023). The spread of this trend has been an example of
benchmarking among institutions of higher education for
a best practice intended for the professional development
of the faculty as a means towards increasing the quality
of education. Benchmarking is essential for universities,
enabling them to demonstrate their quality against exter-
nal standards, especially in the domain of teaching and
learning (Chisholm, 2008). However, contextual factors
on the implementation of this policy should be taken into
account. Academic cultures, the governance mechanisms
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and autonomy levels of universities may immensely dif-
fer from one to another. Thus, there is a need to closely
monitor each factor that influences the desired outcome
in the educational ecosystem. For policy borrowing not
to become a one-way surveillance mechanism of the ‘rich
nations club’ (Kamens, 2013) and be of real use for the
developing nations, comparative evidence is essential.

While the literature acknowledges the role of LTCs, lim-
ited research provides insights into how these centres adapt
global best practices to their local institutional ecosystems
(Chisholm, 2008), through the study of them as local cases
(Bitar & Davidovich, 2025; Capriotti & Locatelli, 2024;
Elgi & Iseri, 2022; Giindogdu & Kirkig, 2023; Nam &
Dipasupil, 2019). Although educational phenomena have
a great potential that can be explained through causality
of combined conditions, compared to other social science
fields such as political science and sociology, the poten-
tial of QCA research in education has not fully harnessed
(Cilesiz & Greckhamer, 2020). To address these gaps, using
Qualitative Comparative Analysis (QCA) on the study of
global LT'C cases, the study offers a unique examination of
the conditions under which teaching and learning centres
contribute to quality teaching enhancement. This study
therefore positions itself at a comparative perspective by
focusing on which factors or combinations of factors lead
to this outcome across diverse academic environments.
Thus, it contributes to closing the empirical gap in the
comparative higher education literature. In sum, this study
aims to investigate the causality of identified conditions or
combinations of conditions on the outcome of high effec-
tiveness of LTCs using QCA, through examining cases
from various regions of the global higher education arena.
In line with this objective, the study addresses the follow-
ing research question and sub-questions:

1. Which conditions support the effectiveness of LTCs
across different higher education contexts?

2. How does the causation of these conditions reflect the
membership of cases (LTCs) in the set of highly effec-

tive centres?

3. Which configurations of conditions are most com-
monly present in cases where LTCs are perceived as
highly effective (outcome variable)

Literature Review
Learning and Teaching Centres in Universities

LTCs have developed as key mechanisms to support insti-
tutional adaptation, enabling universities to address student
diversity, integrate technological change, and meet evolv-
ing pedagogical expectations. While studies mentioned
above focus on effectiveness and evaluation of L'TCs, they
reveal the functions and contributions of them at the local
level. For instance, the study conducted by Elgi and Iseri
(2022) provides an instructive example of how LTCs oper-
ate in the Turkish higher education context, suggesting a
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need for the increase in number and quality of LT'Cs, and
a call for growing academic interest. Similarly, Nam and
Dipasupil (2019) illustrates an Asian perspective on the sta-
tus of LTCs. Their study revealed that the most common
services provided by the LT'Cs in their context are tutor-
ing, and workshops, and recommended that universities
establish LT'Cs to help faculty development while also sup-
porting students to overcome their academic challenges.

Apart from these descriptive evaluations of L'TCs, Bitar
and Davidovich (2025) have constructed a unified frame-
work that harmonize the structural, professional, and rela-
tional dimensions of LTC operations in Israeli context.
This illuminative focus on LTCs provide a valuable view-
point within particular institutional and national contexts;
however, a systematically structured framework is crucial
to evaluate their broader impact on teaching and learn-
ing. There are few studies focusing on how to evaluate
the outcomes of these centres (e.g., Akinlar & Kavgaoglu,
2024). To this end, a holistic perspective was presented
for evaluating the critical role LTCs play in sustaining the
metamorphosis in higher education, called the PROF-XXI
framework (Kloos et al., 2021; Pérez-Sanagustin et al.,
2022). The framework is structured in five dimensions as
“Teacher support”, “Student support”, “Leadership”, cul-
ture and transformation”, “T'echnology for learning”, and
Evidence-based practices. The dimensions are scaled into
five levels of competence (Development; Innovation; Value
generation; New challenges and opportunities; Public
accountability of impacts for continuous improvement).

Conditions for Effectiveness of LTCs

The effectiveness of learning and teaching centres (LTCs)
in higher education is shaped by several conditions, one
of which is the promotion of innovative pedagogical prac-
tices. For instance, active and student-centred learn-
ing methods play a critical role in student engagement,
motivation, and achievement (Ribeiro-Silva et al., 2022).
Another randomized study reveals that models such as
flipped classrooms and problem-based learning support
deep learning and critical reflection (Olivin-Blizquez et
al., 2023). Thus, faculty development programmes focus-
ing on active learning have a strong positive effect on
both teaching practices and student performance (Park
& Xu, 2024). These findings suggest that L'TCs must not
only introduce pedagogical innovations but also cultivate
learning environments for the faculty.

Such innovations can face resistance in cultures where
research is appraised more than teaching, or where tradi-
tions of discipline affect teaching orientations (McCune,
2021; Roxd & Mairtensson, 2009). This highlights that
LTCs’ effectiveness depends on institutional support that
initiates and sustains pedagogical innovation, which stands
out as the second condition. Capacity-building initiatives
may also help universities attain teaching excellence, espe-
cially in developing contexts, by combining funding with
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organizational reform and partnerships (Hellstrom, 2018).
The role of student engagement has also been discussed in
the literature as another significant condition for LTC
effectiveness. Engagement is shaped by curriculum
design, interaction opportunities, and institutional culture
(Stenalt et al., 2025). LTCs contribute to enhancing stu-
dent engagement by equipping faculty with tools to design
inclusive and participatory learning environments through
developing partnership projects with students (Bovill,
2020; Healey & Healey, 2024) When student engagement
operates as a bridge between teaching and learning, a more
inclusive atmosphere may be built.

Finally, evaluation and quality mechanisms play a central
role in ensuring that L'TC initiatives are effective. There
is a need for solid and well-established quality assur-
ance frameworks to support innovation (Harvey, 2024).
Evaluation mechanisms, though, must be tailored to
local contexts, as one-size-fits-all models often fail to
capture diverse institutional realities (Bardak¢i, 2024).
For LTGCs, rigorous evaluation frameworks not only
provide accountability but also generate feedback cycles
that refine practice and strengthen institutional support.
Opverall, these conditions function as interconnected
elements that reinforce one another. For instance, ped-
agogical innovation depends on institutional capacity for
the sustainability and evaluation frameworks for account-
ability of L'TCs. This perspective aligns with the con-
figurational nature of teaching quality, where different
combinations of conditions, rather than single factors,
shape institutional effectiveness.

The Power of Comparison

From the earliest stages of higher education research,
international comparison has played a central role, as
scholars have consistently compared their institutions with
those in other countries (Kosmiitzky & Kriicken, 2014).
Comparative education still provides a great opportunity
to examine policy alternatives in a broader range of pos-
sibilities (Altbach, 2001), and even globalization has not
diminished its relevance in moving beyond national or
systemic boundaries (Green, 2003). The notion of com-
parative education might yet be replaced by ‘comparative
learnology’ as a new concept for research that seeks better
to understand the nature of learning by using the system-
atic cross-cultural and contextual comparisons (Broadfoot,
2009). Overall, through a comparative perspective pol-
icy-makers can build paths of causal reasoning to open
up the horizon for potential reforms and best practices in
higher education (Steiner-Khamsi, 2021).

To capture the essence of social phenomena and also ben-
efit from the power of comparison is possible through
qualitative comparative analysis (QCA). As an approach
in the intersection of valuable-oriented quantitative and
case-oriented qualitative research, QCA seeks to com-
pare the uniqueness of cases in a systematic way (Ragin,
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2008). Unlike variable-oriented methods that emphasize
the overall effects of specific variables across a large sample
of cases, comparative analysis may be an appropriate strat-
egy to illuminate complex configurations of causalities that
affect policy processes in education (Fischer & Maggetti,
2017), such as in the case of LTCs in higher education.

Method

Research Design

This study uses qualitative comparative analysis based on
qualitative document analysis data. A multiple case study
research design was chosen to get a deep understanding
of the extent to how effectively learning and teaching
centres within universities around major higher educa-
tion regions have achieved their outcomes. Case study
research makes it possible to capture complex phenomena
(Yin, 2014) such as LTCs. QCA uses qualitative data col-
lected through a case study design to identify single and
a combination of certain conditions that lead to a par-
ticular result, which allows researchers to see each case
as a whole, at the same time compare how certain causal
conditions combine to generate qualitative change across
cases (Rihoux & Ragin, 2009).

In QCA, evidence is analyzed with each case compared
to others as meaningful combinations of factors. This
approach became especially popular in situations with the
number of cases too small for variable-oriented methods
like regression analysis, but too large for intensive with-
in-case techniques (Beach & Pedersen, 2014). Overall,
QCA is often portrayed as a bridge builder between con-
textualization and generalization (Pattyn et al., 2019).

Sampling

To ensure a geographically diverse selection of universi-
ties, this study employed a stratified purposive sampling
approach. In case-oriented research, cases are chosen
when they allow for the acquisition of in-depth, relevant,
and practical knowledge needed to address the research
question (Mahoney & Goertz, 2006). Based on the sam-
pling strategy, study group of LTCs comprised of a total
of 10 universities, two from each major global region
according to Times Higher Education (THE) rankings
(North America, Europe, Asia-Pacific, Latin America,
Middle East & Africa).

Cases were required to have an established LTC or an
equivalent academic unit dedicated to the advancement of
teaching and learning practices through specified programs
and activities. Institutions were included if they had publicly
accessible reports or policy documents related to teaching
and learning strategies, faculty development programs or
broader institutional pedagogical policies. Bl Table 1 pres-
ents the main characteristics of the cases including coun-
try, region, foundation year and notable works.

264

As shown in Bl Table 1, the cases vary in their foundation
year, region, and scope, yet they all highlight meaningful
contributions to educational innovation. The notable works
illustrate the various products of LTCs in supporting fac-
ulty, engaging students, and shaping institutional culture.

The Procedure: From Qualitative
Document Data to Fuzzy-Set Values

The procedure was conducted in six steps, which will be
chronologically elaborated as follows. In step 1, the con-
ditions and outcome were operationalized. In QCA, every
case is conceived as a combination of conditions and one
particular outcome. Conditions can be conceived as causal
variables, determinants, or factors (Rihoux & Ragin,
2009). In step 2, anchor points were determined for the
documents based on an evaluation framework specifically
designed to assess the competencies of LTCs. In Step 3, a
content analysis was conducted to the university websites
and documents. In step 4, the content analysis procedures
including codes, categories and themes were explained. In
step 5, the fuzzy-set scale and the fuzzy-set values were
determined. Finally, the fuzzy-set values of conditions and
outcome were assigned for each case and revised.

Step 1:

Operationalizing the Conditions and the Outcome

It is necessary to start by operationalizing the theoreti-
cal concepts of the conditions and the outcome based on
standard-scientific practice and/or researcher’s knowledge
of the empirical context to be investigated (Ragin, 2000).
The PROFXXI framework (Pérez-Sanagustin et al., 2022)
inspired the researchers to operationalize the measures of
conditions and outcome of LTCs.

Based on theoretical insights and an initial look at the raw
data, the following conditions and outcome were deter-
mined, which are required to be labelled with adjectives
(Askun, 2025). Accordingly, the outcome variable in this
study is ‘high effectiveness of LTCs’, and the conditions
for this outcome are ‘strengthened innovative pedagog-
ical practices’ (SIPP), ‘high institutional capacity’ (HIC),
‘active student engagement’(ASE), and ‘rigorous evalua-
tion and quality mechanisms’ (REQM). An example of the
evolution of the measures for which conditions are to be
tested is below (M Table 2). First, preliminary measures
were operationalised and later these measures were revised
as the qualitative data collection of cases proceeded.

Step 2: Determining Anchor Points

Determining anchor points apriori is essential during the
document analysis to measure the fuzzy-set values of the
cases and distinguish a case that is more in the set from a
case that is less in the set (Basurto & Speer, 2012).

The initial anchor points designated by researchers were
based on PROFXXI framework competency levels which
were scaled from 1 to 5. These metrics enabled to iden-
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tify the indicators for the evaluation of the conditions (1:
development, 2: innovation, 3: value generation, 4: new
challenges and opportunities, 5: public accountability of
impacts). For instance, while development (1) level refers
to the basic competencies that are required at the initia-
tion level, the public accountability of impacts for contin-
uous improvement level (5) indicates that competencies are
monitored and their transparency was assured. According
to these metrics, the documents of LT'Cs were evaluated
by the researchers. Later, the initial anchor points were
revised and adapted into 0, 0.33, 0.67 and 1 as four scale
fuzzy set threshold points for QCA (Ragin, 2008). These
anchor points are the four main thresholds that structure a
fuzzy set: 1 (threshold for full membership), 0.67 (thresh-
old for strong but not full membership), 0.33 (threshold for
weak membership), and 0 (threshold for nonmembership)
(Ragin, 2018).

Step 3: Content Analysis

In this step, a systematic coding of raw qualitative mate-
rial prior to calibration was performed. All centre web-
sites, institutional reports, and policy documents were read
closely and coded according to a provisional scheme derived
from our operationalization of the four conditions (SIPP,
HIC, ASE, REQM) and the outcome (L'TC high effective-
ness). Each case was coded across all conditions, ensuring
within-case completeness and cross-case comparability.
Contradictory or ambiguous evidence was retained in the
coding notes to preserve transparency. This step created a
structured codebook and a consistent set of coded excerpts
for each condition, which then served as the basis for cali-
bration into fuzzy set values (Step 4). In this way, research-
ers reduced subjectivity by explicitly documenting the link
between textual evidence and set membership scores.

Step 4:

Summarizing and Structuring the Data for Calibration
After coding, the evidence was transformed into struc-
tured case summaries for each university. For each con-
dition (SIPP, HIC, ASE, REQM) and the outcome (LTC
high effectiveness), coded excerpts of documents were syn-
thesized into short case profiles. Each profile described the
presence, absence, or degree of development of the condi-
tion using the measures defined. Thus, step 4 functioned as
the “bridge” between open coding and the numeric calibra-
tion that followed in Step 5. These structured summaries
also documented contradictions or missing information,
which were used for calibration decisions. An example
qualitative case summary is presented below (Bl Table 3).

Step 5: Calibration into Fuzzy Sets

In the final stage, case summaries were calibrated into
fuzzy-set membership scores. A four-value scale (0, 0.33,
0.67, 1) was employed to capture degrees of membership,
following Ragin (2008). Calibration rules were applied
using the indicators specified in Bl Table 4. Full member-
ship (1) was assigned when institutionalized evidence across
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multiple indicators was observed. For example, Warwick
and T'UM scored 1 on all conditions, as evidence showed
regular faculty development workshops, comprehensive
evaluation reports, formal student participation, and sta-
ble institutionalization. Partial membership (0.67) was
applied when evidence was substantial but incomplete. For
instance, UC was coded 0.67 on SIPP and HIC, as reports
indicated technology-supported teaching and moderate
institutional capacity. Similarly, UTOKYO received 0.67
on ASE due to limited but regular student surveys rather
than formal partnerships. Scores of 0.33 were used when
only minimal or fragmented evidence was present. For
example, KSU received 0.33 on SIPP and ASE, as work-
shops and student involvement were seldom but there was
some data on the evaluation procedures informing policy
implementation (REQM = 0.67). Full non-membership (0)
was reserved for cases with no meaningful evidence across
indicators. TEC was calibrated 0 for ASE, as no systematic
mechanisms for student engagement could be identified.

The outcome (High Effectiveness of LT'Cs) was calibrated
with the same logic. WISC and UMICH were assigned 1,
as their LTCs were embedded in strategic planning and
demonstrated broad institutional impact, while UC scored
0.33, reflecting limited influence. In contrast, UMELB
and TEC were placed at 0.67, as their centers demonstrated
moderate but not fully institutionalized impact. This cal-
ibration ensured comparability across cases and created
a transparent link between qualitative evidence and the
fuzzy-set values used in the analysis.

Data Analysis

Following content analysis phase, data was transformed
from qualitative to quantitative fuzzy set scores based on
membership in sets. Membership scores were assigned on
the basis of the theoretical and substantive knowledge,
which is called calibration. fsQCA 4.1 software was then
used to transform the assigned membership scores into
fuzzy values and the Truth Table was constructed to con-
duct logical comparison of each case. The multiple causal
paths to a certain outcome were identified. The following
section elaborates on the results of this analysis.

Results
Stage 1: Building The Data Table

I Table 5 shows the scores assigned by the researchers to
individual cases on each condition and outcome, which is a
starting point for four-point fuzzy set QCA.

As defined above, the outcome scores as an indicator
of the high level of effectiveness of the cases, reflected
full membership in four cases (UMICH, WISC, TUM,
WARWICK), and only one case was assigned low mem-
bership (UC). Descriptive statistics of scores were shown
in B Table 6.
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As seen in Bl Table 6, mean scores of conditions are gener-
ally high except for ASE. While the mean of ASE is rigidly
below the outcome mean, REQM mean is slightly below
the outcome mean.

Stage 2: Constructing The Truth Table

Having constructed a data table, we then constructed a truth
table. A truth table displays the conditions, configurations,
and the number of cases with membership in each configu-
ration set. Each configuration in the truth table is itself a set
to which cases can be members or not members. The truth
table depicts how many cases within a set (or configuration)
are instances of the outcome. In this study, the outcome
is high effectiveness, and so the truth table indicates how
many of the cases within a configuration are members in the
set of highly effective LTCs. The truth table is presented
in B Table 7. The rows are in descending order of consis-
tency, which is the metric used in QCA to express how far
the pattern of all the cases is consistent with sufficiency.

As seen in B Table 7, the number of cases
in SIPP*HIC*~ASE*REQM configura-
tion is 4, in SIPP*HIC*ASE*REQM configura-

tion is 3, in ~SIPP*HIC*~ASE*REQM is 1 and in
SIPP*HIC*~ASE*~REQM is 2. It should be noted that
each configuration has sufficient consistency (that is
>0.80) to be classified as having full membership in the
set of ‘highly effective LTCs’. Ragin argued that cut-off
levels for consistency should be as close to 1 as possible,
and that it is difficult to justify drawing conclusions when
consistency scores are below 0.75 (2008). For our analysis,
we adopted a cut-off for consistency of 0.80 or above.

Configuration 1 depicts the combined effect of the pres-
ence of SIPP, HIC, REQM, and the absence of ASE. This
shows that in four cases where innovative pedagogies are
supported and where institutional capacity and quality
management processes are strong, L'TCs can accomplish
high effectiveness even if student participation is weak.
According to the 2nd configuration, the combined effect of
the presence of SIPP, HIC, REQM, and ASE is revealed.
Only three cases show this configuration, which contribute
to the outcome through the combination of the presence of
all conditions. Configuration 3 means the combined effect
of the absence of SIPP and ASE; and the presence of HIC
and REQM. In only one of the cases this configuration
has emerged, indicating that the despite the lack of SIPP
and ASE, the combined effect of HIC and REQM causes
the outcome. Configuration 4 marks the combined effect
of the presence of SIPP and HIC, and the absence of ASE
and REQM. In other words, the contribution of the factors
regarding innovative pedagogical support and a strength-
ened institutional capacity in combination still causes the
outcome even though the other two conditions are missing.
In general, the truth table (B Table 7) depicts under which
conditions the cases whose membership scores equals to 1
are clustered and summarizes that the model reveals ideal
results in terms of consistency and coverage.
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Stage 3: Analysing The Truth Table

Upon completing the previous steps, the consistency
and coverage values were measured through ‘the analysis
of necessary conditions’. The consistency level of SIPP,
HIC and REQM was found above .90, which means they
all meet the absolute standard (96 for SIPP, HIC and
REQM). This means in 96 % of cases teaching practices
are strengthened with innovative pedagogical practices
and a strong institutional structure has been established,
and a strong evaluation and quality assurance tradition
holds. The consistency value for ASE is .56, which shows
that in 56% of cases whose membership score equals to 1,
there is an active student engagement.

The coverage values of .88 for SIPP and .85 for HIC show
that they cover a large part of the cases whose member-
ship score equals to 1. The high coverage value of REQM
(1) shows that it covers all the cases where a strong qual-
ity mechanism exists. Even though the consistency level
of ASE is lower than that of other conditions, it covers all
cases with a coverage value of 1. In sum, the analysis of nec-
essary conditions revealed that three conditions have high
consistency level in causing the outcome variable.

W Table 8 depicts that the three solution pathways obtained
from the intermediate solution in fuzzy set analysis con-
tribute to the outcome variable with a consistency value of
91 and a coverage value of .95.

The first solution pathway shown in B Table 8, which
was formulated as SIPP*HIC*~ASE (presence of SIPP
and HIC combined with the absence of ASE), includes the
cases of TEC; UC; UMICH; UMELB; UTOKYO and
UCT above the 0.5 membership threshold. The raw con-
sistency value of this solution pathway is .56, which shows
that this pathway explains 56% of cases whose member-
ship score equals to 1. The unique consistency value of
this pathway is 0.04, which means only 0.4% of the cases
explained are specific to this combination. This highlights
that the combined effect of the presence of strengthened
innovative pedagogies and a strong institutional capacity
and the absence of active student engagement are critical
in the realization of the outcome.

According to the second solution  pathway
HIC*~ASE*REQM (the combination of the presence of
HIC and REQM, and the absence of ASE), 5 cases (TEC;
UMICH; UTOKYO; KSU and UCT) are included above
the 0.5 membership threshold. The raw consistency value
of this solution pathway is .56, explaining 56% of cases
whose membership score equals to 1. The unique consis-
tency value of this pathway is 0.04, which means only 0.4
% of the cases explained are specific to this combination.
This reveals that a strong institutional capacity together
with effective quality assurance processes are critical con-
ditions in the outcome variable even though students are
not actively engaged in LTCs activities.
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Finally, the solution pathway SIPP*HIC*REQM (the com-
bined presence of SIPP, HIC and REQM) was seen in 7
cases (WISC; TUM; WARWICK; UMICH; UTOKYO;
UCT and TEC) with a membership threshold of 0.5. The
raw consistency value is .86, explaining 86% of cases whose
membership score equals to 1. The unique consistency
value is 0.34, meaning only 34% of the cases explained
are specific to this combination. This solution pathway
has a much higher coverage and consistency values than
the others, which means it has a much stronger causality
effect on the realization of the outcome. This highlights
that the combined effect of the presence of strengthened
innovative pedagogies, a strong institutional capacity and
rigorous evaluation and quality mechanisms are critical the
realization of the outcome of high effectiveness.

All in all, the LTCs accomplish high effectiveness through
implementation of the various combinations of strengthened
innovative pedagogical practices, strong institutional capac-
ity, and a well-structured evaluation and quality mechanism.
The presence of the condition of a strong institutional capac-
ity in all three solution pathways manifests it as the most crit-
ical condition in the effective execution of the centres.

Discussion

Despite the growing literature on teaching quality and the
role of LT'Cs, few studies have systematically examined the
conditions that lead to their effectiveness across diverse
contexts (Amundsen & Wilson, 2012; Bitar & Davidovich,
2025). Existing research often emphasizes individual fac-
tors such as pedagogical innovation (Ribeiro-Silva et al.,
2022), institutional recognition (OECD, 2020), or student
engagement (Bovill, 2020). However, little is known about
how these conditions interact to shape effectiveness in
practice. Moreover, comparative analysis remains limited,
with most studies offering single-case or descriptive anal-
yses rather than empirical examinations of causal patterns
across contexts. Addressing this gap, the present study
employed QCA to capture the configurational nature of
LTC effectiveness. In answering the first research ques-
tion, strengthened innovative pedagogies, a strong insti-
tutional capacity, active student engagement, and rigorous
evaluation and quality mechanisms were identified as most
prominent in achieving effectiveness. As for the second
research question, with strong institutional capacity being
the most prominently contributing condition, the align-
ment of rigorous evaluation and quality mechanisms and
strengthened innovative practices were found to be central
conditions in each case. For the third research question,
three solution pathways were identified one of which has
a much stronger causality effect on the realization of the
outcome variable. In what combinations these conditions
affect high effectiveness will now be discussed.

The results demonstrate that effectiveness does not stem

from one single condition, but rather from the alignment
of complementary conditions for effective teaching and
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learning. The literature highlights the centrality of pro-
fessional development efforts targeting pedagogical inno-
vation to the effectiveness of LT'Cs. Faculty development
programmes that equip academics with new innovations
such as flipped classrooms, Al or inclusive curriculum
design are linked to remarkable improvements in both stu-
dent performance and quality teaching (Park & Xu, 2024).
The role of LTCs has become significant considering the
tension between research and teaching in universities.
Teaching-focused academic identities are under the threat
of institutional reward and tenure systems that privilege
research and diminish the significance of pedagogical
expertise (McCune, 2021). Similarly, Yang et al. (2022)
emphasize that the dominance of research metrics has
eroded the professional standing of teaching, leaving fac-
ulty underprepared to adapt when major disruptions such
as the pandemic and Al, which heightened new demands
for new forms of pedagogical competence. In this context,
providing support for innovation in teaching practices was
found to be a crucial condition for an effective LTC.

It was found that the effectiveness of LTCs is closely linked
to the level of institutional capacity that supports their work.
Centres that are well resourced, staffed by professionals, and
embedded within governance structures have a stronger
capacity to shape educational priorities across the institution
(Amundsen & Wilson, 2012), and sustain quality enhance-
ment (OECD, 2020). This has important implications for
both institutional leaders and policymakers, suggesting that
strengthening teaching quality requires coordinated strate-
gies with meaningful follow-up and organizational support
rather than fragmented initiatives. As higher education con-
tinues to transform, LT'Cs’ success increasingly depends
on their ability to balance professional capabilities with
complex institutional dynamics while maintaining trust-
based stakeholder relationships (Bitar & Davidovich, 2025).
Therefore, while innovative teaching practices represent the
pedagogical core of LTC effectiveness, they require institu-
tional legitimacy and support to take hold.

Another condition found to be pivotal in the effectiveness
of LT'Cs is their ability to foster active student engagement,
which is a multidimensional construct of cognitive, affec-
tive and social factors. Effective engagement of students in
higher education strengthens learning outcomes, well-be-
ing, self-efficacy and institutional reputation (Bowden et
al., 2021). Our findings suggest that support aimed at peda-
gogical innovation must be accompanied by strategies that
enhance learner engagement such as scaffolding, inclusive
learning design, and community-building mechanisms for
innovation to translate into improved learning. Research
indicates that students’ trust in the quality of their rela-
tionship with faculty is essential for developing students’
affective commitment (Snijders et al., 2022) and faculty
interaction played a mediating role between teaching qual-
ity and student engagement (Wang, 2024). Thus, without
student participation, even the most creative teaching
interventions may fail to produce their intended impact.
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Evaluation and quality assurance mechanisms was also found
critical for the effectiveness of LT'Cs. Quality in higher edu-
cation should be understood not as an external requirement
but as a process of continuous enhancement (Harvey, 2024).
It can be noted that evaluation and accreditation frame-
works remain vital for providing legitimacy to teaching and
learning initiatives. When implemented in a developmental
manner, quality mechanisms help institutions demonstrate
the impact of pedagogical change through the initiatives of
LTCs. de Vincenzi et al. (2018) asserted that quality assur-
ance is one of the priorities on the institutional agenda of
quality teaching. Without such a focus, teaching and learn-
ing initiatives may risk being undervalued or discontinued
due to a lack of visible outcomes.

The findings demonstrate that effectiveness was possible
even when active student engagement was weak, provided
that this gap was compensated by strengthened innovative
pedagogical practices, high institutional capacity or rigor-
ous evaluation and quality mechanisms. For instance, TEC
and UC achieved moderate effectiveness although student
engagement was absent, because both centres emphasized
pedagogical innovation and institutional support. In this
context, TEC mainly focuses on professional development
of faculty but invests in students as partners in an indirect
manner. Indeed, this shows that despite the absence of stu-
dents’ active engagement they still benefit from the devel-
opment of their professors and thus the high outcome still
remains. A similar finding was observed in UMICH and
UTOKYO with weak student engagement. In KSU, for
instance, strong institutional capacity aligned with evalua-
tion and quality mechanisms was possible to sustain effec-
tiveness despite weak student engagement. These findings
emphasize causal asymmetry, meaning that the presence
and absence of a condition do not function symmetrically.
While active student engagement can be substituted by
other enabling mechanisms, high institutional capacity was
indispensable across almost all pathways.

The  most consistent and  robust  pathway
(HIC+REQM+SIPP) was evident in Western and
high-ranking universities such as UMICH, WISC, TUM,
and WARWICK. In these contexts, strong resources sup-
ported a comprehensive model in which structural capac-
ity, pedagogical innovation, and accountability mechanisms
reinforced one another to produce high effectiveness. This
means the operation of LTCs varies according to welfare of
the country, background of the university, and the specific
needs of the context. In line with this, in the Asian con-
text, LTCs were found to face challenges in the function-
ing of centres due to inadequate support from policymakers
(Nam, 2020). This suggests that resource-rich and globally
competitive universities are best positioned to realize the
full potential of L'TCs, which highlights the significance of
cultural contexts for global university rankings and the con-
siderable impact of long withstanding asymmetries in the
higher education landscape (Jons & Hoyler, 2013).

268

This prevalent pathway reflects a broader pattern of
Western institutional dominance, which is in line with sys-
temic asymmetries in higher education. As Altbach and de
Wit (2015) put it, Western systems of quality assurance in
higher education require others to adapt to their standards
to achieve legitimacy. L'TCs, established as a solution to the
problem of quality teaching due to pressures of internation-
alization and marketization, continue to be highly effective
in high-ranking universities and in both economically and
politically powerful regions. Western-dominated ranking
system positions LTCs simultaneously as part of the prob-
lem and as a reaction to the institutional pressures universi-
ties face. Although at first glance this appears as a paradox,
it indeed reinforces the dual role of L'TCs. While L'TCs
are established as a result of external pressures, their mis-
sions require them to serve the pedagogical and institutional
innovations that are again enforced by the benchmarks cre-
ated by these pressures.

Alternative pathways, however, revealed how LTCs in dif-
ferent contexts achieved effectiveness through compensa-
tory configurations. In TEC and UC, relatively weak ASE
was compensated by strong SIPP and REQM, revealing
how pedagogical innovation and systematic evaluation can
substitute for low engagement. Similarly, in UCT and KSU,
HIC combined with REQM to sustain effectiveness, despite
ASE being limited. These cases suggest that while student
engagement can strengthen effectiveness, its absence does
not hinder success when other enabling conditions are
present, which demonstrate that effectiveness is achievable
beyond Western institutions, though often through more
fragile or compensatory routes. However, student engage-
ment in the advancement of teaching and learning should
not be totally neglected as faculty professional development
and the student engagement are two complementary ele-
ments for the effectiveness of LTCs. In their study, Nam
& Dipasupil (2019) recommended not only do the faculty
members are afforded the chance to develop, but the stu-
dents also possess an appropriate platform to tackle their
scholarly difficulties that would otherwise be significantly
more challenging in the absence of a dedicated center in
three Asian countries.

Last but not the least, HIC emerged as a critical condition
across all pathways, supporting the argument that insti-
tutional capacity is indispensable for LTC effectiveness.
Second, the variation in pathways across cases highlights
the context-dependent nature of teaching quality reforms.
In Western settings, effectiveness typically rested on the
comprehensive alignment of HIC, SIPP, and REQM,
while in non-Western contexts, alternative routes are
observed, relying more on institutional capacity to com-
pensate for weak conditions. This discrepancy between the
solution pathways observed in Western and non-Western
cases reinforces the importance of comparative approaches
in higher education research and challenges universalis-
tic models of teaching quality by showing that multiple,
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context-sensitive pathways can achieve effectiveness. For
policy transfers to create authentic organizational change,
tertiary institutions must strengthen their institutional
capacity while considering the complex organizational
dynamics (Mozin & Nggilu, 2023). Similarly, Shin et al.
(2022) emphasize that the extent to which higher education
policy reforms will achieve their goals is determined by
their institutional capacity.

Conclusions and Recommendations

There is a need to see if professional development mod-
els in the form of LTCs are actually moving institutional
cultures towards the idea of advancement or excellence
in teaching and learning. Although case-specific studies
around different regions have already presented a deeper
sensemaking than traditional business tools can do, in this
study QCA has offered a valuable methodological comple-
ment, as it enables a basis for meaningful global compari-
son rather than reducing change to isolated metrics.

The findings reveal that initiatives for the quality of teach-
ing and learning serve as a cornerstone to deal with the
challenges of educational leadership. In most cases where
innovative pedagogies are supported and where institu-
tional capacity and quality management processes are
strong, LTCs can accomplish high effectiveness. The
dominances observed deserve further scholarly attention
for those who seek to analyse the impact of institutional
and cultural realities on implementation of LTCs. QCA
studies focusing on other conditions or a sub-set analysis
of institutional capacity may present an alternative. This
study has two main limitations, which are having a small
number of cases and being solely based on document anal-
ysis; thus, studies with a widened comparison of more cases
and more enriched data sources may contribute to the field.

In sum, all four conditions were found to be significant for
LTC effectiveness while institutional capacity stands out
as the most critical. Without adequate resources, staffing,
and organizational recognition, other conditions struggle
to generate sustainable impact. For universities to achieve
their mission of enhancing teaching and learning, policy
efforts must therefore focus on strengthening institutional
capacity as a culture within which pedagogical innovation
can flourish, evaluation mechanisms can build trust, and
student engagement can be meaningfully supported.
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APPENDICES
Appendix 1: List of urls of cases:

https://crlt.umich.edu/
https://ctlm.wisc.edu/
https://www.unimelb.edu.au/tli
https://www.he.u-tokyo.ac.jp/en/
https://www.tum.de/en/studies/
tum-center-for-study-and-teaching
https://warwick.ac.uk/about/teachingandlearning/
https://celt.ksu.edu.sa/en/node/5051
https://cilt.uct.ac.za/
https://desarrollodocente.uc.cl/
https://tec.mx/en/ife

Appendix 2: Tables

I Table 1
Demographic Characteristics of Cases
Case / LTC Country Region Fou\r;:aa:lon Notable Works
CRLT (UMich) USA North 1962 Number of staff: 40. Supported 11.308 participants in total. 52 publications
America were produced during the year.
CTLM USA North 2019 Number of staff: 50. Served 196 online courses and numerous events to at
(Wisc) America least 883 participants.
LTC (Unimelb) Australia  Asia-Pacific NI Framework for educational excellence identifies seven critical dimensions of staff

activity that contribute to professional development.

5 Technical Deep Dives (1 virtual, 4 face to face); 52 World Bank urban
LTC (UTokyo) Japan Asia-Pacific 2004 development projects; 10 external events with technical contributions were
completed with 1.602 participants.

Teaching principles were defined with the Teaching Mission Statement in 2011.
Germany Europe 2006 Teaching Constitution which outlined the institutional framework, quality
management, digitalization, and student participation was constructed in 2018.

CST
(TUM)

|ATL Strategy was constructed through three Foundational Principles: Research-
Led Educational Innovation, Participatory Practices and Inclusive Structures and

CTE (Warwick) UK Europe 2010 Care-Rooted Approaches. Activities for students and staff focused on Learning
beyond Disciplines, Student Research, Learning beyond Borders and Research-
Infused and Enterprise-Infused Curricula.

CELT (KSU) Saudi Middle 2010 Since 2010, 54 programs and services, 147 workshops have been completed,
Arabia East/Africa benefiting 26.882 students and 3.556 faculty.
CHED South Middle 1999 Advancing digital education leadership and inclusive curriculum design, C-DELTA
(ucT) Africa EastAfrica Project, Next Generation Extended Curricula, ROER4D Project were completed.
CIAE ' Latin A total of 53 books and 90 academic papers were published; 73 research
Chile ] NI :
(V@] America projects were conducted.
CEDDIE Latin From August 2025, Faculty’s Development and Well-being Model supported
(Tec de Mexico America NI faculty through six strategic development areas in Teaching Excellence and
Monterrey) Educational Innovation & Technology.

NI: Not indicated

Wl Table 2
Preliminary and final measures for ASE condition

Condition Preliminary Measures Final Measures
: Student participation into teaching and learning activities Student engagement in teaching/learning activities
Active o q
Opportunities for feedback collection Regular student surveys and feedback systems
Student . . T LT : :
Engagement Evidence of student-faculty collaboration on teaching initiatives Co-creation initiatives (students as partners in projects,

mentoring, learning coaching

272 Yiiksekdégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)


https://crlt.umich.edu/
https://ctlm.wisc.edu/
https://www.unimelb.edu.au/tli
https://www.he.u-tokyo.ac.jp/en/
https://www.tum.de/en/studies/tum-center-for-study-and-teaching
https://www.tum.de/en/studies/tum-center-for-study-and-teaching
https://warwick.ac.uk/about/teachingandlearning/
https://celt.ksu.edu.sa/en/node/5051
https://cilt.uct.ac.za/
https://desarrollodocente.uc.cl/
https://tec.mx/en/ife

Learning and Teaching Centres in Global Higher Education: A Qualitative Comparative Analysis on their Effectiveness \§

I Table 3

Qualitative summary for UMICH

Conditions and

Case

Qualitative Synthesis

Outcome

Data indicate sustained initiatives in flipped classrooms, active learning workshops, and technology inte-

UMICH SIPP gration. Evidence shows systematic integration of these practices across departments rather than isolated
projects.
The centre benefits from stable funding, extensive staff resources, and strong alignment with university lead-
HIC ership. It is referenced in strategic planning documents and is positioned as the primary driver of teaching
innovation.
ASE There is evidence of formalized student input mechanisms through feedback. Student partnerships and
co-creation of learning are limited, suggesting engagement is present but not fully institutionalized.
The center conducts regular assessments of teaching development programs, publishes evaluation sum-
REQM maries, and uses evidence to redesign initiatives. Quality assurance is formalized and visible in institutional
documents.
i UMICH's LTC demonstrates a strong and institutionalized influence on teaching and learning. Its activities
Outcome: High . . D .
. are embedded into faculty development and policy structures, justifying a fuzzy membership score of 0.67
effectiveness -
(moderate-to-high impact).
Wi Table 4

Explanation of Calibration Scores

Conditions and

Outcome

W EEHIES

Fuzzy-set Calibration

SIPP

HIC

ASE

REQM

Outcome

Faculty development workshops
Technology integration
Curriculum redesign efforts
Institutional recognition of innovative teaching awards

Dedicated funding
Professional staff size and expertise
Infrastructure support (learning spaces, labs, studios)
Recognition in university governance and strategy

Student inclusion in teaching/learning committees
Regular student surveys and feedback
Participatory curriculum design
Co-creation initiatives (student partnerships)

Annual reports on LTC outcomes
Use of performance indicators for teaching and learning
External reviews or accreditations
Evidence of data-driven program redesign

Visibility in institutional strategic plans Influence on
faculty promotion/tenure
Documented integration into teaching/learning strategies
Recognition in external rankings or accreditation

1=well-documented policies and faculty development
0.67=several initiatives but uneven in scope or sustainability
0.33=isolated projects or innovations
0=no evidence of pedagogical innovation

1=stable budget, sufficient staff, strategic embedding in governance
0.67=moderate resources and partial strategic alignment
0.33=minimal funding, no recognition in strategic plan
0=no dedicated resources or institutional capacity

1=institutionalized student roles in teaching and learning
0.67=structured input but limited power.
0.33=little inclusion in the advancement of teaching and learning.
0=no evidence of student engagement

1=systematic evaluation across programs with published reports
0.67=evaluation present but irregular or limited
0.33=0ccasional or informal assessments only
0=no quality mechanisms observed

1=strong and widely recognized institutional impact,
embedded in policies
0.67=clear but partial impact with rather limited scope
0.33=minimal or fragmented impact with low institutional visibility
0=no identifiable impact on institutional teaching and learning
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W Table 5
Membership Scores Assigned for Conditions and Outcome

Conditions Outcome

High Effectiveness

UMICH 1 0.67 0.33 1 1
WISC 1 1 0.67 1 1
UNIMELB 0.67 0.67 0.33 0.33 0.67
UTOKYO 0.67 1 0.33 0.67 0.67
TUM 1 1 1 1 1

WARWICK 1 1 1 1 1
KSU 0.33 0.67 0.33 0.67 0.67
ucT 1 1 0.33 0.67 0.67
uc 0.67 0.67 0 0.33 0.33
TEC 1 1 0 0.67 0.67
W Table 6

Descriptive Statistics For Conditions and Outcome

Variable Cases (n) Std. Dev.
SIPP 10 0.834 0.2236157 0.33 1
HIC 10 0.868 0.1616663 0.67 1
ASE 10 0.432 0.335732 0 1
REQM 10 0.734 0.2501679 0.33 1
Outcome 10 0.768 0.2133448 0.33 1

Wi Table 7
Truth Table for Configurations of Conditions for the Outcome

HIC ASE REQM  Number 3,::;. c?)i‘:i. c::slt. ci)T\I;,:. Configuration Set Label
1 1 0 1 4 1 1 1 1 SIPP*HIC*~ ASE*REQM
1 1 1 1 3 1 1 1 1 SIPP*HIC*ASE*REQM
0 1 0 1 1 1 1 1 1 ~ SIPP*HIC*~ ASE*REQM
1 1 0 0 2 1 0.87218 0.5 0.5 SIPP*HIC*~ ASE*~REQM

Notes: Const. means as consistency. The configurations with raw consistency >0.80 are shown in bold.
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W Table 8
Truth Table Analysis

Raw Coverage Unique Coverage Consistency
SIPP*HIC*~ASE 0.565104 0.0442708 0.866267
With Simplifying
Assumptions HIC*~ASE*REQM 0.565104 0.0442708 1
SIPP*HIC*REQM 0.86849 0.347656 1
Solution coverage 0.957031
Consistency 0.916459
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